Reflective report
Introduction
This reflective report is written with the help of Gibbs’ Reflective Cycle for the evaluation of my personal as well as academic development (Issa et al., 2020). This module aims to develop fundamental capabilities such as note-taking, time management, academic writing, critical reading, and referencing, which are essential to succeed in the university and beyond. With each of the weekly seminars and feedback sessions along with the tasks in this module, my skills are evaluated, and I reflect on them. Reflection helps in strengthening self-awareness as well as helps in converting experiences into lasting learning. 
Gibbs’ Reflective Cycle
1. Description
During the 5th Week, I completed my first task, which was an only multiple-choice quiz that helped in assessing my knowledge of the key academic skills. it covered all the significant parts such as plagiarism, note-taking methids, time management, use of digital libraries and Harvard referencing. I initially expected this quiz part to be quite straightforward; however, some technical questions have been there, especially regarding paraphrasing and secondary referencing. It helped in make me understand the gaps in my understanding. 
During the 7th week, I completed the second task, which required me to make better use of Cornell notes from a very short academic text, paraphrase that particular part, and use them for constructing a structured academic paragraph. The whole process had to be completed within 90 minutes. We had weekly seminars that included citation practices, workshops, group tasks, and peer-led discussions, which helped me improve these skills in real time. 
2. Feelings
Initially, I was very confident about my academic preparation. I thought I had a better understanding of time management as well as referencing. However, while working on task 1, I was surprised as well as frustrated by how easily I was making mistakes while including citations for my secondary data formats. That feeling became the reason behind my anxiety as I understood that I might have misused sources without knowing it.
While working on the second task, I was extremely nervous as I struggled with paraphrasing. I felt uncertain and was under a lot of pressure as to whether my writing skills exposed me to plagiarism. However, with the progress of the module, I felt encouraged with the support of the mentors and teachers. Feedback from the teacher, along with advice from peers during the breakout sessions, helped me gain confidence. I started to recognise that academic writing is the most significant skill that I could master with reflection and constant practice.
3. Evaluation
The seminars have always been interactive, which helped to enhance my engagement. Working in small groups helps in the identification of the paraphrasing and referencing errors and correcting my misconceptions. The Cornell note-taking method have been extremely useful as it encouraged me to summarise the information and structure the ideas more effectively. I have also been using it in my other modules at the university. Completing the assessments under real exam-like conditions helped me to work under pressure and allowed me to practice focus while prioritising information. 
However, I overrated my understanding of Harvard referencing. While working on task 1, I became confused about how to cite indirect sources and missed many punctuation marks while using in-text citations. During task 2, I was lacking depth while paraphrasing texts. I focused more on rewording every individual term rather than understanding the full part and restating the ideas. Time management has also been a weakness as I spent major of the time in reading rather than actively practising paraphrasing techniques as well as citation. 
4. Analysis
According to the Gibbs cycle, it is considered significant for exploring the reasons behind the challenges. According to what Cottrell (2019) stated, my referencing errors result from ‘passive familiarity’. I recognised the formats from the textbooks clearly; however, I did not practice applying them within fixed times. According to Bloom’s Taxonomy, I remained at the recognition phase rather than application of these or analysing them for the betterment. 
Paraphrasing under time pressure made me feel cognitively overloaded. It might also be considered as the result of managing different unfamiliar tasks such as reading, interpreting, writing, and paraphrasing at the same time (Sweller, 2019). It also overloaded my working memory to a great extent. 
With the help of various seminars and structured support, the load has been reduced. Peer interaction and scaffolded guidance helped me to progress from a surface-level understanding of the details to more detailed and independent performance. 
Various cultural factors have also affected my learning process. I initially hesitated to ask many questions due to the communication style, which limited my early engagement with the class, peers, and mentors. Though I gradually adapted to the communication style and discussion-based environment. 
5. Conclusion
This module has been a major turning point for me. I started to regard academic integrity as one of the core skills and not just a rule. I have understood the significance of transferable skills such as paraphrasing templates and Cornell notes. However, I still need to improve the accuracy of my referencing and citations, paraphrasing fluency, time management, and reading speed. Reflecting on my academic skills with the use of Gibbs’ reflective cycle has made me understand how different emotions, experiences, and actions mostly interact to support in-depth learning. Academic success that I have learned actually depends not just on content knowledge, but also on adaptability as well as self-awareness. 
6. Action Plan
	Goal
	Action
	Timeline
	Indicator of Success

	Enhance citation accuracy
	Completion of weekly tasks on CiteThemeRight and cross-checking all the assignments
	1 – 4 weeks
	≥ 90% accuracy in all the academic quizzes and zero citation errors.

	Strengthening paraphrasing skills
	Getting peer advice and tutor feedback
	Ongoing and immediate
	Completion of the tasks at least 24 – 48 hours before the deadline.

	Better time management
	Rewriting one article weekly and getting feedback from the tutor
	1 – 6 weeks
	≥ 10% or less similarity in drafts.

	Enhancing critical reading depth
	Application of the SQ3R method for two academic readings per week
	1 – 8 weeks
	Producing at least three analytical questions at least per reading.

	Increase class engagement
	Asking questions or making contributions per the seminar
	Every week
	Boosting confidence and participation was noted by the tutor.
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