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Introduction 
The main focus of this task is to analyse a school development plan (SDP) and further expand upon and develop further a section of interest. The aspect which is going to be discussed within this assignment is Well-being within school. What the schools plans are to develop pupil and staff well-being and also are their goals realistic as well as alternative routes they could potentially experiment with, in order to reach their goal or further build upon their goals of pupil and staff well-being. The two key areas which will be discussed is how behaviour management links in with pupil wellbeing and how different behaviour management techniques foster different outcomes. The school in question is an all through school in an area of South Wales which fosters high deprivation and a high percentage of children who are eligible for free school meals (eFSM). In 2022 it was recorded that the average eFSM in the secondary phase was over 30%. The school in question also has issues regarding attendance where in 2019 the average attendance for the primary phase was only 88% meaning that on average, they had missed over 3 weeks of school across the year.
Literature Review 
(World Health Organization, 1948) Defines wellbeing as "a state of complete physical, mental, and social well-being and not merely the absence of disease or infirmity." This concept emphasises the importance of addressing not only one's bodily health, but also one's emotional and social wellness. In the context of schools, wellness includes a variety of elements such as academic engagement, social relationships, emotional control, and self-esteem that affect students' overall health and happiness. All of which are key to the success of a child’s journey through school. 
It is not enough for schools to be saying that they will improve well-being however, it is a more complex matter of how they create sustainable well-being. When considering well-being it must first be considered the complex challenge of diversity within the realm of well-being (Cook, 2019). The different complex areas of well-being are to be managed in that same way as anything else, a plan must be put in place, roles must be adopted, and sufficient training and development should be allowed. (Cook, 2019)
Not only is it important to consider the pupil well-being which is at the forefront of any teachers mind. It is also key to consider and care for staff well-being also. COVID 19 has played a huge part in mental health and well-being systems within schools as some argue that this was the turning point within the education system where it was quickly realised that mental health and well-being was being very heavily impacted due to the COVID 19 pandemic and lockdown (Wind TR, 2020).
There are a wide variety of theories which investigate the theories behind wellbeing within schools. The PERMA model of wellbeing identifies five key components to the wellbeing of both students and staff. ‘Positive Emotion, Engagement, Relationship, Meaning and accomplishment (Seligman, 2011). Based on this model schools are able to improve and develop student wellbeing through adopting the mindset where positive emotions are promoted through different activities such as mindfulness and promoting engagement through meaningful tasks which provide a challenge and help the children to build positive relationships. These allow the students to find a purpose and meaning in the different things they are learning.
Behaviour management and wellbeing are tightly linked within a school setting. Wellbeing promotes a positive, and safe environment for the children to flourish. There are a million behaviour management techniques that each teacher could adopt in their classroom, but it is also key to ensure a whole school approach and extensive consistency in order to promote a specific way of managing challenging behaviour such as that of the school in this instance. Consistency and clear expectations are important when considering behaviour management (Simonsen, et al., 2008). In a similar way to the work of (Seligman, 2011), mindfulness and mental health support services are key in aiding the development of children in a positive supportive way. Rewards and consequences are another option when it comes to behaviour management. This is a similar strategy of the Satchel One platform which allows positive and negative rewards/sanctions to be given out as appropriate. 
The theories behind positive and negative reinforcement provide excellent ideas to adopt in the classroom. A book regarding positive strategies in order to aid academic success offers 15 ideas in order to introduce a more positive outlook on school (Johns., 2015). Some strategies include, attributing the success of the students to the efforts they have put in. Differential reinforcement is another idea that the book refers to. This is the theory whereby the teacher would reward alternative behaviours displayed by the child. 
There is a conversation to be had as to whether positive and negative reinforcement are actually different at all? The key element to both positive and negative reinforcement is that they both acquire a change in behaviour (Michael A. Magoon, 2017). Studies have been conducted to decipher whether there is actually a difference in response to positive and negative reinforcement and results have proven to show symmetry. 

Developing an action point 
When analysing the school’s SDP, it is split into sections. The first section lists the 3 year priorities. The section breaks these priorities down and looks at whole school focus area.  It was interesting to note that they merged together wellbeing, care, support, and guidance.  Within this section there are sub-section in order to further specify the areas to improve. Some of these areas of improvement included, to raise attendance rates and reduce the rate of persistent absenteeism and to ‘improve pupil and staff wellbeing’. It is important to note here also, that this directly relates to the importance of staff as well as pupil wellbeing and is clearly something in which this school particularly feels the need to develop. Another action point is to ‘Employ strategies to engage pupils and minimise exclusions.’
The SDP is then split into a further two sections based on how the results will be measured. Wellbeing and attitudes to learning are grouped together and the results are on outcome basis. Care, support, and guidance are grouped on a provision basis. 
It then goes into further detail and explains how they will improve each aspect in order to acquire the desired results. There are 2 sections for development on the focus for Wellbeing, attitudes to learning. The first, ‘Raise attendance and reduce persistent absenteeism’, has 2 action points. To use Satchel One to inform parents of pupils missing from registration and the second is for parents to be able to access class registers on Satchel One. Satchel One is an online platform which gives easy access for both pupils and teachers as well as parents to see and get involved with all aspects of the child’s schooling. The platform allows homework to be published so parents are able to view all outstanding homework tasks as well as enabling teachers and other members of staff to post positive and negative feedback. This helps to ensure parents are kept engaged in the students learning and maintains student engagement with school activities. The lead for this action is one of the senior members of staff and the recently appointed head of wellbeing. 
The process of monitoring this is that wellbeing meetings are to be held regularly as well as attendance data being reviewed on a regular basis. Educational welfare officer’s are also consulted and as stakeholders they also hold regular meetings. It was given a timescale of 2 months in order to begin the process of using Satchel One and use it effectively. 8 months into the timescale and Satchel One is being used effectively in classrooms and students respond well to being able to see their timetable and homework tasks both online at home as well as on their phones. It is also clear that not all teachers have full integrated this method into their lessons yet and this will have an impact on the effectiveness of the strategy as with any form of new rule/system in schools consistency is key (Civitillo, et al., 2016).
The next action point is to ‘reduce exclusions’. In order to start this process a new behaviour policy was developed and consulted on in January 2023. The success criteria for this was ‘New policy developed and approved by governors, and staff training to be completed. In order to review and monitor this new behaviour system they were to conduct on a regular basis, wellbeing meetings and termly governor meetings. The resources that were used to develop this new policy was staff time. 
In April 2023 it was decided that the new behaviour policy wasn’t working. After reviewing it, many staff felt that restorative practice wasn’t the most effective way of engaging the students and preventing poor behaviour.  
Restorative practice’s main focus is to support the child involved and work on improving the child’s self-confidence and self-beliefs. Restorative practice is a term used when discussing positive approaches in order to resolve school-based issues (Council, n.d.). This form of behaviour management has grown in popularity over the last few years becoming an increasingly popular withing both primary and secondary schools (McCluskey, 2008). It is however, challenged by a number of critics, some suggesting that there are concerns with the lack of consistency when using restorative practice which in turn causes a variation of results when implementing this strategy (Lyubansky, 2019). Another issue raised is that there is no accountability. The child isn’t punished for their behaviour they are merely asked how their behaviour makes them feel, how do they think that their behaviour made other people feel and there is research to suggest that this may not be the most constructive way of dealing with negative behaviours due to an “unfair expectation for victims to forgive” (Lyubansky, 2019). It could be argued that students would find it more difficult to forgive and forget the actions of their peers than teachers. Therefore, with significant incidents perhaps restorative practice isn’t the best most sufficient method of practice (Adorjan, et al., 2022). 
Reflection and evaluation	
When reflecting on the SDP it’s imperative to critically assess the accomplishments of the plan’s aims and objectives. A review by (Fullan, 2003) states that an SDP provides a basis for steering educational organisations towards more constructive changes. The importance of encouraging relevant collaboration and inclusivity of all stakeholders is key. All stakeholders involved must hold the same core values for the schools development and have a good understanding of what they want the school to look like (Leithwood, 2005).
One accomplishment is the roll out of Satchel One. Generally, most teachers have adopted this new system of using Satchel One in order to award positive and negative sanctions. It provides a great platform for the teachers, students, and parents to have a transparent overview of the child’s progress. There isn’t any budget regarding Satchel One or any of the wellbeing actions on the SDP so there isn’t any way of judging the value of the criteria based on a monetary value. 
A limitation of the SDP is that it could be argued that it is not very detailed. It includes all key elements on it but for example on the monitoring/Review section it doesn’t give any specific timeframes. The creation of timeframes encourages a sense of urgency and accountability to ensure prompt development when trying to achieve the desired goals (SAGE PUBLICATIONS, INC, 2003). Additionally, within the review and monitoring sections benchmarks could have been set. Therefore, by having clear and consistent dates where they will be having the meetings, they will have a clear overview as to what should have been achieved by what point in the process. For example, ‘wellbeing meetings will be held every two weeks. The head of wellbeing and all ten teachers who are the wellbeing leads within the school and those who are involved in the wellbeing process will be present. Over the course of the first four weeks wellbeing leads will ensure that Satchel One is being shown to all members of staff and sufficient training is provided to all members of staff. Weeks 4-6 will be where all wellbeing leads are ensuring that all teachers are using Satchel One and the same level of consistency is demonstrated across the board.’
Conclusion 
In conclusion, a school development plan acts as a map which provides a guide in which all stakeholders involved are able to refer to when fostering new implementations for school improvement. Therefore, the more detail that is offered the better chances the action points have of succeeding as there are clear stages in which should be met by specific deadlines. 
Platforms such as Satchel One work really well if there is consistency with the roll out. Key concepts of positive and negative reinforcement are use in this method of behaviour management and as displayed throughout this study a variety of theories support this technique. 
Theories have questioned the validity of restorative practice as a behaviour management technique as it often works better in conjunction with other methods such as positive and negative reinforcement. As discussed in the literature review, wellbeing and behaviour management are intrinsically linked and is therefore, imperative to look at ways in which both wellbeing and behaviour can be positively maintained. Restorative practice can play a part in this however, it is arguable that there better, more effective forms of behaviour management which still engage wellbeing as a key element.
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