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Creativity is now seen as a core aspect of educating. It is seen as generative problem-identification and problem-solving across life (Craft, 2000). 
In this essay the writer will be utilising the Entrecomp Framework (Bacigalupo et al, 2016) and critically evaluating her own creativity and enterprise while considering how she might be able to develop the creative and enterprising skills of primary learners through her own pedagogy. 
For the first part, the writer will be defining creativity and enterprise and looking at the benefits and challenges this may have on teachers and pupils. The writer will be critically reflecting on her own creativity while looking at her strengths and weaknesses. Looking at the Entrecomp Framework (Bacigalupo et al, 2016), explaining what it is and how it can be useful, while assessing her own creativity within the framework, looking at ways to improve her own creativity.
For the second part of this essay the writer will be looking at how she might develop children’s skills in creativity in key stage 2, looking at various strategies and learning environments. But then identifying and selecting certain strategies while critically reflecting on them. Looking at what schools are currently doing to develop creativity.
To finish the writer will be speculating about the future, where is it going? Where should it be going? While giving her own recommendations on what schools should be doing to develop creativity. 

Main Body 
Part one
Creativity can be defined in many ways, depending on the context. The writer used to believe creativity meant only being creative in expressive arts like music or art but after further discussions and research the writer has realised one could be classed as creative in many other areas. For example, working in a coffee shop one could be creative with the milk by creating patterns on top of drinks (referred to as latte art) or at home, finding solutions to storage problems in a creative way by using a shoe box to store makeup items.
Creativity is the ability to produce work that is both original and of value (NACCCE, 1999; Sternberg, 1999). Cox (2018) agrees with this and suggests that for something to be classed as creative there must be a valuable outcome, one must use their imagination, have an original result (to the individual) and have a purpose behind the activity. In order to generate these creative ideas, one must use the method or process of divergent thinking. Where many possible solutions are explored, and unexpected connections are drawn. Ideas are stored then structured using convergent thinking.
However, enterprise (in education) is the process of equipping learners with an enhanced capacity to generate ideas and the skills to make it happen. Donaldson (2015) says creativity and enterprise are central features to modern life and should be developed and extended throughout a school career.
As a teacher it is important to encourage children to be creative, to think outside the box and to equip them with the capacity and skills to do this. We should be adapting children to the demands of the modern world and educating for a fast-changing workplace (Robinson, 2001). Creativity is very important, the human capacity to adapt to new situations and produce new innovations to ever-changing conditions is fundamental to our existence. Creativity is seen in some countries as essential for industrial production and economic growth, coming up with new ideas or different ways of working (Fumoto et al. 2012).
Tony Ryan’s (1990) Thinker’s Keys are a great way to help children develop their creative thinking. The benefits of creative thinking for pupils is that it can be exciting and enjoyable. Active participation can create a positive attitude towards the learning process. The stimulation of creativity in learning heightens the emotional link with that learning, which boosts the effectiveness of our memory systems.
The challenges of teaching enterprise skills for some teachers is the lack of flexibility in the curriculum for creative problem solving. Some teachers feel due to the emphasis on numeracy and literacy there is no room for creativity. Sommer and Sommer’s (2001) research agrees that the school system primarily encourages intellectual conformity and the intense curriculum leaves little for alternative problem-solving methods. However, there are some schools who have found a way around this, Ynystawe Primary (2018) in Swansea use The Leonardo Effect (2018) throughout their school. The school gives out no homework, has no timetables and there is no planning for teachers. Planning is done with the children and is based on skills rather than content. Together they decide on what they are going to learn.
In contrast to this, Ken Robinson (2006) believes schools are killing creativity and that we do not grow into creativity, we are educated out of it. George Land, a systems scientist agrees with Robinson (2006) and says yes, they are. Land developed a tool to measure creativity (Land and Jarman, 1992). NASA liked this tool so much they implemented it as an additional step in their candidate vetting process. NASA needs not only intellectual people but people who could think differently, like the ones who helped save the astronauts of Apollo 13. 
In 1968, Land’s creativity tests showed 98% of 5-year olds came out as a creative genius, yet the adults (with an average age 31) who took the same test, only 2% came out as creative genius’. Land concluded that non-creative behaviour is learned. 
David Perkins (2014) says 90% of what we teach are nuggets of knowledge children are never going to use and we must teach education for the unknown. Perkins has also published a toolkit that might help teachers construct a curriculum that prepares students for whatever situations they might face in the future. This fits into what Donaldson (2015) wants for our new curriculum which will employ a blend of approaches that will promote problem solving, creative and critical thinking, where children can transfer knowledge and skills to new situations (in their lives) to solve complex problems in a creative way.
Being a creative teacher is making learning more interesting and effective and using imaginative approaches in the classroom (Wilson, 2015). As a trainee teacher I try and do this. I am always trying to find new and interesting ways to deliver a lesson and use the classroom in a different way. For example, on my last Professional Teaching Experience (PTE) I taught area in maths with a very low ability Year 3 class. Instead of completing worksheets we sat in a circle and each had 18 link cubes. I showed the children the area of a shape using my cubes then asked them to make a different shape using the same number of cubes, teaching them even though the shapes are different the area is still the same. This was a very relaxed lesson, but the children thoroughly enjoyed (see Appendix 1). This I see as a strength when it comes to creativity, using the classroom in a different way. However, I have not planned a lesson that involves outdoor learning yet, this is a weakness of mine and a target for my next teaching practice. 
When it comes to resources, I like making my own instead of using other peoples. I have been praised in the past by teachers and tutors on how well put together my resources are, whether that’s worksheets or presentations. However, I do not use resources that help children develop their creativity. This is also a target of mine. 
Divergent thinking is a useful tool for measuring creativity. There are 8 elements of divergent thinking: Complexity, Curiosity, Flexibility, Fluency, Risk taking, Elaboration, Imagination and Originality. My strengths are Curiosity, Elaboration, Imagination and Originality. I am very good at taking an idea and building upon it, making it original and especially using my imagination. I love to read paranormal books but for me to truly enjoy the books I must have a good imagination. I am also very good at creating shapes out of clouds. However, my weaknesses are Complexity, Flexibility, Fluency and Risk taking. I am not very good at thinking of multiple ideas, I get stuck. Risk taking, I would say is my main weakness, as a person I do not feel comfortable taking risks, I am a very play it safe kind of person. However, creative teachers are noted to be risk-taking in both their private and professional lives (Boden, 2001; Craft, 2001; Ofsted 2003) and see failure as a learning opportunity. I wish I was more like that but alas I have a more humanist approach towards creative teaching, an openness to emotions and feelings and a strong moral investment in my work (Woods and Jeffrey, 1996). 
When it comes to my own creativity, I feel I have strengths in the arts such as music and art. Music is my first love and I love to sing. When I was younger, I even wrote my own songs, that was my way of being creative. Art has always come a close second. I love creating graffiti art, something that reflects myself, depending on my mood. It is strange how I do not do these creative things anymore now that I am an adult, maybe Robinson (2006) and Land (land and Jarman, 1992) are right.
In education, teachers can be creative in many aspects from different learning environments, ways of delivering a lesson, to resources used. According to Banaji et al. (2010) fostering creativity is important because creativity brings with it the ability to question, make connections, innovate, problem solve, communicate, collaborate and reflect critically. These are all skills that employers today are looking for and are vital for young people to play their part in a world that is rapidly changing. An Adobe (2012) study supports this as it found 8 out of 10 people feel unlocking creativity is critical for economic growth. This also fits into Donaldson’s (2015) new curriculum that children and young people should develop as enterprising, creative contributors, ready to play a full part in life and work.
Entrecomp (Bacigalupo et al, 2016) is said to be a key set of competences needed for personal development, social inclusion, citizenship and employment (Donaldson, 2015). It has 3 competence areas and 15 competences (levels and learning outcomes). It has 8 key competences for lifelong learning (an 8-level progression). It was launched in January 2015. Its ambition is to build a bridge between the worlds of education and work by contributing to a better understanding and promotion of entrepreneurship competence in Europe. Even though the framework is in Europe right now, it will be coming here.
The idea behind Entrecomp (Bacigalupo et al, 2016) is a good one, to build a bridge between the world of education and work. However, it has its limitations. In the framework itself it states there is no consensus on what the distinctive elements of entrepreneurship as a competence are and there is a clear need to define and describe this. It also states even though the framework is widely endorsed, it has not been adapted to or tested in real settings. Entrecomp is still a work in progress. On a personal level, I found it hard to understand the framework. To me, the levels from one to another do not flow. Some levels above have no connection to the ones below it, therefor I struggled to make the connection.
Let us look at the Creativity competence in the Entrecomp Framework (Bacigalupo et al, 2016). Regarding assessing my own creativity using the framework, I would say my strengths are ‘Be curious and open’ and ‘Develop ideas’. My weaknesses are ‘Defining problems’, ‘Design value’ and ‘Be innovative’. Under the thread ‘Be curious and open’ I would say I am at the Intermediate level of ‘I can actively search for new solutions that meet my needs’. I have proven this time and time again while out on PTE. I am very good at thinking on my feet. If something is working or not in a lesson, I will adapt and change it to suit the learners (see Appendix 2). It is important to me that children understand what I am trying to teach them. I have also been praised about carrying on with a lesson even though people are coming and going constantly to various interventions (see Appendix 3). 
For me to push myself further, onto the advanced level, I need to be able to ‘actively search for new solutions that improve the value-creating process’, not only searching for new solutions in my teaching to suit me but improving the way the lesson is delivered to the pupils to ensure the most effective learning.
My weaknesses are I cannot find various solutions to a problem and I cannot use or think of a new way for an object to solve a problem. I have a mental block, I cannot overcome my functional fixedness. According to Oech (1998) there are ten mental blocks and four roles in the creative process. The blocks I have trouble with is ‘That’s not logical’ and ‘Don’t Be Foolish’ I cannot seem to get past this. However, if I adopt the role of the ‘Artist’ from the ‘Creative Whack Pack’ in my creative process it will provide me with idea-generating techniques to help me think of these various solutions. 

Part two
One might develop children’s skills in creativity in key stage 2 by giving the children incubation and separation away from the problem. Build in time between divergent and convergent thinking before you can separate ideas. 
Another method is giving children the time and space to experiment and find the answer out for themselves, in turn taking control of their own learning. The teachers’ job is then to observe learner engagement and guide the learning if necessary. 
Asking open-ended questions could help develop children’s creativity by allowing them the chance to be resourceful and finding the answer out for themselves. For example, if a key stage 2 class was learning about Africa, in groups the children could then select their own theme (food, daily life, clothes) and research it using different resources (books, internet). Then present their findings to the class any way they like to show what new knowledge they have learned.
There are three types of teaching that could affect the learning environment. First is Pedagogy which is teacher led, a controlled environment where teacher is in control of planning and evaluating, mostly witnessed in schools. Second is Andragogy which is self-regulated by the learner, educator and learner exchange knowledge which leads to a less controlled learning environment, mostly witnessed in adult learning. Although, Ynystawe Primary (2018) in Swansea have adopted this approach and allow the children to lead their own learning. Third is Heutagogy where the learner becomes the leader, they decide the direction, their motivation and their method, mostly witnessed in a research environment.
We, as teachers, must select the right strategy to develop creativity. A strategy one could use to do this is to remove the word failure from the children’s vocabulary. Children feel if they fail it is game over, but they must realise failure is a natural part of the learning process. If children are too afraid to fail, then they will not try something new. Tina Seelig (2012) puts this down to attitude and believes learning from one’s failures is crucial to creativity and innovation. Attitude is one of six factors of Seelig’s Innovation Engine that can unleash creativity. The other factors are Imagination, Knowledge, Culture, Resources and Habitat. These factors that affect the individual and the environment are all essential to creative problem solving. 
Other strategies creativity could be fostered in schools is by: training teachers to recognise alternative solutions, giving time for divergent thinking, teaching pupils to ask questions that lead to new ways of solving problems, schools supporting their pupils’ individual interests and talents and through a constructive approach to mistakes.
Rhosybol Primary school is a good example of how children can develop skills through creative planning. The children are put into groups of ability and are placed in specific areas to work. The groups rotate between the different tasks throughout the week which reinforces the context. At the end of each week the groups assess their understanding and suggest ideas for the following weeks tasks. This engages their interest, develops their skills and enthusiasm for learning and improves their commitment to work. To strengthen the pupils voice further and apply their skills, children are given the opportunity to organise a film of themselves in the form of a ‘vlog’. This reinforces pupils’ learning and creativity, in addition to their independence (Estyn, 2018).
In terms of creativity in the new curriculum proposal for Wales, Donaldson (2015), under good teaching, will identify activities and strategies that can promote problem solving, critical and creative thinking and ensure these processes can be monitored and assessed to ensure positive learning outcomes.

Conclusion 
The new curriculum is coming, with a promise to give children more freedom in their learning which enables them to develop skills in creativity and prepare them for the world outside of education. The writer just hopes it is a success. Some teachers are very set in their ways and do not like change. They have been teaching a certain way for so long, it is hard to break the habit. But as they say, the world is rapidly changing (Naisbitt, 1988). We as teachers must prepare them for the unknown future. How will we do this? By giving them the freedom to be creative and solve real world problems. Play to their strengths and interests, do not teach them names and dates they will not use (unless for a pub quiz). Teach them things that will be useful after school. Adopt a Building Learning Power (BLP) by helping children build up the mental, emotional and social resources to enjoy challenge and cope well with uncertainty and complexity (Claxton et al, 2013). Help them become enterprising, creative contributors, ready to play a full part in the world of work (Donaldson, 2015). 
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