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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
This essay will discuss and analyse the themes identified in Bernardo and Gaerlan’s (2011) article related to the teaching of English as a second language acquisition (L2), and how these can be implemented in teaching Welsh as a L2. The authors were both university lecturers. Research was carried out into the learning experiences of non-native English speakers who are learning specific subjects in English.  It was undertaken in the Philippine education system where English is not spoken as a first language (L1). The focus was on the different psycholinguistic and sociolinguistic factors. However, their inquiry was not how the students learnt English but rather how they learnt the content of non-language subjects, for example science. This essay will examine and critically analyse whether these themes can be implemented for the Welsh language. 
In addition to their study of Philippine students they also reviewed studies of bilingual learners in America. Defining bilingualism can be a challenge as there are many contrasting views as to when a person is bilingual. Some definitions place more emphasis on the use of language rather than the ability. For example, Grosjean states “Bilinguals are those who use two or more languages in their everyday lives” (Grosjean, 2010, P.4).  Baker (2001) supports this definition of bilingualism, and states that bilingualism is to have the capability to use more than one language.   However, Bloomfield (1993) stated that bilingualism is when an individual has “native-like control of two languages” (Garcia, 2009, p.44). Bloomfield’s definition implies that an individual would have in depth knowledge and understanding of two languages, with the fluency to use either in any situation. The strategy of the Cymraeg 2050 document aims to have a million Welsh speakers by 2050. They intend to invest more time in encouraging people to use and speak Welsh in their daily lives and for more people to become bilingual (Welsh Government, 2017). This movement is supported by Donaldson (2015) in the Successful Futures report which outlines a commitment to bilingualism and the Welsh language. 
One of the prominent themes in the article is the sociolinguistic factors that influence an individual to learn a second language, for example the family, community and the use of an L2 in the home. Gaerlan (2009) claimed that the exposure to language within the individual’s household played a crucial part in their journey of learning a second language. Using qualitative research, she found that the student’s family in supporting the child, had a positive outcome when learning English as a second language. This was further reinforced when English was spoken in the home to promote the learning. The Welsh Governments (2015) use of Welsh language report found that Welsh speakers who learnt Welsh from an early age at home were more likely to be fluent than those who learnt Welsh at school. However, if parents have not had the opportunity to be immersed in the Welsh language themselves, they are less likely to use it in the home. Gathercole et al (2007) research supports this, and found that the most significant factor that influences the language spoken by children and their parents is the parents’ linguistic background and the ability that they have to speak Welsh. There has however been a drop in the use of the Welsh language in the home. Redknap et al. (2006) found that in 2002 only 6.2% of pupils who speak Welsh fluently spoke Welsh at home compared to 1987 when the statistic was 7.1%  This is a worrying statistic as the family is an important pathway of learning. Conteh recognises this and states that “children, like adults, learn through the mediation of others” (Conteh, 2006, P.16). She goes on to say that using the language within the home and community allows the child to create links and scaffolds their knowledge and understanding. Smolicz and Secombe (2003) support this and acknowledged that language is viewed as a significant value that is shared within the community. 
However, the Welsh government (2012) recognises that the Welsh language as an L2 is unlikely to flourish if it depends on the education system alone, and states that there needs to be a collaboration between school and home. They say that “increasing the use of Welsh within families is one of the Welsh Government’s key priorities for safeguarding the future of the Welsh language,” (Welsh Government, 2012, P.25) and that this will be implemented for those non-welsh speaking parents by exposing the children to the language through activities in the community that both the parent and child can be involved in. The Welsh Government 2017 “Cymraeg 2050” also identified the strategy to support families in the Welsh language and states that it is crucial to support and encourage families to use Welsh with their children and “ensuring that families have opportunities to learn Welsh” (Welsh Government, 2017, P.34). These documents are however five years apart.  Therefore, if within the five years there has been no change in the way in which the government supports families and the use of Welsh and it is still being identified as an area that needs change, it is questionable whether there will be change at all. 
The role of the teacher is identified as a significant factor in learning an L2 in the article. Gaerlan’s (2009) study discovered that students mentioned their teachers as good role models in the use of English both inside and outside of the classroom. Within the school context, a teacher is the main point of interaction with a child, and the language in which they speak will have an impact on the student. Bieler (2019) acknowledges the importance of teacher and pupil interaction and recognises that it shapes and reflects students’ attitudes towards their learning. Nunan (1991) found that a teacher spends 70 – 80% of the time talking and argues that this is a positive way of gaining second language input. Zilm (1989) supports this, and discovered that when she increased her use of German in the classroom the students’ use of German rose. With the teacher playing such a crucial role in the development of a L2 they must ensure that they have in depth knowledge and understanding of the way in which the language is used. Richards (2015) states that to be a successful language teacher the individual must possess specialised knowledge of the language.  
This may not be possible for Welsh as an L2 as evidence shows that teachers do not feel they have the confidence or ability to teach Welsh across the curriculum. The Welsh Government (2013) report found that primary school teachers lack both confidence and ability to teach Welsh as a second language. Therefore, if the teacher does not feel confident in delivering the Welsh language, the children will not be given the opportunity to be fully immersed in a Welsh language environment, and subconsciously this can lead the teacher to cast a negative shadow over the Welsh language and bilingualism. Baker (1985) supports the importance of teacher attitude on bilingualism in Wales, and states that the teacher is not only an educator but can be an agent of development and change, thus positive teacher attitude will reflect on the students. Ensuring that the children are immersed in a rich Welsh learning environment is crucial if there are to become more Welsh bilingual speakers. Wilson (1996) acknowledges the need for a rich learning environment and states it should provide tools and resources to support the learners. Allowing children to be immersed in a Welsh language environment allows for imagination and creativity from the students thus creating a memorable learning journey. Lydia White (1991) supports this and acknowledges that learners will naturally engage with a language if it is taught in a meaningful way. With lack of confidence and inability from the teachers the children are unlikely to progress in their Welsh development. Estyn (2013) also identified the lack of confidence in teaching Welsh as an L2, and as a result they recommended that local authorities should offer improved access to Welsh language training and support for practitioners. This support can be found from the WJEC (Date Unknown) who offer sabbatical courses in which teachers are able to attend courses at a variety of levels for second language Welsh which can be accessed through the school. Improved training for teachers will boost confidence and attitude, thus resulting in higher motivation for pupils to learn a second language. However, the sabbatical scheme means that teachers can be away from their class for long periods of time which could hinder the pupils’ development. Whilst on professional teaching experience the writer found that Welsh lessons were only carried out once a week showing very little time being given to the language. Jones (2016) supports this and found that not enough time was allocated to teaching the language. 
Gaerlan and Bernardo (2011) recognized that students weren’t learning English as an L2 to develop their communication skills, but to achieve social and personal goals instead. These were factors such as gaining access to higher education and increasing job opportunities. Lyons (2017) states that 20% of the world’s population speaks English, which equates to 1.5 billion people. With a significant number of people using the language this would be a form of motivation for people to learn the language. Cook (2008) supports this and recognises English as being a unique language, as it can be used anywhere in the globe between people who use it as an L2. Willing (1989) carried out a survey asking students what they found most effective when learning English as an L2. One crucial factor was motivation. Gaerlan (2009) indicated that Social media, celebrities and films were one of the factors of motivation for students’ successful language learning.
Unfortunately, this may not be the case for the Welsh language. A survey undertaken by the Office of National Statistics (ONS) found that 874,700 people can speak the Welsh language globally, which is an increase from the statistic in 2008 BBC (2018). However, this number is minute compared to that of the English language. Strubell (2011) stated that if the language was perceived to be useful in the world, the more motivated the student would be to use the language. Therefore, the use of social media and the internet can be a positive way in which to learn and speak a language. Chaffey (2019) was a useful source of information to find out that social media and the internet were some of the most influential factors in today’s society, with its users reaching up to 4.388 billion, with a 9% increase each year. If the Welsh language were to be used on these platforms, the amount of Welsh heard and spoken would increase. Huws (Date Unknown) identifies the need for the Welsh language to be used on these platforms as they reach a wide variety of audiences simply, effectively and quickly, making a powerful impact on people, and goes on to say that organisations and charities have seen a benefit to using Welsh language to attract customers.  An additional benefit to using Welsh on social media platforms is that it would give L2 learners the chance to code switch.  When a student code switches, they switch between their L1 and L2 in a variety of environments.  In Bernardo and Gaerlan’s article they identified that learners would code switch between languages to benefit their learning. Moschkovich (2005) observed that the students used code switching as a resource to expand their ideas and generate more information. Therefore, if the language is not being promoted then people are not getting the opportunity to use it effectively. Jones and Jongbloed (2013) state that there are only a small number of social media platforms in the Welsh language such as S4C, and that in order to reach wider audiences more social media and internet sites must take on board the use of the Welsh language. This promotion on social media would result in an increase in demand for the use of the language and therefore a higher drive and motivation for it to be learnt.  
It is clear from an analysis of the article and consideration of the current approaches  in Wales that changes need to be made for the Welsh language to thrive, and strategies for teaching Welsh as an L2 need adapting. The 2011 census shows a large decrease in the number of Welsh speakers with numbers falling from 977,00 in 1911 to 562,016 in 2011 BBC (2012). The themes identified within this essay could be used to combat the decline in the Welsh language. Therefore, improved teacher training, the use of Welsh within the community and home and the use of the language globally are strongly recommended as a way forward if the target of a million Welsh speakers by 2050 is to be reached. 
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