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[bookmark: _Toc121132501]Task 1 - Reflection
Description – what happened? – I am getting higher education.
Feelings – what were you thinking and feeling? – I feel that education make me best and I feel confident through getting education 
Evaluation – what was good and bad about the experience? – some time it is difficult for me to learn through digital resources such as library and online journal resources. But after learning and doing effort, I feel comfort and confident. 
Analysis – what sense can you make of the experience? – I explore different perspective of digital skills and of transferable skills such as problem solving skills, IT skill, Reading Skill, Writing Skill, Learning Skill, which need to make an effort for proper working of step for higher education. 
Conclusion – what else could you have done? -  I conclude that I can do best by understanding overall platform. 
Action Plan – if it arose again what would you do? – I shall want to do more research for good results. 
According to Gawrylowicz and Julie (2014), they suggest the tool self –administrator interview through which a person can monitor their performance on the basis of transfer of skills with passage of time with respect to different factors which is related to psychology of the human. According to Yu and Lan (2022), they consider analysis of transferable skills through STEAM education for children. Although the concept of transferable skills is a process and phenomenon which attract growing interest in higher education, it is not a well-defined notion (Olesen, Christensen, and O'Neill, 2021)
[bookmark: _GoBack]In school, we learn about important skills called "Personal Transferable Skills." These skills are crucial because they help us become flexible and adaptable for future jobs. Employers and students want graduates who can immediately contribute to any job situation. Transferable skills are abilities that we can use in many different situations. Some people call them core skills, core competences, generic skills, personal skills, or personal competence. Some data was collected from students. About 80 students answered questionnaires, which is about half of the students in the courses, and 36 of them had experienced placements. Students were asked about how they learned certain skills. The results showed that some skills were taught formally in classes, while others were not taught much. One skill that students remembered being taught well was oral presentation. However, students didn't remember much formal instruction for skills like working in groups and graphical communication. Overall, it's important for us to learn these transferable skills because they can be useful in many areas of our lives and future jobs (Kemp & Seagraves, 1995).
Novakovic (2014) explored the perceptions of students regarding extracurricular activity (EA) outcomes applicable to academic work and future employment along with the factors influencing skill development and transfer. This research involved first-year students from a Russell Group university (n=182) who participated in a video diary room for data collection. Inductive thematic analysis revealed four higher-order themes related to EA outcomes, including positive mental qualities, intrapersonal skills, interpersonal skills, and employment applications and awareness. Three themes suggested that EAs could have either a negative effect or no effect, and that the outcomes depended on the type of EA. Study also identified three higher-order themes detailing factors that affect skill development and transfer, which included EA characteristics, personal characteristics, and university characteristics. Overall, Students demonstrated some understanding of the benefits and potential disadvantages of EAs and the factors influencing skill development and transfer with practical implications discussed for higher education.

In one of the study, the researchers talked about skills that can be used in many situations, like critical thinking, decision making, communication, leadership, problem-solving, and more. These are called "transferable skills." They found that music courses focusing on technology may not provide many chances to develop these skills, especially when students don't interact with others much. However, in a computer-based ensemble for digital music, students can apply what they learn directly in musical performances, which gives them clear goals and extra motivation for their work. This type of learning doesn't need an additional module just for skill development. By being part of the ensemble, students not only learn specific course-related skills but also transferable skills. It's a more active and group-based learning experience compared to regular lectures and lab work in music computing courses. This type of learning can be really helpful, as other researchers have said that it's hard to develop skills only through lectures. To make this kind of learning effective, the researchers suggested four important things: getting chances to practice skills, having support and guidance from teachers, reflecting on experiences, and having strategies to improve. (Hewitt et al., 2010)
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According to Bjerke and Renger (2017), SMART objectives are essential for effective goal setting and evaluation. SMART goals is a powerful way to address the gaps in skills identified during reflection. SMART stands for Specific, Measurable, Achievable, Relevant, and Time-bound.
SMART goals
Specific - I want to improve my learning skills 
Measureable - I am using my UWTSD HWB 
Attainable – I did my assessment and also doing further
Realistic – It also related to the my education
Timely – my each and every assessment have deadline 

	What goals do I want to achieve?

	How will I measure my progress?


	What resources or support will I need?

	How is the objective relevant to my personal aspirations?

	What is the timeframe for the achievement of my goals?


	Specific
	Measurable
	Achievable
	Relevant
	Timebound

	IT skill
Digital skill
Online Skill
Library Skill
Literature review skill
Time management skill


	Using of MS office
Using of technology
Using of online paper
Using of library
Using reference of online paper
Meet deadlines
	Creation of IT project
Doing assessment work
Accessing library hub

	it is related to my education 
it is related to my course
It is related to my experience
It is the need of the hour
	 It meet deadlines
Have due dates
Done assessment work
       







In a study by Lantian (2017), researchers explored the concept of "Need for Uniqueness" and its potential link to belief in conspiracy theories. The study proposed that individuals who possess a higher need for uniqueness, a desire to be distinct from others, might exhibit a higher tendency to believe in conspiracy theories. This idea stems from previous research that has linked the need for uniqueness to various aspects of human behavior, extending from preferences for unique products to unique beliefs. Researchers hypothesized that individuals with a stronger need for uniqueness might be drawn to conspiracy theories as a way to set themselves apart from the mainstream and establish a sense of uniqueness in their beliefs. By embracing conspiracy theories, they might feel that they possess knowledge or insights that others do not share, reinforcing their sense of individuality. The study did not directly investigate specific conspiracy theories, it shed light on the psychological underpinnings of belief in such theories. It suggested that the need for uniqueness could play a significant role in shaping individuals' perceptions and attitudes towards conspiracy narratives. Understanding this relationship can provide valuable insights into the factors that influence belief in conspiracy theories and contribute to the broader understanding of human psychology and cognition.

The concept of "flow" at work has been linked to many positive outcomes like improved performance, engagement, and reduced burnout. However, there is still limited research on flow in the workplace, and few studies have looked into interventions to promote flow. In this study, researchers tested a "SMART" goal-setting intervention to increase flow at work and its benefits. They conducted a 5-day experiment with 65 American MTurk workers and the results showed that those in the goal setting group experienced more flow at work, less daily stress, higher engagement, and better subjective performance compared to the control group. Further analysis revealed that certain types of goals such as mastery, resource acquisition, and understanding goals, were significant predictors of daily flow. For practitioners, this study suggests that flow at work can positively influence daily stress, performance, and engagement. Strategies like goal setting can boost the amount of flow experienced at work and its positive outcomes. Nudges, which are gentle reminders, can help individuals engage in behaviors that foster flow and its benefits. The study also provides a model that practitioners can use to understand flow at work and its factors and outcomes better (Weintraub, 2021)


In further article, the authors discuss the common approach of setting SMART goals While SMART goals are widely used and seem effective and they might not always work in every situation. Authors raise important questions: Are SMART goals suitable for all contexts? If not, what kinds of goals are more useful in different situations, especially in rapidly changing and uncertain environments? Goals are important for companies as they serve various purposes, such as coordinating efforts, summarizing complex tasks, prioritising activities, allocating resources, and evaluating progress. However, in dynamic and unpredictable environments where demands, technologies, business models, and competitors are constantly changing, sticking to specific and time bound targets can be challenging. Industries augmented real technology often face such uncertainties. In these cases, companies may need goals that serve different purposes. Instead of focusing solely on meeting specific targets, goals should encourage new thinking, experimentation, and learning in unfamiliar situations. As the business landscape evolves, it becomes essential to adapt goal setting approaches to stay relevant and competitive (Reeves & Fuller, 2018).
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