	ECAD
	Rhif Myfyriwr / Student Number: 1800284




	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Referencing 
	Ensured I have followed the Harvard Referencing System

	Targed/Target 2
	Use of apostrophe
	Revisited how to use an apostrophe 

	Targed/Target 3
	Sentence structure 
	Tried to make my sentences shorter in length so they are less wordy



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base 

For this assignment I will be preparing a written report based on one action point taken from the School’s strategic targets. The report will demonstrate how the target has been or is being addressed and the impact measured within an evidence-based framework. The action point I will focus on for this report is the school improving their community and family engagement links.
For the purpose of this presentation and protecting the confidentiality of all involved, using the BERA guidelines (2018), the school in discussion throughout will be referred to as ‘School X’. School X works alongside the Welsh Government as a pioneer school and it joined with the nearby nursery in September 2016. Currently, there are 471 pupils in the school aged from 3 to 11 which includes 65 part-time nursery pupils (Estyn, 2017). 
The Children’s Society (2018) shows the average percentage of pupils eligible for free school meals in Wales is 19% but School X’s percentage is well above average, sitting at around 36%.  The school identifies 31% of pupils as having additional learning needs, which is also higher than the national average of 21%.
All schools have a duty to continuously develop their practice and reflect on the areas within the school that need improving in the future. The Welsh Government (2014) released a report whereby they noted that the Minister for Education and Skills set out a new programme for educational reform in Wales. It outlined that although some schools in Wales were evaluating their processes efficiently, it was felt not enough were and therefore an emphasis on effective school development planning was put into place. 
When schools moved into the new millennium, people believed it was a time of technological breakthrough and opening their eyes to a new world; however, MacBeath (2001) pointed out that an effective and enjoyable learning environment for children had yet to be discovered. Seemingly, with the introduction of the new Welsh Curriculum in 2022, we are still yet to discover that balance for learners but with the combination of the new curriculum and heavier focus on School Development Plans, it is heading in the right direction. 
Northern Ireland’s Department of Education state that a School Development Plan is a policy for school improvement and is primarily the responsibility of the school itself (DoE, 2012). To provide further detail, the Welsh Government state the main responsibility lies with the Governing Bodies as it is their job to ensure maintained schools are providing the highest standards for learners. The headteacher works alongside the governing body to manage the school and take measures to improve, this could include the strategic planning. 
Betul (2018) highlights the importance of strategic planning and all individuals being involved when focusing on school development, he believes these two parts play a key factor in the success of the school. Furthermore, Betul (2018) agrees with the Welsh Government, in stating that the success of schools is measured in terms of the quality of learner output rather than what the plan itself entails. 
There are many characteristics that are involved in a school’s development plans such as ensuring all school partners and stakeholders are involved. This is vital as research by Morrison (1991) found that in the past, ‘outsiders’ have not been involved enough with the school’s plans and have not shared the same educational vision as the ‘insiders’; this may explain why involving all stakeholders has now become such a prominent aspect of creating a School Development Plan. 
Stakeholders can also include members of the community and this is the area of School X’s School Development Plan that is going to be focused on in this report. School X are aiming to build time and space for families to learn and grow together which will improve their family and community engagement. The Welsh Government (2016) released a toolkit for schools to help with family and community engagement, they acknowledge that using these two aspects as partners in education can have a positive impact on learner’s well-being. 
Research carried out by Epstein (2011) suggests that although school’s may think they are part of the community as the school building sits central to lots of things, they are in fact isolated and do not form relationships with businesses or individuals. 
Kladifko (2013) takes this point further by suggesting the more involvement schools have with external entities, the more likely they are to receive support and receive benefits that could enhance the learner’s educations. For School X this could involve visits to shops, churches, local buildings or having items donated to the school to make their learning more interesting. The headteacher, teachers and other individuals within the school need to take control of developing these relationships with stakeholders and they could then become so important that they are part of the School Development Plan (Epstein, 2011). 
A problem that can rise with school-community relationships is that they can become seen as a transactional arrangement where the focus is put on the wrong elements such a finding the time, what facilities can be offered, what skills will be learnt and who the personnel will be (Wheeler, 2018). Whereas, the Welsh Government have outlined the importance of working together to form relationships where all the school, learners and community can feel a sense of belonging and achieve united as one. 
Families are also part of the community and involving them in their children’s education can produce great outcomes. Research found that at aged 7, “the degree to which families engage with their child’s learning has six times more influence over the child’s educational attainment than the quality of the school” (Welsh Government, 2016). This is supported by Smith (2019) who found that across the age range in Primary School, family-school engagement had positive behavioural outcomes regardless of learner characteristics such as; race, ethnicity, deprivation and behavioural problems. This is particularly relevant to School X as it is in a deprived area but it shows that targeting family engagement can still have a positive impact on the learners within the school. 
The purpose of a School Development Plan is to use data and observations of the school’s performance to create a strategic plan for improvement by setting short and long term targets and outlining how they will meet these using funding, staff and resources (Welsh Government, 2014). There are many elements to a SDP and School X uses the School Development Planning Cycle as they believe this has the most effective outcomes and ways of seeing improvement.  
To begin with, schools must set out a vision for what they believe are achievable targets that can allow the school to improve. It is important that everyone shares this vision as Leithwood (2008) suggests teacher’s values can strongly influence a school’s culture and the more the vision is shared with them, the more belief they will have in the leadership. Thus, in School X, the senior leadership team have a meeting with all staff to discuss areas they believe need improving and take into account their views. 
Within schools, self-evaluation is a process that happens regardless of the SDP. Self-evaluation is important for every individual; research by Macbeath (1999) supports this as he believes change comes from within and an individual’s commitment to improving and providing feedback is what allows for learning and development to occur. However, Estyn found within schools there had been a tendency to produce self-evaluation reports that were focusing only on positives of the school and were failing to address any issues there may be. For this reason Estyn (2018) developed a new approach for the academic year 2019/2020 whereby they hold a discussion during inspection about school improvement rather than read a report. Using qualitative data from inspections will provide the school with support about what areas they could improve upon. Research found that “effective inspection and evaluation play a key role in improving the quality of education and school success” (Aydin & Toptas, 2017, p168). School X used their Estyn inspection report from 2017 to make improvements, although the school received ‘good’ and ‘excellent’ in every area, they believed there was room to develop the family and community engagement in school. School X also looked at quantitative data of their learner’s progress and believed putting a focus on family and community engagement would produce better data results for learners; however, Ottesen (2018) found that individuals within education can find data overwhelming. 
The next stage of the cycle is the strategic planning where all stakeholders should be included. In School X, there is a large meeting held in the school’s community centre; this facility was chosen as it a central hub for the community and a place where everybody can come together. School X involves stakeholders including governors, teachers, outside agencies, midday supervisors and even pupils from the school. There was some scepticism over allowing pupils to attend the meeting as research by Bragg (2007) found that teachers were reluctant to give up their power and hand it over to learners in order to give them a ‘pupil voice’. On the other hand, more recent research shows outlooks may have changed and that the pupil voice is imperative to improvement and they should be allowed a say in matters that affect their lives (Warwick, 2019). All of these stakeholders can provide opinions about where they want the school to improve but the final decision is down to the Governing Body as they have to approve the school’s plan (Welsh Government, 2014). 
Stage 3 of the cycle is making improvement/action which School X do in their SDP by outlining which key members will be carrying out the roles. For School X to improve their family and community engagement, they have discussed clubs and professional development programmes they will run and written the individual’s names who will lead or assist with these. It is vital that these expectations are set out so everybody knows their role and responsibility in order for the SDP targets to be achieved. Teachers benefit from professional development programmes as it helps them to believe more in the practice of their teaching (Deglau, 2006). In addition, School X decided to run these programmes for all support staff as well as often they live nearer the school and are able to have more direct involvement with the community in order to share the school’s ethos. 
The final stage of the cycle is reviewing the impact of the SDP; the plan should be an ongoing document that is updated throughout the process in order to show the measures the school are taking in order to fulfil the targets. By maintaining the plan and keeping it a live document, it will allow School X to see whether it is the plans they have put in place that have allowed them to reach the targets or whether other factors played a part, in which case, these can be documented on the SDP. 

In order for School X to meet their target of improving family and community engagement, they introduced a variety of programmes to run. One of the first programmes was named ‘Fill my Bucket’ which was run after school over a 12 week period. This enabled learners to go to the community centre with their parents and learn how to interact more effectively to improve their relationships. After speaking to parents who were struggling at home, School X realised parents did not have the confidence to play with their children as they had never experienced it themselves because they came from deprived backgrounds. This was an effective programme to run as research found that mothers who play less with their children and instead allow them to undertake activities such as watching television, receive lower mother-child relationship scores (Kara, 2020). Therefore, by providing parents with the opportunities to learn how to interact with their children these scores would improve. 
Many of School X’s families are living in poverty and it is essential to help these families as research has found young children are more likely to encounter problems in their adulthood such as unemployment, damaged health, poor education and negative personal relationships (Barcena, 2017). In response to this issue, School X run a drop in session for parents on a Monday morning. This decision was made as there are a lot of parents who feel unable to cope with their children at home and weekends are the hardest time of the week for them. School X has found this gave parents time to relax and gather their own thoughts before returning to pick up their children. To progress this idea, the school could consider running after school sessions where the learners have time to unwind from their hectic school day to release their stress before returning home to their parents, this could include simply playing with toys or doing some more physical games as research shows taking part in physical activity can improve children’s mental health (Salway, 2019). 
Another area School X decided to focus on was forming positive relationships with male members of families; this is because domestic abuse in the school’s area is high. Figures from the National Statistics (2019) show in the year ending March 2019, 2.4 million adults experienced domestic violence. Therefore, a programme named DUGs (Dads, uncles, grandpas) was formed; the school took the families to a nearby facility where they undertook activities such a treasure hunts and fishing with the aim of improving relationships. The school could be mindful of the fact that domestic violence victims can also be male; however, figures show that only 51% of male victims choose to tell anybody about the violence (ManKind, 2019). 
Overall, School X received positive feedback from the clubs they had run and they put feedback from the parents on their school website. This feedback includes quotes such as “It has improved my mental health” and “On my days off I have managed to join in with lots of the activities run for parents”. This shows that the school are seeing success with their programmes; the school could use these parents as a powerful tool and ask them to spread the word throughout the community and to other parents in order to improve family and community links even further. The school may also benefit from running more after school clubs to hear the feelings of their learners and how they think the school could help their families and home life as children view things in a different way to adults. 
From undertaking this assignment, I understand the importance of designing a School Development Plan that is going to have the best outcomes for the learners. I have been able to see how each aspect of the development planning cycle should run and what it should look like when it is put into practice. I have also benefited from attending some of the clubs the school has run in order to achieve their target of improving family and community engagement and this will shape my future practice as I have seen first hand the improvements it has made in relationships. The assignment will also influence me professionally as I have seen the roles and responsibilities teachers are expected to undertake that I may not have been as aware of before. The overall lesson I have learned is that for schools to develop and improve, effective plans need to be put in place that include every aspect of education and every individual involved with the school. 
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