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ECAD5009: Written response - A proposal for a school community project (4000 words)


A trainee teacher must understand how schools implement national policies and roll out a curriculum to meet the needs of the school community. According Rowena Arshad in Social Justice re-examined, “teachers who are aware of these issues, do not just help their pupils to read, write and attain but are more able to provide with a conductive learning environment which allows each pupil to maximise their potential” (2012, p3). Each school community will differ, and teachers must understand the diverse cultural, religious, linguistic and socio-economic factors, that need to be analysed, to set a Ethical school approach for development. With the new Curriculum for Wales 2022 offering more flexibility to schools and teachers to plan and meet needs within its community.
This Proposal for a new community project will be based on School A. School A is a county primary school within the South Wales area, with 416 pupils: catering for the three to eleven-year age range. Being one of few schools that offer a full-time nursery. Most pupils are neither advantaged nor disadvantaged with 6.8% of pupils currently in receipt of free school meals: which is below the average of 18%, according to an Estyn report in September 2019. There is currently one pupil for whom Welsh is a first language. There are currently twenty-three pupils registered as Additional Learning Needs, twelve of whom are registered on School Action Plus plans and one a statemented pupil. There are four looked after Children (LAC) at the school. Following an Estyn report in September 2019, school A achieved:
	Inspection area
	Judgement

	Standards
	Good

	Well Being and attitudes to learning 
	Excellent

	Teaching and learning experiences
	Good

	Care, support and guidance
	Excellent

	Leadership and management
	Good



Furthermore, the Estyn report 2019 for School A stated that:
The headteacher has a clear vision for continuous improvement at the school.  She receives valuable support from the team of staff who contribute well to key decisions relating to standards and provision.  This collaborative approach builds leadership capacity within the school successfully.  The school’s processes for evaluating its strengths and areas for improvement are robust and effective.               
                                                                                                                    (Estyn, 2019, p2)
This in turns sets a good base for a community lead project, with good communication in place within the school. The learners have excellent attitudes to learning, meaning the chance of a successful involvement and interaction in the community project. The school’s recommendations from Estyn (2019) were as followed.
R1 Improve pupils’ spelling and handwriting in key stage 2 
R2 Extend the governing body’s role in gathering first-hand information to support their decisions concerning standards, provision and finance.
Following the Estyn Report the school set up their new School Improvement Plan (SIP) 2019/2020, below are the key factors that have been chosen to propose the new community project.
Objective 1: To continue to raise standards in Literacy
-To consolidate the writing journey and continue to work to close the gender gap.
-To consolidate Reading approaches from Nursery to Year 6 and work to close the gender gap.
-To continue to raise standards in Welsh, with an increased focus on writing. 
With these targets taken into consideration from the School A’s Improvement Plan 2019/2020; and the Estyn recommendations of spelling and handwriting, the key focus will be literacy within the project. This will include Oracy, writing and reading activities steaming from the main Project, that will be called the “SSS”, which will stand for “see, say, scrawl”. The logo for the project will try to encourage a superhero approach, encouraging learners to excel at their progression and portraying a fun approach to the learning, see Fig1.
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Through this project, learner will have the opportunity to work; in; with and on behalf of the community, in which the school is situated. When planning a community lead project, a trainee teacher must take into consideration all types of negative and positive effects it may have, all information must be analysed and assess to achieve the best outcome for all. School A already has key connections to the community with its governing body including staff, parents, councillors and residents from the community. The Governors help make decisions to financial spending’s as well assisting at key community events organised by school A. 

Literacy, along with Numeracy has always been a key area of learning in schools, not just in Wales but the whole world. In the New Curriculum for Wales 2022, further development is vital on a continuous journey. The Welsh Government stated that: 
Engaging with this Area also helps learners to become healthy, confident individuals, ready to lead fulfilling lives as valued members of society as the skills promoted through languages, literacy and communication are key to enabling learners to express themselves effectively, to be open to other people’s points of view and to develop positive relationships.
                                                                                                                (Welsh Government, 2020a p.2)
Not only does the project help get close to these aims of improvement but will help to achieve the four purposes set out in Donaldson’s Successful Futures, which are:
›	ambitious, capable learners, ready to learn throughout their lives
 ›	enterprising, creative contributors, ready to play a full part in life and work
 ›	ethical, informed citizens of Wales and the world
 ›	healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
                                                                                                                        (Donaldson,2015 p.29)
Learners will have the opportunity to learn within the local community which will help achieve ethical and informed citizens of Wales, by allowing the learners to see, say, and scrawl in the community. The learning will be centred around gaining knowledge and understanding of the community of School A and whilst improving the skills.
The first Key skill in the community project will be reading. Evidence suggests that children who read for enjoyment every day not only perform better in reading tests than those who don’t, but also develop a broader vocabulary, increased general knowledge and a better understanding of other cultures. Some evidence also shows that girls tend to achieve higher on reading tests (see Fig2), which shows a gender gap in reading.
Fig2. Source National Reading and Numeracy Test Results 2019 (Welsh Government, 2019)
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These statics have previously been backed up by theorists in the past. Grigg’s Becoming an Outstanding Primary School Teacher (2010) stated:
Over recent years, evidence indicates that girls outperform boys in spelling, reading and writing by the end of the primary school (Maynard,2002; Campbell,2002). The problem of boys’ underachievement is neither new nor confined to Britain. Concern about the standards of boys’ work was mentioned by the 1868 Taunton Commission.
                                                                                                                                 (Griggs,2010, p.286)
[bookmark: _Hlk40443636]Part of the community project will try and close the gap between the genders. With ‘SSS’ being superhero themed, we hope to encourage more boys to engage with the activities. It will be about creating interest through the project, which can be created by offering fun activities and hand-on experiences for the learners. The Welsh Government “aims to help everyone reach their potential, reduce inequality, and improve economic and social well-being” (Welsh Government,2012 p.3).


The New Curriculum for Wales 2022 expresses that “Clear and effective communication through spoken and written language is an important life skill. It calls for the ability to use and adapt language in a range of roles, genres, forms, media and styles and in a suitable register” (Welsh Government, 2020a, p5). The Welsh Government also states that “Languages and literacy are fundamental to human communication” (Welsh government,2020a, p5). Therefore, it is important to allow learners to develop such key skills and be given the opportunities to progress as far as possible from as young as three years. With this project in place, learners will be given the opportunities to be involved with the community from Nursery age. Working within the community with the project as reading, talking and working with, to or by the members of the school’s local community. The project will allow learners to “experience and respond to a variety of literature that gives them insight into the culture, people and history of Wales as well as the wider world” (Welsh government, 2020a, p5). Learners will be given the opportunity to meet with local authors, poets and story tellers. 
“As learners experience, engage with, understand and apply increasingly complex ideas and language awareness, accuracy and fluency in using communication skills grow” (Welsh Government, 2020a p6). According to Vygotsky (1978), social learning is a key part of the cognitive development he argues that development is different between cultures and the opportunities they are given. Using the key concept of social development throughout this project, will allow further progression and hand in hand, contribute to further cognitive development. Vygotsky also suggested that learners as young as three years old, that their language and thought were connected and help them to understand the world around them. Therefore, starting this project from Nursery age of three, will hopefully scaffold a continuum progression, as required in the New Curriculum for Wales 2022.

The project being community based will aim to create a partnership between families, parents, grandparents and carers. The process will not only about be working in the community but with the community, and in a way creating or developing existing relationships to help progress the learners learning. They will “take part in their community” (Welsh Government, 2020b, P.6)
One of the aims of the project will be by planning for regular reading sessions and trips, into the local communities, to libraries and residential homes. During these sessions, learners will have the opportunities to have a more variety theme of books and interact with members of the community. The aim will set up read along, Question and answer sessions and workshops with local authors, poets and members of the community.
 On return, from these trips, learners can complete follow on activities, can they recall the trip to their friends orally. Encouragement of Journal writing, can they recall their thoughts and feelings; what did they see? Games can be played on the way, can they look for welsh words by looking at signs and help create “citizens of a bilingual Wales in a multilingual world (Welsh Government,2020a p2) . The list of activities that can stem from one visit are endless. The learners could be encouraged to research an individual in the residential home and create a story with them in as a fictional character, maybe even a documentary type project or even a PowerPoint on the individual, some may have even been involved in the war. This links back to the New curriculum, encouraging researching learners throughout their lives. These are just a few examples of activities that could be achieved and applied to the New curriculum For Wales as well as applying a cross curriculum approach with values and the community at the heart of the project.
School A currently organises trips to the residential homes within the community, in which they have the opportunities to read to the residents, though this is only for Year 6 learners, so the proposal is to allow all age groups to have this opportunity. This not only allows good community links but can be beneficially to the residents at the homes. A writer, Beth Stilborn (2015), explains about how reading aloud to the elder can “enhance self-worth, when the elderly person realizes someone cares enough to read to them”, “alleviate a sense of being isolated” and also “inform” (Stilborn, 2015)  some elderly people in the community, may not have family members that live locally, or even any at all. So, having such visits, specially from the younger generation can be enlightening. Also, allowing the younger and older generations to be involved can cause new learning for both parties. The elderly can learn about events the school could be involved in, or a subject that the younger generation maybe more familiar with. This links back to Vygotsky’s (1978) knowledgeable other; this could be either party that is more knowledgeable on a subject than the other. This helps create conversations, and so many impacts on development. It encourages the learners to create and develop relationships, which in turn, has a cross curriculum approach as this links into health and well-being in the New curriculum for Wales 2022. An Estyn, good practice report conducted in 2019, speaks of Creating links with the community, school B, in which they speak about also have trips to the local residentials homes within the community. Estyn reports that “the visits show the children the importance of respecting the elderly and teach them about their area’s history. They walk to the home, which helps them to keep fit, observe the world around them and learn about road safety” (Estyn,2019).
The project being community based will aim to create a partnership between families, parents, grandparents and carers. The process will not only about be working in the community but with the community, and in a way creating or developing existing relationships to help progress the learners learning. They will “take part in their community” (Welsh Government, 2020b, P.6). However, there can be some barriers that are faced by schools. 
In 2016, Huw Lewis, Minister for Education and skills in the Welsh Government produced a guidance to some of the barriers that schools may face and advice to help overcome these in FaCE the challenge together: Family and community engagement toolkit for schools in Wales. According to Lewis, “research shows that at age seven, the degree to which families engage with their child’s learning has six times more influence over the child’s educational attainment than the quality of the school” (Welsh Government,2016, p5) He talks about the barriers of engagement from families being :
-Barriers to engagement A family’s apparent reluctance to engage with the school could be due to one or more of these factors. 
-Time pressures of family life: parents/carers are busy people. They might be working full-time, with children at different schools, or working nights, or have additional caring responsibilities. 
-Family circumstances: the family structure may be complicated, with separations and new partners; there may be language barriers between home and school. They may be overwhelmed by other issues going on in their lives and have little energy or ‘mental space’ to give to anything else – it is common for families to be dealing with very pressing issues such as poverty, caring responsibilities, health problems, general anxiety or post-natal depression. 
-Geography and physical barriers: families may live some distance away, may be reliant on public transport, and there could be physical barriers for those with disabilities or health problems. 
-Lack of confidence: parents/carers may find school brings back unpleasant memories of their own school days. They may feel their own lack of knowledge or skills puts them at a disadvantage, e.g. low literacy. They may fear being judged by other parents/carers or practitioners or fear being seen to ‘need help’ or to be a ‘bad parent/carer’. They could feel that they don’t fit in with the dominant middle-class culture of the school. 
-Suspicion and mistrust: parents/carers may believe they won’t be listened to and taken seriously by the school. 
                                                                                                                  (Welsh Government,2016) 
These must be taken into consideration. However, with School A, the engagement from parents/carers and grandparents is high, and School A takes many opportunities to plan events at the school and has had good participation, as seen by Estyn’s 2019 school report.
An Estyn report in 2012, states that from research in Effective practice in tackling poverty and disadvantage in schools  
· the gap between children from richer and poorer backgrounds widens especially quickly during primary school. Disadvantaged children in primary schools are more likely to lack ambition and self-esteem, and to have behavioural problems and difficulty relating to their peers.
· - boys as young as nine in disadvantaged schools become disenchanted with school and start to disengage. 
                                                                                                                                   (Estyn,2012, p1)
There must be an understanding, that some learners may live out of the catchment area and in areas that are poverty affected. In this project, our aim is to help these under privileged learners allow everyone to have the opportunities to engage, maybe not with their own parents and carers but other members of the community to help encourage the progression in their learning. As shown in research by Whalley (2007) in Involving Parents in their Children’s Learning, further barriers and variations of parent’s time commitments within projects can be understood. Again, in the Estyn report, they mention boys learning, and the aim to encourage the engagement from boy learners will always be a keep aspect in this project. 
Estyn’s report, Closing the gap between boys' and girls' attainment in schools - March 2008, suggested that “Schools should devise a coherent whole-school policy for raising boys’ attainment” and that “local authorities give high priority to literacy programmes that improve boys’ literacy skills” (2008) though the report is slightly outdated, it helps this the choice of the theme of this project around the super heroes, with this is the hope, that boys will be more engaged, and to help close the gap on attainment. 

When creating a project, where it be community involvement or an in-school based proposal, costs should be taking into consideration. School A currently receives an Education Improvement Grant provided by the Welsh Government. This grant is to improve educational outcomes for all learners and reduced the impact of deprivation on learner outcomes: 
· improving the quality of teaching & learning.
· addressing learners’ barriers to learning and improving inclusion.
· improving the leadership of educational settings; and
· improving the provision for learners and the engagement of learners.

The aim is also to improve Literacy numeracy across all schools in wales. School A would be within their rights to use some of this funding to help towards any costs experienced within the project. However, the costs will be minimal. Trips to the local nursing homes could be made, within walking distance. The library Is very close to the school with a short walk into the town. Helping to achieve a cross curriculum approach with exercise and sightseeing as they travel. Encouraging more involvement from parents and grandparents could help keep staffing costs low. Though all parents, carers or grandparents would be required to have a valid DBS Certificate (see https://www.gov.uk/dbs-update-service for more information.)
Learners safety must always be taken into consideration whilst planning projects. Such safeguarding guidelines can be reviewed in the Safeguarding children in education by the Welsh government (2002). Risk assessments must be carried out prior to any visits and all impacts, and paperwork assessed and completed. Written consent must be granted by parents and carers for learners to leave the school premises. All the correct school protocols and procedures must be carried out. Further guidance can be found in the Health and safety on educational Visits by the Welsh Government (2018).

As stated by the Welsh Government in The New Curriculum for Wales 2022 Progression in Language, Literacy and Communication is:
 A continuum of increasingly complex engagement with ideas and communicative purposes and of development of language awareness. These are demonstrated in:
· responding to communications when listening, reading, or receiving language in other ways
· producing them when speaking and writing or through other means of communication.
                                                                                                                 (Welsh government, 2020a, p6)
A variation of learners from all age groups will be selected at random from varied ability attainments. These learners will be monitored for progression to see if the project is successful in its aims to increase the literacy development. Both boys and girls will be assessed and the gap between the attainments monitored. The selected learners will be taken for reading, writing and oral assessments on a fortnightly bases, and any progression to be reported. All reports will be stored on a password accessed file, all data and assessments should be done ethically as set out, by the guidelines by BERA (2019).
An Estyn report in January 2020 in a good practice report of School C in the South Wales area, speaks of staff being “keen to ensure that parents were well informed of their child’s progress and wellbeing and that they became active members of the school community (Estyn, 2020). The Welsh Government talks about the “engagement between the learner, parents/carers, and practitioners is essential for learner progression and well-being” (Welsh Government, 2020c). This will be one of the aims in which to create the community project and hopefully achieve a more parent involved learning environment.  
According to the Child’s Right Act 1989 Article Twenty-eight states that every child has the “right to good quality education and be encouraged to go to school until the highest level” (UNICEF 1989) this act can be easily achieved with key connections between school and parents. Article twenty-nine also states that a child’s education should help develop their talents and abilities. Both these articles stand clear and achievable within this proposal. Allowing every child, including boys to achieve or progress to their own highest ability. Article Twenty-Three also states that special care and educational needs much be provided for children with disabilities. School A currently has key members of staff to help and assist learners within the school, helping with the extra support required within the project, if needed.
Looking at all the Key information within this proposal the main aim will be to close the gap in reading and writing between genders. With all key documents and policies upheld within the planning, this project should be a successful one, and if it is not successful, learners would still have gained first-hand experiences that they can later reflect on in life. All learners will eventually participate within the project, bring a whole school approach into the community. The project should help close gaps between connections between families and the school and help achieve a more community led approach.
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SWOT
SWOT stands for Strengths, Weaknesses, Opportunities, and Threats. SWOT analysis is a tool for analysing the current situation both internally (strengths and weaknesses) and externally (opportunities and threats). It provides helpful baseline information for a group that wants to vision the future or analyse a problem.


	
	Helpful
	Harmful

	Internal (within the school)
	Staff have experience of taking learners on school trips and conducting risk assessments.
Staff have already had previous experience taking year 6 learners to a residential home.
Estyn reports show good pupil engagement,
	Dangers of leaving the school ground
Correct staffing
Parent consent

	External (outside the school)
	Strengthening the relationship between school and community
Development of Four Purposes
Engage parents in their children’s learning

	Lack of engagement from the community.
Parents engagement to support the project for staffing needs,
Cost.
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