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Sensory play. 
Sensory play is a type of play that includes the child’s senses. For example, using their hands to feel different textures or their ears to listen to the sounds that are made. Some examples of sensory play are painting, which encourages the use of fine motor skills and creative thinking. Water and sand play help show the children different textures and feelings and shows them what happens when you mix the two together which would bring in a scientific aspect (Go Science Kids, 2019). The practitioner could also use ice within the water play which would include different temperatures and the children would see how the ice melts in warmer environments. Using painting, water and sand allows the child to make use of their bodies or the tools provided. 
Sensory play can help children’s cognitive development, help to calm them when they feel frustrated and can even improve their memory (Rogers, 2018). Piaget (no date, cited in What is Psychology, no date) believed that when children are at a young age that they have much more awareness of thing when they are feeling them with different parts of their body. He discussed how children discover the world around them using their senses.  Subhashish (2015) discusses the many benefits afforded to young children that result from the holistic nature of sensory play. Subhashish also concurs with Donaldson (2015) and Piaget (no date) regarding the importance of hands on experimental learning to enable problem solving and creative thinking. 
Gascoyne (2011) discusses the importance of a child’s inner senses, those that contribute to movement and balance as these link to the physical aspect of sensory play. Sensory play enables children to self-direct their play as they have the opportunity to make their own choices and there is no end result required from them. 
Sensory play has been proven to improve social skills due to the neurological pathways it creates in the brain (Soft Surfaces, no date). Social skills can lead to improved language and communication, once again linking sensory play to the holistic development of the child. Sensory play has endless possibilities because there is no end goal or aim. Due to this, each child will always have a new experience of learning 
which will contribute to many aspects of their development. 


Solitary Play. 
Solitary play is one of the first types of play that children experience. Solitary play is beneficial for a child’s holistic development as it covers many types of play such as imaginative, physical, sensory and creative (Seriously Kids, 2019). There are no rules or expectations for the child, and it is completely self-directed as nobody is telling them what to do. Solitary play is more common in younger infants who are not yet aware of any children surrounding them (Pam, 2013). Piaget developed a series of stages linked to how children play, and the Sensorimotor stage which occurs from birth to approximately two years old is when children are more aware of their own bodies and what they can do with them, rather than who else is in their environment. 
Older children may also enjoy solitary play. It may involve playing with dolls, painting, using building blocks or even playing outside. These types of play link to role play, creative play and physical play which means that solitary play helps the child’s holistic development (Child Development Institute, no date). Solitary play is also a way for the child to have time to relax and unwind. After a long week in school they may feel that they need some time alone, with out adult interference, just to play quietly and at their own pace (Chan, 2013). Solitary play also gives the child a feeling of being independent and having control over what they are doing. This can help with their confidence as they get older. 
Vygotsky (no date, cited in Farr, 2014) discusses the importance of the adult’s role when children are growing and developing. Even though solitary play is for the child alone, the adult can still be available for the child if they need help or guidance with what they are doing. This is what Vygotsky considered to be ‘scaffolding’. This would ensure that the child feels secure that there is an adult there if they need something. 





Risk.
Dictionary.com (2012) defines risk as ‘exposure to the chance of injury or loss; a hazard or dangerous chance.’ When a child is taking part in something that involves risk, such as climbing a tree or running very fast, they are facing the potential of falling and hurting themselves. Many people believe that exposing children to risk is dangerous, but it is beneficial for them to be able to manage risk themselves as they will learn how to make mature and safe decisions as they grow older (Council for Learning Outside the Classroom, no date). For example, understanding how to discover whether something is safe or deciding that there is too much risk involved and knowing to stay away. 
Gill (2010) discusses that outdoor activities are often associated with risk and many parents and teachers feel anxious about exposing children to these risks in fear of their safety. However, if children are enabled to experience risk within play, then they will become competent and able to manage risk themselves (Gill, 2010). By removing risk, children are unable to assess risk for themselves so they will not be prepared to deal with similar situations later in life (Gleave, 2008). Risk can also help build children’s emotional resilience which can help them with problem solving and can encourage them to adopt a can-do attitude when faced with challenges. This supports Donaldson (2015) as he suggests that children need opportunities to become creative critical thinkers. 
Blincoe (2015) discusses how being exposed to healthy risk allows children to experience fear, therefore allowing them to learn their body’s strengths and weaknesses. Parents and practitioners have a need to keep children in a controlled environment even when outside. By giving children the opportunity to explore freely but safely gives them the chance to make their own decisions based on the risks around them. By allowing children to fall and hurt themselves and feeling out of control is teaching them that it is a normal part of life that they need to experience (Blincoe, 2015). Research has proven that exposing children to play that involves risk in their place of learning can help improve their competence and perception (Lavrysen et al. 2017). 
Tovey (2007, cited in Moyles, 2010, p. 107) states that risk is ‘invaluable for leading children’s learning’. Moyles (2010) discusses that the benefits of risk in play also encourage children to feel more emotionally secure and to have trust in the practitioners supporting them. This means that the children feel more confident to ask for help when needed, and it helps with their social cognition development when working in groups with other children. 
Rose and Rogers (2012) state that adults feel more insecure and anxious about the dangers of the outdoors. They will see that a risk may be even more dangerous for younger children and not allow them to have an opportunity to be involved in risky play. A study by Waite et al. (2011, cited in Rose and Rogers, 2012, p.135) found that in the Foundation Stage most outdoor learning was planned in a way that avoided risk all together. It was recommended that practitioners use risk to teach children and help with their development emotionally and physically so that they see the importance of knowing how to cope with risk. 
Wood (2013) believes that involving parents and carers is important as they can see the benefits of risk in play. There should be good communication so that parents and carers can voice their concerns or ask questions that they may have. If they feel more at ease then the children will also feel more confident and they will be able to enjoy the benefits of being exposed to risk safely and securely. 
Risk assessments are a way for practitioners to assess whether the activity is going to expose the child to healthy risk or to serious harm. They would make a judgment as to whether the activity is safe enough for the child, but with healthy risk involved, so the child has a stimulating experience whilst learning about risk safely (Bazley, 2018). It is believed that Health and Safety regulations are used as a reason to not allow children to partake in risk taking, when in fact the regulations are there as a guide to ensure that risky play is done safely (Health and Safety Executive, no date). The Health and Safety Executive (no date) states that risk should not be removed from play, but it should be used in a controlled environment where the benefits outweigh the dangers. 




Observations. 
Observing children is an important task as it allows the practitioner to see the needs of each child as an individual (West Sussex County Council, 2019). By carrying out observations the practitioner will be able to see how the child is developing and what they may need extra support with (West Sussex County Council, 2019). Wood (2013) states that observations are beneficial to the practitioner as they can use the evidence to help plan activities and themes for the future. The Foundation Phase Profile Handbook (no date) uses observations as a way for practitioners to assess children’s learning and development, and to support children in the best way for them individually. 
A narrative observation is one of the most popular forms of observation (MSU Education, no date). It is a written description of the child or children as the events take place. Usually the practitioner would sit quietly to one side as the child plays and notes down everything that they see and hear in the order that the events happen. A narrative observation should be as accurate as possible to ensure that the information gathered can be used in the most effective way (Wroblewski, 2019). The information written down should not be subjective or include the practitioner’s opinion. This is important because the information needs to be as accurate as possible and not include bias (CCDMD, 2014). A narrative observation is beneficial as it is open-ended, meaning that the child is left to do what they feel happy playing with and having no participation from the practitioner, which could cause the child to behave differently than they would if left alone (Canadian Mothercraft Society, no date). 
Bronfenbrenner (1979, cited in Canning, 2011) discusses the importance of taking time to observe children to be able to witness what influences children’s actions and to see what motivates their decisions. A narrative observation allows this as there is enough detail to see what they enjoy playing with, or who they spend more time with. The practitioner will also be able to use the information they have recorded to look back and compare it to more recent observations. This allows the practitioner to discover any changes in behaviour or development. Due to the large amount of detail in a narrative observation, the practitioner can use this information for planning activities in the future that may encourage the child’s development in areas that they may feel need support (UK Essays, 2018). 
Although the narrative observation method is widely used, there are some aspects that make it more difficult than other methods. A narrative observation is one of the most time-consuming methods (MSU Education, no date) and it can be difficult to write down all information. The more observations the practitioner completes the easier it will become as they will be learning how to write quickly and efficiently (Canadian Mothercraft Society, no date). There is also a risk that the practitioner may miss important information whilst writing. The practitioner should be non-biased and remain objective, but there may be times where other factors influence their judgement (UK Essays, 2018). An example of this may be that the practitioner feels that the child being observed is unkind, therefore only focusing on the child’s more negative behaviour as their feelings for the child are pre-determined (CCDMD, 2014). 
Narrative observations are important to keep track of children’s development and behaviour. However, Palaiologou (2012, cited in Wood, 2013) discusses the problem that perhaps observing children is unethical. It is stated that children will view the adult as an intruder in their play, therefore influencing their behaviour to either play differently or stop play all together. This would make observations more difficult to complete and would also give false results. The UNCRC (no date) discusses within article twelve that children’s feelings should be respected. If the child is clearly unhappy with being observed, they should be freely allowed to say so and for their wishes to be valued. Article sixteen of the UNCRC (no date) also discusses the child’s right to privacy, which could also raise the argument as to whether observing children is ethical. 
A narrative observation can help the practitioner gather lots of information on each child as an individual (Kimberly, 2016). Using the information that they have collected they are able to identify any causes for concern, so that they can give the child extra support where needed. They may also use the data that they have collected to monitor what influences specific behaviours and use that information to help them plan around any issues they may have noticed (CCDMD, 2014). Observations as a good way to help build a relationship between the practitioner and the child (Berry, 2019). By observing the child, the practitioner will be able to understand the child in more depth, learning about their interests and what they enjoy, and therefore will show the child that the practitioner does have an interest in them individually (Berry, 2019). 
The Role of Play when undertaking Observations. 
Froebel (no date, cited in Early Education, no date) believed that children use play to understand the world around them. He believed that adult observations are important for the practitioner to understand children and how they view the world. Monstessori (no date, cited in Child Development Institute, 2019) states that play is important for a child’s holistic development. Play is the way that children develop skills that they will use later in life (NHS, 2018). Vygotsky (no date, cited in Farr, 2014) strongly believed that imaginative play was an important factor in the child’s cognitive development. He also discussed the importance of the interaction between the child and practitioner, as they learn and develop from communication, but also learn how to respect the adult and to listen to them (Farr, 2014). Howard (2002, cited in Howard and McInnes, 2012) discusses the cues that children use to decide whether they see an activity as play. This includes adult presence which could suggest that children do not see activities as play when the practitioner is present as they associate them with work. 
Howard and McInnes (2012) discuss in their research how children appear to have more interest in a task if they perceive it as play. They concluded that if a child feels that they are playing then they have a higher sense of emotional well-being. As a result, they believe that having good emotional well-being can affect their behaviour as an adult in a positive way. For example, avoiding behavioural problems or resorting to crime (National Institute for Health and Clinical Excellence, 2008, cited in Howard and McInnes, 2012). 
Welsh Assembly Government (2008) states that observations allow the practitioner to view the child’s skills and at what level they are in their development. When a child is fully engaged in an activity, they will demonstrate their skills in a more natural way as they do not feel under pressure to complete a task. Through observation the practitioner will be able to tell the child about their achievements and encourage them which will help improve the child’s confidence and strengthen the relationship between themselves and the practitioner (Welsh Assembly Government, 2008). 
An important factor in children’s play is that the adult facilitating the play does not intrude on the play and try to take control (Manello et al. 2019, cited in Hobbs et al. 2019). The adult should provide the resources for children to play, without being an active participant so that the child is able to fully engage in their activity. However, the practitioner should be available to the child should they need support or help to reflect on the emotions they feel whilst engaging in play (Community Playthings, 2009). Through observations, the practitioner will be able to view how children react emotionally within different situations, and use this information to offer support and help them to learn to negotiate when they feel frustration or that something has not gone how they would like (Community Playthings, 2009). Bruce (2011) states that children can make connections in their learning through play. Well planned play helps children to extend their learning and encourages them to want to learn more. Vygotsky (1962, cited in Neff, no date) discussed that practitioners can maximise the learning environment to facilitate the child’s learning. Observations help the practitioner gain a more detailed account as to how to make the environment suitable for each child’s individual needs. 
Through play children can make their own decisions and follow their interests (Play England, 2019). This gives children the opportunity to expand their development physically and emotionally, whilst allowing the practitioner to witness what they are capable of and what they may need extra support with. Through different types of play the child can express themselves freely which helps them feel more confident. 
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