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Play based learning gives children experiences. They discover methods to investigate a variety of feelings, gain knowledge of the environment they live in, develop self-awareness, and acquire social skills as said in (Welsh Government 2022) similarly (Welsh government 2015) agreed that through play, children learn about their own capability's, which is essential for their intellectual and creative development also their physical growth (Santer, Griffiths & Goodall 2007). Also, the benefits of play based learning was agreed in (Taylor M, Boyer W 2020) Play based learning enables children to express their knowledge and emotions through play, this helps them develop their vocal language skills. Through play and investigation children naturally learn science and numeracy (Welsh Government 2022) this has been adapted and expanded upon since the foundation phase framework (Welsh government 2015)
The effectiveness with which a practitioner implements play based learning and their abilities to set boundaries may be affected by their lack of expertise, training and support is needed (Welsh Government 2014). Training programmes that raise practitioners to a level where they can understand the value of play-based learning both within and outside the classroom should receive special attention. Practitioners must be knowledgeable on how to make use of every learning environment (Welsh Government 2015). Likewise, it is agreed upon in (Trevarthen C, Delafield-Butt J & Dunlop A 2018 chapter 3) that a practitioner should have knowledge of the environment and effective play. However, there are barriers to practitioners receiving the training needed to implement play-based learning in effective environments and to know when to stand back and let a child explore as said in (Little H 2010) there may be concerns that a child’s exploration is unsafe or that limitations must be placed on them. If the facilitating adult have not been trained to see this type of play from a play-based learning perspective. 
There are barriers to practitioners undertaking the training needed to facilitate play-based Learning. As said in (Hustler et al 2003 chapter 5) Some Practitioners do not think that further, current training is necessary. They frequently provide reasons like not having the time, believing they already have sufficient knowledge, or not having enough confidence in themselves. Similarly, in (Moyles J 2006) says if time is not dedicated to their education, it is unlikely that their understanding and beliefs will shift to align with the new curriculum. There is a resistance to change, and it is unlikely to occur unless people comprehend why the change is necessary. Management must understand the importance of training in accordance with current policies and curriculum however this is not always the case as said in (Cottle & Alexander 2011) and agreed upon in (Siraj-Blatchford & Sum 2013 p5). Managers can occasionally struggle with the boundaries and environments needed to support play-based learning; the new curriculum may also be unfamiliar to them, not all managers have had the necessary degree-level training to lead by example as said in (Aubrey, Godfrey, and Harris 2013). For play-based learning curricula to be successful in this country in the future, practitioners, and managers need to possess a high-level of knowledge this is said in (Jung & Jin 2014). As said in (Whitebread, Basillio, Kuvalja & Verma 2012) play-based learning is a priority through Europe and other countries, while the goal of the majority of play related organisations is to provide and create children play, each organisation in this study focuses on specific issues. However, it does demonstrate that play is a subject that is extensively considered and discussed, as well as practitioners training and support. This is supported in (Maynard & Chicken cited in Miller, Drury & Cable 2012 p212) which describes how children and educators collaborate as a team in the Reggio Emillia approach to play-based learning, as opposed to the conventional approach of a child and teacher in the United Kingdom. Reggio educators believe that using a set curriculum would diminish a child's development, instead they support the use of natural child led learning as suggested in (Inan, Trundle & Kantor 2010) Children and Educators work as a team to find answers to mathematics, Science and English. However, this demonstrates if we look at (Welsh Government 2015) & (Welsh Government 2022) the foundation phase and now, the new curriculum the United Kingdom agrees that education must be child-led and child-centred, we still require curriculum-based guidance for practitioners to provide a rich learning environment and play-based learning. 
 A barrier of practitioners not having experience or training in play-based learning could be that they expect too much of children to soon, as was the case before the government introduced the pedagogical priority's which are within the new curriculum play and experimental learning. It is also possible that they stick to the old ways of working, which involves sitting at desks with worksheets, rather than moving into the new curriculum, which focuses on the individual child and their needs (Waters 2016). As said in (Waters 2016) and agreed upon in (foundation phase 2015) When the foundation phase was first implemented, practitioners found it difficult to ensure that the enabling adult could guide play without taking control and encouraging risk-taking without discouraging it, more support was required for the development of play-based learning and experimental learning. This was a different to early curricula. The Welsh Government pledged to stick to the Foundation phase modifications, Keeping Play-based learning throughout Wales (Waters 2016) However considering the practitioner needed to understand the terminology used within the foundation phase it was not without problems similarly these problems were expressed in (Maynard et al 2013) and (Fleer & Richardson 2004). 
The revised curriculum for Wales and the curriculum for funded non-maintained nurseries represents the latest expansions to the curriculum, with the goal of guiding practitioners through experimental education and play-based learning, utilising developmental stages and observation-based research to comprehend each child's preferences, dislikes, and abilities so they can be supported and guided without being forced to do things they do not feel capable of at that time.
AS is said in (Reed M & Canning N chapter 2 p 25) Play prepares children for future growth and education this is agreed in both (Whitebread D, Coltman P et al 2009) and (Elizabeth M & Boyer W 2020) Although children learn through play, children do not play to learn. As theory and practice are two aspects of the same process, practitioners should be aware of theory to appreciate the significance of play-based learning as said in (Rolfe G 2007). Vygotsky stressed how crucial play is to a child's growth. Children can from an early age learn skills that will prepare them for future development (Aubrey K & Riley A 2018 p59). Similarly, Jerome Bruner proposed the idea of a spiral curriculum, in which Students were first exposed to concepts and then revisited. Jerome Bruner believed that children were active problem solvers who had their own ways of trying to make sense of the world (Aubrey & Riley 2018 p 119-120). This was agreed upon in (Whitebread, Coltman, Jameson & Lander 2009) which says that children gain problem- solving skills when they are permitted to learn through their play, not being overly guided by a practitioner or supervising adult. Likewise, as said in (Aubrey & Riley 2018 p126-127) Jerome Bruner believed that scaffolding as with spiralling enabled a child to learn how to be independent and resourceful by having a knowledgeable adult provide opportunities and environments that allow them to explore and support their developmental growth. This is supported in (Miles C 2018 chapter 5) Which says to provide play-based learning children need practitioners who can help them learn, but also know when to take a step back and respect the desire to be part of a rich learning environment. Children need to explore and solve problems on their own and in their own time. A Practitioner should only become engaged when asked by the child. A theorist who also agreed is Maria Montessori (Aubrey & Riley 2018 p27) she centred her work around the needs of the children. She believed that the child was unique, with potential inside that would naturally develop with the correct guidance. Rather than focusing on a curriculum that aims to satisfy societal needs, she stressed the value of social liberty. She created the classroom layout based on observations, taking the teacher the child, and the environment into consideration. As said in (D’Onofrio 1992) Practitioners who can examine theory, consider it, and then apply it to their own situations will be able to create environments for play-based learning that are effective. They will also be able to know when to set boundaries, intervene when necessary, and give children the freedom to learn on their own. (As said in Siraj-Blatchford et al 2008) Knowing how to provide high quality Early childhood care and experiences is crucial for practitioners if children from all backgrounds are going to thrive in a play-based learning environment.
To conclude, the future of play-based learning depends on the education of practitioners and management encouraging this, as well as giving staff members the opportunity of training and assistance, will produce capable and confident children.
Section 2 
As said in (Hodgeman L 2011 P 5) & (Welsh Government 2015) also (Welsh Government 2022) Providing an environment that helps each child develop a sense of their own identity and culture as well as that of people around them is the main goal of every child being unique mindset. As said in (Reza, Anupama & Khalil 2020) Children learn in diverse ways. Some pick up knowledge quickly and need little assistance; others pick up knowledge at a slower rate and require encouragement to explore and learn. Nevertheless, if a child can learn, there is always room for their own personal improvement. As is said in (Welsh Government 2022) since every child is unique and can learn at a different rate, there should be a wide range of engaging experiences that are flexible enough to meet the requirements of children with various abilities. This is reflected within the (UNCRC 1989 article 29) It states that all children have the right to an education free from discrimination. This means that when activities are planned or discussions are held, every child should be considered and given the opportunity to speak and participate if they so choose.
As is said in (Aubrey and Riley 2018 p41) things that can promote and encourage learning can vary between children, Jean Piaget discovered that observing children can give a fair indication of how a particular child learns what they enjoy, what their interests are, and what sparks their curiosity. He believed that children are products of their surroundings and the people in them. Since every child is different, their experiences with this will vary. This is agreed upon in (Aubrey K and Riley p59) Lev Vygotsky believed in a zone of proximal development, that children develop their social and cultural skills, as well as their internationalisation and interactions with more knowledgeable people who surround them. 
As said in (Nyland & Alfayez 2012) government policy has shifted its attention to early childhood education globally, with a particular emphasis on curriculum frameworks and sociocultural techniques of assessment. An assessment project was carried out at the request of the ministry of education in New Zealand. Its goals were to identify the main learning objectives from the Te Whariki curriculum and to give educators a resource to help them produce innovative assessment concepts and methods. Learning stories was the outcome. (However as is discussed in Blaiklock 2008) there are challenges and worries regarding the usefulness of learning stories being used for assessments and whether they improve learning. Making subjective conclusions from brief observations can provide challenges, and practitioners may not always have the guidance they need to create learning stories or know when to do so. It might be challenging to use learning stories to demonstrate how children learning has changed over time. 
As Previously stated, Learning Stories were developed in New Zealand as part of the Ty Wariki curriculum. Would it work with the new Welsh curriculum? Could it be successfully implemented using the resources that Wales has to offer (Welsh Government 2015) & (Welsh Government 2022) the child-centred approach is more achievable if the practitioner and parent discuss the child's strengths and weaknesses and collaborate to create strategies that can help the child advance in areas of development which the child seems to be struggling with, However it has to be remembered that all children learn at different rates and that parents and practitioners need to work with their strengths not focus on their weaknesses as said in (Mel Levine 2012). A strong emphasis is placed on communication between the parent and the practitioner. Learning stories facilitates this effectively because they are based on the child's observations, which the parent reads to the child and then provides feedback and comments on (Carr & Lee 2012 p12-115) this is agreed upon in (Karlsdottir & Gardarsdottir 2010) it describes how Learning Stories focuses on Children’s strengths and capability's , because the stories are written in age-appropriate language, they become involved in their own stories, they can have an input in writing them and can draw pictures to illustrate there movements throughout the day . It explains that children are skilled communicators who can find solutions and reactions to various situations. One advantage of Learning stories is that they consider the unique child, every child will react differently to a classroom or outdoor space containing the same activities and resources as agreed in (Wyman, Rakoczy & Tomasello 2010). Since most childcare facilities use a play-based learning in line with the new curriculum, it is likely that every activity a child participates in during the day is one of their choosing, and the stories are therefore based on them specifically.
 However, learning stories require time to complete and strict ratios apply in classrooms and childcare facilities, there is frequently insufficient staff time to focus on observations and Learning stories (Munton & Mooney et al 2002) Similarly it is said in (Kendall and Carey et al 2012) it is believed that one of the challenges facing early childhood educators is meeting the growing need for a professional approach to the early years sector. Further Knowledge is required. They lack the time to devote to learning how to approach their jobs with the professionalism currently required to complete children's progress records such as observations and Learning stories. Another obstacle is that some practitioners still think that scheduled, sit –down lessons are necessary, including the younger children. They do not support play-based learning or do not understand it. They are then unable to complete assessments that rely on observation, like learning stories. They continue to use the outdated checklists and tick sheets which assume all children are at the same developmental stage, at the same age. 
As said in (Tierney 2012 p125-144) There have been concerns raised about how fair assessments are. When determining whether an assessment was fair, many factors must be considered. For example, were all the children assessed in the same way and given the same amount of time to complete the assessment? Have any language barriers or additional learning needs been considered. Learning stories may be a more equitable choice than a tick chart assessment, such as foundation phase complete profile, because they are specific to each child and not comparative between children.
As said in (Hopkin, Stokes & Wilkinson 2020) this study examines whether children who receive early childhood education have better long-term educational outcomes than those who do not, using the foundation phase profile, a commonly used evaluation tool in England. However, is the foundation phase profile a fair assessment to use. As said (Cotzias, Whitehorn & STA Teacher Assessment & Moderation team 2013 p45) in a study on the foundation phase profile assessment, most participants found it to be a rapid and simple method of evaluating children's development. They felt that knowledge had been gained about each child over the course of the year allowing them to find the closest answer to characterise the child's ability. However, is this considering the uniqueness of each child and emphasising their abilities with the help of an adult facilitator or is it concentrating on their limitations as they have become apparent over the course of the year.
As said in (Welsh Government 2015 Recommendation 14) The foundation phase profile, the framework for development and assessment, and any other training opportunities related to their implementation all require clarification. To become accustomed to the new method of assessment inside the foundation phase profile, practitioners require training and direction. In addition to being accustomed to the increased play-based learning and modifying the assessments appropriately as said in (Forrester, Pugh, Hudson & Rowley 2022) while this article focuses on the England –based Foundation Stage, Wales also faces similar difficulties in preparing educators for the new curriculum and the assessments which go alongside.
The foundation phase complete profile, covers a child's four primary learning stages, is completed both at the beginning and the end of the foundation phase. The assessment begins with a compact profile, whose components were carefully selected because the child could be new to the school at this point and so less observation time required is helpful (Welsh Government 2015) this is necessary if the child is to be treated as unique; they require time to acclimatise to a new environment and feel at ease with the teacher who will be conducting their assessment. As said in (Welsh government 2015) & (pacey) The baseline for the profile is created by non-intrusive observation. This method gives teachers a clear picture of the child, as they go about their day, revealing what developmental stage they are at. However, there are some variables which could affect the validation of the observation, the child could be feeling unwell on the day, having a difficult day with friends or an upsetting event happening at home. several observations take place. The Foundation Phase’s play-based, child-centred curriculum is better suited to the compact profile, which has been modified for use as an evaluation. 
Skill ladders for every subject area are included in the complete profile, which can be used for outcomes at the conclusion of the second year. The skill ladders on the Foundation Phase Profile can be observed in a variety of ways, there are no standard method for recording them (Pacey 2016 section 5) However, they do recommend that Practitioners have confidence in their ability to observe and record information, which is not always the case at this time. A potential obstacle to the trust that can be placed in the results, is the practitioners’ competence to understand the skills ladders as well as the abilities and behaviour of the children during observations. Since one practitioner’s interpretation may differ from another as is said in (Degotardi 2008). The foundation phase profile and learning stories are similar in ways, they both require the observation of children at various intervals, the observation seem to fit in with play- based learning and produce more reliable results, the foundation phase profile does lead onto a check list assessment which some would say is no longer reliable as we know more about each child being unique and so less likely to be categorised into specific learning stages. However, there are barriers to overcome with both assessment types.











Blog 
Technology use is a key component of the new curriculum (Welsh government 2022) are all childcare settings finding this achievable? Children must expand their digital knowledge and abilities in their daily lives, in this increasingly digital world, going beyond just assigning them assignments or tasks including digital media or devices is essential (Welsh government 2022 p25). Are Practitioners going able to integrate technology into play-based learning have they received the support and knowledge, given that the new curricula are primarily play-based as said in (Tyler cited in Reed and Canning 2010 p38). When given the opportunity to practice newly acquired knowledge and abilities children can thrive in play-based learning, numerous digital opportunities offered providing a rich learning environment which children can engage in play as said in (Johnston, Highfield & Hadley 2018). When the foundation phase was first implemented, it was suggested that practitioners receive support and information on how to implement all areas of learning, including digital competency, using a variety of approaches that complement each other suggested in (Welsh Government 2013-2014) and agreed in (Welsh Government 2015). However as with other parts of the new curriculum and play-based learning it will not be without difficulties as said in (Vidal-Hall, Flewitt & Wyse 2020) Practitioners used to a traditional classroom setting and way of teaching, will already be transitioning to a play-based learning approach, some might already be struggling with this change, they will however eventually see the value of technology and how important it is to incorporate it into their play-based teaching methods.  As is said (Bonetti and Brown 2018 p14) as when the foundation phase was first rolled out the successful implementation depends on the practitioners receiving the training and guidance necessary to provide learning opportunities. As said in (Berthelsen & Brownlee 2007) Practitioners need to remember to find a balance between giving the children the freedom to experiment with the technology and grow from their mistakes. Not to assume control and provide excessive guidance, whilst keeping in mind that boundaries must be established because devices are costly and require care and maintenance (West, Roberts & Noden 2010)
Theorist such as Lee Vygotsky were aware of the need of tools being made accessible to children to aid with their learning as said in (Aubrey & Riley 2018 p58) Children utilise tools to explore, practice communicating and make sense of the world. As agreed, in (Hirst 2021 P 284-296) throughout the foundation stage rollout, it has become evident that children may become explorers of the natural world and the technological future with the correct scaffolding from the adults that surround them. As said in (Aubrey & Riley 2018 p59) Lee Vygotsky proposed that children benefit from a zone of proximal development, where they build upon the knowledge and culture and social skills that are given to them. Similarly, it is said in (Meltzoff & Decety 2003) Children utilise imitation to learn about adults. Children will mimic the behaviours of adults through play and inquiry since studies have shown that the brain works in this way as said in (Meltzoff & Marshall 2018). Children will use their curiosity to explore and become familiar with various devices if adults use technology around them and provide technology and devices to children as part of an enabling environment, children should have access to technology and be made aware of this in their everyday lives as said in (Tyler p93 cited in Reed & Canning 2012) however this can be confusing for practitioners as said in (Miller 2018)  knowing how to establish a balanced mixed-method learning environment in a primarily play-based setting, Especially when not all practitioners and teachers realise the potential these devices have on future learning as said in (Lynch & Redpath 2014). As is said in (Anderkin 2015) studies have shown that finding the correct balance is possible when practitioners know how to integrate it appropriately into daily routines and that when achieved will have visible benefits.  To achieve this an effective environment should be created (Welsh government 2022) through effective use, technology can be integrated into everyday activities such as music and storytelling (Sheng-Kuan Chung 2006), allowing children to learn through play. Additionally, practitioners can bring in technology and devices to either set up activities the children can choose to participate in or incorporate them into play. However as said in (Henry 1990) forcing a child to use a digital device for play would stop it being play, practitioners need to remember to facilitate and provide the digital tools to learn without taking the child's choice and therefore the fun away. Maria Montessori as said in (Aubrey and Riley 2018 p27) put the children at the core of her work, observing them and using those observations to know how best to set up her classroom, with the teacher providing appropriate guidance and the environment set up appropriately so that the children could have access to the resources for learning and play.
Practitioners need to be aware that children's access to digital devices at home may be limited by cost or parents' views and opinions, so settings may be the only opportunity they have to use them as said in (Rideout & Katz 2016) and (Palaiologou 2016) due to these two factors technology and device use should be highly valued in a school or early years setting, as it is a crucial part of both the new curriculum  (Welsh Government 2022) and the previous Foundation Phase (Welsh Government 2015).  Children who do not acquire digital abilities in their early years may fall behind in their education and in the workforce as said in (Pagani, Argentin, Gui & Stanca 2016) and (Colbert, Yee & George 2016).
Therefore, it is possible to continue adhering to a play-based curriculum and integrate opportunities for children to become familiar with various devices and technology while still allowing them choice, provided that the practitioner is aware of the importance of further education and career opportunities in the future. And that they have received the relevant training required to implement the play-based curriculum initially.
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