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Section 1 
[bookmark: _Hlk36214429]Howard and McInnes (2013) discuss the value that play holds within early year’s curriculum, describing it to be a holistic approach that allows for increasing children’s well-being. Furthermore they discuss that when children view an activity as play they display more signs of emotional well-being, as opposed to a non- play activity. Pyle and Danniels (2017) discuss play based learning as child led and playful with some adult guidance and scaffolding taking place. They state that this play based learning has been proven to have a positive impact on children's literacy and numeracy skills. Moyles (2010) states that links between play and learning seem obvious to many stakeholders concerned with education, however there is still an ongoing question of whether play can add any kind of ‘excellence’ in response to learning for children as current future citizens.  However, Welsh Government (2015) demonstrate the importance of play within the Foundation Phase curriculum stating that children learn through play, with first-hand, experiential opportunities. They add that it is through play that children can problem solve, take risks and consolidate their learning. Lillemyr, Dockett and Perry (2013) discuss that there are many different perspectives on play and learning within the early years and that play has influenced a range of policies around the world. Furthermore they  add that whilst play offers many positive opportunities it has also generated tension and conflict in some areas, such as curricula that promotes the value of play alongside increasing demands for early years educators to achieve defined learning outcomes.  Thomas and Lewis (2016) suggest that some stakeholders within early  years find that there is so much emphasis on literacy and numeracy tests that it is difficult to exercise the principle of play within the Foundation Phase.  Baker (2014) states that there is  such pressure to focus on academic goals and assessment that it is detracting from play within the early years. This is demonstrated by Estyn (2011) who acknowledge that in Wales some children are not being challenged enough to practice their emerging literacy skills. Howard (2010) states that as well as teachers having their own concerns surrounding a play based curriculum with linking to literacy and numeracy skills, they also face pressure from parents in relation to academic outcomes as well as the development of basic skills. Despite this Pyle and Danniels (2017) state that research has shown that learning through play is often more effective then direct teaching, and instead the teacher can play with children to enhance their subject knowledge further. The United Nations Convention on the Rights of the Child, article 31 states that every child has the right to play (UNICEF, 2019), this right is practiced within both Nordic curriculums and also within Wales.  Einarsdottir et al. (2015) and Kumpulainen (2019) discuss how play is prevalent within Nordic countries, understanding that it is paramount for children’s learning. Further to this they add that the curriculum offers a holistic approach whilst ensuring play is always at the core. Similarly Icelandic curriculum states that children learn through play with peers and adults who support their play. Furthermore  Einarsdottir et al. (2015) states that play allows children the opportunities to experiment, problem solve and also promotes persistence, as well as enhancing language and social communication. They also add that as well as this play stimulates a desire for learning and creativity. Welsh Government (2015) understand that first- hand, experiential play activities allow children to learn, experiment and to take control of their learning, they discuss that this is the approach taken by the Foundation Phase curriculum within Wales. With the new changes to curriculum emerging reports have viewed the Foundation Phase and its approaches to be a positive factor, where the Successful Futures curriculum should develop the Foundation Phase in order to reach its full potential (Welsh Government, 2015). Brostrom (2017) states that often the Nordic way of education is defined as opposite to school education, understanding that the Nordic pre-school approach is underpinned by play, care and well-being. Further to this Brostrom (2017) adds that these values are in place instead of the usual school characteristics such as teaching, learning and specific focus on content. Ploug (2012) notes how kindergartens within Nordic countries base their care institutions on the influence of Froebel’s findings, adding that Froebel’s ideas are still very much used within pre-school settings where children have autonomy over their own play and learning. Synodi (2010) supports this stating that Scandinavian countries are aware of the significance of kindergartens, based on Froebelian philosophy that allow children positive childhood experiences that are inclusive of play. Bruce (2012) notes that Froebel believed that when children are given the freedom to play it enables them to apply and test out  what they have been learning and thinking, adding that applying knowledge within play is the key to education. The Foundation Phase framework offers a similar approach where the curriculum is play based (Welsh Government, 2015). Gornick and Meyers (2003) argues that the Nordic preschool model offers the best of all worlds, where the system allows for a good work/family life balance and also reduces the risk of child poverty. More recently Kumpulainen (2019) supports this by adding that within Nordic countries the education and care system is underpinned with the child’s welfare, where all public services work collaboratively to support children and their families.  Where specifically discussing kindergarten, Hansen and Alvestad (2018) note that the  curriculum is play based with a holistic approach as well as following the Norwegian Framework Plan for the content. Furthermore Hansen and Alvestad (2018) discuss how the framework offers guidance for implementing solid values and tasks within settings. Brostrom (2017) states that many educators, as well as childhood advocates  within Nordic countries  have a strong desire for more traditional play and relationship based learning, and look critically on direct teaching and specific subjects within pre-school. 

Welsh Government (2015) state that the Foundation Phase curriculum within Wales relies on a practitioners understanding about delivering a holistic, play based curriculum that inspires and challenges young children to achieve their full potential. McInnes (2019) and Welsh Government (2018) note that despite this need for play they suggest that research has shown that implementation is not always fluid within early year’s settings for numerous reasons. Following this they discuss that one of the difficulties early years practitioners face is the terminology surrounding play, suggesting that adults perceptions of play are often different to children’s. In relation to this they suggest that a way to overcome these difficulties is to place compulsory training for all leaders in both settings and agencies linked to early years. They state that it will help educators  gain knowledge and understanding of the principles that underpin the Foundation Phase, showing that where the curriculum is implemented well it can support and impact positively on children’s future prospects. Similarly Welsh Government (2015) suggest there is a great need for strategies to target teachers and other practitioners professional development, both in specific areas and broader areas such as curriculum planning and assessment. Welsh Government (2019) discuss the implementation of the professional standards that is being introduced for practitioners within Wales, stating that this is helping to upskill the staff that work so closely with children. Welsh Government (2017) also note that the professional standards for teaching and leadership are reflective of the new curriculum within Wales. Walsh et al. (2010) notes that research has demonstrated that for educators who deliver play based curriculum there can often be anxiety and concern with maintaining children’s progress, particularly reading. They go on to add that an important factor when implementing a play based and developmentally appropriate curriculum is confident and knowledgeable early years practitioners, demonstrating further the demand for continuous professional development. 
Welsh Government (2016) state that the Foundation Phase was viewed as a positive part of  education in Wales by Professor Graham Donaldson in his review of the curriculum and assessment arrangements in Wales – Successful Futures. Waters (2016) notes that there are issues surrounding the delivery, which in turn will also affect the application of the new curriculum. Waters (2016) discusses that implementation requires a workforce that provide training that highlights the importance of theoretical underpinning and principles within the early years delivery, Furthermore she adds that the vast change within the education system will call upon firm leadership to ensure that the core of the curriculum will still hold the pedagogical values within the Foundation Phase. Further to this Wasik and Hindman (2011) state that research suggests that individual training days within settings is not enough to support educators, and instead a more intensive form of training and support is required.  Adding to this Siraj and Kingston (2017) note that effective training and development for educators is one that allows practitioners opportunities to link their theory with practice. Thomas and Lewis (2016) note that when changes occur within education it requires more from the teacher than just trying out new strategies, but instead requires a change of mindset and rethinking pedagogy.  Seaton (2018) notes that Dweck used the term "growth mindset" to define someone who views intelligence as adaptable, suggesting that educators who possess this mindset are better placed to guide individuals to consider their own mindset and to enhance their learning experiences by creating strategies to support them. However, contrary to this Boylon, Barblett and Knaus (2018) state that many people are critical of Dweck’s work on mindset, claiming that the model is lacking of complexity and appears one-dimensional. Banhik and Vranka (2017) suggest that the growth mindset is limited and can only be  useful in specific circumstances. Siraj and Hallet (2014) discuss that for change to occur there must be a clear vision set by management. They go on to suggest that without this clear vision, individuals may be working towards different and sometimes conflicting agendas. Following this Siraj and Hallet (2014) discuss that an effective way to implement a shared vision is by ensuring leaders consult with staff and allow them to be involved in procedures of change within settings. They add that this mutual understanding will allow for a more consistent approach when implementing changes. OECD (2017) suggest that even though schools appear to have positive environments and good student-teacher interactions, PISA and other results have influenced the need to improve teaching in Welsh schools. They add that with the curriculum being introduced the need will be greater than before, the changes to the curriculum will place additional demands on teachers skills. Furthermore OECD (2017) add that concerns have been noted that there are many educators who lack the skills required carry out quality assessments, and use the data to provide a personalised response to children’s individual needs. Govender (2018) states that research has demonstrated that curriculum reforms cannot be the responsibility of the teachers alone, despite often being the key agents of such change. Govender (2018) further adds that  research also highlights the need for individuals who  understand the best way to implement systems to support, direct, monitor and develop educators to allow them to succeed in implementing changes within settings, which will in turn improve learning. Jenkins (2020) suggests that in order to be effective with curriculum changes, settings require strong and appropriate leadership. Subsequently Jenkins (2020) adds that when leadership is delivered effectively, with clear and concise communication taking place it allows all members of staff to feel empowered to make changes, adding that the key players within the change are head teachers within schools. 

Section 2 
Nah (2014) suggest that assessments play a significant part within childhood education and care by providing data surrounding children’s knowledge, understanding, skills and interests. She also notes that practitioners working with children can the use the information gleaned to create a relevant curriculum that supports the learning and development, which will in turn enable them to become competent individuals. Subsequently Nah (2014) states that without these child assessments taking place it would be difficult to support decisions such as securing places for children with intervention programme’s and movement between varying levels within their setting. Jones (2015) suggests that assessments within the early years are completed on the basis of accountability, adding that accountability does have its position within early years as primary schools having great responsibility for children’s development. Welsh Government (2015) discuss that the most significant influencer for the change of education within Wales were disappointing PISA results. Despite this Jones (2015) states that assessments should never happen for the reason of accountability alone, and instead should only occur when children can benefit from assessments themselves and not for measuring a schools success. Slavin (2016) states that data and formative assessments have many positive effects within education, this includes using the data to plan for activities in the future that are best suited to individual children as well as identifying any children who may require additional support. Adding to this Slavin (2016) states that  data and assessments should be used to set school and home tasks and also for  grouping  children effectively. Hornby and Witte (2014) discuss that research has demonstrated that grouping children according to their ability is never beneficial to all pupils, they suggest that children who are placed in the lower ability bracket are likely to become demotivated and in turn make the least amount of progress. Abtahi, Graven and Lerman (2017) state that Vygotsky’s research has proven that other individuals play a major role in children’s learning and that it specifically occurs in the presence of people who are more knowledgeable, demonstrating that there is a need for mixed ability classes. Hornby and Witte (2014) go on to state that students who are placed in ability groups may suffer from the effects throughout their lives with limited future opportunities and instead mixing abilities within classes offers greater potential to raise standards. Bradbury (2018) supports that whilst grouping is not always the best option for children that often teachers feel powerless with assessing and grouping and are forced to set by ability despite their concerns and views. 
Thomas and Lewis (2016) discuss that the Foundation Phase curriculum should currently offer a balance of adult and child-led activities, where both parties have the option to assess the learning taking place. Welsh Government (2018) support this need for assessments to take place within learning, stating that it is vital for effective learning and reporting on achievement, however they suggest current assessments within the Foundation Phase are described as being confusing. Thomas and Lewis (2016) argue that the Foundation Phase is portrayed to be stage not age appropriate, however children who are subject to testing at the age of seven will be coached to become test ready. Taylor, Rhys and Waldron (2016) describe how the Foundation Phase deviates from the very principles that underpin the learning, stating that despite encouraging teaching that is appropriate to the child’s developmental stage, there is still a strong need for individuals to achieve certain skills and outcomes by certain ages. This demonstrates that the curriculum can be contradictory at times. Expanding further on this, Welsh Government (2018) note that a good assessment requires a concise understanding of what is to be learned by the children, and options and tools to gather this evidence relating to achievements. They discuss that by involving young children in the assessment process it will encourage them to take ownership over their own learning and personal achievements. Welsh Government (2015) define self and peer assessments as a positive action. They state that when children master this skill it affords them the opportunity to become more responsible within their own learning and begin to understand how to reflect and recognise their own progress. Further to this Welsh Government (2015) also state that when a child reflects they may highlight areas of difficulties that adults can sometimes miss. Within the new curriculum Welsh Government (2015) suggest that self- assessment is a suitable tool for evidencing elements of the four purposes, which in turn provides a broader picture of progress and achievement. Moving forward Welsh Government (2018) state that the new curriculum should deliver an overall assessment and evaluation process that is least imposing on learners, instead of internal or external testing that is not relevant to the ethos of the Successful Futures curriculum. Unlike Wales the Finnish Early Childhood Education and Care curriculum is not created with specific learning or performance targets for any child under the age of six years, but instead it is based upon strong values that underpin the Froebel approach. Moreover learning is part of a wider holistic process that is inclusive of emotions and bodily experiences Kumpulainen (2018). However Dauncey (2015) states that the current method of measuring children based on a best-fit judgement of overall attainment in Wales will soon be changing to progression steps. Dauncey (2015) notes that these steps are not in place to offer judgement on children, but instead is a continuum of learning for pupils with no division into specific stages and a clear line from start to finish with no universal expectation on when each step should be complete. Thomas and Lewis (2016) suggest that an alternative form of assessment should be carried out within Wales such as learning stories or individual documentation of children’s achievements. Furthermore they conclude by stating that this approach is a much more positive way of identifying children’s abilities and progression. Pack (2015) acknowledges that learning stories allow practitioners to learn more in depth information about their pupils and also gain knowledge about how children develop and learn. Furthermore adding that learning stories allow for a more meaningful approach to future planning. However Knauf (2018) notes that many researchers have criticized learning stories as time consuming for staff. This demonstrates that if learning stories were to be used within settings there would be a requirement for a greater ratio of staff. Taylor et al. (2015) discuss that when the Foundation Phase was implemented within Wales one of the core aims was to improve the adult-to-child ratios within early year’s settings, they add that practitioners and teachers welcomed this change within education, however despite this recommendation less than half of the settings were able to meet these ratios.
[bookmark: _Hlk36158630]Welsh Government (2020) state that the Successful Futures curriculum expects practitioners to assess and record in a variety of ways to capture a child’s learning journey. Furthermore they state that self-evaluation is at the heart of assessments within Wales. Williamson (2012) acknowledged that power is placed with inspectors who review and assess all areas within school settings, this is done with an end goal of raising standards and seeking out unsatisfactory practice. Estyn (2018) discuss that when implementing the new curriculum within Wales no schools will be penalised for trying out new approaches and strategies to teaching and learning. They add that schools who are yet to make any changes surrounding implementing elements of the new curriculum are too slow, as well as this they state that in contrast some settings have made changes too quickly. Williamson (2012) discusses that Nordic countries have more autonomy and freedom with regulation of settings, where they use self-assessment as a way of measuring standards.  
[bookmark: _Hlk36115640]Plum (2017) states that education reforms aiming to improve opportunities for children appear to be occurring within many countries. Adding that the reforms are a step away from a one –size-fits-all approach, and instead it is being identified that children are unique in all aspects, including their cultural backgrounds and settings. McLachlan, Fleer and Edwards (2010) discuss that in  Nordic countries the curriculum enables the child to be seen as an individual, stating that the curriculum is clearly set to relate directly the learner. Einarsdottir et al. (2015)  supports this, acknowledging that Nordic education views children as active and competent learners and their educational needs are designed with a lifelong perspective. Furthermore  Einarsdottir et al. (2015)  and Brostrom (2017) note that whilst children are viewed as competent they are not expected to deal with the world alone, a social pedagogy approach is applied. They state that this model is child centered and holistic, drawing on elements of care, play and relationships. Subsequently stating that children are viewed to be agents of their own learning and co-constructers of their lives. Aubrey and Riley (2016) discuss how similarly Montessori’s approach placed the individual child firmly at the core of her work, with the mindset that the child would develop naturally when they are provided with the right guidance.  Stotsky (2012) suggests that within Nordic countries,  individuals that apply for teacher training are required to meet strict standards, including a vast knowledge of the subjects they will teach. This is done with the understanding that the teacher preparation courses can then focus on instruction, curriculum and research within education. Additionally  Stotsky (2012) states that this high standard of pedagogical training as well as their qualifications enables teachers autonomy over their classroom and teaching and how they choose to deliver the national curriculum. According to the Welsh Government (2020) within the new Successful Futures curriculum assessments are essential and should take place in order to challenge and support learners to progress in their learning. They also state that this should be done with their individual needs in mind. According to Dauncey (2015) the curriculum within Wales will identify learners as unique who progress at different rates and schools should be flexible to accommodate children’s individual journeys. Dauncey (2015) adds that schools within Wales will have a duty to provide a curriculum that allows most children to achieve the progression steps within a three year period. 
Hayes and Filipovich (2018) Suggests that education is currently outcome driven, and that it becomes a concerning problem when it begins to influence expectations placed on settings by parents and society, further adding that it is essentially moving education further away from play. Assessing children on outcomes that link to age is similar to Piaget’s stages of development, where Aubrey and Riley (2016) discusses Piaget’s theory where he believed children should pass through stages of development at certain ages, he also believed that children could not move on to the next stage until they had achieved the current stage. The  curriculum is evolving and moving away from age-related norms to progression steps, where each child is viewed as an individual who is supported to make progress at their own pace (Welsh Government, 2020). 
McLachlan, Fleer and Edwards (2010) discuss observations on children within the classroom as an effective way to acquire knowledge, suggesting that these observations should then feed into future planning. Furthermore they add that if observations are to become a way to curriculum plan then time to observe should be factored into teacher’s daily lives. Welsh Government (2020) state that learners should be at the core of the learning process by being active participants in the assessment procedure. Slavin (2016) states that feedback that is delivered in a non-judgmental way will support and guide children to become determined to continue inputting high levels of effort. Slavin (2016) states that guidance will allow children to develop a growth mindset, which will in turn contribute to their own success as individuals. 
Kumpulainen (2019) states that within Nordic countries teachers and schools are trusted to teach, as opposed to using standardised testing and assessments that occur within Wales to track children’s progress. Furthermore Kumpulainen (2019) adds that in many ways the Nordic education system focuses less on children’s academic achievements, but instead on education that creates positive futures for the children. However, within Wales teachers have not felt the same level of trust has been placed with them regarding assessment, where there is speculation and concern surrounding specification, validity, reliability and teacher competence (Welsh Government, 2015). Thomas and Lewis (2016) state that a key element within the Foundation Phase is teachers taking ownership of their teaching, however by imposing testing on the children the ownership is removed for both children and adults. 

Section 3 
World Health Organization (2020) define the importance of well-being, stating that health consists of ‘complete physical, mental and social well-being and not merely the absence of disease or infirmity’. Article 24 reinforces this importance of health where ‘every child has the right to the best possible health’, as set by the United Nations Convention on the Right of the Child (UNICEF, 2019).  Maslow’s Hierarchy of Needs has offered us an awareness of children being unable to reach the point of self-actualization, without first achieving good self-esteem (Lester, 2013). 
With this in mind, where children’s well-being impacts on their health, has education within Wales committed to promoting positive approaches to  mental health and well-being for children so far? 
Cefai and Camilleri (2015) discuss that mental health difficulties within the early years signify a global health concern, up to one in five children require support with their mental health and well-being throughout a year. More recently Booth (2020) has reported that as a nation the UK could be failing young children, and in turn impacting their future. NSPCC (2018) state that children and families who are the most disadvantaged within life are experiencing the largest regression with health progress.  Booth (2020) shares knowledge from health professionals who state that confronting these health indifferences is a priority for the government, who aim to offer young children the best possible start in life, irrespective of their upbringing.  Furthermore the government plan to intervene at an early stage to input urgent action to improve child health and well-being.  
Has the Foundation Phase helped children understand their own emotions and supported their well-being? 
Welsh Government (2018) note that the reviews from the Foundation Phase demonstrated that individuals wanted  more concern to be placed on life skills, personal confidence and health and well-being.  
The Foundation Phase state that children who display a good understanding of feelings appear to have the ability to regulate their own emotions, behaviour and concentration, adding that for many children with elder siblings, their emotional development may be more advanced than one child families (Welsh Government, 2017). 
Welsh Government (2018) note that at the core of the Foundation Phase is personal and social development, well-being and cultural diversity, these skills are established within all subjects. This is done by children having the opportunity to take part in meaningful, hands on experiences within the indoor and outdoor classroom. However, despite well-being having great emphasis there is currently no way of assessing or measuring the impact settings have on a child’s well-being. 
[bookmark: _GoBack]Does the new curriculum ‘Successful Futures’ hold the answer for the future well-being needs for children in Wales to be met? 
Welsh Government (2018) and (2020) state that health and well-being is an area of learning and experience that feeds into the four purposes, this area of learning holds the same level of importance as literacy and numeracy. They discuss that this area should provide a holistic structure for understanding health and well-being and is in place to allow learners the ability to embark on life’s opportunities and any difficulties children may come across. As well as this it is an opportunity to allow individuals to learn about the influences that impact physical health and well-being, inclusive of activities that can promote health and also behaviours that are harmful to health. Additionally it will also allow children to investigate the connections between their life experiences and the impact it has on their mental health and emotional well-being. Welsh Government (2020) state that by children making  these links, they can then understand that their emotions are neither fixed nor consistent. Enabling children to have this self-awareness of their own feelings and emotions will become the basis for developing empathy. By offering support and strategies to help children manage their own emotions as well as learning how to convey their feelings appropriately can contribute towards good mental health and emotional well-being and will enable children to understand and create a culture where discussing mental health and well-being becomes normal. Referring back to the Foundation Phase curriculum, where there is no current system for monitoring children’s well-being, this new Successful Futures will be a very welcome chance for children to portray their health and well-being journey, and hopefully the positive impact this new and exciting curriculum is providing. 
Will we face the same problems as the Foundation Phase? 
Welsh Government (2013) states that schools with greater practice of the Foundation Phase teaching and ethos have higher levels of observed pupil involvement during learning, demonstrating that where the curriculum is implemented well it allows for some elements of wellbeing to be taken care of.  However,  will the same settings that already  struggle to understand and implement the Foundation Phase face the same obstacles within the new curriculum? Demonstrating the vital need for all staff to access training surrounding the implementation of the new curriculum. 
Taylor, Rhys and Waldron (2016) discuss that where implementing educational reforms there is a need to ensure that staff who are starting out in the profession are fully trained regarding the curriculum and pedagogical methods. Where specifically discussing the Foundation Phase they state that ten years since implementing the curriculum, Professor Siraj has reported that there are inconsistencies with training and knowledge regarding the Foundation Phase. They state that staff who participate in training are more likely to implement the correct Foundation Phase teachings. 
Welsh Government (2013) state within their recommendations that training around the Foundation Phase should be made mandatory for head teachers, foundation phase teachers and early years practitioners, suggesting that this training should also be available for everyone to have the same approach with the new curriculum. 
Welsh Government (2018) add that the new reform that is being implemented in Wales holds great implications for professional development and training for teachers and settings, inclusive of the need to extend teachers skills. Wightwick (2019) reports of schools facing a budget crisis within Wales, where head teachers are forced to increase the sizes of the classes, reduce school trips, and even cut staff within settings. This questions whether training will be possible for everyone to provide a more consistent approach? Thayer and Breeze (2019) interview the Minister for Education: Kirsty Williams who pledges to submit twenty four million pounds for professional learning, as well as additional inset days to allow consistent training to take place within settings. 
The depth of teaching and learning surrounding well-being within the Successful Futures curriculum is a positive shift in education, this as well as the extra training that will be offered will be a positive impact for the well-being of future generations. 
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