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Aim
I want to Identify what we can learn from the impact covid has had on our ability to teach and learn.
So my specific questions to answer in response to this are -
1- How has training changed due to Covid?
2- What academia exists that evidences its impact?
3- Are there any positives to having this forced change in our teaching practise.
 
Introduction.
March 2020 was a place in time that would change aspects of all of our lives, some of them forever.  Each element of our existence would be touched by the identification of a virus that had the ability to spread and kill with significant ease, which had already invaded our communities across the globe.
Our very purpose to integrate, share space and experiences as humans would now have to cease in many respects and our essential requirements only, would be permitted under the strictest of legislated control, this includes our ability to teach and engage in learning.
So my question really is, how has this pandemic, affected us within the academic world.
Kelly (2009) refers to the “entire learning experience” when in the process of developing others.  This is never more evident than when some of those experiences are no longer permissible or even possible due to those restrictions. 
This includes the in class learning, the real learning from each other together once the environment has been set by the teacher/trainer. Bandura talks about the triadic elements that needed to be present and considered by the trainer, they include the, Cognitive Behavior and the Environment, these elements together providing the learner with the best opportunity to learn. When that environment itself is unsafe, the learner will feel unsafe. When are focus, rightly is the need for the utmost hygiene and safeguarded approach, this will in effect discourage the learner and anyone who experiences that risk. Bandura also identifies categories of learners, those who are “Robust”, confident and able to ride the wave of challenge that comes with learning. There are also those who are described as “Fragile”, those that lack in confidence and require a very different approach and support to the learning environment.  This category, of course, having to bear the greatest brunt and challenge during this period.
As with other organisations’, South Wales Police is able to deliver training at the highest level, utilizing skilled trainers, as well as a wealth of facilities to incorporate the many different methods of teaching that is available for the multiple skills and qualifications that are required by employees. (PIP Level 1,2,3)
During this period officers and staff have been thrust into new, uncharted roles, leaving skill gaps for some, it continues to ask questions, how can these skills be delivered to those who need them, without the familiar methods that we have relied on significantly.
With all facilities initially closing, training stopped with only skills absolute necessity to roles being delivered; there was no immediate consideration of any long term plan or affect.  This was very soon to change into what was initially believed to be a short term necessity; in order to quell the spread of the virus has become the new norm.
There has been a shift to a more blended learning with subjects not previously considered possible for online learning, now only being delivered in this method. This poses the question, what is lost or gained as a result.
As well as the digital development of lessons and lesson plans reflecting this, there has been the removal of methods that relied heavily on the “in class contact with the student”, in particular the subjects that have a significant emotional element to them.  This would include matters of vulnerability, sexual offences, interviewing vulnerable or intimidated victim/witness skills.  This training relies heavily on the teacher – student interaction during the delivery of such training, as well as the skills that can be attached to the emotions, thoughts and feelings experienced by the student during such learning.(ABE Achieving Best Evidence, Youth Justice and Criminal Evidence Act 1999)  this literature provides clear reference to the consideration to the environment in which we teach these skills, as well as those in which we utilize when dealing with victims, witnesses or suspects.
Stenhouse (1975) said the learning is very much the “experience and not just the end product”.  This is very much the case in relation to the gains from such training, key concepts of learning, missed when such training is taken from the classroom.
“Bruner and Vygotsky” suggests that when faced with new learning the environment especially the social one had a key role to play in developing the learning and the ability to gain from those around you.  This was directed towards the ability to learn as a child but is as relevant for adults. This element is currently not available; therefore, that key element is missed.
There is a real reliance on the ability to bring this emotion to the class during such training; therefore the learning is curtailed as a result of the restrictions in place due to Covid.  We are unable to face the victim of that crime during role play or the suspect of that offence.
Those concepts within the curriculum are vital in obtaining to best opportunity for the student to gain. As well as the official element` within the curriculum, of which can be easily migrated to another platform, other key elements are not so easy to adapt.  Neither is it possible from a remote delivery for a trainer to utilize the hidden, observed or the experienced curriculum of the student that is available during a class room delivery.  This arguably present as described by Pollard & Trigg (1997).
I have experienced this many times during the delivery of such lessons, when through that nonverbal communication, at times, it is clear that the student has understood or not as the case may be.  This also allows the trainer to identify at times those that have experienced that type of vulnerability or trauma of which the lesson is based.  This also places a further element of risk when delivering subjects that may require that additional attention to either Health Warning or Risk assessment.  This is far more difficult to plan for or consider when delivering remotely.
Blended learning is never more key, The pandemic has strengthened, if not accelerated, the need for more collaborative ways of working, teaching and utilizing partnerships within and across the public and private sectors, moving towards a more inclusive approach that embeds societal responsibility. George Alders(Global Government Security Network)  really emphasizes that there is a current emergency and that it is also for society to adjust and contribute to all of our circumstances, in particular our development. 
From a trainer point of view, there have been a number of surprising findings that has altered my opinion and my practice in the delivery methods I consider when teaching.  It is far easier to limit and say no to the possibility of transferring that product to an online platform, without considering the gain that still remains in doing so.  I have found that there is still much to gain from delivering lessons on line, in small groups, through a chat platform that allows growth within that online classroom, this can be effective for vulnerability training also.  I have found that on two very different set of circumstance that has had very different consequences than anticipated, providing a very different response form the student. 
On one hand the student is allowed the chance to perhaps lose their inhibition in front of a computer screen. Engaging more than perhaps one would in the classroom where that close human response may have an impact. The student reassured by the barrier of the screen and the distance between those engaging in the lesson.  This in particular creates a safer environment for the “Fragile” learner, who now does not have to deal with or engage with others on the same room as them.
The other example where the student will without the attention or contribution of those present may lose the connection to the lesson, task or trainer.  Allowing this disconnection to disengage with the learning and allow the subject, discussion or chance to gain pass them by, relying on the technology as an opportunity for not committing entirely. The lack of stimulus of other students within the lesson/class can contribute to the failure of the student to fully engage. The social learning is far more difficult within this digital method of teaching/learning.
Having this awareness of the effect that a lack of true blended learning, where there are multiple elements and methods being utilised to include the many different types of learner that are present.   When delivering remotely being able to really focus on the contribution being made by the learner and to test that engagement at times through simple conversation, welcoming comments or input.  At times, through a more direct route which can include asking questions around that particular element of the lesson to individuals engaging in discussion.  Testing the learning.
Gagne, describes the 5 major categories of learning, which includes that fact that the different internal and external conditions being necessary for each type of learning. This is currently restricted and therefore those external conditions are outside of the control of the trainer.  Even with specific requests and prerequisite tasks being made mandatory for that lesson, such as the sterile environment, distancing and masks for all, this still does not allow the environment to be as comfortable or as controlled or managed by the trainer as would normally be possible. There is a heavy burden on the trainer to create the right external learning conditions for the learner and their learning needs.
It is clear that there is a real medical impact to our health, outside of the actual virus, that will have on our community, from the lack of the security and structure that comes from the learning environment.
The COVID-19 pandemic has created the largest disruption of education systems in human history, affecting nearly 1.6 billion learners in more than 200 countries. Closures of schools, institutions and other learning spaces have impacted more than 94% of the world’s student population. 
A Literature Review on Impact of COVID-19 Pandemic on Teaching and Learning.(Sumitra Pokhrel, Roshan Chhetri First Published January 19, 2021)
There is a lot of literature that reflects on the evidenced impact Covid had has on the entire landscape of learning.  There are significant and frequent concerns that are raised throughout.  These concerns focus heavily on the circumstances that the learner was in prior to the arrival of Covid.  What is clear is that the vulnerability and or dis-functionality that may have existed prior to the virus, has only been exaggerated by its arrival. Even those confident learners have the structure of learning removed, with that the security from the process of learning.
A reoccurring impact to learning and teaching organisations is the urgent need for transferring learning, where ever possible, to the digital platform. This has the obvious issues of access to suitable devices and the required data.  There is also the required skill base to allow access to such learning. Particular types of learner are now being left with little or no option to choose the method suitable for them.  
The January 2021 “World Bank” digital review into the Urgent, Effective Action Required to Quell the Impact of COVID-19 on Education Worldwide, identified 10 actions that it believed would assist in the recovery and acceleration of learning.  I have identified some of those I believe are relevant across the platform of learning. 
· Assessing learning loss and monitor progress.  When we return we must assess there we actually are within our learning.
· Providing education and socio-emotional support. We must have a contingency for our greatest fears.
· Restructuring the academic calendar, flexing the curriculum, to adjust for lost periods of learning.
The last point is relevant for all academia in all areas of business, government based or within the private sector. Due to the emergency circumstances our preferred and academically correct and most reliable option is not available. To the extent that the subject matter itself, together with the programme of learning may need to adapt in order to build the structure back after such a prolonged period. 

· Prioritise foundational learning (including social-emotional learning) accounting for the lost time;
· Preparing and supporting teachers. There must be investment in those who will engage with the students and make efforts to recover. Manage burnout, improve digital skills, identify those students needing support and adjust instruction to meet them where they are at;
· Preparing for a different onus on safeguarding, health and safety for all.
· Communicating with stakeholders, to build ownership and support from parents/ caregivers, teachers, school staff and the broader community for school reopening plans;
· Supporting learning at home, develop the contingency for any need in such a response again to threat.  Learn from the process we have all had to engage in. identify actions that could prevent any additional block to learning such as, digital devices where possible and resource packs for remote learning to children and parents.   
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