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Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Part 1: Professional Learning Passport.

Reflection on Subject Knowledge Development (Tab 5).

Asset One- Digital Skills.
Due to the government’s decision to close schools as part of national lockdown, in an attempt to contain COVID-19 the vast majority of my placement was conducted online. In order to maximise the new experience of setting and delivering lessons online I improved my digital competency. This was achieved through watching a range of videos and researching all the features that can be utilised on Teams such as screen sharing, recording meetings, changing backgrounds and using a whiteboard feature which allows collaborative work online. 

Images showing the research undertaken in relation to developing digital skills:
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The opportunity was also taken to develop my knowledge and understanding of the editing software iMovie. The was undertaken as I wanted to capitalise on the opportunity to use new and exciting hooks that suited online learning and may not be as effective in face-to-face lessons. Learning how to utilise the software began with watching videos and reading advice from Apple (2021) about the different features of iMovie and the role they play in editing. After watching the videos time was spent practicing using the software to develop confidence. 
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Once I was confident in my ability to use the software I began to record and edit videos for both synchronous and asynchronous lessons. The skills that had been developed for Teams and iMovie were required to create the lessons. I utilised my knowledge of being able to change the background to take me to various locations across the world and then I recorded the meeting and spoke to the camera. The video of the meeting was then downloaded and inserted into the iMovie software where it was edited and exported ready to be put in a file for the learners. 


The process undertaken to create asynchronous videos to support with online learning utilising the research undertaken: 
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Asset Two- Literacy. 

During my third professional teaching experience, I delivered a lesson for World Book day which involved the learners describing an image of a witch from the book “The Witches” written by Roald Dhal. The learners were expected to describe the witch using a range of grammar and punctuation including antonyms, apostrophes, similes, 4 A sentences and alliteration. Selecting these specific elements was informed by the school’s whole school grammar and punctuation scheme of work booklet which outlines the grammar and punctuation that is expected to be within the learner’s work based on their year group. The booklet also provided the definitions of 4 A sentences and apostrophes in the definition of terms section which was reviewed to further build and develop my knowledge and understanding.   


The scheme of work reviewed when planning the lesson to select specific skills:
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Research was then undertaken to find the definition of the other key terms which were not included in the booklet including similes, alliteration and antonyms. This is to ensure that my understanding of the key terms is developed which will then allow me to provide a clear definition to the learners during the lesson to overcome any misconceptions. 
Images demonstrating the definitions of the key terms being researched to develop knowledge:
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Cambridge Dictionary (2021b) 
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Further development was undertaken in preparation for the lesson with examples of similes, alliteration, 4 A sentences and antonyms being produced. These examples are all connected to the lesson and can be used to inspire learners and creating the examples furthers my skills of using the all the elements that I expect the learners to use during the lesson. Literary Devices (2021) was used to further develop my understanding of alliteration and inspiration for the examples.    Cambridge Dictionary (2021a) 
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Asset Three- Numeracy.

In the final week of my third professional teaching experience a mathematics lesson was delivered face to face. The focus of the lesson was subtraction using the exchange method. In preparation for the lesson, I researched the exchange method and subsequently completed a page of questions to reinforce my understanding (Mossford Green, 2019). This consolidated my understanding of the method and enabled me to identify any possible misconceptions the learners may encounter. One misconception the learners may have encountered is that they would exchange the numbers and instead subtract the smaller number from the biggest number within each column. Other misconceptions were suggested by Fixit Maths (2021) highlighting the importance of the positioning of the numbers as the tens being added to the units needs to be before the units otherwise the number will be a higher value then intended. 
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I was informed by the class teacher that some of the learners require the support of concrete resources such as dienes and numicon to support them. Utilising the dienes to calculate the subtractions was very simple and easy. However, I was unsure how to utilise the numicon to assist with the calculations therefore research was undertaken to develop my understanding of the best way to utilise the mathematical resource. Shireland Hall Primary (2014) offered one method of placing smaller pieces over the number that you want to subtract them from. 



Reflection on planning for progression (Tab 7).

Literacy- World Book Day Lesson PTE3.

What did you do and why?

This experience relates to a lesson that was conducted to celebrate World Book Day 2021. The lesson was delivered live on Teams as a result of the school being closed due to restrictions enforced by the Welsh Government in relation to Covid-19. Delivering the lesson digitally enabled different innovative approaches to be considered. This comes as a result of Ansari and Khurshid (2012) emphasising that many pupils become disinterested within lessons and due to the current situation, this is even more likely as the learners are at home compared to the classroom where there are less distractions. Therefore, the innovative approach will keep the learners engaged for the duration of the lesson and develop the desired skills that will progress their learning. After discussing innovative approaches with the class teacher, the views of Mykhailyshyn et al. (2018, cited in Palahicky, 2020, page xxvii) were considered. Mykhailyshyn et al. (2018, cited in Palahicky, 2020, page xxvii) theorised that innovative pedagogy calls for the development of key components including more interactions and collaboration with the class teacher and pupil as well as the sharing of knowledge between both parties. Increasing the interactions and collaboration between teacher and pupil whilst also allowing both parties to share their knowledge was achieved within the main activity of this lesson. The increased interactions are enabled through the nature of the collaborative paragraph where the pupils work as a class to describe an image of a witch. All of the pupils’ ideas and suggestions are given to the teacher who then edits the document live on teams. This enables continuous interaction back and forth with the teacher and the class. The teacher’s knowledge is used to explain all the grammar and punctuation that is expected within the paragraph, the responsibility is then handed to the learners to use their knowledge to be complete the description of the witch. 
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In order to ensure that the learners are progressing, documents outlining the learner’s abilities were reviewed during the planning of the lesson. The documents included tables containing the skills of the progression step the learner is working within. The skills that have been developed and understood by the learner have been highlighted to signify their understanding. The focus skills for this lesson were taken from this table to ensure that the learner is able to progress in their learning. Both skills that were highlighted and blank were included within the lesson with the intention of building the learner’s self-esteem. The learner would build their self-esteem through the skills they previously developed which should contribute to them to reaching (Maslow, 1943 cited in McLeod, 2020). The developed self-esteem will also aid in the learner consolidating their understanding of the new skills.
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What did you learn?

The importance of building the learners’ self-esteem to provide them with the confidence to develop their understanding of new skills was invaluable within this lesson. Building the learners’ self-esteem was achieved through including skills that the learners are familiar with alongside new skills that they require in order to progress within their learning. The importance of keeping a record of the learners’ abilities has also been recognised through this experience. As a result of the records, I was able to design a lesson that was challenging for the learners with the implementation of new skill but also includes links to previous experience. In this instance it is even more valuable as all work that has been conducted thus far on placement has taken place online and has not allowed for the learners’ true abilities to be seen. Utilising an innovative approach and allowing the pupils to collaborate and take control of the lesson was also beneficial as the vast majority of learners were engaged for the whole session allowing them the best opportunity to progress their learning.  

What happens next?

Future lessons will take the approach trialled in this lesson with the focus of building the learners’ self-esteem and confidence through exploring previously developed skills before introducing the new skills into the lesson. Appropriate records will also be kept in future experiences regarding the learners’ ability as this will allow lessons to be based on the data and ensure that progression is accessible to the learners. In future lessons that involve collaborative documents learners will be more heavily encouraged to complete this an independent task after the lesson. This comes after it was suggested to the pupils to do their own independent paragraph, but only a handful of pupils took on this challenge. Through the learners completing this task independently it will allow for progression to be more easily identified and consolidated.

Mathematics- Subtraction Lesson PTE3.

What did you do and why?

During the last week of my third professional teaching experience lessons took place face to face with the easing of restrictions allowing Key Stage Two pupils to return to school. Due to this being my first face to face lesson with the pupils I reviewed previous activities completed in the learner’s mathematics book before lockdown began. This enabled me to gain an understanding of their ability and plan a lesson that allows progression based on previous achievements as encouraged by Best and Thomas (2008). The activity that the lesson was based upon was the ‘over to you task’ completed by all the learners within the class. This task is significant as it was completed independently by each member of the class with no scaffolding or support from the class teacher. This then allows for learner’s strengths and areas for development to be identified. The areas for improvement can then be the focus of lessons moving forward. This method is often used in literacy task with ‘hot and cold writes’ with the cold write being at the start of the section of learning much like this ‘over to you task.’ After a series of lessons another independent activity takes place, this being the ‘hot write’ where the learner can demonstrate their knowledge gained from the lessons. Hopper (2015) endorses this method of teaching and planning as it clearly indicates the progression made by the learners. It is also beneficial due to the learners being able to track their own progression and see the improvements between the two tasks (ibid). In context of this experience the skill identified from the first ‘over to you task’ was subtracting using the exchange method which became the focus of this lesson. 

An example of an ‘over to you’ task which was reviewed in the planning process of the lesson:
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What did you learn?

Conducting this lesson has informed me that strategies used in other Areas of Learning and Experience can be adapted to benefit and aid other areas of the curriculum. This comes from utilising the approach of ‘hot and cold writes’ traditionally used in literacy being adapted for a mathematical context in order to both track progression and identify areas where the pupils require support. The importance of developing an understanding of the learner’s abilities face to face has been recognised as a result of this experience. Despite me gaining a good understanding of the learner’s abilities from their books the knowledge of how best to support the learner and methods of engaging the learners is more reliable when gained face to face. Planning for the progression using the over to you task also enabled the progress to be seen clearly.



What happens next?

Moving forwards into future experiences, research will be undertaken regarding strategies that track progression which are often used within one Areas of Learning and Experience. The strategies will then be reviewed, and the adaptability of the strategy will be tested through being utilised within other Areas of Learning and Experience. This results from the school successfully creating an approach for mathematics which replicates a strategy traditionally used within literacy. The importance of reviewing previous achievements when planning future lesson will also be shared with colleagues and peers as a suitable method of enabling progression. Reviewing the learners previous work will also be used to aid to develop my understanding as in previous experiences working face to face with the learners has been the primary method of gaining and understanding of their ability. 

Reflection on 4 Purposes Development (Tab 7).

Health and wellbeing MasterChef Lesson PTE3.

What did you do and why?

The first lesson of my third professional teaching experience focused on developing the learners’ knowledge and understanding about a healthy diet. Through exploring this focus the learners will develop towards being healthy, confident individuals which is an expectation of the new curriculum. The learners will achieve this through developing their knowledge and understanding about the importance of diet and its implications on both physical and mental health (Welsh Government, 2020b). The learners will also have an opportunity to consider and develop their own wellbeing. Mind (2021) recognises that the foods we consume benefit physical health but also impact the way someone is feeling. Improvements to diet can also aid with improving mood, clearer thoughts and more energy (ibid). Focusing on a topic that has the possibility to improve the learners’ wellbeing is vitally important during a pandemic where many learners may be struggling dealing with the current situation (Public Health England, 2021). This lesson was originally used an asynchronous session but was then implemented within a live lesson where parents were encouraged to cook the healthy plate with their child. This may inspire the families to improve their diets and experience the benefits outlined by Mind (2021).  The practical experience of making the food alongside their parents and putting their knowledge into practice will also prove invaluable to the learner. Setting the lesson within the context of MasterChef was intended to hook the learners into the lesson and encourage a video response of them making their healthy food plate alongside their parents. 
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What did you learn?

This experience has informed me of the importance of considering the external factors affecting the learners. In this instance the effect on the learner’s wellbeing as a result of the pandemic was considered in the planning of the lesson. Therefore, the learner’s wellbeing would be at the centre at the lesson and aided with development towards the four purposes of the new curriculum. The benefits of using a theme such as MasterChef to encourage the development of the four purposes was also highlighted within this lesson. This is further emphasised with the responses to the main activity with learners cooking healthy meals alongside their parents which is intended when the task was set. Some learners even bodied the theme of MasterChef in their response and displayed a very good understanding what is included in a healthy meal. 



What happens next?

More lessons will be conducted where there are practical opportunities for the learners to experience the benefits of the focus of the lesson. This was achieved within this lesson through encouraging the learners to make a healthy meal and possibly inspire a better diet which improves wellbeing. The creative method of delivering the lesson and development towards the four purposes will be shared with colleagues and peers’ conversations on Teams. This approach to teaching and developing the learners towards the purposes will carried into future lessons as it received positive feedback and proved a suitable method of aiding the learners in becoming healthy and confident individuals. Consideration of external factors will also be made in future experiences and the purpose that can best benefit the learner will be implemented into the lesson. 

Humanities Traditional Food Lesson PTE3.

What did you do and why? 

This experience is based on an asynchronous lesson completed by the learners on my third teaching experience. The activity required pupils to link the traditional dishes to their country of origin from around the world. This lesson was set in order to aid the learners’ development towards being ethical, informed citizens both of Wales and the world which is a core purpose of the new curriculum (Welsh Government, 2020b). In order to be ethical, informed citizens learners are required to develop their knowledge regarding the world and culture both in the present and past (Welsh Government, 2020b). The learners’ knowledge of the world was developed through researching and identifying the traditional dishes that belong to a number of countries. Utilising traditional food as the focus of this lesson came as the result of food being often overlooked when considerations are made of national identity (Avicli, 2005, cited in Ichijo and Ranta, 2015, p. 4). The topic of traditional food also offers future learning opportunities that will also contribute to the learners’ development of being ethical, informed citizens. This comes as a result of Guerrero et al. (2009 cited in Sebastia, 2016, p. 3) highlighting that traditional food is not only associated with a country but also with local areas and regions. Therefore, allowing the opportunity for learners to research the traditional dishes within a country. 


Example worksheet that aided the learners in developing their understanding of the world and subsequent development towards being and ethical, informed citizen:
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What have you learned?

If this experience were to be repeated, I would prefer that the lesson take place to face to face compared to online. This stems from the nature of the activity being drag and drop allowing the possibility for the learners to potentially guess what dish belong to each country. This results in the learner’s knowledge and understanding about the world to be sufficiently developed in order to be an ethical and informed citizen. However, the possibility of future lessons based on the same topic such as traditional food but more localised compared to the nation will be extremely beneficial for the development towards the four purposes. Therefore, highlighting the benefits of using overlooked topics such as traditional foods when considering a nations identity (Avicli, 2005, cited in Ichijo and Ranta, 2015, page 4).

What happens next?

Future experiences will review and consider topics that will be able to continue into future lesson and also contributes to the same goal as the original lesson. The independent nature of the lesson that came as a result of the asynchronous setting will also be applied to other lesson inside the classroom. The ideas of more independent lessons and continuing a theme through multiple lessons will be discussed and shared with colleagues currently undertaking the course and future colleagues within school. Development towards all four of the purposes of the new curriculum will be considered and implemented more frequently within lessons. 


Part 2: Critical Reflection

Link to Professional Learning Passport: https://v3.pebblepad.co.uk/spa/#/public/kwhG4ZpxfbgbjwM7RmR5Zmsgdr 

Link to QTS workbook: https://v3.pebblepad.co.uk/spa/#/public/kwhG4ZpxfbgbWn9Zp95yqwhyfy 

Word count: 2,009

Upon reflecting on the experiences undertaken in the final professional teaching practice areas both of strength and further development have been identified. This assignment will explore how personally improving areas of practice can aid and assist the learners with their progression in Mathematics and Numeracy Areas of Learning and Experience (AoLE). The areas that will be focused on include time management, cross-curricular responsibilities as well as tracking and assessment. Before critically evaluating the three areas and the possible strategies that can aid learners with their progression in Mathematics and Numeracy it is important that the term progression is understood. The Welsh Government (2020c) view progression as a “process of increasing sophistication” as opposed to a developing body of growing knowledge. Progression is also specific to each individual learner and requires time for reflection as well as diversion in order for thinking to develop to new levels (ibid). Cambridge Dictionary (2021c) reinforces the Welsh Government’s (2020c) view defining progression to be “the act of changing to the next stage of development”.  Harpham (2020) suggests that strategies can be developed in order to aid and deliver the progression of learners and that they can follow five key measures including: skills, knowledge, accuracy, resilience and independent learning. However, the UNDP (2010) argue that progression follows a non-linear format. Quin and Polikoff (2017) reinforce the non-linear format of progression as they emphasise that when learners return from the summer holidays that their level of attainment is often below that of when they left school at the start of the summer. 

The first strategy that will be considered and critically analysed is linked to classroom management more specifically time management. This strategy has been previously utilised within Key Stage Two and has proven beneficial to the learner’s development within the AoLE of Mathematics and Numeracy. This strategy requires one learner to use their knowledge and understanding of time to draw the hands of a clock to display the time that the main activity would conclude, this takes place for all lesson throughout the school day (Mooney, et al. 2018, p. 37). Once the clock reaches the time that has been drawn by the learner the pupils know to return to either their seats or the carpet for the plenary which reinforces the expectations of the classroom (ibid). Managing time effectively has wider benefits that can allow for progression in other AoLEs. The importance of time management is emphasised by Savage and Savage (2010) who recognise that appropriate time management can extended learning time which in turn develops more learning opportunities. Effective time management can also result in the improvement of learner’s attainment (ibid).

This strategy targets the skill of being able to “read analogue and digital clocks accurately and perform calculations involving time” (Welsh Government, 2020a). This skill will be integrated into the daily routine and become a regular activity for different learners to perform every lesson. Establishing a routine enables learners to anticipate transitions and results in less instructional time being lost. However, this strategy is dependent on the class as it is recognised that many children often feel stressed or apprehensive when facing mathematic challenges (National Numeracy, 2021). This could be more prevalent in this strategy as Harris (2008) recognises that developing the ability to tell the time can be a very frustrating process for the learners. Therefore, this strategy will need to be combined with the theory of a growth mindset which encourages resilience and perseverance through learning from mistakes made (Dweck, 2012). This approach is endorsed by National Numeracy (2021) who emphasise that other approaches should be researched if the first attempt is unsuccessful and to utilise the aid of a peer.  The theory of Harpham (2020) can also be applied to this strategy that utilises the key measure of resilience to aid the development of the learner’s progression. The recommendations of Mooney, et al (2018) will be followed with the implementation of this strategy being gradual due to the difficulty of the skill at the centre of the strategy. The gradual implementation will also allow time for the learners to build resilience as Mind (2021) describes resilience as the “capacity to adapt in the face of challenging circumstances” which is not instantly achieved. Alongside developing the learners’ reliance this strategy aids the learners’ progression in mathematics through the skill being repeated and integrated into the leaners’ daily routine. Through repetition the skills are consolidated into the learner’s memory and better remembered over an extended period of time (Zhan, et al. 2018). Repetition is also encouraged by Baddeley (1992, cited in Orey, Branch and Jones, 2012, p.17) as it is recognised as a cognitive support for the working memory. Meanwhile, Peterson (2011, cited in Smith, 2015, p.78) emphasises caution when utilising repetition claiming there are specific conditions that repetition can decrease and negatively affect recall. 

Another element of professional practice that can be developed in order to support pupil progression is tracking and assessment. The development of tracking and assessment is beneficial due to assessment enabling the opportunity for the learners understanding of skills to be displayed and highlight the progress that has been made (Granvells, 2015). The assessment also provides opportunity for the progress of the learner to be appreciated and this can take place at any point in time (ibid). The importance of tracking should not be overshadowed as tracking presents the ability to assess the progression of each individual learner as all learners are unique and develop at different rates (British Council, 2021). The recognition of individual progression enables the teacher to see what needs to be revisited and can inform future lessons, however there is a danger of over monitoring where a tense environment can develop compared to a calm student focused environment that is recommended (ibid). The strategies that will be considered in order to improve tracking and assessment involves staff collaborating to both collect and then share information regarding pupil progress will accurately and rapidly allow identification of underperformance (Department of Education and Skills, 2007). The second strategy includes the pupils being involved in setting their targets which is achieved through discussions with the teacher in relation to their progress and the comparison of their results to national and local benchmarks (ibid).

The strategy of teachers collaborating in order to improve pupil progression can have many benefits both for the learners and the teacher. Dantow and Park (2018) believes that all teachers should be provided the opportunity to collaborate which contributes towards deeper learning. Collaboration is also recognised to be a key component for improvements in both teaching and learning (Harris, Jones and Huffman, 2017 cited in Dantow and Park, 2018, p.17). The contributions towards deeper learning and the possible improvements to both teaching and learning can provide an environment that will enable progression to thrive. Further benefits associated with collaboration includes an increase in productivity and the staff developing more diverse ideas and thoughts (Mohn, 2018). These diverse thoughts and ideas can be translated into diverse and innovative lessons which can benefit the learners within the class. DiFranza (2019) encourages the use of innovation as it is not only a key element of progression but essential to the learners who will be the innovators of the future. However, there are some limitations that are associated with collaboration that may prevent the benefits from being experienced. One limitation is recognised by Neilson (2007) identifies that personalities can often conflict when collaboration is taking place which is an issue. This is reinforced by Eddy and Mitchell (2012, cited in Mohn, 2018, p.13) highlighting that the most common limitation to collaboration is when there are disagreements between those involved. The strategy also consists of the teacher being able to identify underperformance as a result of the collaboration and discussions. This is a vital component of the strategy as when the underperformance is identified appropriate approaches can be used to support the learners and aid in their progression. 

The second strategy that is linked to tracking and assessment is involving the learners in setting their targets and comparing the learners results to local and national benchmarks (Department of Education and Skills, 2007). In order for this strategy to be successful the learners will undertake self-assessments of previous work. Self-assessments are vital to this strategy as through self-assessment the learners will reflect on previous experience and identify the positive aspects of their work and elements that require further development (University of Reading, 2011). The assessment should also be carried out in relation to a criterion which in this instance will relate to a variety of mathematical skills (ibid). This process will also enable the learner to have a clear understanding of where they are required to progress within the AoLE of Mathematics and Numeracy. Encouraging the pupils to carry out the process of reflection will result in the learners gaining confidence in their capabilities which can translate into an accelerated rate of learning which progress the learner (Gino, 2014). Alongside gaining confidence developing the learners’ ability to reflect will is an invaluable skill that will assist the learners both during and after their time in education (VEO, 2019). However, Dunlosky and Rowson (2012, cited in Harris and Brown, 2018) assert caution in relation to self-assessments as if the pupil were to misjudge their work the learners may undermine achievements which results in choices being made that limits opportunities. The learner may also attempt to avoid specific tasks or subjects despite having the ability to overcome the challenges (ibid). Nonetheless, it is very beneficial to be setting targets with input from for the learners as Martinez (2001) recognises that elevation in attainment can result from initiatives related to target setting. 

The second element to this strategy is comparing the learners results to national and local benchmarks. The Department for Education (2020) highlight that all schools receive data of other schools’ performances which allows comparisons to be made with their own performance both in assessments and public examinations. This benchmarking data can be compared as the schools are in similar situations in relation to enrolment and percentage of pupils eligible for free school meals (ibid). Utilising benchmarks can be beneficial as it provides the opportunity to set realistic targets (Brown, 2014).  On the other hand, the data used within the benchmark includes examination which is form of summative assessment. Charlton (2007) recognises that there is a potential disadvantage of using summative assessment as the focus of learning turns to attaining a pass in the assessment. OECD (2020) recommend a balance of both summative and formative assessment as the most suitable method of both supporting and tracking the progress made by learners. Formative assessment can aid progression as learners are actively involved in their learning and focus is maintained on learning goals. 

In conclusion, there are strategies that can be utilised to develop specific elements of professional practice that will aid pupils with their progress. The strategies explored within this assignment focused on mathematics however, the benchmarking and pupil involvement strategy linked with tracking and assessment can be experimented with in other AoLEs. In order for the strategies to be successful progression needs to be recognised as an individual experience (Welsh Government, 2020c). There also needs to be the acknowledgement that there is often regression especially after extended periods of time away from the classroom (Quin and Polikoff, 2017). The professional development strategies could be successful in aiding progression due to the methods of pedagogy imbedded within the strategy. This is exemplified within the time management strategy tackling a mathematics skill that is recognised by Harris (2008) to frustrating to develop for the learners but through the strategy and the use of repetition it can be more easily retained (Zhan, et al. 2018). Another strategy that displays the not only benefits for progression with mathematical skills but will prove beneficial after education is the tool of self-reflection (VEO, 2019). Further demonstrating that development to professional practice and have long lasting and positive effects on the pupils within the class in relation to progression in specific AoLEs and beyond the classroom. 
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punctuation and grammar POS

2A sentences (Y2)- This sentence has 2 adjectives before the first noun in the sentence.
Example- It was an old, creepy house with a garden. ‘ 3
he first noun and 2 adjectives before the second noun

9/07/2019

4A sentences (Y4)-The sentence has 2 adjectives which are placed before 1!
_ Example- It was an old, creepy house with an overgrown, tunkempt garden.”
Adjectival phrase (¥6)- An adjective phrase is a group of words that describe a noun or pronoun in a senfence. Example:
Mum said the cost of a car is way_too high. ’ ; ? ‘

Faster than a speeding bullet, Superman saved the day.
Students upset about the rising cost of tuition staged a rally. : ;
letters, we need fo add an apostrophe whe

Apostrophes for contracted form (¥2)- If we put two words together and miss out some I
the missing letters are. For example: *do not' would change to ‘don’t’, the contracted form.

Wfor'ouculqn(vﬁ-hrtmﬂa"nmq.mm‘vmd:mbw':m-q, 2

for plural nouns- The children's playground§ - 3 -

Brackets (¥5)- are typcally used to explainar larify the erginal text by on editor. George Washington (the first presiden
arewel M i (In this sentence, the parentheses is giving additional

of the United States) gave his fi I
information about George Washington).

But, or, yet, so (¥2).
. BUT- Mountaineering is dongcml but

; OR-I could pull out a tooth, or 25
YET- It was Christmas, yet I felt
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Meaning of antonym in English

antonym

noun[C] - LANGUAGE - specialized

UK4) /zntonm/ Us4) [ znenim/

a word that means the opposite of another word:
« Two antonyms of "light" are "dark” and "heavy".

Synonym
opposite

Compare

synonym
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simile
noun[CorU]

UKD /simuli/ us4) ['sm.alil

(the use of) an expression comparing one thing with another, always including the
words "as™ or "like":
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alliteration

noun[U] - LITERATURE - specalized

UKD /alitaelPn/ Us4) fo lite'rel

the use, especially in poetry, of the same sound or sounds, especially consonants,
at the beginning of several words that are close together:
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Antonym examples

Pretty- Ugly
Smooth- Rough
Elegant- Graceless
Straight- Crooked
Young- Ancient
Happy- Miserable
Warm- Cold
Healthy- Neglected
Kind- Cynical
Bright- Dark

* Smart- Scruffy




image17.png
Examples of similes

Teeth as white as pearls.

Long and wavey hair like a flowing river.

Voice as soft as a fluffy pillow.

Smooth like the curve of the moon.

Elegant like a blossoming flower.

Sharp like a tip of a spear.

Screeching like nails being dragged down a blackboard.
Rugged like the side of a mountain.
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Examples of alliteration

Neglected nails
Terrible teeth
Horrendous hair
Emerald eyes
Decrepit dress
Vicious voice
Wicked witch
Monstrous mouth
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Examples of 4 A sentences

The old, ripped hat sat on the witch’s greasy, tangled hair.
The long, dirty broomstick was in the dark, gloomy corner.
A torn, tatty dress blew in the cold, forceful wind.
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Examples of apostrophe for possession

The witch’s broomstick.
The witch’s hat.
The witch’s caldron.
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Step 1: find the 8 numicon Step 2: cover the 8 with the 5 numicon

Step 3: count the number of circles still visible on the bottom layer to get the answer.
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Things to include:

Apostrophe

Used to indicate either
possession or to replace
aletter.

Alliteration

The occurrence of the same
letter or sound at the
beginning of adjacent words.

Simi

Comparison of one thing with another thing

of adifferent kind, used fo make a description
more emphatic or vivid.

4 A sentence
A sentence with four adjectives.

The witch’s teeth are greenish_and _disgusting . Her _creepy ugly smile instils dread and

fear __toanyone who sees it. The witch’s hairis _greasy and __rageed _like a

stinky mop . Her eyes are _devilish red , fearless _and __mad .The
witch’s nose is __hooked _and __sharp like a _fishinghook . The _old scruffy , hat
on her head is __terrifying _and __sharp . Her clothes are _ragged and __ancient . The
witch’s chinis __stumpy  and _rough likea __treestump - The witch’s voice is

grumpy like _ anold man's
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Change your background before a meeting starts

1. While you're setting up your video and audio before joining a meeting, select Background filters
It's just below the video image.

Your background options will display on the right.

2. Select Blur to blur your background. You'll appear nice and clear while everything behind you is subtly
concealed.

You can also replace your background with one of the images provided, or with one of your own

choosing. To use an image of your own, select Add new and then select one to upload from your
computer. Make sure it's a.JPG, .PNG, or .BMP file.

Your new background will persist in all your meetings and calls until you change it again.

To turn off background effects, select .

Note: If you don't see this option in the menu, the feature might not be available on your device yet.
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How to use Whiteboard in Microsoft Teams
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