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As Artificial intelligence becomes more integrated into higher education. There are serious concerns emerge about this impact on students learning. While AI-assisted writing tools offer practical advantages, such as speeding up the writing process, proof reading grammar and summarising content, but their widespread use serious risks. In higher education, AI increasingly acts as a hindrance rather than a help. Rather than supporting real intellectual growth, these AI tools risk becoming a use in academic setting may have long term negative implications, these AI- assisted writing tools, can reduce student creativity, weaken critical thinking and foster dependency of technology. This AI tools though benefit in limited ways, ultimately stifle student creativity, increase the risk of plagiarism fostering academic dishonesty, AI may streamline task, it ultimately threatens the development of independent thought and essential skills, which are crucial to higher education experiences.
The growing integration of AI technologies within higher education may negatively affect students academic development by reducing their active participation, weakening their capacity for critical and in-depth learning, and limiting opportunities for independent thought and creativity (Shivani and Pradeep, 2020).
One of the primary negative drawbacks of AI writing tools is their tendency to lower student creativity and critical thinking. By automating key aspects to the writing process, such as topic generation, essay structuring, and engage the independent thought and problem solving. The widespread use of AI in educational settings can lead to decreased cognitive engagement and a decline in students ability to think critically and originally. When students rely too heavily on AI generated content, they may bypass the intellectual challenges that are crucial for deep, meaningful learning.
Furthermore, the rise in plagiarism presents another serious concern. AI tools can generate entire essays or responses, tempting students to present AI generated work as their own. This not only destroys academic integrity but also gradually less the value of learning process. Ultimately weaking student’s analytical skills and reducing their capacity to develop unique perspectives.
The rise of generative AI tools like ChatGPT has introduced significant concerns within higher education, particularly regarding how students understand and uphold academic integrity. These technologies have faded the lines between original work and AI assisted content, Creating ethical dilemmas around authorship and responsibility (Brady et al., 2025).
In addition to concerns regarding creativity and academic integrity, overreliance on AI tools can reduces student interaction and hinder social development. University life is made to encourage and promote team work, discussion and peer-to-peer learning elements crucial for building communications and interpersonal skills. When students choose to engage more with AI tools than their peers, they miss out the opportunities for personal growth and collaborative learning.
The increasing dependence of generative Ai tools in academic settings has highlighted concerns about the potential for these technologies to isolate learners, reinforcing the idea that they cannot replace the meaningful interpersonal interactions offered by traditional educational environments
 (Safi, 2025).
Another significant issue is the risk of deskilling due to over automation. While AI can simplify tasks such as grammar correction, content summarization and even programming. It also discourages students from learning and mastering these foundation skills independently. This deskilling result in an ability to perform essential academic tasks without technological assistance.
Excessive dependence on AI in learning task such as programming has been linked to decreased student motivation and lower performance outcomes, particularly when contrasted with conventional collaborative learning methods (Guangrui et al., 2025).
This concern is growing further by evidence suggesting that AI assisted learning frequently results in only a surface-level grasp of concepts, rather than encouraging the deep conceptual engagement necessary for mastery, these tools tend to facilitate quick answers and shortcuts, ultimately compromising educational quality (Haoming et al., 2025).
In Conclusion, While AI assisted writing tools offer convenience, their long-term impact on education is concerning. These tools hinder creativity, committing academic dishonesty, reduce interpersonal interaction and contribute to the downfall of essential academic skills. AI should be used cautiously and only as a supplementary tool – not as a substitute for student work. If not carefully regulated, this technology could fundamentally alter the purpose of education from developing independent thinkers to producing passive consumers of AI generated content. The future of learning must prioritise human intellect, creativity and collaboration over automation ensuring that education a transformative and deeply human endeavour.
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