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The Foundation Phase and Early Years Curricular
Section 1
According to the Welsh Government (2015) all children ages three to seven attending a mainstream school will follow the statutory curriculum for Wales, The Foundation Phase; which was introduced in September 2010. Early Years Wales (2020) would agree insisting the Foundation Phase was implemented to give children a more creative and imaginative learning style, offering a more enjoyable and effective experience. Maynard et al (2013) suggests the Foundation Phase ins underpinned by a range of learning theories, such as Te Whariki in New Zealand, Reggio Emilie in Italy and other Scandinavian countries, where there is a clear focus on individual children. Both of which advocate an experiential, play-based approach to teaching, which furthermore links to the work of Piaget, Dewey and Kolb (Cherry, 2020). The Welsh government (2017) insists the Foundation Phase sets a baseline of expectation that links to end of phase outcomes, to be delivered through a holistic curriculum. Welsh Government (2018) states the Foundation Phase especially in the early years if education is where children learn about themselves, develop their self-esteem, learn how to form relationships with other children and practitioners, learning about their own culture in addition to others, as we live in a multi-cultural world. Kids (2020) would add the Foundation Phase develops a solid base in a child’s development, skills such as problem solving, teamwork and curiosity are learnt, allowing the child to develop these skills further as they progress through their educational journey. The foundation phase has seven areas of learning which are personal and social development, well-being and cultural diversity, language, literacy and communication skills, mathematical development, Welsh language development, knowledge and understanding of the world, physical development and creative development, which are to be taught through active, hands on, practical lessons both indoors and outdoors (Welsh Government, 2015, Welsh Government, 2018, and Early Years Wales, 2020). According to Thomas (2005) and Taylor, Rhys and Waldron (2016) the introduction of the Foundation Phase initially caused a mixed feelings and opinions between practitioners, however the overall reaction was positive, with practitioners requesting additional guidance and support wad offered, but there was a want to introduce and deliver the Foundation Phase effectively. The Department of Education (2010) and Welsh Assembly Government (2008) would agree stating a positive reaction to the new curriculum with learning through play being at the forefront. 
With the introduction of The New Curriculum for Wales 2022 imminent, the purpose of this assignment is to look at what worked well when the Foundation Phase was implemented in 2010, and additionally look at what lessons have been learnt from that experience, to improve the implementation of the new curriculum.
Following Donaldson’s Successful Futures Report (2015) and the Welsh Government (2014a) Independent Stocktake of the Foundation Phase in Wales, there is now a New Curriculum being implemented in Wales. The new Curriculum for Wales 2022 (Welsh Government, 2020a) and the Te Whariki Curriculum (Minister of Education, 2017) have similar core aims, suggesting that the Curriculum for Wales 2022 has cross-national policy borrowing. The Ministry of Education (2017) explains that the Te Whariki Curriculum has a unique approach to bicultural framing, which encourages children to be confident, competent learners with a strong identity with their culture and languages’, this being one of the four key purposes of the new curriculum to create ethical, informed citizens of Wales and the world.    During the initial introduction of the Foundation Phase, Welsh Government (2014) states the commitment shown by the Welsh Government to the Foundation Phase with the addition of policies such as Building a Brighter Future: Early Years and Childcare Plan (Welsh Government, 2014b).  Siraj-Blatchford (2005) goes on to state by the Welsh Government requesting an evaluation of the Foundation Phase within the first year, any issues identified could be addressed sooner, maintaining good practise. The initial feedback of the new curriculum was completed in January 2019, with the revised curriculum being made available to all practitioners from January 2020 and will be used in Wales from September 2022, however as of yet there is not future date to evaluate the progress of the new curriculum (Welsh Government, 2020b).
According to Welsh Government (2014a) and Taylor, Rhys and Waldron (2016) one of the main issues identified whilst evaluating the Foundation Phase, was the tension in relation the age and ability of the children on reaching the transition period and expectations of Key Stage Two. After the introduction of the Foundation Phase in 2010, the Welsh Government introduced the Literacy and Numeracy Framework (LNF) in 2013, which insisted children complete national assessments at the end of the Foundation Phase. The Welsh Government (2013a, p.9) stated ‘not all children progess in the same way’ and suggested the use of the LNF assessments were for practitioners to view children’s individual progress year on year. The Welsh Government (2013b) states LNF assessments and the Foundation Phase work as one, however The Conversation (2014) would argue the LNF assessments go back to looking at the child’s expected stage at a specific age going against the core aim of the Foundation Phase, which is to enhance positive attitudes to learning. Donaldson (2015) Successful Futures is the underpinning of the New Curriculum for Wales, creating capable ambitious learners, each having individual outcomes and next steps, with teaching being focused on stage not age. Delve (2019a) supports the recommendations in the Successful Futures report (Donaldson, 2015) that demonstrates the importance of having a curriculum that is appropriate to their stage of learning and not their age. Marley (2007) would suggest this style of teaching is more beneficial for all children, giving extra support where needed or scaffolding those other children to stretch their learning. Welsh Government (2014c) states that Estyn judges the effectiveness of the outcomes achieved from the provision, whether the practices are fit for purpose and if they allow pupils to achieve high standards of learning with supporting evidence that suggests the organisation is effective. Davies (2019) highlights the emotional dangers to children when expected to reach outcomes that are unachievable to them. With the introduction of the New Curriculum for Wales being a whole school approach to learning, the above mentioned tensions between the foundation phase and key stage two should now be resolves as all teachers are teaching in the same way, something Estyn (2019) insists is key. Additionally, Estyn (2019) suggest that by staff having a consistent approach to teaching, the whole school benefits, and is it additionally good practise.
In addition, when implementing a new curriculum the Welsh Government (2014) insists the senior management team within settings must lead with a positive attitude, ensuring all staff complete the required training, ensuring skills and qualifications for best practise. Estyn (2015) would agree insisting school leadership should include a strong culture of professional learning and development of staff so they can fulfil their potential. According to Tarrant (2013) all practitioners working within education and care should take control of their personal and professional development to ensure best practise. However, Schostak et al (2010) states professional development is something that must be driven by each individual practitioner and not seen as a tick box exercise to fulfil their role as they will not get the best from these experiences. To support the implementation of the new curriculum in Wales the Welsh government have created a range of training resources available to practitioners through Hwb, supporting the implementation and change to the existing curriculum, advice on how to design a new curriculum, and support on implementing a whole school assessment plan (Welsh Government, 2021). 



















Section 2
According to McLachlan (2017), Macblain (2014) and Resources for Early Learning (2014) assessment is key in early years education to support the individual child on their next steps of development. Theorists have assessed children using a range of tick sheets, tables, some write full reports and others brief notes. To monitor a child’s full capabilities a range of different methods are required, but there is no incorrect way of assessing a child (Smidt, 2015). 
The Foundation Phase Profile will be the chosen assessment type, as suggested it is a monitoring tool used to assess individual children’s development throughout the Foundation Phase. The profile aims for each individual child to reach the end of phase outcomes, which is calculated using the national baseline assessment (Welsh Government, 2017). The profile has four areas of learning with two skill ladders. These are Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development and Physical Development. The required outcomes are listed in profile, containing a handbook, record form, compact and full profile forms, with a range of outcomes linked to each area of learning.
According to Early Years Wales (2019) each child is monitored using the outcome table and this table is used throughout the while of Wales to assess and child’s development, ensuring a consistent approach to child development. However, there is no set requirement as to how the practitioner records and evidences the child’s abilities or how many observations need to be made. EACEA (2021) insists local authorities have a duty to ensure assessments are administered appropriately, however two practitioners may interpret an outcome differently, resulting in an inconsistency to assessments in different settings. For example, one practitioner may require a child to count to ten orally from memory, but another may require a child to count objects to ten showing a clear understanding of value, however both will reach the same outcome using the current Foundation Phase Profile. 
CCRC (2019) insists each child is seen as an individual and this must be taken into consideration when assessing children. However, the Foundation Phase Profile could cause limitations should the practitioner only follow the expectations of that child depending on their current class, limiting the child’s true learning experience and capping their ability. For example, because a child is in reception and their expected outcome is to count to twenty in twos, by a practitioner stopping they would not know that child could count to one hundred in two’s. Allowing the child to show their full potential, and not stopping them when the practitioner is happy the child is at the expected level is recommended by May (2011). However, the Welsh Government (2017) does state the importance of “Review, Plan, Do, Assess, Review, Plan” which supports practitioners to get the most out of each individual child by individual development.
Looking forward to the New Curriculum for Wales (2020) assessment in Wales will change, with the key proposals including a formative assessment, encouraging focus of assessing learners progress and then introducing a next step via a ‘student progression step’ continuum of learning from nursery through to the end of secondary school. There will be broad expectations listed at key transition periods, such as beginning reception, age five, starting juniors aged eight, starting secondary school, age eleven and on finishing secondary school, age sixteen (EACEA, 2021). The Welsh Government (2019) states the implementation of the new curriculum will result in a  more consistent and fluid educational journey for learners in Wales, ensuring individual assessment will support those with lower attainment through differentiated teaching and additional intervention, however, the assessment will also benefit those children that have higher attainment ensuring they are able to reach their full potential.
According to Churchill Park (2018) observation is key to planning, especially within early years to plan accordingly to each child’s developmental needs. Howard and McInnes (2012) suggest children being observed whilst in an activity displayed a higher level of emotional well-being. Eisenmann and Hadani (2019) insist children playing through self-directed, child led play become more engaged in their activity, leading to an increase in their development, improving their problem solving, an increase in self-esteem, children become better at self-regulating, become more confident, and they learn with their metacognition. The above skills are displayed when observing children freely play, but especially when the child is unaware of what the adult may be looking for, often excelling in the adult’s expectations, therefore reaching higher outcomes, or giving the practitioner a truer reflection of their ability. Within the McInnes (2012) when a child participated in self-directed play they lose all inhibitions, whereas when a child is directed, they often see the task as ‘work’ and the child can sometime give off a negative energy, becoming easily distracted, shutting down and changing behaviour, resulting in a child not portraying their full ability. According to Thomas and Lewis (2016) Piaget believed a child’s cognitive development was developed primarily through play, furthermore insisting learning environments needed clear planning allowing freedom, space and discovery. This then can give a true reflection of the child’s abilities and enable the practitioner to monitor their holistic development as this is the aim of the new curriculum for Wales (2020).
Learning Tuition and Consultancy (no date) and Kelly (2017) states how children in Scandinavian schools are less target driven and more child centred, which the child’s well-being at the forefront of their education. Children start school at an older age and are not expected to sit national tests or assessments at such a young age, ensuring their basic needs are met, linking to Maslows hierarchy of needs (Pursuit of Happiness, 2021), before expecting children to be developmentally and emotionally ready to learn. However, Finland is recognised as having the ‘best education system in the world’. The World Economic Forum (2018) would agree however stating assessment and testing in the UK and USA is often to monitor the teaching within schools and not for the benefit of children, which can be seen when looking at PISA results. The World Economic Forum (2018) goes on to imply that by not having list of top performing schools and continuously competing with other countries, Scandinavian countries have taken the lead in education children and young people. Moving forward the implementation of the new curriculum in Wales, will look at developing children’s unique and individual needs and with the fluid approach to their development, reducing the pressures that can often overwhelm children at such a young age.



Section 3
According to Research Outreach (2019) species that play are the most intelligent, with play alone being the best development tool for young children, with ninety percent of a child’s brain development being completed by the age of five. Hamid (2018) suggests Piaget was the first psychologist to make the study on a child’s cognitive development, stating play is vital in a child’s development and he would argue dependent on the environment allowing a child to play can develop their maturity and further develop their cognitive and language development. A statement which is also agreed by Vygotsky, however Vygotsky would insist social interaction and communication is required to further the development of the child (Kurt, 2020). Acknowledging Dewey and Bruner’s theory on the more knowledgeable other, ensuring effective planning should allow children communication with peers and adults to help scaffold and further develop the learning of the child. Ensuring staff are trained to know when to interact with children, asking probing, open ended questions, reaching a point of sustained shared thinking by the adult responding appropriately to the child’s cues to help with further develop. (Overall, 2007, Siraj-Blatchford, 2009 and Smidt, 2015).
For a child to get the most from their play experiences, open-ended and loose parts are required (Spencer, Joshi, Brajne et al (2019). The pedagogical approach for loose parts enables a child to play, learn and discover independently using everyday objects rather than ‘toys’, originating from Simon Nicholson (Pacey, 2019). Daly and Belglovsky (2014) insist the ‘what if’ is created in a child’s mind, encouraging a curious approach to learning, developing creativity, the use of the imaginations, problem solving and reasoning. Bruners theory also links to the use of loose parts in the early years, developing the process of representation on how a child may wish to use an object, such as a stick being a sword, or a magic ward to cast a spell (Smidt, 2011).
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