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In the first stage of this project, we formed a group based upon the fact that we were sat together on the same table during a lecture. We decided that we would all be happy to explore the same hot topic-homelessness. The following week, a new member had joined the group and I felt that this was fine because we hadn’t begun making plans yet. We had our first and thus far, only meeting as a group to discuss what areas of homelessness we each wanted to focus on; deciding to leave the logistics of how we would design and formulate the video, until a later date.
It seems that to increase the ‘open area’ (Luft and Ingham, 1955 cited in Chapman, 2003, p.6) of the ‘four (regions, areas,) quadrants’ (ibid.p.5), we needed to find a time and a space to meet and to get to know each other better as individuals in a group. As described by Luft and Ingham (1955 cited in Bassot, 2016, p.101) in the ‘Johari Window’ model of reflection, the two ways to increase the open area is to reduce the ‘blind area’ (Luft and Ingham, 1955 cited in Chapman, 2003, p.6) by asking peers for feedback or by reducing the ‘hidden area’ (ibid.) through sharing information about oneself.
It quickly became clear that we would not all be able to meet together very often, and this was because some members of the group faced challenges, such as managing child care with time at university, health issues, travel issues. I live five minutes from the university and so it made sense that I would be able to attend lectures more often, thus gaining more knowledge about expectations from our group regarding the group video and enabling me to organise the practical tasks such as booking a room to film in and borrowing a camera from the media department.
The above factors contribute to some degree to increasing the open area by reducing the ‘hidden area’ (Luft and Ingham, 1955 cited in Chapman, 2003, p.6), because instead of not communicating these challenges, other members of the group had decided to share them with myself and the group, meaning that those of us who were in a position to be able to gain knowledge and communicate- could do this. 
In anticipation of there being difficulties meeting to discuss the group video, I still felt positive that we would be able to work around these issues and communicate online to come to group decisions. From previous roles, I have found that using SharePoint and One Drive have been useful and so created excel spreadsheets those which were available for everybody to edit and update, so it was inclusive and there were no issues of hierarchy. It seemed to me, that the starting point and most important part of this assessment was to create a group hypothesis which we could all then refer to and use as a framework, so I designed a hypothesis which covered the learning outcomes. I shared this with the rest of the group, asking for feedback and ideas and three out of four members of the group replied saying that this looked good and so I began to work from this framework. However, it didn’t seem as though other members of the group were engaging with One Drive.
With regards to the above described situation, I felt as though I could have confused people with the spreadsheets, I evaluated that it was a good task for me because it helped me to structure my own plans and ideas and ensure that I had communicated with the team and made an effort. However, although I was trying to be inclusive it could have had the opposite effect seeing as some people may not have had experience using these programmes. My analysis of the situation was that I tend to like to organise myself, work and a team and understand the structure of the task before undertaking it as it makes me feel more in control of the situation. In conclusion, I could have checked to see if everybody was confident in using excel and One Drive before making them as to understand somebody else’s work can often be an added pressure. I sent an email to say that I didn’t mind if people did not want to use this method of communication as I did not think that other members of the group would have known this aspect of my personality and I concluded that this was because I, as a member of the group I was still mainly in the hidden area of Johari’s quadrant, because there had been no opportunity to engage with other members of the group. This is supported by Luft and Ingham (1955 cited in Chapman, 2003, p.10) who state: 
The open free area, or 'the arena‘- the space where good communications and cooperation occur, free from distractions, mistrust, confusion, conflict and misunderstanding
I have used Gibbs’ (1988 cited in Bassot, 2016, pp.71-73) model of reflection to evaluate the entire experience, which includes the above scenarios as well as others not mentioned.
Description We were tasked with making a group video on a hot topic of our choice.
Feelings In the beginning I felt confident that we would find a way to decide upon things by meeting to discuss. I thought that even if this was just once or twice, as long as the meetings were somewhat structured, we would come to flexible decisions which could be changed or amended in the later stages. I feel as though we were stuck in the ‘storming’ stage of Tuckman’s (1984 cited in Smith, 2005, para.5) theory of group formation. Whilst we did not have arguments or clash, we didn’t seem to come to any solid decisions (Tuckman, 1984 cited in Chapman, 2003, p.23). Nicola and I communicated the most, with each other and the group and so I was wary that we should be sure to communicate our discussions with the rest of the group.  I do feel as though I took on the role of the leader eventually because I was organising activities such as meetings, date of filming, booking the room and borrowing the camera and communicating these ideas to others. However, I felt unprepared for this (Gibbs, 1988 cited in Bassot, 2016, pp.71-73).
Evaluation Working on a topic of research within a group was a positive experience because I had never worked within a group where we were all starting from the same position, i.e. I have either been the new member or welcoming a new member. Through this experience therefore, I learned in practice, the ‘developmental sequence in groups’ as described by Tuckman (1984 cited in Smith, 2005, para.5); (Gibbs, 1988 cited in Bassot, 2016, pp.71-73).
Analysis Tuckman, 1984 cited in Smith (2005, para.5) explains that there are four stages of the process of group formation and these are ‘forming, storming, norming and performing’. I feel as though we did not get the opportunity to fulfil elements of the forming stage, which meant that we came across difficulties communicating ideas and organising plans (Luft and Ingham, 1955 cited in Chapman, 2003, p.10). There was no clear leader and roles and responsibilities within the group were not established. I would have liked to have discussed the hypothesis rather than create it and have been left wondering if other people have been using the same hypothesis. I was clear however from one meeting with one member of the group, Nicola, that she was happy with this hypothesis (Gibbs, 1988 cited in Bassot, 2016, pp.71-73). 
Conclusion  On reflection, I feel that I could have moved forward with plans sooner. At this stage, we have not yet filmed the video and so I do not yet know the outcome of the plans for this assessment, however I feel that I could have been more confident in practicing leadership skills as soon as it became clear that this was the role I was taking on. This will have given us more time to plan how we would structure the video and get to know how to edit it. Currently, the situation is that between Nicola and myself, we have booked a room for six hours to discuss these elements, film our contributions and edit (Gibbs, 1988 cited in Bassot, 2016, pp.71-73).
Action Plan Next time, I would like to suggest that the first meeting does not focus on what areas we want to focus on but more on; what skills we have to individually contribute, what challenges we each face in work and at home, planning an agenda for the next meeting. I feel that the first meeting is the most important one (Gibbs, 1988 cited in Bassot, 2016, pp.71-73).
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