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Section 1
“Play is the universal language of childhood. It is through play that children understand each other and make sense of the world around them” (Play Scotland, no datea).  Welsh Government (2014) state the value and importance of play for children during the early years. It is believed that play is the centre of children’s enjoyment and has a positive impact on their well-being, growth and holistic development. National Literacy Trust (2017) and Bruce (2018) believe that children learn through play and it prepares them for adult life as children rehears adult events daily through play. Stanley Hall (1884-1924) claimed that children work through the history of humanity whilst partaking in play activities. Through play, children become whomever they wish to be for example; doctors, law-makers, warriors or builders.
As noted above, play in the early years supports children’s holistic development. Shridhar (no date) claims that the early years is one of the most critical stages when holistic development skills can be taught through play. Scholar Base (2014) point out benefits of a holistic approach for children stating, it surrounds children’s social, psychological and emotional growth, it motivates children to learn and it creates curiosity in children and enables them to learn naturally and creatively.
According to Play Scotland (no dateb) there are numerus different play types children engage in, which provide playworkers with a common language for describing play including; symbolic play, rough and tumble play, social play, creative play and self-direct play. Self-directed play is known as the play that evolves when children chose what to play and creating their own rules (Juster, 2015). In other words, it is the theory of letting children play on their own without adult intervention. Accordingly, it is defined by play that is; freely chosen, personally directed and intrinsically motivated (Play adventures, no date). Self-directed play is supported by the UNCRC Article 31 stating that children should be able to take part freely in activities and they have the right to have fun in the way they want to (Children & Young People’s Commissioner Scotland, no datea).
Self-directed play can support a child’s holistic development in several ways; building their confidence, encouraging independence, stimulates imagination, teaches problem solving skills and allows children to learn at their own pace (HMD Administrator, 2018). SkillsActive (2016) state that one of the main purposes of a practitioner working with young children, is to provide children with freely chosen, self-directed play opportunities. As in the following examples; plan the environment making all materials and resources available, reflect on how the children are using the materials and resources in order to make changes, take part in the play only when invited and respond to children’s requests. Nhs (no date) believe, by listening and responding to the child allows them to feel involved and plans become more successful. The voice of the child is supported by the UNCRC Article 12 as every child has the right to be listened to (Children & Young People’s Commissioner Scotland, no dateb). Another important aspect to consider is the confidence self-directed play provides children when they participate in their self-created activity without interruption for a long period of time (Dr, Screen-Free Mom, 2016).
According to Dr, Screen-Free Mom (2016) self-directed play may not always look like play to practitioners and care takers. It is believed that children have the natural ability to be creative and imaginative when designing their own fun and activities. Welsh Assembly (2008) believe that children should be continuously developing their creativity and imagination across the seven areas of learning. With this in mind, children should take part in creative and imaginative activities daily to stimulate their curiosity through the use of art, dance, music, movement, craft and role play (Tassoni. et al, 2010). Early Learning Furniture (2017) point out the areas of learning supported by creativity including physical development, cognitive development, emotional development, social development and language development. 
Fouracre (no date) suggests planning a physical magic train activity and providing children with props to enhance the physical activity. Firstly, by providing children with a structure and taking them on an imaginary journey, allows children to use their creativity and imagination enabling them to live their own creations (Teel, 2009). Secondly, providing children with props such as coloured hoops placed on the floor can enhance the planned activity by promoting children’s mathematical development and language and understanding. Providing coloured props enables practitioners to ask children to form a train around a pacific coloured hoop, this encourages children to identify and name colours whilst following instruction. Finally, the magic train activity support’s children’s physical and emotional development as it allows children to express their feelings and thoughts (Kogan, 2013).

Section 2
Risky play is one of several types of play children engage in whilst at home, outdoors or in an early year’s environment (Lavrysen et al. 2015). Risky play can be described as a thrilling and exciting form of play children engage in for enjoyment with the risk to cause serious injury (Sandseter, 2009). Following this, Welsh Government (2018) and Kleppe, Melhuish and Spiegal (2012) point out that risky play can offer several benefits to children supporting their well-being, development, creativity, resilience and adaptability in human beings. In addition to these useful character traits, it enabled children and adults to deal positively to challenges human beings encounter throughout life. According to Bobbermen (2018), resilience is an important trait for children to withhold as it creates positive mental health, meaning children will become happier and less stressed. It follows that building resilience in children during the early years helps them to overcome obstacles and reduces the chances of children suffering from anxiety. In order to building resilience in children, practitioners need to take a step back and let consequences do the teaching when providing children with challenging activities (Volpitta, no date). 
Tassoni. et al (2010) claim that children will stretch themselves beyond their abilities and are usually good at managing their own risk, deciding what is safe and what is not safe. Providing children with challenging and risky activities that they can assess for themselves such as lose parts, enables children to become creative and imaginative in their play and can have positive implications on their development (Somerset County Council, no date). Also, managing risk is part of everyday life for adults, teaching children how to manage their risks in the early years enables them to become self-reliant later in life (childcare.co.uk, no date).
According to, Ball, Gill and Spiegal (2012) children see risk as creative and exciting but some risk’s need to be managed. The role of a professional practitioner in an early year’s education environment is to provide children with opportunities to be confronted with potential hazards, uncertainty and unpredictability in play to develop their abilities (Health and Safety Executive, 2005). Additionally, one of the main roles of a practitioner is to assess and balance the potential risk when planning activities in order to prevent serious harm (Welsh Government, 2018). Practitioners have a duty of care towards children and assessing risk can be done by carefully completing relevant risk assessments on planned activities and the equipment/objects used that have the potential to cause harm to children (Somerset County Council, no date). The competed risk assessment should also include the benefits the activity offers for the children and the goals children will achieve (Ball, Gill and Spiegal, 2012). 
Somerset County Council (no date) points out, practitioners need to be comfortable with risk before providing risky play opportunities to children. Following this, allowing children to take risk comes with a level of anxiety for adults and practitioners. Themotherfix (2018) believe that children inherit fears from adults. Therefore, if a practitioner is not comfortable with children taking risk and presents anxiety, it can have a negative effect on the children and hinder their development and resilience. Somerset County Council (no date) suggests practitioners are to take small steps into risky play to build on their judgment and confidence, in order for them to become more comfortable and provide riskier opportunities for children.
According to Brussoni et al. (2012) recent research suggests, preventing children from taking risk in the early years hinders their development. This statement is supported by Tassoni et al. (2010) calming that children who are prevented from taking risks and avoid challenges during the early years can result in a timid adult that lack in skills and abilities. Another important aspect to consider is the effect preventing risk has on children’s well-being in the early years. Accordingly, when children are deprived of risky play activities, anxiety and depression is increased effecting children’s self-esteem, social interaction and confidence Mesure (2014).

Section 3 
The foundation phase profile is a fundamental part of the Welsh Government’s early years developmental assessment framework (Early Years Wales, 2018). According to The Welsh Government (2015) the foundation phase profile is a statutory assessment tool used to assess and observe children through a wide range of experiences in nursery settings and schools. The profile covers four areas of learning including personal and social development, language, literacy and communication, mathematical development and physical development. Also, the tool comes in two parts known as the compact profile and the full profile (Wales Online, 2015). Firstly, the compact profile is a smaller assessment used that forms a snapshot of the child’s development before the baseline assessment is complete. Secondly, the full profile contains a skill ladder for practitioners to use that also forms a snapshot of the child throughout their time in the foundation phase (Welsh Government, 2015). Furthermore, the snapshots formed on each child allows practitioners to identify where children are in their development, allowing practitioners to plan and provide appropriate activities and learning opportunities (welshgovernment, 2016).
Wales Online (2015) claims the foundation phase profile is a practical and manageable tool for practitioners to use. Indeed, the tool comes with guidance, providing practitioners with examples making the outcomes more dependable.  Welsh Government (2015) say’s the tool supports children’s learning and development throughout their time in the foundation phase and identifies what could possibly be holding them back. In addition to this, the tool aid’s early identification if there is a delay, special educational needs or additional learning needs. According to Icancharity (2016) early identification and intervention is vital during the early years as it supports children and their families and can result in a positive outcome for children. 
Nursery resources (2019) points out the importance of partnership working between practitioners and caregivers during the early years. As a result of working in partnership, it enables caregivers to become involved in their child’s learning. The foundation phase profile supports communication between practitioners and caregivers, allowing practitioners to feed back and work alongside caregivers for the best possible outcome for children. It follows that partnership working is part of the foundation phase pedagogy (Welsh Government, 2015). As well as supporting partnership working with caregivers, the tool also supports multi-agency working as it lines up with assessments that are used by other health professionals. An equally important aspect to consider is the support the tool offers for children during times of transition from nursery to school (Welsh Government, 2015). According to Nscp (2010) sharing relevant information such as assessments during transitions is key to delivering a more efficient service that is coordinated around the needs of the child.
Observations are a key part of practice in the foundation phase and they are used on a daily basis to observe and gain knowledge on the children in settings. According to Welsh Government (2015) through the use of observations, the tool supports practitioners to produce a developmentally holistic curriculum for all children in their care. Also, the use of observations allows practitioners to identify difficulties, enhance activities and observe how much progress children have made over the period of time (Welsh govermant 2015). Furthermore, at the end of each term the children achieve a score outcome that is input onto a data base making it easily measured. Therefore, at the end of every academic year the child’s foundation phase profile is then submitted to the Welsh Government (Wales Online, 2015).
As noted above the foundation phase profile provides numerous benefits for children and practitioners alike; easy to follow guidance ensuring children’s outcomes are dependable (Wales online, 2015), aid’s early identification and intervention for children (Welsh Government, 2015), allows practitioners to plan and provide relevant activities to support the children (welshgovernment, 2016) and finally the tool also supports multi-agency working between caregivers, professionals and practitioners (Welsh Government, 2015). However, there are also a couple of implications for instance; the tool can become time consuming for classrooms with a large number of children (Rhys, 2016) and the baseline also has to be complete within the first 6 weeks of a child attending a nursery setting (Wales online, 2015).
On the 23rd of May 2016 Wales institute of social and economic research, date and methods held a practitioner conference to discuss the foundation phase profile. During the conference serval issues were raised one of them being, the tool becoming time consuming for classrooms that held a large number of children (Rhys, 2016). Pearson (2017) and Smith (2018) point out some potential obstacle’s practitioners may encounter when assessing a classroom with a high ratio and these are; less individualised attention, hard to present effective feedback to caregivers and the noise level in the setting may appear high. Another implication to consider is completing the base line after children have attended the setting for a six-week period. Raisingchildren.net.au (2019) suggests ensuring children are happy and settled in their new environment before carrying out assessments as the first few weeks as it can be anxious and distressing time for children. 

Section 4
Children’s well-being is at the heart of the early year’s foundation phase (Moriarty, 2018). The role of a practitioner is to support children’s emotional well-being as it can have a negative effect later in life (Kelly, 2015). According to The Children’s Society (no date) 5-10% of children living in the UK present a low well-being, meaning children’s basic needs are possibly being neglected. This is supported by Maslow’s theory of hierarchy needs stating that if children’s basic needs are not met, the human body cannot function accordingly, hindering developmental needs (McLeod, 2018). However, Nhs (2014) believe that children’s well-being can be supported through high quality play within an early year’s setting and at home, building children’s well-being and resilience.
Howard and McInnes (2012) support this theory stating that links have been formed between children’s well-being and play. In addition to this, Howard and Mcinnes withheld a study on the importance of children perceiving an activity as play rather then not play. In order to complete the study 129 children from three educational settings participated, between the ages of 46 to 69 months. The children were split into two groups and participated in the same puzzle and threading activities labelled as “like play” and “not like play”. Firstly, the “like play” activity took place on the floor and participants had an option to partake with adults stationed nearby. Secondly, the “not like play” activity took place at a table and an adult was present at all times, children were asked to participate. During the study the Leuvens Involvement scale was used to monitor the children’s emotional well-being and involvement. According to Leuvens, children who present a high well-being and involvement experience deep learning (Arnerich, 2018).
As a result of the studies, there appeared to be a significant difference in the well-being presented by the children during the two activities. It appeared that children who participated in the “like play” activity presented a higher well-being and involvement compared to the children who participated in the “not like play” activity. Furthermore, the children that engaged in the “like play” activity, appeared to be deeply engrossed and smiled throughout. However, the children that were asked to partake in the “not like play” activity become easily distracted and remained still in their chairs (Howard and McInnes, 2012). 
In addition to children approaching an activity as play, it enables them to lead the direction and outcome, uplifting their confidence and self-esteem (Brown, 2003). Therefore, by sitting back and observing children in play provides the observer with a collection of valid information (Kelly, 2016). Open learn (no date) claim’s, listening and observing children without adult intervention also enables practitioners to view children’s ideas and feelings. Children’s well-being is supported by UNCRC Article 3, suggesting that adults should have the children’s best interests at heart (unicef, no date).
It cannot be denied however, observing children through play without intervention provides practitioners with an accurate reflection of the child. (Louise, 2018) believes that observing children allows practitioners to understand children’s interests and how to support and plan for them accordingly, in order to develop and mature their skills, needs and interests. Furthermore, observing children in play enables practitioners to evaluate how to scaffold children’s learning in the future and improve the quality of play. This is supported by Vygotsky explaining that the role of scaffolding is to be the more knowledgeable other, by providing minimal support that children desire to accomplish and understand a concept (Ukessays. 2017).
Practitioners can support observing children in play in numerous ways to uphold their well-being and involvement. Firstly, by providing self-direct play opportunities and allowing children to organise and plan the direction of their play (Peng, 2018). Juster (2018) points out the benefits self-directed play has on children that uplifts and supports their well-being alike: enabling children to take risks, allowing them to experience the joy of self-discovery and empowers them to figure out things for themselves. Secondly, practitioners could involve children in the evaluation prosses by encouraging them to reflect on their play (Howard and McInnes, 2012). The UNCRC Article 12 supports this statement calming that every child has the right to be heared (Children & Young People’s Commissioner Scotland, no dateb). Finally, attending relevant training to enhance personal development (Howard and McInnes, 2012). In addition to this, attending training courses to support personal development is seen as good practice (Kelly, 2016).
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