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The Principles of Working with Challenging Behaviour in a Secondary School Setting  

Introduction

Within the report I will be discussing what challenging behaviour is, what it looks like and also what it’s not.  This will be covered by researching what type of behaviours can be deemed as challenging, some of the root causes and reasons for this type of behaviour.  I will be documenting the impact of challenging behaviour within my setting, how these behaviours effect both the individual displaying them and the students around them.  I will observe and document how the use of different strategies in dealing with these behaviours is carried out in my setting and how both a proactive and reactive approaches are used and the effectiveness of each strategy.  Finally I will through different research review and discuss the effectiveness and the promotion of positive behaviour, documenting my findings on the impacts of this approach when compared to just focusing on the challenging behaviour.

My Setting
The setting is in a Special Educational Needs Unit within a mainstream Secondary School, offering 1-2-1 support for children ranging in ages from 11 – 16 years in a classroom setting.  Working with teachers and teaching assistants to ensure that desired learning outcomes from lessons are achieved by the students that require additional support. Working closely with the Additional Learning Needs Coordinator (ALNCO) to ensure the correct level of support is provided to each student. 













What is Challenging behaviour, what does it look like and what does it not
“Challenging behaviour used to be called ‘problem behaviour’, ‘difficult behaviour’ or ‘socially unacceptable behaviour’. It means that behaviours are a challenge to professionals, teachers, carers and parents. A person with challenging behaviour is not a ‘problem’ to be fixed and is not doing something ‘wrong’. But behaviour is a sign that something isn’t working. It shows that there is some unfulfilled need or a problem with communication. Behaviour is challenging if it causes harm or if it stops people fulfilling some aspect of their lives” (Scope 2018).
Challenging behaviour can be displayed in many ways, however it is important to understand what classes as a challenging behaviour.  Simply being disruptive and rude to a teacher in a classroom does not mean the child has challenging behavioural.  Challenging behaviour used to be called ‘problem behaviour’, ‘difficult behaviour’ or ‘socially unacceptable behaviour’. It means that behaviours are a challenge to teachers, carers and parents. A person with challenging behaviour is displaying this behaviour as a sign that something is wrong or not working. Usually a huge contribution is lack of communication. Behaviour is challenging if it causes harm or if it stops people having a quality of their life. It is the impact of behaviours that makes them challenging. Challenging behaviour can be, someone cannot go to school because they show some aggressive behaviour or cannot go swimming because they tend to run off. (Imray, 2008 P 3)
“It is the impact of behaviours that makes them challenging” (Imray 2008 p 3) see (appendix 1) for examples of challenging behaviour.
What causes challenging behaviour? There is no single cause for challenging behaviour, but environment, relationships, discomfort and frustration are all common reasons.  People with disabilities are more likely to display challenging behaviour in order to express themselves. Professor Tamsin Ford is a child and adolescent psychiatrist who leads a research group at the University of Exeter Medical School she states “There is a really strong overlap between children with behaviour problems and children with reading problems, about a third of the children who have a specific reading disorder will also have conduct disorder and vice-versa.” So, whenever a child’s behaviour is challenging, it’s worthwhile stopping and thinking why? What could be going on here? And, thinking about children’s wider mental health, is there a neuro-developmental disorder like ADHD or an Autism spectrum problem? Having an early diagnosis will definitely help as this can enable steps to be implemented in how best to support the child within the classroom and outside. Examples of this is helping a child with ADHD keep seated and focused in class. A  Teaching Assistant can work alongside the child and teach them strategies on how to be seated and focus on lessons. (Stafford C, 2018)




Strategies in managing behaviour
There are various strategies in place to help manage behaviour, focusing on strategies that can be applied within a school setting.
Through research I was able to find the below 5 pro-active strategies to manage behaviour in a school setting.
· Routine – simply put have a routine for every task, repeated actions become the ‘norm’ and before long simply following routine will lead to the ‘right’ behaviours being demonstrated consistently.
· A Whole Class Plan – applying positive reinforcement for positive behaviours, rewarding the ‘right’ behaviours.  Students with specific behavioural issues may require a modified plan providing additional structure.
· Communication – Having a light touch communication structure with parents, such as a school diary that requires parents sign off daily.  Children will often not want their parents reading about any negative behaviour and will very much look forward to them reading how well they’ve done.
· Consequences – Having a guided list of consequences for some more common unwanted behaviour, will often prevent certain types of behaviours as the individual knows what will happen if they demonstrate that type of behaviour. 
· Influence – Clearly show the children the correct way to behave by demonstrating the desired behaviours yourself in a consistent manner.  Children are there to learn, and not all knowledge comes from books.( Shepherd, L and Linn, D 2015)

Proactive strategies are widely used to prevent unwanted behaviours, however, sometimes doing all you can to prevent something doesn’t actually stop it from happening.  So I also looked at some reactive strategies, in a school setting reactive strategies are used far less frequently as they are mainly for more serious behavioural or disciplinary issues.
· Isolation – where the student displaying the inappropriate behaviours is removed from the class setting and kept apart from friends and fellow students.
· Suspension – for more serious issues, a child may be removed from the school setting for a limited period
· Expulsion – on occasions where the students behaviour is deemed unmanageable by the school, students may be removed from the school completely (Shepherd, L and Linn, D 2015)
See appendix 2 for further examples  





Evaluation of these strategies
Strategies need to be in place in order to try and control and minimise challenging behaviour.  For most of the time Proactive strategies work well as there are clear guidelines on how to implement for positive outcomes over a prolonged length of time, however reactive strategies are important to ensure the safety of the person displaying challenging behaviour and others. Where proactive strategies take longer to create a lasting impact on the person’s quality of life, we also need robust reactive strategies to help us cope in the meantime. (Challenging Behaviour foundation 2018)
Proactive strategies are have been heavily documented as the best way forward for a child who presents with challenging behaviour.  This enables the support network around them to teach them how to deal with triggers of their behaviour.  So for example a child who gets upset and storms out of class, strategies that could be used are, time out card to allow them to take themselves away from the situation to calm down to then re-enter the class. (Ellis and Tod P161-162).  Behaviour reported in a diary to be taken home is a good strategy as their carers have to sign to say they have seen the comments this will often result in carers being involved,  ensuring everyone works together to support the child.
If he child persists with the behaviour despite positive correction and the warning and issuing of a sanction, there is typically a next step such as a senior member of staff who is on hand for such situations. It is hoped that progression through these steps is monitored and more proactive measures put in place to support the pupil in developing the learning behaviours required to learn more effectively.
In some cases the child will display aggressive or violent behaviour, when these arise a more serious action must be taken.  You need to react quickly to ensure the safety of the child as well as others around.  This could mean suspension or even more permanent exclusion from school. As stated by the Welsh Government under section 1.1.3” A decision to exclude a learner permanently is a serious one. It will usually be the final step in a process for dealing with disciplinary offences following a wide range of other strategies, which have been tried without success. It is an acknowledgement by the school that it has exhausted all available strategies for dealing with the learner and should normally be used as a last resort. There will, however, be exceptional circumstances where in the head teacher’s judgement it is appropriate permanently to exclude a learner for a first or one-off offence” (Welsh Government 2018) these might include: 
• Serious actual or threatened violence against another learner or a member of staff 
• Sexual abuse or assault
• supplying an illegal drug 
• Use or threatened use of an offensive weapon.





How proactive and reactive strategies are used effectively in my setting to deal with challenging behaviours and recommendations 
Most teachers would agree that positive pupil, teacher relationship is vital, without this there will be continued battles between you and the pupil.  As a school the aim is always to use proactive strategies to prevent challenging behaviour, but will always deal with challenging behaviour immediately.  Strategies are outlined for each teacher to access and adhere to. These have been composed by our Addition Learning Need Manager and senior management team to ensure the safety of the pupils and teaching staff.  Such strategies include making clear ground rules for the whole class, using humour to encourage good teacher pupil relationships, using continual praise.  See (appendix 4) for further examples of proactive and reactive strategies.  Each child is looked at as an individual and a behaviour plan made and implemented taking key things in to account such as medical diagnosis and family circumstance.
There is always room for improvement,  recommendations I would like to put forward within my setting is that all teaching staff should keep themselves update on the knowledge of the children on the Additional needs register in the school and take some time to understand the complexity of the children. What the triggers are. How to deal with the issues constructively to try and reduce the level of challenging behaviour they are faced with. I understand that time is an issue but sometimes I feel there is a lack of communication so by proactively looking at a child’s educational file will enable the teaching staff to work alongside the support staff to ensure we the staff and pupils enjoy their experience within my setting. 
“All good schools aim to create an inclusive culture which is positive and which meets both the demands of the curriculum and the emotional wellbeing of all its staff and pupils. Sometimes, despite these efforts, challenging behaviour displayed in the classroom does impact on the learning of others. Challenging behaviour is usually displayed for a reason and whilst schools work relentlessly to support all their pupils as individuals, unwanted and challenging behaviour is never and cannot be acceptable”(Ellis and Tod.2015 p83) Generally children who feel safe and included will thrive, it is down to us as teaching staff to ensure this is the case.  If a child is continually told off or overly controlled then they will not learn the skills in life to survive, resulting in lack of self-esteem and confidence. (Meggitt, 2012, p.191)   If you support and encourage a child they will be eager to please and display more positive behaviour (Keenan and Evans’s 2009). 








[bookmark: _GoBack]Conclusion
To conclude, a day in the life of a child displaying challenging behaviour does not choose to behave in this way.  It must be a very anxious time as lots of behaviours have a reason.  Working within my setting I see daily all different types of behaviour being displayed.  The most negative behaviour we find is a lot of the time caused by a diagnosed condition but on occasions due to lack of nurture. Children live sometimes in a world of being unloved, with a lack of empathy and understanding from those closest to them.  These are the children we find most difficult to help and support as it takes time to break down the barriers they have put up to protect themselves.   How can you expect a child to behave well when they have never been shown or have anyone who cares enough to teach those rules and boundaries? When you have a diagnosis of a child we as professionals almost know and are taught how to best support the child.  When you’re faced with a child every day who feels they have to battle against the world in order to survive is the saddest situation to find yourself in. For me in a secondary setting it is so important to treat each child as an individual, finding out their background is key to successfully building up a relationship.  Understanding why they behave the way they do, what is the best approach and treating each day as a new day.
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Appendix 1
· Self-injurious: Head-banging, scratching, pulling, eye poking, picking, grinding teeth, eating things that aren't food.
· Aggressive: Biting and scratching, hitting, pinching, grabbing, hair pulling, throwing objects, verbal abuse, screaming, spitting.
· Stereotyped: Repetitive movements, rocking, repetitive speech and repetitive manipulation of objects.
· Non-person directed: Damage to property, hyperactivity, stealing, inappropriate sexualised behaviour, destruction of clothing, incontinence, lack of awareness of danger, withdrawal.
· Dropping to the floor
· Climbing
· Throwing
Even though these behaviours are challenging some still believe it is not the display of challenging behaviour as in some instances Climbing, throwing, and dropping to the floor is acceptable for example  in a PE lesson however not acceptable in other environments.(

















Appendix 2

Strategies for improving behaviour in class using proactive and reactive strategies within my setting
· Make ground rules for the classroom very clear
· Use humour to encourage good teacher-pupil relationships
· Use praise regularly
· Take a genuine interest in what the pupil is doing
· Reward pupils for completing work successfully through praise, certificates and merits.
· Use appropriate and consistent responses to discipline situations
· Avoid confrontation over minor discipline problems
· Signal interference , like a disapproving gesture or expression, may deal with the situations
· Remain close to pupils whose behaviour is inappropriate
· Step in early to prevent situations getting out of hand
· Move pupils around the class to avoid problems
· Allowing difficult pupils to take ‘time out’ can sometimes avert confrontation
· Appealing to a pupils sense of co-operation can sometimes be enough to ensure compliance
· Be consistent and fair with punishments 
· For punishment, take away something the pupil wants
1. The right to sit where they want in class
2. Free time
3. A favoured activity
4. A place in a school team or school trip
5. Any privileges available to them

· Alternatively give them something they don’t want
1. Detention 
2. Classroom chores
3. Negative comments on report
4. Referral to Head of Year or Head Teacher

   
Appendix 3[image: ]

Behavioural policy

I aim to make all children and adults feel welcome in my home and aim to treat all with equal concern. I offer a quality childcare service for parents and children in a home from home environment and recognise the need to set out reasonable and appropriate limits to help manage the behaviour of children in my care.
I aim to keep a watch on any potential situations that could cause any type of bullying issues and will at all times promote positive behaviour so the children have good clear understanding that bullying will not be tolerated. I will speak to parents if any issues arise to ensure the matter is dealt with positively whilst respecting confidentiality at all times.
 By providing a happy, well-maintained environment, the children in my care will be encouraged to develop social skills to help them be accepted and welcome in society as they grow up.

I do not, and will not, administer physical punishment or any form of punishment with the intention of causing pain or discomfort, nor any kind of humiliating or hurtful treatment to any child in my care.

I will put in to place a time out strategy where the children can go to reflect on their behaviour in a safe way i.e. thinking spot.

I keep up to date with behaviour management issues and relevant legislation by taking regular training and by reading relevant publications, such as Who Minds. 
All parents receive a copy of my Behaviour Policy.
I agree methods to manage children’s behaviour with parents before the placement starts. These are discussed with parents during initial visits before the contract is signed to ensure appropriate care can be provided.
Wherever possible I try to meet parents’ requests for the care of their children according to their values and practices. Records of these requirements are agreed and kept attached to the child record forms. These records are revisited and updated during regular reviews with parents.
I promote regular communication with parents and expect to be informed of any changes in the child’s home circumstances, care arrangements or any other change which may affect the child’s behaviour such as a new baby, parents’ separation, divorce or any bereavement. All information shared will be kept confidential unless there appears to be a child protection issue.
I offer regular review meetings with parents to discuss their child’s care and any issues or concerns, preferably when the child is not present. If I do not share the same first language as the child’s parent, I will take action to facilitate effective communication. This may include seeking guidance from the local early year’s team. 
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I work together with parents to make sure there is consistency in the way the children are cared for. A consistent approach benefits the child’s welfare and makes sure that the child is not confused.

I will only physically intervene, and possibly restrain, a child to prevent an accident, such as a child running into the road, or to prevent an injury or damage.
All significant incidents are recorded in an incident book and will be shared and discussed with the parents of the child concerned so that together we can work to resolve any behavioural issues.
From time to time children will have difficulty learning to deal with their emotions and feelings; this is a normal part of child development. I will acknowledge these feelings and try to help children find constructive solutions in liaison with their parents.
I use distraction and re-direct children’s activities to discourage unwanted behaviour.
I encourage responsibility by talking to children about choices and possible consequences.
I aim to be firm and consistent so that children know and feel secure in the boundaries I set.
I will respond positively to children who constantly seek attention or are disruptive.
I will ensure children maintain their self-esteem by showing I disapprove of the behaviour not the child.
If I have concerns about a child’s behaviour, which are not being resolved, I will ask for permission from the parents to talk it through with another childcare professional. I may contact PACY, the NSPCC or the child’s health visitor for confidential advice.  Through my own personal experience and work I have worked alongside agencies to support children in the past and have found in to be very beneficial to both parents and child.
Concerns that could identify a particular child are kept confidential and only shared with people who need to know this information.
The National Minimum Standards for Childminders state that “parents know that their child’s behaviour is managed in ways they have agreed, and in such a way as to promote their child’s welfare and development.”
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