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	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Re-visit Harvard referencing conventions to ensure these are used consistently throughout https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/Harvard-eng_v.1.2.pdf
	I have re-visited the Harvard reference guide to ensure I am consistently using the correct method. 
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	Proofread carefully to avoid punctuation errors.

	I have proof read my work carefully to avoid punctuation errors. 
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	Draw fully on your research to present how this will influence your practice moving forward.

	I feel as if I have present evidence and how I will use it moving forward with my practice. 
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In this assignment, a critical analysis and consideration of how a school could potentially strategically form a school development plan (SDP). According to the Welsh Government (2014), the phrase SDP may also be referred to as a school improvement plan. This refers to the school's strategic plan for improvement. A critical reflection and discussion of how a school develops one aspect of its SDP will follow, reflecting on the actions, the impact, and the evidence associated with it. The SDP should succinctly and clearly outline the school's aims and key actions it will take to increase standards and reach its goals.

This essay focuses on a single aspect of a school's SDP; the school will be identified only as School "X" in accordance with BERA's 2018 guidelines (BERA, 2018). In School ‘X’ SDP, there are four priorities, and one of these is to enhance the emotional, mental and social well-being of students and staff through an enriching and rights-based curriculum. 

The school is located in Rhondda Valley in South Wales, where there is immense poverty and deprivation within the community and the surrounding catchment area.  The school has 429 students aged 3-11 years of age. At present school ‘X’ has 26.8% eFSM (Estyn, 2023). This figure is over the national average.
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The school development plan (SDP) is an improvement strategy, which clearly and concisely summarises the school's priorities and the main actions it will take to improve the standards of the school (Welsh Government, 2014a). It will provide a broad "framework" for the following three years with a focus on the top priorities the school has decided upon after conducting a self-evaluation process (Welsh Government, 2014). To guarantee that children receive a high-quality education that prioritises both their academic success and overall development, school development planning is done to provide direction for the school (Broadhead & Cuckle, 2002, SDPI, 1999, Bell, 1998). The SPD must be a working document that all employees can refer to when analysing, expanding, and enhancing their work. The SDP outlines how the school will accomplish its goals in connection with its priorities. It also outlines how it will utilise finances and other resources at its disposal.
Bell (1998) claims that development planning is designed to help the school successfully implement changes that will raise the calibre of instruction and learning standards. To achieve high standards and aspirations for all, while successfully achieving their priorities, schools strive to provide learners with the most effective learning experiences and outcomes, regardless of their background or circumstance (Welsh Government, 2023). While ensuring that schools support every student to make progress as part of the Curriculum for Wales (CfW) embedding the four core purposes (Welsh Government, 2023b). The process of creating an SDP was altered in 2022 by the Welsh Government, as schools created targets without revisiting the plans or taking the necessary actions to achieve them (Estyn, 2023). Furthermore, research argues that there is no communication between the leadership teams and the staff about achieving the SDP goals (Xaba, 2006). Identifying strengths and opportunities for improvement requires self-evaluation according to guidance (Welsh Government, 2014a). Effective self-evaluation and follow-up activities should improve educational outcomes and experiences for all students. The data should be summarised in a single SDP document with actions and targets recorded. The school will publish the results of its self-evaluation online, outlining its positive aspects and areas for improvement (Welsh Government, 2022). The document will therefore be accessible to the wider community and continue to provide information for parents and students. While there are several benefits, such as releasing the team's stress by making it accessible to all, reducing workload, and ensuring a clear understanding among all team members. School settings have traditionally been considered ideal settings for delivering mental health initiatives and programs (Ross, 1980, Department of Education, 2017). Research suggests that a variety of factors, including school climate, have an impact on teachers' well-being (Gray et al., 2017). Both staff and students' mental health can be significantly impacted by the ethos, culture, and environment of a school (Grayson and Alvarez, 2008). Positive teacher-student connections increase the likelihood that students will be emotionally and mentally happier and healthier in children and adolescents (Kidger et al., 2012; Plenty et al., 2014). These relationships help students feel more connected to their school and improve student well-being by creating a sense of belonging (Harding et al., 2019, Aldridge and McChesney, 2018, Fredrickson, 2009; Roffey, 2011a).
According to Bronfenbrenner's theory, a child's development is related to the system of relationships that shape their environment. The microsystem includes the connections and interactions an adolescent has with their immediate surroundings (Berk, 2000). The layer that joins the elements of the child's microsystem is called the mesosystem. (Berk, 2000). Examples of this could be the connection between a child's classroom and home and between their teacher and parents. For example, a child could have a caring parent who wants them to thrive. However, they may have a teacher who is stressed and feel unwelcome in the classroom, where they cause disruptive behaviour. This demonstrates the importance to cultivate a mentally healthy school, motivate and retain staff, and promote pupil well-being and achievement (Freud, 2020). A strong relationship between staff and students contributes to a happier school environment for everyone; students and staff alike (Wyn et al., 2000). Ensuring that schools have the assistance to create whole-school settings and positive classroom management strategies and develop strategies that allow students to reach their full potential is one of the priorities outlined in the Green Paper to help "Transform children and young people's mental health provision” (Brown, 2018). This has the potential to allow staff members to feel more joy and satisfaction in their work. However, research suggests poor teacher well-being may negatively affect the well-being of students, poor teacher well-being may negatively impact the effectiveness of classroom management (Jennings and Greenberg, 2009, Masten et al., 2005; Mihalas, Morse, Allsopp, & McHatton, 2009, Harding et al., 2019). Providing staff with a sense of value and allowing them to be open about their health and well-being is incredibly valuable (Jennings and Greenberg, 2009, Harding et al., 2019).
In connection with the essay's focus on improving student and staff well-being, children and adolescents who learn about health and well-being acquire the knowledge, understanding, and abilities required for their present and future physical, mental, emotional, and social well-being (Welsh Government, 2023). It recognises that having a healthy body and mind is essential for learning achievement and will help students understand and appreciate how multiple aspects of health and well-being are interconnected (Durlak, et al,2011, GOV.UK, 2021). Building on the focus area requires developing these skills. In the CfW, the notion of health and well-being has been incorporated throughout, as young people's anxiety and depression rose significantly long before the Coronavirus pandemic (Foundation, 2022). Nevertheless, emotional and social health issues have increased since the spread of the Coronavirus. According to statutory guidance issued by the Welsh Government (2021a), a comprehensive school approach to mental health and emotional well-being must be incorporated into daily practice. Well-being must be a key component of how we educate the next generation to ensure their success, academically or otherwise (Welsh Government, 2022c).
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According to The Welsh Government (2014), a school must complete these four crucial steps as part of its planning cycle.
Self-evaluation is the first step in creating an action plan, during which schools consider how they performed and consider improvements going forward (Welsh Government, 2022a). It is a procedure that should be revisited as part of a continuous process of inquiry and review. A self-evaluation is a fundamental tool a school can use to evaluate its performance and provides an entry point for the development of the whole school approach (Welsh Government, 2022a). Greenberg, et al, (2004) suggest that schools shouldn't view it as a "tick box exercise," but rather as a way to promote open discussions among all members of the school and the community that will assist the school to determine what it is currently doing well and what needs improvement. Furthermore, Estyn (2019), emphasised the significance of schools conducting self-evaluations to determine their areas of strength and improvement.
To complete the first stage, school 'X' examined qualitative data from an earlier Estyn inspection report from 2015, which focused on improving the well-being of both students and staff (Estyn, 2015). As a result of school X's use of Estyn's three-step self-evaluation guide (Appendix A, section 1), they identified that they required a strategy to enhance their mental and emotional well-being provision for all staff and students. The SDP is monitored and developed by leadership staff members. School ‘X’ had to decide what it wanted its school to feel and look like, so it reverted to the fundamentals—its core values—as a starting point for its self-evaluations (Headteacher Y, 2023). To ensure that all staff members were involved in creating the school's values, the school held an inset day, where they revisited qualitative data received from Estyn's feedback, and the previous SDP (Headteacher Y, 2023). School ‘X’ invited parents on the PTFA Parent, Teachers, and Friends of school ‘X’ to discuss ideas on provisions that they would ideally like to see within the school (Headteacher Y, 2023). Additionally, this ensured all staff members were aware of the expectations, in contrast to the circumstances described by Xaba (2006), where staff members were not. Glazzard and Bostwich (2018) also argue that it is essential to improve well-being programmes using a whole-school strategy to provide students with a safe and stimulating environment.
Strategic planning is the second step of creating an action plan, during which all parties involved in the school have a schedule outlining their expected level of commitment to achieving the priorities of the SDP (Welsh Government, 2022a).
School ‘X’ implemented this stage by creating a detailed guide on how they would accomplish the goal.
An associate outside the institution held staff training sessions that focused on a whole-school approach to health and addressed leadership and communication, as well as the implementation of health-related policies and training. School ‘X’ received training and funding from The Welsh Network of Healthy School Schemes (WNHSS). These initiatives support the growth of schools that promote health in the community (Freud, 2020). Teachers' knowledge and abilities were increased and deepened as a result of participating in the Wellness Recovery Action Plans (WRAP) training programmes, which effectively enhanced the delivery of their restorative approach (Headteacher Y, 2023). 
School ‘X’ restorative approach has been effective in supporting their most vulnerable pupils, providing them with a structure for conflict resolution which has led to a decrease in incidents of poor behaviour as seen in the evaluation of the previous SDP (Headteacher Y, 2023).
In addition, the health and wellbeing lead took courses to ensure that the school's ethos and environment were conducive to allowing families and communities to get involved and bring everyone together (Headteacher Y, 2023). This is an essential aspect as seen by Jennings and Greenberg (2009) and Harding et al. (2019). However, the SDP has insufficient levels of parental involvement in enhancing well-being provisions which can have a significant effect on the child developing their confidence and resilience (Hammersley, 2016).

SHINE is an initiative implemented by school ‘X’ which provides a toolkit and workshops to children and their families as part of an early intervention strategy in the school (SHINE, 2020, Headteacher Y, 2023). Using this initiative, young people were encouraged to explore their connection to be active and engage in activities with others which developed their confidence and emotional resilience (SHINE,2020). According to Lauricella and MacAskill (2015), this method gives students "the necessary skills and tools to succeed in environments beyond the boundaries of a classroom”. School X implemented this as health issues increased from “11% in 2017 to 16% in 2020” (Vizard et al., 2020). School ‘X’ SDP and staff are committed to making a positive difference in the world, motivating and encouraging all to engage (Headteacher Y, 2023).
Developing an action plan involves necessary and appropriate actions. This is the third phase of the development plan, and the Welsh Government (2014a) emphasised that there must be a clear outline of responsibilities and duties. During this stage, School ‘X’ SDP identified the roles, responsibilities, and actions necessary to achieve the target. For example, school 'X' outlined upcoming events, such as who will participate in training or deliver well-being interventions. However, upon reviewing school ‘X’ SDP, it is obvious that there is no framework or action created if a student or family does not respond to the well-being provisions. However, the well-being methods are reviewed at the end of every three terms at school 'X'.
The Welsh government (2014a) states that to create a successful action plan, its effects must be examined. Finally, the three leadership staff members track and evaluate school ‘X’ SDP at the beginning of the autumn, spring, and summer terms. Health and well-being surveys from parents and employees are reviewed during the evaluation. By doing this, they ensure everyone had exceptional possibilities and expand school ' X' enrichment opportunities. Furthermore, it provided parents and the community with access to support through the SHINE project, which addressed health and well-being concerns regarding parents and children. Qualitative data gathered from parental questionnaires and pupil voice activities showed a positive outlook on school and well-being among parents and families in the community.  Additionally, qualitative data was collected and evaluated and included in the SDP document for the autumn term which indicated that staff well-being is high and this is evident in the school's effective collaborative partnerships as well as the open collaborative working environment, which ensures consistency among all employees (Wyn et al., 2000).
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School ‘X’ has placed a high priority on health and well-being. School ‘X’ developed well-being interventions for all its parents and created support groups for them. For example, a whole school survey was sent in September 2022 to all parents/carers to determine what parents struggle with when engaging in home learning activities (School, 2023).
In the survey, school ‘X’ found that reception class parents expressed emotional distress regarding mathematics development at home. Numerous studies have looked at the impact of involvement on mathematical aspects of children's academic adjustment. This was evident by researchers who contended that parents underutilised resources or did not have the confidence in mathematics to engage their children (Berkowitz et al., 2015; Reynolds & Ou, 2011; Sheridan, Smith, Kim, Beretvas, & Park, 2019, Harackiewicz, Rozek, Hulleman, & Hyde, 2012). As part of their SDP, reception class teachers created well-being intervention groups for all parents and caregivers, in which they demonstrated how to play maths games, count, and the very basics that children need at their age. Another questionnaire was administered at the end of the term to assess their well-being and provide support. It was found that these strategies had a positive effect on parents and children's well-being. As a result, most parents made strong progress and felt competent in developing mathematics at home. Although, I believe that the children would have benefited from participating in half of the sessions in order to ensure that the parents are following the instructions and demonstrating to the children the appropriate approach and method. Children may be confused by parents who assume they are showing them the correct method, but they are not.
School ‘X’ introduced an outside agency to work with children to develop their health and well-being and that led to the Educational Psychology Service in RCT, which created 5 well-being packs for all staff, students, families and the community, which they can access and use at home when needed. This is because there was a high volume of mental health and behavioural problems in school ‘X’, due to a lack of support to engage these learners and families through covid-19. The school implanted ELSA sessions to encourage learners to participate.
School ‘X’ has also ensured that all SHINE projects are in place. This allows students and their families to participate in school life and ensures that the emotional and social needs of the children are met or addressed. This project, which was run by the school's staff and funded by the RRRS Recover, Raise Standards initiative (Welsh Government, 2022d), allowed children, families, and the community to connect with the initiative by participating in engaging in mindfulness activities and outdoor learning to support each other. Outdoor learning is for all students, to be engaged and learn in a variety of methods and environments. Outdoor learning with a whole school approach can be integrated into settings for learning. School ‘X’ participates in an afternoon a week of walking around the community promoting the development of health physical and mental well-being. Children walk to help their social and emotional health, and their engagement in class and there are opportunities to support their school and the Eco Council projects (School,2023). This will allow children to become ethical informed citizens of Wales who understand that their actions have consequences (Welsh Government, 2022). Furthermore, The Welsh government (2016) suggests outdoor learning has many benefits for teachers and pupils to achieve high levels of well-being, confidence, engagement and growth, including social, emotional, spiritual, and physical growth (Welsh Government, 2016c).
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In summary school ‘X’ has followed the school development plan policies established by the Welsh Government (2014a) to develop their own successful school development plan. 
School 'X' established an intense and efficient planning system with clearly defined responsibilities, roles, and funds to address the priority of improving the social and emotional and mental well-being of pupils and staff through an enriching and rights-based curriculum. Although the school had numerous opportunities to engage in improving health and wellbeing across all areas of the school, from pre-nursery to year 6, there was no information provided regarding any transitions for students moving from year 6 to year 7, where they would likely experience a significant change that could affect their health and wellbeing. In addition, if well-being provisions fail to improve well-being, School 'X' did not offer any advice or guidelines that should be followed. Anti-social behaviour due to well-being concerns are on the rise in many communities, and the focus is on individual rights rather than the well-being of communities. 
To ensure that society thrives in the future, it is vital that deepened understanding and skills are developed in building positive relationships. As a training practitioner, I understand that the relationship that I build and maintain with staff and students will have a significant impact on their personal, academic and behavioural outcomes, and I will ensure I am managing and creating a healthy learning environment for both staff and students by creating positive relationships building trust and empathy, as well as following the live document created by the school or Welsh Government policies and guidelines. Furthermore, as part of my planning and development in my teaching practice, I will ensure that I am part of the discussions concerning creating the priorities for the school SDP, as this will allow me to anticipate misconceptions and prepare accordingly, resulting in all students and families being able to fully participate in school and learning.
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Estyn provides three key questions for schools to work through during the process of self-evaluation. 
• How well are we doing? 
• How do we know? 
• How can we improve things further?
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School ‘X’ core values:
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