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[bookmark: _Hlk40967477]Do prejudice and discrimination in childhood differ from prejudice and discrimination in adulthood?
Prejudice and discrimination is still highly prevalent in today’s society. Data released by The Home Office (2016) states that racial crimes continue to increase. 
Prejudice and discrimination is defined as, behaviours or actions towards others based on their differences including, but not limited to, race, gender and sexuality. These attitudes are often negative and can have adverse consequences for those who experience it. Retrospectively, policy has attempted to reduce prejudice and discrimination within communities by implementing specific inclusion policy and practice in schools (Armstrong & Armstrong, 2011) though, there is argument that these attitudes are taught through parental influence (Hughes & Johnson, 2001).
     According to Locke (1990), Children are born ‘tabula rosa’ or a blank slate, and therefore their attitudes towards others are influenced by environmental factors, such as family or society. However, with the use of inclusive policy within education, children are receiving other influences. Therefore, this essay will discuss if prejudice and discrimination in childhood differ from prejudice and discrimination in adulthood. 
     According to Dunn and Lowery (2005), parental prejudice can influence children’s attitudes towards others, even when that prejudice is subtle. In fact, a study by Pirchio et al. (2018), which measured the effect of parent’s ethnic prejudice together with children explicit and implicit ethnic prejudice. The findings indicated that subtle parental prejudice predicted children’s implicit prejudice. Although, parental influence plays an obvious role in the development of prejudice among children, Mulcahy (2017) states that children’s bias formation may be more complex. Mulcahy (2017) further states that children tend to show bias towards others of a differing race or those with a disability, whereas children do not display biases to differences such as left/right handedness. This may be due to the fact that race, for example is more physically apparent. 
     As mentioned, children’s prejudice and discrimination may form from innocent notable differences, however, children as young as 5 have been noted to openly display prejudice behaviours to others (Aboud, 2003). Research conducted by Steele (2017), which explored children’s racial prejudices included 359 white five to twelve-year olds. The children were given an implicit association test along with an affective priming task. Results saw a pro-white preference for children aged between five and eight years old. Additionally, continuous reinforcement in racial attitudes also plays a role in the maintenance of prejudice attitudes. For example, Mitchells (2018) study which examined the contact hypothesis in a classroom context used a longitudinal design, including 849 participants and measured differences in anti-immigration attitudes in children over five years. The findings saw a significant increase in anti-immigration sentiment when the participants reached adolescence. 
     According to Bucchianeri et al. (2016) prejudice-based harassment is prevalent in American high schools, with the highest level of harassment being racial or ethnic prejudice. Furthermore, classroom prejudice and discrimination is not limited to children’s attitudes towards each other. Kohli and Solorzano (2012) state that children also experience racial microaggressions from their teachers, through subtle comments or treating them differently to their white peers. 
     Research into the development and maintenance of prejudice attitudes suggests that children who hold these attitudes are more likely to continue having these attitudes into adulthood (Stewart, von Hippel & Radvansky.,2009). Moreover, research into everyday racial discrimination, specifically discrimination in the workplace is becoming a more popular research area. Discrimination acts are experienced daily by some individuals of minority groups (Deitch et al., 2003). According to Wingfield and Chavez (2020), black individuals in particular report experiencing workplace discrimination. This includes exclusion from social networks and pay disparities. A study by Wong and Lin (2014) explored discrimination experiences of construction workers. The results found that the workers were more likely to interact with their own ethnic group and often excluded minorities. Similarly, racial bullying in schools often consists of exclusion from the majority group (In-group) (Larochette et al., 2010). 
     To sum, prejudice and discrimination is still prevalent in todays society. Research has suggested that parental influences play a role in the development of negative attitudes towards others. Racial prejudice in particular is still widespread and instances of racial bullying in schools as well as adult workplaces is noted. Similarities between workplace prejudice and discrimination and childhood discrimination are apparent. Evidence has suggested that children who have prejudice views are also more likely to retain these views through to adulthood. Overall, no known differences in prejudice and discrimination in childhood and prejudice and discrimination in adulthood have been established.














[bookmark: _GoBack][bookmark: _Hlk40961883]Critically evaluate the impact of stereotype threat upon performance
[bookmark: _Hlk40958760]Stereotyping refers to a generalised belief or view of specific groups or individuals, for example ‘boys are better than girls at math’ (Stoet & Geary, 2012). Stereotypes are typically a negative association of an individual or group, however, this is not limited, and stereotypes can also be positive (Siy & Cheryan, 2010). Stereotype threat, however, refers to when individuals feel they are conforming or at risk of conforming to the stereotype associated with their particular social group. Stereotype threat can have adverse psychological outcome’s, such as anxiety (Beilock et al., 2007). Therefore, this essay will give a critical evaluation of the impact of stereotype threat upon performance by discussing empirical research relating to stereotype threat and performance as well as, considering the positive and negative effects of stereotyping on performance. The essay will cover a range of stereotypes, namely, race, ethnicity and gender in an attempt to provide an overall argument regarding the impact of stereotype threat upon performance. 
     Research into stereotype threat has suggested that when individuals views themselves as identifying with a salient group, they are more likely to underperform (See Stapel & Muller, 2005). For instance, early research by Steele and Aronson (1995), found that black college students performed poorly on exams in comparison to their white cohorts when their race was emphasised. On the contrary, when their race was not emphasised, their performance increased. Though, stereotype threat is not limited to race. Steele et al. (2002) states that any individual whom deems themselves to fit a certain stereotype can be impacted. For example, girls who belief they fit the stereotype of being poor at math because they are a girl are more likely to underperform in math (Walsh, Hickey & Duffy, 1999). However, when this stereotype is not notable, there is not much difference in math attainment (Hutchison, Lyons, & Ansari, 2018: Miller & Halpern, 2014). Differences in performance are notable as children grow, however. According to Miller and Halpern (2014), gender stereotypes are more prevalent in adolescents and therefore differences in performance are more common. 
     Furthermore, Flore and Wicherts (2015) argue that stereotype threat does not impact real life performance, but instead the research is bias. However, multiple studies indicate similar results across many stereotypes i.e. race and gender. As an example, a meta-analysis by Nguyen and Ryan (2008), which explored the effect of stereotype on minority and women’s test performance, found that minority groups in particular were more likely to underperform when explicit stereotyping was present. Women’s test performance saw smaller differences; however, stereotype threat effects were still apparent. 
     The marked differences in minority groups is thought to be the result of increased anxiety towards their performance. Beilock et al. (2007) asserts that negative stereotypes regarding specific groups can increase pressure of performing in turn leading to anxiety relating to their performance. A study by Osborne (2001) investigated the role of anxiety in regard to racial and sex differences on academic performance, found that a small effect size was seen in the contribution of anxiety and sex differences. However, anxiety was a significant factor in racial differences and performance.
     Contrary to stereotype threat, there is evidence to support better performance through positive stereotyping, this is known as stereotype boost (Shih et al., 2011). Stereotype boost theory claims that positive stereotyping can have an opposite effect to stereotype threat and instead, individual’s performance is boosted (Armenta, 2010). In fact, Armenta’s (2010) study which considered the positive and negative effects of stereotyping on performance found that Asian Americans performed better following a positive stereotype cue, whereas Latin Americans performed worse when a negative ethnic stereotype cue was present.  
     Additionally, task framing can also influence an individual’s performance. Tasks that are neutrally framed i.e. the individuals are equal, are less likely to experience stereotype threat, whereas, when active stereotypes are present, stereotype threat is more likely to occur (Mendoza-Denton, Kahn, Chan, 2008). In support of this, findings from Shaffer et al. (2013), suggested that women performed better when presented with a representation of successful women in STEM subjects. These findings came after 56 males and 66 females were asked to complete a maths test. The studies conditions included women equally represented in STEM subjects or no prior framing. Evidently, the women who did not receive information performed more poorly than those who did. Interestingly, men did not seem to be affected by the framing. 
     To summarize, this essay has considered the role of stereotype threat on performance outcomes. Stereotype threat appears to be a major factor in determining performance influences. As mentioned, those who experience negative stereotypes are more likely to underperform. This was specifically the case the racial and ethnic stereotypes. Similarities were also noted in gender stereotypes and performance, with girls often underperforming in maths. Though, outcomes were dependent on the presence of the stereotype. 
     Stereotype boosts and task framing were also taken into consideration. An ample body of supporting evidence was found to support claims of positive performance outcomes when positive stereotypes are presented, whereas performance decreases when negative stereotypes are present. Overall, this essay has provided evidence that stereotype threat has a negative impact upon performance. 





