Investigate the curriculum in which the Professional Teaching Experience is set and critique its design.

The purpose of this assignment is to investigate and present a critique of a curriculum within the professional teaching experience. For the purpose of this the Fieldwork module of the Youth and Community Work Degree has been chosen. The fieldwork module is one that runs throughout the three years of the professional degree and, as such, the curriculum is expanded upon throughout the degree programme. 
The fieldwork module is both theoretical and practical in its delivery and approach as it has a placement element as well as a produced portfolio of experiences, reflections, evidence and assessments of practice. Learners have to complete 200 hours in placement their first year of study and 400 hours in their second and third year, half of these hours can be non-face to face youth work as it provides an understanding of what is required within the youth work context. The purpose of the three modules is to provide the students with an expanding understanding and developing experience of professional youth work whilst giving students the opportunity to engage their theoretical learning in practice.
Marsh (2009) argues that there are a large number of definitions for curriculum and that academics generally chose a particular definition in order to reinforce and fit their own definition to suit their needs. Kelly (2009) agrees with this idea stating that there are a number of definitions and meanings to the word curriculum which makes if difficult to design. Kelly (2009) suggests that rather than being one specific thing a curriculum is made up of a number of concepts and ideas which include ‘the educational curriculum…the total curriculum…the hidden curriculum… the planned curriculum and the received curriculum and the formal curriculum’ Kelly (2009 p. 7-12).
Stenhouse (1975) cited in Neary claimed that 
[bookmark: _GoBack]We appear to be confronted by two different views on the curriculum. On the one hand the curriculum is seen as intention, plan or prescription… On the other, it is seen as the existing state of affairs in schools (Neary 2002, p. 34)
Although Stenhouse’s view considers compulsory education Neary (2002) argues that it is as important in post compulsory education to understand the meaning of curriculum as ‘we teach… through many different courses… one thing in common is that we all have some kind of curriculum’ (Neary 2002 p 33)
Su (2012) tries to explain the complex nature of curriculum as being dependant on the ‘divided perceptions of stakeholders, e.g. students, educators, researchers, administrators, evaluators with their own agenda of emphasis’ Su (2012) goes on to explain that there are two main different concepts and models of curriculum, product and process. This investigation will consider which, if either, the fieldwork module fits into.
The product model of curriculum, according to Tyler (1949), is concerned with the end product. It designs a programme of work which is teacher led, objectives are set for the learner without any input and at the end a product or assignments is produced. There is no flexibility in this model, learning must be demonstrated explicitly through an end test. This end test is also designed and implemented by the teacher and will generally meet the need of the curriculum.
My curriculum in this and its positives and negatives
The process model on the other hand considers the way in which learning is achieved. Stenhouse (1975), in response to the product model of curriculum, devised the process model of curriculum. Stenhouse (1975) believed that the learner is central to the curriculum and there should ne am emphasis on the way in which someone learns rather than the end product simply being assessed.
My curriculum in this and its positives and negatives
Niculescu (2016) does not believe however that the model in which curriculum is written is important but that the way in which it is taught is, she claims ‘the learning situation is the key concept of curriculum, no matter if curriculum is seen as structure or from the perspective of its development and assessment.’
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