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In Iceland and other Nordic countries it is considered very important that children have the opportunity to play outdoors as part of their lives.  A review of government documents indicated that children benefit from spending time outside.  Curriculum guidelines emphasise the outdoors as a learning environment where children begin to think positively about the natural world, where they can exercise and live healthily (Norodahl and Johannesson, 2013).
This emphasis on the outdoors is long-standing in Iceland for children aged one to six, and they play outside on a daily basis when at school.  Children aged six to sixteen, however, only have the opportunity to play outdoors during breaks.    It is unclear what Icelandic teachers actually do outdoors to facilitate learning, but this probably varies between teachers and schools.   Nonetheless, there are signs that teachers in Iceland are using the outdoors more than they used to, and in the capital, Reykjavik, 70% of schools report that they regularly provide outdoor education (Oladottir, 2008).  
Part 2a
The following essay concerns forest schools.  The Forest School Association (2017) defines the concept of forest schools as ‘an inspirational process, that offers ALL learners regular opportunities to achieve and develop confidence and self-esteem through hands-on learning experiences in a woodland or natural environment’.  O’Brien and Murray (2006) highlight the concern that children do not access woodland and green spaces as regularly as their parents once did, primarily because parents worry that something might happen to their children and also because the children have more to keep them occupied indoors at home.  Ward Thompson et al. (2004) point out that the positive experience of accessing nature in childhood can influence well-being in adulthood, and that unfortunately, if children are not regularly spending time outdoors, the potential physical and emotional benefits in their development are being lost. 
Outdoor learning is clearly very different from learning in a classroom, and in 2009 the Welsh Assembly Government was encouraging schools to adopt the Forest School approach, particularly in the Foundation Phase.  
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Part 2b
· If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism.   It is important that students avoid plagiarism so that they can not be accused of copying someone else’s work or stealing their ideas or giving the impression that someone else’s work is their own.  This would be considered cheating. By using correct referencing techniques, students may acknowledge others’ work which has informed their own ideas and conclusions.
Plagiarism can be a real problem in academia, and can lead to students receiving low marks or even being removed from their course.  Computer systems have been developed considerably over recent years to detect plagiarism automatically.
It is, however, important that students can demonstrate that they have read widely and drawn their ideas and conclusions from a range of sources, and by using a comprehensive reference list and bibliography, they can demonstrate this accurately without being accused of plagiarism. 
· It is not true that students should only include a reference when they use a direct quotation, because all sources of information used need to be acknowledged.  Information may come from a variety of written or audio-visual sources, and there are specific ways of referencing to show that these have been used to inform students’ work.
· Although Wikipedia is quick and easy to use, and is okay for looking something up briefly, it should not be used as a source of information for academic assignments, because anyone can add information to it, which means that it can not be regarded as complete, accurate, reliable or up to date.
· If you need to include a quotation that is long (more than about 30 words) you should:
1. Position the whole body of the quotation text underneath the sentence that refers to it,
2. Indent it from both the left and the right so that it does not span the whole of the normal width of text, and
3. Use single line spacing.
4. (You do not need to use quotation marks.)
· Research for an academic assignment can be conducted using a range of sources.  The following sources would be acceptable for this purpose:     
1. Reputable websites such as government websites with the suffix ‘.gov.uk’, university and college websites suffixed ‘.ac.uk’ and other reliable organisation websites such as those of the BBC, the NHS and the Office for National Statistics.
2. Journals, or periodicals, that focus on specific subject areas and include papers, or articles, written by scholars, specialists and researchers.  These are peer-reviewed and accepted as reliable bodies of work.
3. Reputable newspapers such as the Guardian, the Times or the Independent that include in-depth articles written by journalists who may be presenting findings, exploring a debate or expressing opinions on a controversial topic. 
4. Books from university libraries that cover a range of topics within a specific subject area.  Not all books are available online.  The library may also offer a series of older and newer editions of books that enable students to consider the way in which topics are dealt with and change over a period of time.   
5. Results gathered from an electronic survey.  Students might, for instance, use a tool such as SurveyMonkey to design and deliver a questionnaire on a specific topic to a group of their peers to gather their opinions and measure their responses.  However, for results to be statistically significant, there should be a sufficiently large number of respondents.
Part 3
In their report ‘Students’ Perspectives on Cyber Bulling’, Agatson, P. et al. (2007) set out to examine the impact of cyber bullying on 148 students aged 12 to 17 from Cobb County, Georgia, and make recommendations on bullying prevention strategies for parents, teachers and the students themselves.
They found that most cyber bullying was initiated outside school, but that it did sometimes impact the school day too.  They found that girls in particular felt that cyber bullying was an issue, and they found that young people were unlikely to report it either to teachers or to parents for fear of losing access to their phones or the internet.  Their recommendations included school cell-phone policy development and enforcement, focussed classroom lessons about cyber bullying and how students might support each other if it occurred, and dissemination of information about the problem to parents.
The report is simply structured.  It introduces the topic of cyber bullying by examining young people’s increased use of and expertise in emerging technologies, and the potential of this to lead to high risk behaviours.  It makes reference to another, larger study about cyber bullying conducted by the authors the same year and talks about the ‘possible need for prevention messages’.  It then moves on to provide an overview of the methods used in the study, the results gathered, and under the heading ‘Discussion’ provides some recommendations for schools.
The report is short and easy to read, albeit a little repetitive in places.  It does not really address its own aim of gaining a ‘better understanding of the impact of cyber bullying on students’ and it does not present a strong conclusion; instead it provides some rather general recommendations.  The report is presented in a reasonably objective way, but the strength of its message is weakened by its lack of quantitative analysis, the small number of students involved in the study and the lack of detailed discussion about tackling the real issues that are identified, such as the actual psychological and emotional impact to students, how to deal with the circumvention of internet filters and how to address the issue of cyber bullying going unreported and the consequences of this.
The evidence and reasoning contained in this report is fairly weak.  The report makes reference to the authors’ earlier study of cyber bullying, but the relevance of this is unclear as the earlier study involved students aged 10 to 13.  Statistical results from this study are not presented in tabular format and the results described are not quantified; instead the word ‘majority’ is used four times in the first paragraph under Results.  The outputs of the focus groups and what the young people actually said are not provided, and the report does not review whether the 45 minute sessions using scripted questions was successful or whether free discussion may have revealed more information.  The reason for conducting gender specific focus groups is not explained.  It is not clear how many of the 148 actually had cell-phones or access to the internet or both.  It is also unclear how representative the group of 148 students from one school district in Cobb County is compared to the rest of the state of Georgia  or the whole country.  For instance, was the cell-phone and internet coverage in the county comparable with other counties or states?   
In conclusion, this report presents a rather weak response to a small study.  It does not mention anything about the psychological or emotional impact of cyber bullying on students.  It talks about ‘the possible need for prevention messages’ to what is now known, and was then suspected, to be a serious and highly impacting problem for young people.  However, it has to be acknowledged that the report was written ten years ago, when messaging on the internet was quite separate from the use of mobile telephones and ‘texting’ without images.  Indeed, the authors did make the rather insightful and accurate comment: ‘with increasingly sophisticated cellular phones, we may see an increase in cyber bullying …’.   A fresh study with similar aims today would necessarily have to examine the impact on students in much more depth and come up with far more innovative and wide-ranging ideas for the prevention of cyber bullying.          
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