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Social Inclusion and children and young people who are at risk of being excluded in education.

It is important to have an inclusive approach whilst working with children and young people, especially in an educational setting. Inclusion is a vital part of allowing children and young people to feel valued and included regardless of their race, religion, disability or background. Although there are various ways of defining inclusion, this generally covers what it means from an educational perspective. “Educational inclusion…is about equal opportunities for all pupils…it pays particular attention to the provision for, and achievement of different groups of pupils”. (Walton and Goddard, 2009, p.56). Inclusive education is ensuring that mainstream schools can accommodate every type of pupil and allow them to have access to a happy and successful education.
 Social inclusion and exclusion are the terms used when talking about the wider area and community the person is a part of. Social inclusion is a term that originated in France and is now widely used across Europe and the United Kingdom. It has many different definitions and can used in different contexts. Mainly it is when we ensure all individuals are able to be an equal part of society, and social exclusion is the term used when this does not happen, for example, if a wheelchair user did not have access to certain buildings and areas due to steps and no ramp. As explained by Debenham (2018): 
 Social inclusion in practical terms means working within the community to tackle and avoid circumstances and problems that lead to social exclusion, such as poverty, unemployment or low income, housing problems and becoming housebound and isolated due to illness. 
Social inclusion is mainly used when talking about poverty and deprivation and how social status can caused people to be excluded from society. Pierson (2002) suggested that “social exclusion is a process that deprives individuals and families, groups and neighbourhoods of the resources required for participation in the social, economic and political activity of society as whole”. 
Theorist Ruth Levitas split Social Exclusion into three different perspectives. RED (redistributionist discourse), MUD (moral underclass discourse) and SID social integrationist discourse). RED includes people who are living in poverty which causes them to be excluded from normal activities in society. MUD looks at the excluded people in society and how they have got there, such as people who are on benefits, or people who have a criminal record, or a long-term health problem which makes them unable to work so are dependent on SID is all about employment and inclusion through paid work and how people integrate into society through working.  
This essay will discuss the state of inclusion at a mainstream secondary school (school H) in Wales. School H is in an area of high deprivation with a large number of pupils entitled to free school meals, the RED approach is evident as many of the pupils are living in poverty in this area which could cause them to become socially excluded. MUD is also evident as the school is surrounded by low income neighbourhoods.
In school H is a pupil (pupil F) who has severe Cerebral Palsy and has the use of a wheelchair. He attends a mainstream secondary school and is 12 years old. He is unable to move his legs and has limited movement with his hands. Pupil F needs a wheelchair at all times as he cannot walk, however his academic ability is quite high so he only needs assistance on a mobility basis in school rather than academic support. This will explore how he is at risk of being excluded in his education and will look into how children with physical disabilities are integrated into mainstream schools and the barriers that might be faced. Pupil F has the support of a Learning Support Assistant (LSA) on a one to one basis, the LSA accompanies him to all lessons within the school and supports him with any needs. School F is a brand-new state of the art school which has recently been built, including disabled toilets and two lifts. The corridors are wide and easy for him to access in his wheelchair and the outside area is spacious and includes ramps to enable easy access to every area. The classrooms each have one height- adjustable table which can be adjusted to enable a wheelchair to fit comfortably underneath. This enables pupil F to be able to sit at a desk and be able to do his written work or any practical work with ease. All classrooms in the school are organised and lay out in such way that ensures ease of access in a wheelchair around the classroom.  The school aims to be totally inclusive of all its pupils needs however, pupil F is at high risk of being excluded due to his physical disabilities and does face some barriers whilst in school. According to school F’s Additional Learning Needs Policy (2019) “we aim to ensure equality of access for all pupils/ students and prepare them for life in a diverse society”. And “including teaching and classroom-based approaches appropriate for the whole school population, which are inclusive and reflective of our pupils/students”. These polices are essential to all schools to ensure equality of all students and encourages inclusion. 
In recent months, pupil F has experienced exclusion during his PE lessons. Pupil F is the first pupil the school has ever had with a physical disability so, some of the staff have not yet experienced how to accommodate such pupils. The teachers in PE department were struggling to find suitable activities for pupil F to participate in, and when the rest of the class were out on the field playing a game of rugby, pupil F was told he could not participate and had to stay inside with his LSA and do other work instead. This started to effect pupil F emotionally and it was very upsetting for him that he couldn’t be in the lesson with the rest of his classmates. According to government guidelines outlined as below:
Schools and local authorities have a duty to provide reasonable adjustments for disabled pupils. This duty requires a school to take positive steps to ensure that disabled pupils can fully participate in the education provided by the school and enjoy the other benefits, facilities and services which the school provides. (Equality Act 2010).
This was a regular occurrence for pupil F who was being affected emotionally and anxious by the fact he was unable to participate in most of the PE lessons. He didn’t want to feel like he was not equal to the rest of his classmates. This was causing him to not want to come to school which was having an effect on his school work levels due to absence. This is an example of how a school isn’t working in an inclusive way, and reasonable adjustments needed to be made in order to include pupil F in some way so he could join in PE lessons along with his class mates. There are many policies and legislations in place in schools to prevent this from happening, however it is still happening in some places. Pupil F is a happy and sociable child who just wants to be able to go through his school life like the rest of his friends. But is a prime example of how children with physical disabilities may find themselves at risk of exclusion while they are attending mainstream schools. 
 There are mixed opinions on inclusion in schools and if it’s a good idea or not. some may argue that inclusion is costing other children’s educations as emphasis is on those with Additional Learning Needs or disabilities whilst the more able students are left to their own devices. Most of the time inclusive education is the way forward for mainstream schools however, there are some instances where a child’s needs are so great that a mainstream school just would not be the right place and a special school would benefit them more. In an article written by Rachael Sharman (2015) she outlines how sometimes inclusion can cause more harm than good. In her article she states:
 The inclusion philosophy is based on the contact hypothesis – that by repeated contact/ exposure to children with a disability, the general student population will be accepting of diverse needs and build friendships. However, research suggests this is not necessarily the outcome. In fact, on-site inclusion of children with certain types of disability may increase negative attitudes in the general student body.
Some disabilities may cause children to act out in ways that will effect the rest of the class they are in, in some cases children with Autism can become quite violent and can get extremely violent very quickly. This may be an example where perhaps a mainstream school environment wouldn’t always be suitable. In instances like this, some children may benefit from a special school which can cater to their complex needs better than a mainstream school. The safety of all pupils is always a vital part of any school and this needs to be discussed with the family, the child and the school before any decisions are made about if it the appropriate place for their learning. 
Although some schools may not always get it right, inclusive education has come a long way in the last 100 years. Educating disabled children in mainstream schools just did not happen back then. There was always a segregation and children with disabilities were considered stupid. In 1994, a new framework was introduced called the Salamanca Statement, which encouraged inclusion in schools internationally.  94 countries adopted an inclusive approach along with 25 organisations. In wales, the government are taking on an active role at ensuring inclusion is happening in its schools. 
 If it was not for inclusive education developing over the last few years then Pupil F would not have been able to attend a mainstream school like school H and would have had to attend a school specially adapted for his needs. Although inclusion has come a long way in recent years, there is still a lot of work to be done. Teachers need to be more adaptable now to the different needs and abilities of the pupils in their classes however, this isn’t always easy. 
In school F is a specially adapted Learning Resource Centre (LRC) which is a secure area of the school that the pupils with autism and other conditions can attend. Within the centre are classrooms which enable pupils with autism to be included within a mainstream school. Depending on the severity of their condition, they can attend mainstream lessons like the rest of the school, using the LRC as a base, or have lessons in the LRC which are delivered by a Higher-Level Teaching Assistant (HLTA). This demonstrates inclusive education and many schools have these centres attached to them now which gives the pupils the ‘best of both worlds’ with their education. If it wasn’t for these types of centres, then pupils with Autism and other conditions would not be able to attend these mainstream schools and would have to be segregated in ‘special schools. The Children and Families Act (2014) aims to make sure all children in the UK along with their families all have access to the right support and provisions to meet their needs. 
To conclude, Inclusion is happening in schools now more than ever. But some countries seem to have taken on a stronger approach more than others. According to Price (2018) Some developing countries such as Ethiopia are finding it difficult to understand the concept of inclusion, there is clearly a lack of knowledge and understanding about different disabilities which makes them unable to practice inclusion in their education system. Also access to funding in different countries, makes it difficult for schools to ensure teachers are specially trained, and take on extra support staff to work alongside the pupils with disabilities. 
 School H claims to be a fully inclusive mainstream school, yet pupil F has still faced some exclusion in his PE lessons. Recently after various discussions with the PE staff and the ALNCO (Additional Needs Coordinator) some strategies were put in place to ensure pupil F was getting the most out of his PE lessons. They are now trying to accommodate him, if the lesson is cricket for example, then they have said about giving the pupil a different, light weight bat and a bigger, soft ball to be able to join in the cricket game with his peers. Pupil F is much happier that the school are trying to accommodate him and his anxiety levels are much lower. The staff are going to attend a training session with a disability sports coach to give them some ideas on different ways they can include pupil F into their PE lessons. 
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