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Task One


This piece of writing aims to demonstrate the way in which I have developed my linguistic skills since last year and ways in which I would like to develop them further in the future, based on the filmed activity submitted for ECAD5002C. 

 Reflecting upon last years filmed activity submission it is evident that my linguistic skills have progressively developed as result of many different factors. When reflecting upon last year’s submission and overall Professional Teaching Experience (PTE) it was clear that the amount of daily and incidental Welsh that I felt confident in using was minimal. Although incidental Welsh does not secure progressive language learning it does allow the children to become surrounded by and hear more Welsh across the curriculum (Estyn, 2013). I would use very simple phrases such as “dim siarad” and “barod?”, and would not create many meaningful opportunities for children to use and develop their Welsh daily, due to my lack of confidence. This was also identified by Estyn (2013; 2018), who found that in some schools’ teachers were not devoting enough time to teaching Welsh as a second language and many practitioners often lack confidence in their Welsh abilities. To overcome this, I completed an online course called Dysgu Cymraeg for teachers (see appendix 1). This course was a two-part training scheme which has been tailored to develop the linguistic skills of primary school teachers. This enabled me to revise and build my confidence on what I already know while also introduce new language that I can use within the classroom.  When self-assessing myself against the Welsh Language Competency Framework (Welsh Gov, 2019), I believe that the best fit criteria for me is currently at entry level for speaking but meeting some of the criteria from the intermediate level. The Dysgu Cymraeg course has supported me in being able to interact and contribute to discussion about every day and school life using a range of sentences (Welsh Gov, 2019).  In order to move to the next progression step, I need to continue to develop my use of simple and complex sentences and begin to understand and use the correct mutations. One way I believe I could achieve this is by continuing to revise and extend my knowledge of Welsh vocabulary including simple mutations that would be used within a school setting. I aim to complete this by using a range of online tools to support me such as BBC bitesize, Welsh Government resources and the resources provided by the university. 

 It is vital that as a teacher I am confident and model accurate Welsh to the children, while creating meaningful opportunities for them to develop their own language skills frequently. This relates to Thorndike (1932) and Skinner (1957) who suggest that learning a second language is achieved through imitation, repetition, practice and reinforcement. Bloomfield (1993), supports this by arguing that children learn their mother tongue through imitation and repetition thus encouraging the same approach to second language learning. If I as a teacher am not confident, consistent or accurate with my own Welsh skills it will limit the progress of the learners within my class. However, Chomsky (1959) would argue that learning a second language is complex as learners play an active role in their learning. This links to Donaldson (2015), as one of his four purposes is for our children to become ambitious capable learners, who are involved in the planning of their learning and what their next steps should be. 

The filmed activity involved limited questioning being used due to my lack of confidence in asking questions in Welsh. The video shows me asking the same question throughout, with no variation or encouraging the children to ask questions in Welsh, as I was afraid that I would not be able to respond correctly. However, I was able to offer simple feedback to the learners when they responded to my question in Welsh.  Judging this against the Welsh Language Competency Framework listening strand (Welsh Gov, 2019), I think I am currently at entry level. However, I do believe that my questioning skills in Welsh have improved as I have been revising interrogative words such as “ble, pwy, sut, pa”. Developing my understanding of these words has made asking questions easier and increased my confidence. Ensuring I am able to ask effective questions in Welsh is important as it can stimulate interest, check understanding and model enquiry (Grigg, 2015 and Richard and Lockhart, 1996). Research shows that questions can assist learners in improving their linguistic ability (McDonough and Shaw, 1993). While Chaudron (1998), goes further and argues that poor questioning can be counterproductive. In order for me to ask effective questions across the curriculum I believe that I need to develop my subject knowledge in Welsh. This will require extra focus on extending my vocabulary and allowing time to practice prior to entering the classroom. I will also develop this by using the resources provided by the university and speaking to experienced practitioners. 

 Alongside my linguistic abilities I also believe that my pedagogical knowledge and understanding of teaching Welsh as a second language within the primary school has improved. This is vital as the new professional teaching standards in Wales (Welsh Government, 2017), have put effective pedagogy at the heart of school improvement (Estyn, 2018). A report published by Estyn (2017), concluded that ‘good’ schools place a strong focus on learning for staff as well as for children, and that improving teaching was the key process that contributed to improving pupils’ standards. After critically analysing the video submission I have identified that last year I was aware of some strategies relating to language learning, but have now depend my knowledge and understanding through a range personal research and experience.  During the filmed activity, it was evident that I used games to engage the learners without any pedagogical reasoning behind it, which resulted in the learners making very limited progress. Research by Rumley (1999), and Driscoll (1999), suggests that using games can be an effective means of teaching young children a second language as it enjoyable and appeals to learners while encouraging participation and fostering their social skills. Estyn (2013), also identifies how Welsh language games help children to work together in a variety of ways and allows them to become familiar with the rules allowing them to play independently during the week, resulting in pupils being exposed to Welsh language throughout the week. Based on this research I aim to introduce my class to range of Welsh games that they can then play independently to allow learners to continue developing their Welsh. It is important that the vocabulary is changed frequently to allow for a continuum of learning (Estyn, 2013).  This was observed during elective experience in a Foundation Phase (FP) class where the children would play a game with support to begin with and would then be able to play it independently as a part of their continuous provisions.

The filmed activity was also restricted to only being taught in the classroom. Personal observations and discussions in a FP class during the elective experience suggested that the children were far more engaged when learning Welsh outdoors especially in relation to the learners speaking and listening skills. Lloyd and Gray (2014), and Waite (2011), argue that outdoor learning in primary schools can make language learning stimulating and an enriching opportunity for children. However, Waite (2011), highlights that outdoor learning experiences are not always relevant which can have a negative impact on the pupils’ progress. Correspondingly, Min and Lee (2006), argue that language learning outdoors needs to have a balance between challenge and security in order to be effective. Considering theoretical ideas, I would like to create opportunities for children to develop their Welsh both in and out of the classroom. 

When assessing my teaching and learning strategies against the Welsh Language Competency Framework (Welsh Gov, 2019), I believe that last year’s submission shows that I was at AD1 showing limited awareness of language teaching and learning strategies. However, I know think that I am at AD2 pushing towards AD3, as I have an understanding of language teaching and learning strategies and am beginning to apply them. I contemplate that when I get back into the classroom I will quickly be able to fully meet the expectations of AD3 as my confidence continues to grow and will have opportunity to respond to learners effectively. I will also be able to discuss effective pedagogy with experienced practitioners at school and adapt them to suit the needs of the children within my class. 

In conclusion, reflecting upon last year’s submission and self-assessing myself against the Welsh Language Competency Framework I believe I have made sound progress and aim to continue to progress when I enter the classroom. I am committed to develop my Welsh linguistic skills and teaching and learning strategies to ensure that the children that I teach have a positive attitude towards learning Welsh and they also make good progress. I will use the framework to regularly assess where I am at, and what I need to do to move to the next level. 
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Lesson Plan – Step 2 Cynllun Gwers – Cam 2

	Student-teacher
	1600905

	Class:
	Year One

	AoLE/Subject
	
LLC – (Welsh 2nd Language)
	Date:
	

	Lesson Focus:
	


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	Language Literacy Communication

Reading across the curriculum:
·  Can find and use information from different materials that I read
· Can develop my vocabulary and pronunciation through listening and reading, and can use these new words.

Oracy accross the curriculum
· Can retell stories
· Can communicate meaning using extended speech and/or gesture
· Beginning to use appropriate language to talk about events

Writting across the curriculum
· Can describe events, building and extending my vocabulary
(Welsh Gov,2019b) 

	Personal Targets
(Linked to QTS and identfied in weekly review)


	




	Learning Objectives (Focus on Learning)

	To describe how the characters in the Saint Dwynwen story were feeling using mae e’n and mae hi’n.

	Success Criteria 
(process/product)

	Generate SC with the pupils

· I can describe how the characters are feeling in the Saint Dwynwen Story
· I can use mae hi’n and mae e’n
· I can identify different emotions.




	Key Resources Health & Safety
	· Children will be working in pairs to write sentences on how charcters from the story were feeling. They will need word mats with the emotions displayed clearly and the middle and lower group will also need mae hi’n/ mae e’n cards to support them in using full sentences.
· The children will be working in groups to act out and guess the emotion using mae hi’n/mae e’n. This will require emotion cards for them to share along with mae hi’n/ mae e’n cards to prompt them in using full sentences such as mae e’n hapus. 
· Reading texts will be required alongised coloured pencils as the children will be reading and highlighting mae e’n/ mae hi’n within the text. 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
Children will be sat on the carpet.

Using ‘amser drillio’ to engage and get the children ready for the Welsh lesson. I will show an image on the IWB and the children will have to tell me that emotion in Welsh.

Recap-  we have been looking at the story of St. Dwynwen.  Use Think, Pair, Share (TPS) to ask what the children can remember about the story what characters were there? What were the key points of the story?  




	Opening Phase


	Get the girls to sit on one half of the carpet and boys on the other. Use class dojo 15 second timer to ensure the children movie quickly and award dojo points for showing they are ready to learn.  Introduce Mae hi’n (she is) when talking about someone who is a girl and mae e’n (he is) for someone who is a boy from the power point. Ask the children to all show you their best happy face.  Select two children to stand up (one  boy, and one girl), then introduce the sentence for mae hi’n hapus (for a girl) and mae e’n hapus (for a boy).  Do the same for drist, grac, oer ect selecting different children. Ensure the children understand and emphasise the difference when saying mae hi’n and mae e’n and awarding dojos for participation and effort.

Explain briefly to the children the activities that they can do if they are not working with myself or other members of staff. 


	Teaching & Core Learning


40 minute (carousel of activites to be carried out throughout the week)
	Trainee Teacher- 
Discuss as a group the characters in the story and how we think they were feeling. For example: Dwynwen was sad (drist) when she could not marry Maelon, or Maelon was angry (grac) when Dwynwen would not defy her father. Practice saying the sentences as a group first (Mae hi’n grac/ mae e’n drist). The children will have to write in their books in Welsh how the characters were feeling in the story.  

Top group: Will write about three characters from the story, using mae hi’n and mae e’n. 

Middle group: Will write about two characters from the story using mae hi’n and mae e’n. They will have a word mat with a range of feelings to support them.

Lower group: Will only write about one character from the story using either mae hi’n or mae e’n. They will have a word mat with feelings on to support them.

Teaching Assistant- 
The children will select a card and act out that emotion. The other children in the group will then have to guess what emotion is being acted out using mae hi’n or mae e’n. The child who is acting out the card will confirm what was on the card by saying “Dw i’n” followed by the emotion.  The children will then have to say which child in the group guessed correctly and if they used mae hi’n or mae e’n. 

Top group- children will work mostly independently together for this, the TA will observe and complete the observation sheet to assess children’s understanding. 

Middle group- children will have some support from the TA with using mae hi’n and mae e’n correctly. The TA will also fill out the observation sheet to assess the learning. 

Lower group-  children will work together to discuss if mae hi’n or mae e’n should be used. Observation sheet will also be completed to assess the children’s learning. 

Class teacher- 

The children will have a text based on the St. Dwynwen story describing how they are feeling in the story. The children will need to read the text and underline in different colour pen mae hi’n in red and mae e’n in green.

Top group- the children will need to identify 5 mae hi’n/ mae e’n in the text and correct the 3 that are wrong.

Middle group-  the children will need to identify 5 mae hi’n/ mae e’n from the text.

Lower group- the children will need to identify 3 mae hi’n/ mae e’n with support.

	Plenary


	

Gather the children back onto the carpet, discuss what they have done during the session. 

Select random on Class Dojo for one child to come to the front and act out an emotion (happy, sad, angry, excited). The children will then have to guess what emotion they are acting using the mae hi’n/ mae e’n. 

Allow children to share anything they have made in the provisions (love spoons or cards) 

Tidy up and get children ready for play.
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Lesson Plan – Step 2 Cynllun Gwers – Cam 2

	Student-teacher
	1600905

	Class:
	Year 1

	AoLE/Subject
	
LLC (Welsh second langauge)
	Date:
	

	Lesson Focus:
	


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	Oracy across the curriculum
· can explain information and share ideas, opinions and feelings using relevant vocabular

Reading across the curriculum
· can find and use information from different materials that I read.

Writting accross the curriculum
· can use familiar punctuation
· can use my knowledge of letter sounds and patterns to support my spelling
(Welsh Gov, 2019b).

	Personal Targets
(Linked to QTS and identfied in weekly review)


	




	Learning Objectives (Focus on Learning)

	
· To create shopping list in Welsh with ingredients to make a pizza.

	Success Criteria 
(process/product)

	· I can write a shopping list for ingredients to make a pizza.
· I can ask for items on my shopping list.
· I can read the items that are on my shopping list.



	Key Resources Health & Safety
	· Children will be provided with a word mat of different foods to support them in writting their shopping list. 
· The shopping list will be provided for the children to look for the items around the school. The middle and lower ability learners will have pictures alongside the words to help their understanding. 
· The role play area is already set up as part of the topic for the term. The class teacher will use the Ipad to record the learners asking for different items. 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The children have been looking at writing lists and have started their topic of food around the world. 

Using the resources from the role play area (shop), I will hold up an item of food and the children will have to say what it is in Welsh. This will allow to check for understanding before moving on.  Dojo points will be awarded for participation. 


	Opening Phase


	
Each child will have a whiteboard and will split their boards into 4. They will then write down 4 foods in Welsh of their choice to play bingo as a class. The winner will get 4 dojo points. 
Explain briefly to the children the activities that they can do if they are not working with myself or other members of staff. 



	Teaching & Core Learning
	
Trainnee Teacher

Discuss as a group what we already know about writing a list.  Explain the the children that next week they will be making a pizza (pitsa) and they need to write a shopping list of ingredients. The children will then need to write their own list of the foods that they will need to make a pizza with in Welsh. Discuss as a group what ingredients may be needed to make a pizza (cig moch, caws). 

Top group: Will write a list including 10 items that they will need to make a pizza in Welsh. They will have a word mat with cooking specific vocabulary to support them. 

Middle group: Will have to write a list including 7 items they will need to make a pizza. They will have word mat with images to support them. 

Lower group: Will work as a group to create a list with 5 items they will need to make a pizza. 

Teaching assitant
The children have a shopping list and they will have to go on a hunt around the school to find the items on the list.

Top group: Will have to read 10 items on their shopping list to find. They will be encouraged to ask members of staff ‘ga i’ followed by the foods on their list. This will encourage the children to talk in full sentences. Once they have found an item on their list they can tick it off. 

Middle group: Will have to read 7 items on their shopping list to find around the school. Their list will include some pictures to support them. They will also be encouraged to use “ga i” to ask memebers of staff for things on their list. 

Lower group: Will have to find 5 items on their shopping list. The list will include pictures next to the food to support their learning. 

Class teacher-

Will be working with children in the role play area (shop) to develop children’s oracy skills. The children have to ask eachother “ga i llaith os gwelwch yn dda?” and their partner will then have to get them the milk. 

Top group: Will  ask for two or three items at a time using “ga i llaith a caws a wyau os gwelwch yn dda?”
Middle group: Will be encouraged to ask for two things at a time with support from the teaching using “a”. 
Lower group: will only need to ask for one item at a time using “ga i”



	Plenary


	The children will gather on the carpet. 

Children have the opportunity to share the shopping list they have written with the class. This will allow the children to share what they liked and what could be improved. As a class they can then play four in a row food game on the IWB found at https://www.learn-welsh.net/welshgames/four-in-a-row?topic=Food%20-%20restaurant&level=primary
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