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What is the impact of rewards on pupils’ motivation in a year 2 class?
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TARGETS:
You need to proof read your work - there are lots of basic typo errors that you could have picked up.


Keep developing that critical writing style, you are good at presenting the arguments of others. We want to hear your own critical voice at level 7, your thoughts and ideas challenging things rather than basic acceptance


Introduction
The aim of this assignment is to explore the impact of rewards on pupils’ motivation in a year two class.  This assignment will observe learners’ reaction to receiving points that leads to rewards and how this impacts their motivation to succeed.  It will also discuss the learners’ viewpoints towards rewards and how this affects their attitudes towards their own learning.  
This provokes an interest as behaviour management is a constant throughout education that requires teachers to implement positive reinforcements to develop a classroom environment that learners can thrive academically, emotionally, and socially.  This links to the Professional Teaching Standards by the Welsh Government (WG) (2019) for Managing the Learning Environment as every teacher needs to show understanding and demonstrate on-going effective classroom management that develops positive learning habits and encourage learners to be ambitious learners to meet the four purposes of the curriculum. 
The research will take place in a year two class in a primary school in South West Wales, this assignment will keep the schools anonymity by following the British Educational Research Association (BERA) Guidelines (2018).  According to Estyn the school has just over 600 pupils on the roll with 33% eligible for Free School Meals (eFSM) and 25% with Additional Learning Needs (ALN) and ten of these pupils have statement of special educational needs.  The observations and group interview will be with six pupils in a year 2 class.  The class has 23 pupils aged six to seven years old and it is a mixed ability class.
Literature review
Since reading Dix (2017) viewpoints on classroom management this sparked an interest for the inquiry on points as rewards on learners’ motivation to discuss the potential limitations and drawbacks but also the benefits it has on learners.  
Deci et al (2001) explains the controversial debate over rewards and pupils’ motivation, explaining rewards can undermine intrinsic motivation.  
Dix (2017) states that although rewards are effective as it encourages positive behaviour, but also agrees that rewards override learners’ intrinsic motivation. Legault (2020) describes intrinsic motivation as a learner’s own interest and enjoyment that motivates their learning and extrinsic motivation is motivation through bribes and rewards.  Crowley (2005) explains that learners need to value the rewards but can be viewed as bribery and learners will perceive the teacher as a negotiator and ‘soft touch’.  Kohn (2018) agrees that rewards can diminish learners’ intrinsic motivation as they are being rewarded to behave and work for rewards rather than being invested in the tasks through self-motivation and ambition.  Kohn (2018) explains that if learners only work for rewards they will only engage and be motivated in an activity for a reward and if that gets taken away the motivation and interest in education is gone, proving learners are only motivated extrinsically through rewards.  This Ryan and Deci (2000) as they explain rewards have two different justifications, they can be deemed as controlling and undermine intrinsic motivation but if they are used informally, it can support learners’ feelings and promote intrinsic motivation.  
Kristjansson (1993) describes the Cognitive Evaluation Theory (CET) by Ryan and Deci (2000) is a psychological theory that explores individuals’ intrinsic motivation influences by external factors such as rewards.  Sullivan (2019) explains following CET rewards influence ones intrinsic motivation to be self-determined to reach goals, however the controlling aspect of rewards undermines intrinsic motivation.  This follows CET (2000) as this shows rewards decrease perceived self-determination.  Apay (2018) agrees that’s rewards decrease intrinsic motivation and provides short bursts of pleasure resulting in learners chancing the short burst of pleasure that rewards provide. Thus, learners are not being self-motivated to do well but motivated for the reward and euphoric feeling when receiving points/ rewards (Deci and Ryan, 2000). 
Wang (2021) would argue there are benefits to rewards in learner performance as it helps stimulate learners’ extrinsic motivation by minimising procrastinating behaviours.  Wang (2021) explains the use of rewards provides learners with increased motivation developing healthy learning habits as they pursue for rewards, leading to better performance, grades, and behaviour. This shows the controversy of CET as rewards can perceive self-determination by making the learner feel they are driven by their wants to do well increasing their intrinsic motivation (Sullivan, 2019)
The National University (2023) explain Behavioural Learning Theory explains how individuals learn through interactions with the environment, which is based off the idea of conditioning.  The use of rewards also links to Skinners Operant Conditioning theory, Leeder (2022) reveals that the theory is about the ‘consequences of a response’ meaning learners respond to consequences of their actions.  This aligns with Cassidy et al (2016) as they explain that Skinners theory develops positive behaviour by using positive and negative reinforcements like point and reward systems.  However, Rafi et al (2020) explains that Skinners theory is a two-part process actions and environment, as teachers can use praise pupils actions to manipulate the learning environment.   Baron and Galizio (2006) justify that positive reinforcement, like points and rewards provide incentives to display desired behaviours in learners and motivate learners to display positive behaviour for rewards.
Saraswati (2020) the use of points and rewards established a positive learning environment, and it motivated the pupils to try and work harder as the rewards also inspired their spirits.  Guy- Evans (2023) explains rewards increase dopamine levels as they provide pleasure, therefore when rewards are given students motivation is increased and developed performance.  Apray (2018) would disagree that rewards have a positive effect on learners as they can decrease learners’ self-esteem and self-value when some receive rewards and others do not, resulting in negative outputs in pupils wellbeing, attitudes and motivation to learn.  
Dweck (2012) would also argue that point systems and rewards used for pupils’ achievements will make pupils believe that their abilities have limits.  This will result in a fixed mindset and not trying to better themselves resulting in lack of motivation to exceed and low self-esteem. A fixed mindset is a belief your intelligence and abilities have limits with no progression (Dweck, 2015).   Instead, educators should reward efforts and the process of learning and growth resulting in a growth mindset.  Dweck (2016) explains pupils need a growth mindset where learners can improve learning through perseverance, therefore rewarding efforts would be more beneficial than achievements.  This would develop positive learning attitudes and increase motivation to succeed, and it would reduce stress and anxiety (National University, 2023). 
This research inquiry will aim to understand what impact points and rewards have on learners’ well-being and motivation, looking at if they are used for pupils’ efforts or achievement, this will show in findings if rewards do encourage intrinsic or extrinsic motivation. 
Case Study
Cottrell (2014) describes that case study research is an in-depth study of an object, events, or experiences with a particular context.  Simmons (2009) also explains that a case study explores looks at different perspectives and the complex and unique aspects of a certain project, programme, institution, policy, or a real-life context.  This research will look at a real-life context case study.  Cottrell (2019) explains the purpose of a case study is to help the researcher gain an understanding to a complex interaction of many variables. Schutt (2006) would agree that case studies allow the researcher to focus on a setting or group as an integrated social element that is able to be studied holistically in its natural space. However, Zainal (2007) would argue that case studies focus on a single instance so may not be representative of what happens day to day. 
Alpi and Evans (2019) explain the limitations of case studies as they are generalised and researchers fail to consider the purpose of the case study and what is learned from them.  Yazan (2015) justifies this due to using a case study, information is often forgotten so researchers need to provide evidence of data collected and a conclusion to create purposeful, qualitative research.  Rahman (2020) would suggest that case studies enable researchers to investigate fine details and allows examination and insights to practice that enables existing theory to be adapted and enable improvements.  Tenny et al (2022) explains that qualitative research explores insights into real world experiences, like case studies that generate hypotheses and meaning instead of using numerical data.   
There are three types of case studies, Evaluative which aims to find out how well a method is working, Exploratory case studies take place when there is a need to find out about a problem or issue and Explanatory is used when there is no predicted outcome (Yazan, 2015). As this research is to understand the impact of rewards on pupils’ motivation in a year two class the research method will be an exploratory case study in this year group. As Yin (2011) explains an exploratory case study is also helpful when gaining a description of a social event and is used to make links when a survey would not suffice.  However, Cottrell (2014) explains exploratory case studies can create and provide a lot of information, which can lead to difficulties when summarising the information and Dawson (2019) agrees that when making case studies small scale there is a risk of generalisations from lack of findings. Tight (2017) rationalises to combat large information scaling case studies size to suite the research will eliminate barriers to too much information, therefore making the case study unique to the research question will enable purposeful conclusions from the data collected (Yazan, 2015). 
The research will focus on pedagogy; classroom management (Welsh Government (WG), 2019) by developing an understanding of the theory of CET and Skinners theory within learners’ motivation when receiving rewards.  The exploratory case study will allow for a range of information to be gathered and build a theory using a representative sample of six students to ensure the case study is small scale and can evaluate positives and negatives to determine a rich analysis and conclusion (Tight, 2017).  
This links to the Qualified Teaching Standard ‘Professional Learning- Wider Research findings’ by the WG (2019) as this will encourage the engagement of research of evidence in practice informed by wider research and reading to develop an understanding and promote learning.   Teachers are professional learners and continue to engage in career development through collaboration and innovation as case studies allow teachers to collect rich data to develop a better understanding (Cottrell, 2014). 
Research Methods
In this research enquiry the methods for this study will be an observation and a group interview.  As these methods include participants this research requires a considerable amount of planning and organisation (Cottrell, 2014).  The participants are under 18 years of age in a year two class therefore, the parents/guardians will provide consent for them to be part of this study along with assent. Parents. Guardians will be provided with consent forms with the research information (see appendix 1.). 
The Medical Research Council (2020) explain that people under the age of 18 must be provided with the information they need to make an informed decision to assent as they are not legally empowered to provide consent.  Cocks (2006) defines assent as a verbal agreement of participation in research with the trust between the researcher and participants by demonstrating approval of the researcher’s attendance. BERA (2018) would argue that the limitations of working with participants under the age of 18 that they may not fully understand what they are agreeing to participate in.
For the observation and group interview the researcher will use a stratified sampling approach.  McCombes (2022) explains this technique ensures a randomization of a sample selection but classified into two groups, known as Strata, then from the two groups the random sample is created.  Naushad (2020) would argue that this technique is not always representable for the whole group, for this research it the stratified sampling may not represent the whole class fairly.  However, Rahman et al (2022) states that stratified sampling ensures representation of all parts are represented for relevant characteristics for proposed research. The researcher then has better control over the groups when random sampling takes place, resulting in the probability of selecting variables from the sample.  
The researcher will make Strata groups based on pupils who have provided consent and assent (BERA, 2018) who are well behaved and children who have more challenging behaviours and pick three from each group.  This will be the stratified sample group used to represent the class to see their motivation towards lessons change when rewards are used.  
Mcloed (2024) defines Observations as useful depth analysis of behaviours in real life settings.  The research will take place using an open observation which means the pupils will be made aware they are being observed. This eliminates any ethical issues as pupils will provide assent when being told they are being observed (BERA, 2018). Open observations provided researchers with rich information about a subject, context and insights into aspects that may not have been anticipated (Cottrell, 2014).  Seim (2021) explains that participants may be unwilling to take part due to the unknown, following Cocks (2006) developing trust by clear explanation will encourage pupils to provide assent and take part in open observations.  Kelly et al (2020) argues the fairness of open observations as the participants are aware they are being observed resulting in change of behaviour.  As the observation is to observe motivation in lessons when receiving points this will show an insight into pupils behaviour (Saraswati, 2020). 
Alam (2024) explains that open observations provide researchers with qualitative data. Cottrell (2019) explains that observation findings may be very generalised and hard to generate the key information.  Crus and Berrol (2012) explain a way to overcome this is to the adopt a mindset to be aware of what is relevant for the enquiry. Therefore, the open observation will solely observe pupils’ motivation in lessons when points or rewards are mentioned.  
The participants will be asked for consent and assent to take part in a group interview using open questions.  As Cottrell (2019) explains that ensuring well thought through questions can create rich material and information.  It allows the researcher to delve deeper into participants answers.  Using group interviews in research has a drawback of the influences of peers within the group dynamic.  Hockey (2006) explains that pupils may feel peer pressure to agree with peers and not say their own feelings and thoughts of the topic.  This can then result in unfair results and answers, thus making the research untrustworthy. Theobals et al (2015) explains students will be unfamiliar to a teacher asking them questions without the expectations of the answer being right or wrong, pupils want to please this ‘powerbased’ relationship by getting the answers correct.  Therefore, this may be a barrier to learners fear of not pleasing the adult due to wrong answers. Dunphy and Farrell (2011) suggest explaining to the group that there are no wrong answers at the beginning of the interview will promote learners’ confidence to share their thoughts.  The researcher should use positive language to make learners feel comfortable in this group interview setting. 
Ponizovsky-Bergelson et al (2019) explains working with young children can be challenging but from reflection the richest data from research methods were open ended questions.  Clark et al (2008) explains pupils aged three to six were able to explain their feelings and can hold their own opinions but struggled to express their views.  Fleer and Li (2016) would argue as they believe providing pupils with open ended questions in a group interview setting allows time for discussion which results in children feeling more comfortable at putting their thoughts forward.  As pupils are six and seven years old within this group interview children can take the lead to explore their values and ideas through peer conversation, which will enable them to reflect more deeply about rewards in the classroom (Janis, 2022). 
Data Presentation and analysis methods 
Cohen et al (2011) explains that the way data should be analysed should always refer to the aim of the research.  According to Braun and Clarke (2006) Thematic analysis is an analytical method used to collect qualitative data.  Thematic analysis is a popular method as it offers a flexible approach to analysing qualitative data as it is used to look beyond what people say and discover themes and patterns in data (Macguire & Delahunt, 2017).  Braun and Clarke (2006) explain that thematic analysing can enable researchers to develop new insights and concepts about the topic however NFER (2013) would explain a drawback as there are many ways data can be intermediated but due to personal beliefs, which may make the results bias. Ahmed (2024) would dispute that as he explains thematic analysis explores human behaviour, experiences, views, and attitudes of a context resulting in trustworthiness and credible findings due to participants drawing on past experiences. 
Jason and Glenwich (2016) explains the use of thematic analysis is used to identify, analyse, and interpret themes within the data collected.  Castleberry and Nolen (2018) summaries the process of coding the data collected by clarifying that the researcher needs to organise and familiarise themselves with the data collected, identify any ‘codes’ of the results and then group the codes into themes to help identify any patterns in the data.  Braun and Clarke (2022) further this by explaining the importance of reviewing each theme and presenting findings from the data collected in an organised manner.  Holloway and Todres (2003) explain that thematic analysis is the foundation method for a flexible but consistent research.
Larkin and Thompson (2011) explain thematic analysis can be very time consuming on the researcher when they are identifying themes, however, Macguire and Delahunt (2013) explain this is an accessible approach for researchers with limited experience. Furthering this Jason and Glenwich portray thematic analysis as an opportunity to explore an issue in depth without the restriction of predetermined categories resulting in more flexibility and allowing the researcher to critically examine phenomena from different perceptions. Sherrill et al (2022) highlights the fact that this approach provides the researcher with different options to explore, and the themes and results can be interoperated in many ways.  This can lead to the researcher feeling there is little structure to the analysis of data and fear of misinterpretation. 
Therefore, the researcher needs to refer to the aim, what are the impacts of rewards motivates learners within the class and look for any common themes from observations and then group interview and observation results when presenting the findings. This can link from research about intrinsic and extrinsic motivation to see any correlations and themes from the group interview and observations. This will highlight common themes in pupils’ motivation when receiving rewards through frequent patterns of response.
Ethical Considerations 
When carrying out research it is the researchers responsibility to protect the participants and promote their rights to participations (BERA, 2018).  The University of London (2020) explain that all participants who take part in the research must volunteer, not influenced and their rights, autonomy and dignity should always be protected.  An Ethics form was completed by the researcher (See Appendix) which ensured any ethical issues were considered and eliminated and declaration was made by the researcher and university. To ensure the researcher carried out the highest ethical standards possible the researcher has read the BERA (2018) guidelines.
As the pupils within the research will be under the age of 18, they must provide parental consent and assent.  Therefore, the researcher must follow the process of consent from parents and assent throughout observations and group interview. The researcher must remain mindful that participants may wish to withdraw at any time thus withdrawing assent and adhere to their wants (BERA, 2018). Cocks (2006) explains the researcher needs to ensure there is trust between the participants and researcher, so they feel safe in their company and safe to withdraw at any time.  This was completed by getting consent from parents from a consent form (see appendix). Then the researcher explained to the participants they are part of a research inquiry about rewards in the classroom, they will ask them questions, but they can withdraw (change their mind) at any time. If pupils provided assent, they were handed a sticker and told they can remove when they wish to leave or stop taking part (Cotrim et al, 2021). They were also told when they were going to be observed and provided with a sticker, if they wished not to be observed they would simply take their sticker off and they would not be part of the observation or group interview.  This eliminates any worries for fears of learners upsetting the researcher in a non-verbal way so they feel more freely to withdraw Theobals et al (2015).
Anonymity is a form of confidentiality and Kaiser (2009) explains that all information in this research will be kept safe from everyone apart from the primary research team and participants.  Tolich (2004) also reminds that information that is said by participants and their identity is kept anonymous. Dougherty (2021) explains that the collection of observations and interviews must not include any identifiable details of participants to maximise their protection while maintaining the integrity of the data collected.  
Results/ analysis/ discussion 
Following the thematic analysis of data, the results from the observation and group interview have been coded and put into themes (Jason and Glenwich, 2016), which link to literature of intrinsic motivation, extrinsic motivation and how pupils are conditioned when receiving rewards. (See Appendix).
To identify research, observations took place when pupils received points, this was made aware as Child A (2024) said that they ‘we only perform times tables to get points’ this showed points as rewards are used to condition pupils using Skinners Operant conditioning theory. Spielam et al (2022) explains that using Skinners theory as a reinforcement over a punishment provided learners with an understanding of expectations of positive behaviour and teachers provide rewards when they catch them exhibiting behaviours. In the Group Interview (2024) pupils had a positive response to rewards, all the participants, six out of the six children, said they felt happy when receiving rewards indicating a strong emotional response.  
When leading the Group Interview (2024) it was clear pupils were extrinsically motivated from rewards in the classroom as they said they feel happy when receiving points and strive to be kind, engage in learning and be helpful in class to receive rewards when performing certain behaviours.  In the Group Interview (2024) learners highlighted the types of behaviours that receive rewards, this indicates pupils’ awareness of positive behaviour characteristics and how to act to receive rewards.  As pupils have this awareness this links to the concept of extrinsic motivation, as students are driven to conduct themselves in pursuit of external reinforcement.  This also links to Skinners Operant Conditioning (Leeder, 2022) as learners associate good behaviour with rewards.  
During the Observation (2024) pupils appeared to be motivated extrinsically to engage in classwork to earn points as rewards, resulting in pupils striving for positive performance.  Pupils were reminded that points were going to be handed out when tidying up, resulting in them checking if the teacher was watching them and only tidying when they thought they were being watched (Observation, 2024).  This demonstrated how the teacher can manipulate the classroom environment to encourage students to be extrinsically motivated throughout lessons (Rafi et al (2020).  This also links to the teaching standard: Managing the Learning Environment as rewards are a behaviour strategy used to manage learners in the classroom (WG, 2019).
Although, Dix (2017) explains rewards are a negative as it overrules intrinsic motivation, Pupil D (2024) mentioned that they would still work well even without the receival of points.  This suggests the rewards do not always motivate learners, as it is the power of their intrinsic motivation, wanting to do well in class that motivates learners.  Pupil C (2024) also noted, explaining that they are aware they have worked well from positive, verbal feedback from teachers.  This provides pupils with a sense of achievement, contributing to their intrinsic motivation.  This shows pupils want to aim high and be an Ambitious Capable Learners (Welsh Government, 2021) through praise and feedback.  
While observing (2024) pupils were given points without being reminded, this boosted their intrinsic motivation as they were not always made aware or reminded about points.  Thus pupils were working well through intrinsic motivation and the points were a reward for recognised good behaviour or work. This follows Ryan and Deci (2000) beliefs that when rewards are used correctly it can promote intrinsic motivation. However, on observation (2024) some pupils were showing their work in order for rewards which links to Skinners theory, working for the reward and being aware good work receives rewards (Leeder, 2022).
Although Apray (2018) explains rewards as a negative as it decreases self-esteem, through observations (2024) it was noticed that pupils’ sense of belonging is a highlight with rewards. It was seen to improve teamwork within the class and highlighted pupils’ motivation to work and the whole class to celebrate when learners received points (Observation, 2024). Galizio (2006) agrees that rewards can be used to recognise pupils’ efforts and achievements. 
To conclude ensuring to follow Yazan (2015) to ensure a conclusion is drawn from observations to ensure this was a purposeful case study, from the observations (2024) and group interview (2024) has shown rewards impact pupils motivation both intrinsic and extrinsic motivation. The rewards act as a powerful tool to reinforce desired behaviours and keeps learners on task (Rafi et al (2020). However, teachers need to remember the power praise has on pupils’ efforts through verbal feedback to encourage pupils to take pride in their work and continue to strive for personal growth (Dweck, 2016).  As the reward system proved to provide a sense of belonging within the class this instilled a community ethos within the classroom, developing learners sense of pride, safety, and security.  The WG (2023) would agree that rewards are a popular strategy within many schools to improve pupils’ sense of belonging. 
Conclusion and Recommendations
The methods used to collect data for this research were reliable as the observations allowed an insight into day to day running of the classroom when points were used as rewards, this kept the research authentic, a fair judgement, offering a holistic view of the situation (Chang, 2009). As the University of Oxford (2017) explain while observing the researcher needed to remain unbiased, leaving their assumptions and feelings aside so there was no influence in findings.   The group interview allowed pupils to share their opinions within a safe environment as the researcher developed relations and explained they could leave at any given time (Cotrim et al, 2021).  The researcher remained mindful that the group dynamic may have influences participants answers and input due to peer pressure so the answers may be a majority opinion (Hockey, 2006).  Both methods allowed the researcher to code and locate themes within research using the thematic analysis (Braun and Clarke, 2006).  
The findings of the research were generalised following the thematic analysis, however this enabled the researcher to make sense of the data in an informative way, although it was time consuming it allowed time for the researcher to explore the findings with criticality (Macguire and Delahunt, 2013).  This research has linked to the Professional Standards by Professional Learning: Wider research findings (WG, 2019) as the researcher has developed a better understanding of rewards in the classroom, how it influences learners motivation intrinsically and extrinsically. It has also provided insight to a classroom management technique to meet the Pedagogy: Managing the learning environment standard (WG, 2019)
To conclude if this research were to be conducted again, the consideration of a Likert Scale to measure learners’ attitudes towards rewards to collect numerical data.  This would provide a comparison and contrast between qualitative findings to enrich the analysis (Mcloed, 2023).  Utilising the Likert Scale would provide more reliable answers from the participants as it would be individualised, with no peer pressure or influence, they would answer questions about theire feelings towards rewards on a scale from 1 to 5. This would enhance the consistency of the data and a deeper analysis of findings (Sullivan and Artino, 2013). 
Moving forward this will impact the researcher’s teaching philosophy as there is a developed awareness of the effectiveness of managing the learning environment (WG, 2019), however as Dix (2017) explains rewards may be a short term motivational tool.  Therefore, more emphasis on verbal praise to create a supportive classroom culture and growth mindset within students should be considered alongside the use of rewards to motivate learners (Dweck, 2017).  It is noted that teachers must look at every child’s needs and observe what behaviour management strategy works for each pupil, to enable pupils reach their full potential in each lesson and be self-motivated to learn through intrinsic motivation.  (Payne, 2015)
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Appendix

Focus group and Observation findings (coded and themes)
	Focus Group

	Motivation – Extrinsic
(focus group)
	Motivation Intrinsic 
(focus group)
	Conditioning theory 
(focus group)

	How do you feel when you get rewards?
6/6 felt happy when they got rewards
	How do you know you have done well in school?
Feedback- verbal and tickle pink (marking system)
	Why do you want to do well at school?
To get rewards
To get points


	Behaviour- motivated to do well, produce good work. 
	Why do you want to do well at school?
To be happy
	‘We do it to get house points’

	How do you know you have done well?
Points, rewards, stickers, 
	
	How do you behave to get points?
Brilliant attitude.
Be good all day.


	
	
	




	Observation

	Motivation – Extrinsic
(Observation)
	Motivation Intrinsic 
(Observation)
	Conditioning theory 
(Observation)

	‘We do times tables to get points’
	Points given out without reminding, rewarded when doing something well. 
	‘I will give out points for the best tidying’

	‘I will give out points for the best tidying’
	
	Showing you their word to get given a point

	Pupils looking to see if you are watching their actions to gain points
	
	‘We do times tables to get points’
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Consent Form (Parents)
Project Title: What is the impact of class points/rewards on behaviours in a year two class?




Name of Researcher: Lucy Clarke. 

Please initial each box

1.I confirm that I have read and understand the information sheet dated 9th April for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date




When completed, please return to Miss Clarke as soon as possible. thank you. 













Dear Parent / Guardian,

My name is Lucy Clarke and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within Pembroke Dock Community School and am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The title of the project is What is the impact of class points/rewards on pupils motivation in a year two class? I aim to learn about the impacts of class points and rewards on pupils motivation in class.  Through your child’s participation, I hope to ascertain how points and rewards affect their motivation.  

I will carry out observations of pupils when receiving points and how this impacts their behaviour.  I will also do a focus group with the pupils to ask them questions.
1.  How do you feel when you get a class chart point?
2. How do you feel when you receive the hot chocolate reward? 
3. How do you get points?
4. What do you do, to get points?
5. How do you behave to get points?

All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on a password protected laptop and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Lucy Clarke 




Ethics form
APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	
Lucy Alexandra Clarke 

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Yr Athrofa Institute of Education 
University of Wales Trinity St David


	4
	Campus:
	Swansea 


	5
	E-mail address:
	1400931@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	
07412042414

	
	For students:

	7
	Student Number:
	1400931

	8
	Programme of Study:
	Post Graduate Certificate in Education Primary 

	9
	Director of Studies/Supervisor:
	David Stacey and Gail Parker





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (David Stacey and Gail Parker)
	☒	15/3/2024



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	British Educational Research Association Guidelines (2018)
Ethical Guidelines for Educational Research, fourth edition (2018)
	☒

	4
	General Data Protection Regulation Guidelines 
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What is the impact of class points/rewards on behaviours in a year two class?

	2
	Proposed start date:
	8/4/24
	Proposed end date:
	31/7/24

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

The purpose of this research activity is to understand the impacts of point systems and rewards in a year 2 class.  It will look at the benefits and drawbacks of points and rewards on pupils behaviour. 
By researching this classroom management technique it will inform and develop my practice and address the QTS professional standards of classroom management. 

Since reading ‘When the adult changes, everything changes’ by Dix (2017) explain that rewards do not push pupils to push themselves in learning and want to succeed to gain the rewards, this does not help them be ambitious capable learners, this has provided me with a viewpoint that it motivates pupils to do well to succeed for the rewards but not try hard a failure but learn.  
This also links into Skinners theory of operant conditioning (Leeder, 2022), where human behaviour is determined by consequences.  I want to see how pupils act and behave due to consequences and rewards. 
Dix, P. (2017). When the adults change, everything changes : seismic shifts in school behaviour. Bancyfelin: Independent Thinking Press.

Leeder, T.M. (2022). Behaviorism, Skinner, and Operant Conditioning: Considerations for Sport Coaching Practice. Strategies, [online] 35(3), pp.27–32. doi:https://doi.org/10.1080/08924562.2022.2052776.

	4
	Research Question
What is the impact of class points/rewards on behaviours in a year two class?


	5
	Aims of Research Activity
To explore the impact of how students react to points/rewards.
To engage with teachers’ viewpoints rewards systems and how students’ behaviour is impacted when getting points/ rewards.
To gain an understanding of pupils’ viewpoints of rewards and points and how it affects their attitudes and behaviour.  
To research pupils behaviour when getting rewards to help my understanding and link with observations and group interview /interviews. 

This will help me improve my own teaching practice to develop pupils behaviour through positive reinforcement and develop intrinsic motivation.


	6
	Objectives of Research Activity
I will observe pupils’ reactions to points and rewards and how their behaviour is impacted to get points.  I will observe the pupils during an activity when they are reminded they can earn points and their reactions to when points are allocated.  I will also observe pupils reactions when the reward is given out on a Friday morning.  
I will have a semi-structured interview with the teacher in year 2 to ask them about their viewpoints of points and rewards and how they think it impacts pupils behaviours. 
I will do a group interview with 6 pupils to collect information about their viewpoints of class points, these questions will be open ended. I will gain consent from parents and assent from pupils when starting and allow them to leave when they want to by using coloured cards. By asking pupils viewpoints I can see how they viewpoints and act to gain points. I will record pupils answers digitally on a password protected laptop and store the document on a cloud software. I will not sure pupils names but refer to them as numbers for the focus group to keep anonymity and every child is protected.  I will follow safeguarding precautions of the school and report any concerns that have been raised to the DSL. 
I will look at pupils’ intrinsic motivation, behaviour, and attitudes towards rewards and how it links to literature.  

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Observations of learners. I will gain consent from parents and assent from learners. 
Interview with year 2 teacher, 
group interview with 6 students (year 2).

Observations- non participant observation, using Leuven Scale to view engagement but also live observation with notes about pupils behaviour.  
Interview- I will have questions for the teacher-
What made you decide to use class points/rewards?
Could you explain the benefits of using class points and rewards?
Do you think there are any negatives to using class points and rewards?
How often do you use class points and rewards?
What are your personal views on rewards?
What behaviour changes have you seen when using the class points or rewards? 
Have you seen any pupils display anxious behaviour due to not getting points? (open for discussion)

Group Interview- I will ask questions half using Likert Scale (with smiley faces, due to age) and last two questions will be open for discussion. 

6. How do you feel when you get a class chart point?
7. How do you feel when you receive the hot chocolate reward? 
8. How do you get points?
9. What do you do, to get points?
10. How do you behave to get points?

I will record all observations, interview answers and group interview answers on my laptop, password protected and on a university one drive so it is safe and secure.
When asking pupils in the group interview using the Likert scale I will have a whiteboard with smiley faces ranging from sad to happy for pupils to point to, this will eliminate the use of paper and I can record on my laptop their answers. 


	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
Primary School in South West Wales area. 
Practical Teaching Experience (PTE) 2 placement school. 
Interview will take place in the classroom of the year 2 teacher 
The group interview will take place in the pupils year 2 classroom so it is less formal and they feel comfortable in a familiar area of the school. 
The observation will take place in the pupils class as they do work or receive points/ rewards. 



	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
N/A




	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.




	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	[bookmark: OLE_LINK5]Pupils are encouraged to reach their full potential no matter what their background or circumstances therefore using points encourages pupils to reach their full potential and rewarders with points for this which is in the class and all treated equally. 

A healthier Wales wants a society where pupils physical and mental health are maximised through choices and behaviours to benefit their futures, therefore the points are used to reward good behaviour in pupils and choices. 


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☒
	☐

	
	Details of any other primary data collection method:

Non-participant observation.

Group interview. 


	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	6 pupils (I will continue to send consent forms to whole class as I want 6 pupils to use in group interview and observation)
1 teacher  



	11
	Who will the participants be?

	6 pupils for group interview and observing their behaviour with points/rewards.
1 teacher in year 2 to interview. 

From my Practical Teaching Experience (PTE) school 2 in South West Wales.




	12
	How will you identify the participants?
	I will provide consent forms for all students as the schools works as an opt in scheme, so if I do not get a reply I will take that as the child cannot participate.  From the parental consent forms of parents that are willing for their pupils to take part in the research I will selectively choose pupils whose characteristics fit with behaviour with rewards with conversations with class teachers advice. 
I will gain consent from parents and then once I have consent of 6 pupils, I will ask them to wear a sticker. 
I will ask the teacher for three pupils who listen to classroom and have good behaviour and for three pupils who struggle to follow rules/ behaviour needs to be improved. This will help me see how rewards and points influence pupils who engage with lessons and those who need more motivation.  
Once we have decided on a group I will ask pupils for assent.  






	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1. Participants may feel under pressure or uncomfortable being observed resulting in emotional distress.



2. The teacher may not want to answer questions in the interview.


3. Pupils may not feel comfortable answering questions in group interview resulting in emotion distress. 




4. School, pupils and teacher anonymity- sharing of information in assignment and findings. 



5. Potential for discomfort and disagreement 







6. Disturbance to relations with staff











	How you will mitigate the risk to participants:

1. I will tell them at the beginning they are being observed, remind them throughout they can disengage with observation by taking their sticker off.  


2. I will remind them they do not have to answer questions and honour this.  


3. I decided to do a group interview with pupils rather than interview each one to make them more comfortable with peers, but I will provide them with cards to turn card over if they wish to not answer questions.  I will remind them of their rights to withdraw at any time. 

4. Follow the BERA guidelines to ensure everything is kept anonymous and information is kept in a secure- non-public place.



5. I will fully explain before starting the group interview and interview- the context of this researcher, the purpose and what kind of questions will be asked.  I will explain how I will store the data/information gathered using BERA Guidelines and follow the UWTSD codes of conduct. 

6. I will ensure to minimise disturbance of day-to-day activities by discussing with class teacher when is best to do group interview and interview.  I will listen to her advice to gain relations and respect her opinion by following instructions. I will ensure appropriate storage of data and explain information will not be shared without their consent.  

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

1. Allegations while conducting interviews. 





2. Accusations of fabrication of falsification of data.


 
3. Concerns of coercion.


 

4. Participants may wish to withdraw/disengage. 




5. A confidentiality breach due to data being released accidently.




6. Negative emotions of the interviews 



	How you will mitigate the risk to the investigator:

1. Ensure to use a space that secures confidentiality of the participants but also visible to colleagues. 



2. I will clarify with participants access to transcript of interview or observation notes. I will recap and clarify when necessary. 


3. It will be made explicit that participants are free to withdraw and will not be impacted by outcomes or study. 


4. I will allow any students or teacher to withdraw at any time from questions or observations, I will continue with those who wish to engage and ensure consent is sought out and constant.  


5. The research will be stored on the UWTSD cloud and any transcripts will be password protected in eclectic folders on UWTSD systems. Following UWTSD code of conduct and GDRP statements participants information and consent will be kept on a secure cloud location and not any hard drives. 

6. Be cautious of pupils feelings and behaviour. Be considerate of their feelings, remind they can withdraw and remind them they have a right to withdraw.  I wont ask for personal information only question relevant for the research. 



	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:



Reputational damage to the university  


	How you will mitigate the risk to the University:

I will adhere to the UWTSD code of ethics and research standards for good practice. I will store data following the regulations. 
I will follow the UWTSD code of conduct and EWC code of conduct. 
I will promote comprehensive understanding regarding the nature of research to avoid misunderstandings and manage expectations. 


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
1.  Use of paper 




2. Travel (carbon footprint)



  
	How you will mitigate the risk to environment:
1. I will use mostly electronic systems to reduce the use of paper.



2. I will do no excess travel just to school for the research element.  



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001832362770



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Observations- I will allow pupils to ask what I have observed and share findings (informal) and if parents want to know findings, on request I will provided them with an email for further results. 


Interview- I will allow the teacher to check transcript and provide them with an email if they wish to have further details on report of headline findings of research. 


Group Interview- I will repeat what each child has said at the end of the group so they can amend any answers. Parents will have an email to contact for further results. 



	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Observations- I well get written parental consent with a letter explaining what I am going to be observing. I will do an opt in consent form, I will not observe children if I do not get a completed consent form.  If I do not get a reply/ signed form I will not observe the pupils and take this as the parent has opted out of observation.  
 I will get assent from pupils who are being observed before and during, I will ask them at the beginning and explain what I will be observing them doing, so they are aware.  I will provide them with stickers so they can take them off to show they do not wish to be observed, this can happen whenever throughout observation to ensure continuous assent is constant. 

Group interview- I will get parental consent with a letter explaining what I am going to be asking of the pupils.  I will get assent from pupils who are included in group interview before and during.  I will provide them with green or red cards so they can turn them to green to continue or red to not answer to show they do not wish to be included in question and answering in the group interview, this can happen whenever throughout observation. 

Interview- I will ask the teacher if she gives consent by providing her with a consent form to sign which explains what I am researching and what the interview will include, before hand and if the teacher does not wish to answer any questions that is her choice, and I will honour it.  I will also allow her to stop the interview at any time. 

For all three research methods I will remain mindful that participants can withdraw at any time and if they ask for their observations/answers not to be used in my research before it is processed, I will not use it.  



	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	 
I will follow BERA Guidelines by not using any names, I will refer to the teacher being interviewed as Teacher A and children will be numbered from 1-6. 
I will only have access to the data, it will be password protected but if participants or parents want information I will share findings.  




SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	x
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	I will be sending pupils named letters and consent forms to parents for group interview, this is so I can identify the 6 pupils who have consent.  I will then destroy the letters at the end of the study.  


	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
Consent forms  
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	I will store all data on a cloud software so none of it is on a hard drive, I will write my research on my laptop but it is password protected, so only I have access. 
Consent forms will have scanned and uploaded to cloud software and then shredded.  After the research is over I will dispose of all files. 
All participants will be given a unique identifier to ensure confidentiality which will be kept in a secure and password protected folder.  
I will sort any information on the University Office 365 system which is encrypted, and the data will be anonymised.  One drive uses a two factor authentication and means my work is securely backed up. 
Participants will have the right to ask to see the data that relates to them and will be deleted if they ask and will not be used for the research project. 




	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	

	22
	List all who will have access to the data generated by the research activity:

	
	
Myself, parents, and participants. 


	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Myself the researcher. 


	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
I will store all data on a cloud software so none of it is on a hard drive, I will write my research on my laptop but it is password protected.  
Consent forms will have scanned and uploaded to cloud software and then shredded.  
All participants will be given a unique identifier to ensure confidentiality which will be kept in a secure and password protected folder.  
I will sort any information on the University Office 365 system which is encrypted and the data will be anonymised.  
Participants will have the right to ask to see the data that relates to them and will be deleted if they ask and will not be used for the  research project. 
I will have access to information and raw data, if participants or parents want findings/ information from research I will share analysed data and results.  



	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	LAClarke (electronic)
	Date:
15/3/23



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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