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ECAD6009: Learners, Schools & Communities: where am I teaching?
Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction
During my third and final school placement, I was encouraged to take opportunities to engage in some research focusing on strategic planning and to look in depth at how the school develops one aspect of its School Development Plan (SDP). To ensure confidentiality and anonymity throughout this assignment; I will be referring to the school using the pseudonym “School X” as recommended by BERA (2018).
Initially, it is essential to outline the school’s context. Within the SDP (School X, 2022), the school describes itself as a popular school with transient cohort populations. The school currently has 497 pupils on role and these pupils are split between 16 classes including a large nursery unit (My Local School, 2022). The school currently has 7.4% identified as eligible for Free School Meals. This is significantly lower than the national average figure of 21% which implies that the school is situated within a comparatively affluent community (Welsh Government, 2021).
Within this assignment, I will be focussing on one particular action point established within the School Development Plan. Namely, “To agree and begin to implement a revised whole-school approach to cross-cutting themes” (School X, 2022). Within this action point, I will be concentrating more specifically on how the school approaches the implementation of the mandatory Relationships and Sexuality Education (RSE) code within the Curriculum for Wales Guidance (Welsh Government, 2022).
 
Literature Review
Firstly, I will review the literature in relation to the topic of strategic planning and the school development process before moving on to the literature associated with the more specific subject of the RSE code.
School development planning is not only the concern of the head teacher but the whole of the teacher staff and particularly those who are part of senior leadership teams (Leask and Terrell, 2014). This source, although outdated, represents the importance of teachers and management roles working in collaboration to ensure quality education is accessible for all pupils. Hallinger and Lu (2014) offer a similar perspective regarding school development in Hong Kong, it is suggested that there is a great responsibility for ‘middle-leaders’ (members of senior leadership) to take responsibility for school development and strategic planning. This source also goes on to explore the importance of developing a shared vision as a school and ensuring alignment in perspectives across the school (Hallinger and Lu, 2014). This links closely with the action point being addressed in detail within this assignment.
In contrast to this, Whitworth and Chiu (2015) propose that a lack of professional development training surrounding key leadership skills prevents changes in the beliefs of teachers. It can be expected that this would have significant negative effects on school development principles. Therefore, professional development centred around leadership skills seems an essential consideration for schools keen to succeed with strategic planning. ESTYN (2016) discuss that one school implemented a professional development project for teachers who aspired to succeed in a leadership role which supported staff to implement changes within the school whilst developing professional leadership skills. In addition to this, Ingersoll, Sirinides and Dougherty (2018) find that schools are more likely to engage with elements of school development such as pupil achievement and maintaining high standards in substitution for the elements that emphasise the contributions of teachers’ perspectives and viewpoints.
Each year a School Development Plan is produced by each school, but is it correct to presume that one process will be suitable for every school? Chapman and Sammons (2013) uphold that the school’s context is vitally important to consider when evaluating the methods used to underpin strategic planning. This implies that it would be incorrect to assume that one effective evaluation strategy would be successful in every learning environment and that appropriate measures should be taken to adapt evaluation methods to suit the school’s context.
The Relationships and Sexuality Education (RSE) code is now identified as a mandatory element of the Curriculum for Wales; this has caused some controversy and discomfort amongst parents, carers and school staff. This controversy escalated to the point in which education minister Jeremy Miles had to release a statement regarding some of the misleading information being imposed during an attempt of parents to take legal action against the implementation of this code (Welsh Government, 2022b). From this information alone, it is clear that RSE can be a sensitive and controversial topic which therefore requires clear boundaries and procedures to be set within curriculum design. School X (2022) identifies the need to implement an agreed whole-school approach RSE as a cross-cutting theme within their curriculum. This shows that the school is acknowledging the sensitivity and necessity of the RSE code and aims to provide a unanimous approach to addressing the learning.
Renold, Ashton and McGeeney (2021) offer an exploration into a professional development experience in which teachers were able to offload and share concerns they had in regard to the new RSE code in Wales. The school’s SPD also recognises the importance of considering teachers' comfort in delivering content from the RSE code (School X, 2022). They do this by setting specific aims to review staff evaluations and consider approaches to support staff in finding appropriate lesson content and resources. In 2015, Simovska and Kane (2015) reviewed the efficacy of the Sex and Relationships Education that was being implemented for children aged 5 to 12 years. This source complemented the professional learning that was introduced alongside the provision to support teachers in becoming confident in delivering this content. This shows that with supportive professional learning being implemented alongside this code there is potential for its success in primary schools across Wales. However, it should be acknowledged that this source is outdated and therefore does not discuss the implementation of the new RSE code. Despite this, the information still suggests that professional development input for teachers would be beneficial for all involved.
In contrast, Howlett (2021) offers a particularly negative view of sexuality education and examines that there is no evidence of the positive effects of RSE implementation, and they struggle to find any evidence of comprehensive provision that suits the needs of a diverse and ever-changing world. This article is referring to the provision that is implemented in the United States. This explains that the author does not see the RSE provision as suitable or beneficial for pupils as it is not relevant or up to date with the evolving societal factors surrounding RSE. Despite this, Welsh Government (2022) acknowledges the rapidly changing societal factors such as family dynamics, changing laws surrounding sex and gender identity and the influence of social media. This guidance sets expectations that the provision provided in Wales will aim to keep up with these new changes and equip pupils with the skills and qualities necessary to make informed decisions.

Developing an Action Point 
Within the SDP, School X (2022) acknowledge that despite their best effects to fully immerse themselves into the guidance of the new curriculum guidance, they have struggled to find adequate time to engage properly with the cross-cutting themes. Therefore, the school has decided to bring the evaluation of the requirements of these themes forward as a target from the previous year's SDP. Welsh Government (2020) express that the cross-cutting themes within the curriculum for Wales guidance are Human Rights, RSE, Diversity, Careers and Work Experience and Local, National and International Contexts. This implies that School X is hoping to become more familiar with these themes and the expectations of the curriculum by the end of this academic year.
Ylimaki and Brunderman (2021) discuss the process of acquiring a sustainable leadership capacity in which the highest leader must delegate responsibilities to other leadership roles. During my time at school X, I was informed that the school had identified two members of staff who had been selected for a secondment to the senior leadership team to focus specifically on implementing these cross-cutting themes. School X (2022) identifies these two staff members as responsible for ensuring the success of this target. Furthermore, the plan discusses that these staff members will be given half a day’s release from teaching each fortnight in order to accomplish these responsibilities. This shows that the school is taking accountability by ensuring that they are devoting time and resources to ensure that this action is completed. This is a representative example of self-evaluation in which the school has identified an area that they have fallen behind with and is ensuring that they are making actions to ensure progress (Levy et al., 2023).
In terms of data analysis, Kyriakides and Campbell (2004) recommend that the school collect and consider both qualitative and quantitative data to aid school development. However, they warn teachers must be keen to be reflective practitioners or else their resistance could hinder school development. The concept of teachers as reflective practitioners is supported by the theories of Kolb and Dewey (Rushton and Suter, 2012). Kolb based his arguments on Dewey’s understanding of reflection as a tool to turn experience into meaningful learning using observation and evaluation (Rushton and Suter, 2012). This explains that Kolb and Dewey would both support the school gathering data to reflect on their implementation and progress in order to develop further.
During my time of placement within school X, I was fortunate enough to attend several meetings regarding the embedment of the RSE code within their curriculum. It became quickly apparent that several members of staff had opposing viewpoints on some of the content being suggested. Wallace (2002) suggests that staff conflicts can be reduced by engaging in open conversations and instilling proper delegation of responsibilities throughout the school staff. Another perspective could be that conflict between staff could be avoided by involving key stakeholders to supply resources, offer lesson content or even deliver lessons (Shibuya et al, 2023). For example, this could involve liaising with charities such as NSPCC or contacting the school nursing team for support and guidance. However, does this encourage RSE to become a rare, stand-alone visit from a health care professional when in fact it should be a continuous cross-cutting theme?
 Whilst practicing within this school, I attended a staff meeting that discussed what the responsible staff had found regarding appropriate resources for delivering the RSE code. The two staff members discussed that they had been able to find some supportive resources from NSPCC. The charity provides a provision called PANTS which has free, bilingual lesson plans and resources for schools to educate learners and prevent children from abuse and neglect (NSPCC, 2023). Therefore, this seems that the teachers have been able to find appropriate and supportive resources. Within the SDP, the school also identify intentions to collaborate with stakeholders to establish a consistent approach across the school (School, X). To develop this further, it could be useful for the school to liaise with local schools within their cluster to ensure that pupils are being provided with universal high-quality provision (Kington and Blackmore, 2020).  
In terms of further suggestions for development, Burns & Hendriks (2018) promote the consideration that schools should be finding appropriate materials to ensure RSE learning is accessible to all learners. This suggests that the school may need to monitor the impact of their current RSE provision to ensure it is suitable and inclusive for pupils with; additional learning needs, English as an additional language, socio-economic deprivation or any other factor that could impact social justice. In addition to this, Tordoff et al. (2021) offer recommendations for schools to use transgender-inclusive language for transgender and non-binary pupils. It can be imagined that this puts a lot of pressure on educators to not only plan and deliver lessons on very sensitive issues but also ensure that they are inclusive for
all learners. However, it must be understood just how important this information is and the rights that each pupil has to have learning made accessible to them (UNICEF, 2017).

Reflection and Evaluation
Welsh Government (2014) sets out the expectations for schools to use an SDP to reflect on their self-evaluation findings and outline their strategic plans to raise standards for the following year. The developments of constructivist theories by Vester, Pavlov and Slovak out the importance of reflective engagement in ensuring high-quality pedagogy (Juvova et al., 2015). This implies that these theorists endorse the use of evaluation to inform strategic planning and believe that these methods have the potential to raise standards.
Dunlosky, Graesser and Hacker (1998) offer an exploration of the positive impact of metacognition in reflective practice. This source discusses that by completing consistent holistic evaluations, the school will be able to make accurate targets that could inform future planning and practice. School X (2022) outlines their intentions to assess progress within the highlighted action point at least termly. They explain that this will be completed using feedback from the selected members of staff regarding what they have been able to collect such as resources, guidance and proposals. During my time on placement, I was able to observe a number of school staff meetings within which this action point was being considered.  
In addition to this, the school has established clear objectives within their SDP in order to make reasonable, strategic targets to achieve throughout the year (School X, 2020). An interesting perspective from Yaakob, et al. (2019), discusses that some teachers feel out of their depth whilst undertaking responsibilities linked to strategic planning and recommends that schools prepare professional development material around this. However, from my experience within the school, it was clear that the staff were able to approach leadership staff for guidance in regard to their responsibilities and progress. Naile and Selesho (2014) uphold that having supportive and positive relationships between staff and leadership roles encourages morale and motivation throughout the school. Therefore, this indicates that by establishing positive working relationships, staff will be more likely to engage effectively with their responsibilities surrounding strategic planning.
In reflection, it appears that School X has carefully considered their areas for improvement and attempted to make sacrifices in terms of staff and resources in order to raise standards. It is also clear that the school deeply values the guidance set out by Welsh Government (2022) in that they are devoting time and effort to ensure they can deliver high-quality relationships and sexuality education. 
In order to develop this further, it would be my suggestion that the school liaise with teaching staff regarding their progress to ensure they are comfortable with the provision they are supplying. Marsh and Farrell (2015) discuss that having one-on-one check-ins with staff can be supportive. However, it should be acknowledged that this would be fairly time-consuming.
 Instead, It would also be useful to consider regular communication during staff meetings to ensure the staff are still in agreeance on the consistent provision that they are supplying. 
 
Conclusion
In conclusion, this assignment has discussed the ways in which School X has completed self-evaluation and developed an action point which aims to raise standards. It is clear from the engagement with the school’s SPD that they have carefully considered achievable targets that they will review frequently to ensure progress is made. The school have also considered resources and adjustments that they will need to make to ensure that achieve their intended outcomes. The school clearly values and abides by the guidance given by Welsh Government (2020/2022) regarding the embedding of the cross-cutting themes of the curriculum.
Concerning my own professional development, I feel that attending these meetings and observing the embedment of these themes within the school was an extremely valuable experience. Ronfeldt (2012) finds that by exposing student teachers to additional responsibilities within the profession they are more likely to thrive in their professional practice. Therefore, I also feel that this experience has encouraged me to critically engage with the QTS Standard “Continuing Professional Learning” as I have encountered selected members of staff who have taken responsibility to lead their school in raising standards (Welsh Government, 2017).
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