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This essay will explore and discuss the Impact on learning and achievement for children and young people in an education setting with a learning difficulty. The essay will compare and contrast areas in which children with learning difficulties may struggle in but also where aspects of their learning difficulty can support their own learning. It will also highlight the emotional and social impacts upon the child. This essay will also analyse strategies, resources and constraints when supporting the child. 
‘A learning difficulty is a condition that can cause an individual to experience problems in a traditional classroom learning context.’ Cicerchia, (N.D). Children with learning difficulties may struggle in areas of education. For instance, a child with language processing difficulty may be slower at reading and writing, finding it more challenging than others. Memory difficulty may result in a child having to listen to instructions more than others before knowing what is asked of them. ‘Some children with learning difficulties may need more time to process information which may result in difficulties contributing to classroom discussion.’ LDAOC, (2012). It is vital for professionals to look at a child with a learning difficulty holistically and not just assume they are what is stated with their difficulty.

Dyslexia is a disorder where an individual has difficulty in reading. However, according to (Reid, 2004 cited in Hall, 2009, pg 7) ‘It can affect other cognitive areas such as memory, speed of processing, time management, co-ordination and directional aspects.’ Fawcett and Nicolson (2011), believe ‘reading difficulties in dyslexia are related to parts of the procedural memory system that support language.’ Whereas, Ullman (2004) believes that ‘underlying neural abnormalities may encompass various brain structures causing memory impairment in dyslexia.’ Dyslexia International, (2014) states ‘Dyslexia occurs in at least one in 10 people, putting more than 700 million children at risk of life-long illiteracy and social exclusion.’ However, according to the (National Assembly for Wales, 2007, pg 140) ‘teachers are usually capable of identifying the pupils who display greater difficulty in basic reading, spelling and writing in year one.’ This shows that figures may be higher due to it being undiagnosed for children under the age of 6. Therefore, it is vital to plan multi-sensory approaches to support every child’s needs and abilities. Supported by (Obaid, 2013, pg 75) ‘From the earliest teaching, educators have embraced a range of multi-sensory techniques in order to make learning richer and more motivating for learners.’ This is also supported by Gardner’s theory of multiple intelligences, as he believed that all children learn differently, there are eight different types of learners and that ‘schools focus most of their attention on linguistic and logical-mathematical intelligences.’ (Sivakumar and Thirumoorthy, 2018, pg 69). However, all children should be supported and encouraged to reach their full potential as they are at the centre of educational practice. 

Children with dyslexia may experience difficulties in areas of learning, feel different to their peers while working and may not enjoy certain aspects of school. For instance, language and literacy. ‘Children with dyslexia cannot tell the difference between sounds if close together. They are likely to have problems with phonological awareness.’ (Tallal, 1993 cited in Reid, 2011, pg 192-193). Children with dyslexia can be distracted by ambient noise, making it hard to focus in lessons, leading to frustration. However, a report by (Dyslexia Action, 2012, pg 13) states ‘dyslexia can also affect the ability to remember spoken information within their short-term memory, make it harder to retrieve words from long term memory. Dyslexia occurs alongside other difficulties such as concentration, arithmetic and motor co-ordination.’ This may lead to children feeling withdrawn and left out as they may be unable to follow instructions as easily as others. Professionals must provide a conducive atmosphere to support the learning for all pupils. However, it is said that children with dyslexia often see things holistically. ‘It’s as if people with dyslexia tend to use a wide-angle lens to take in the world, while others tend to use a telephoto, each is best at revealing different kinds of detail.” TSL, (2020).  This can support children’s learning as it helps them to come up with unique approaches to problem solve their work. This allows them to be independent and feel they have reached their goal without significant support. 

Another area that children with dyslexia may have difficulty in is mathematics. For some, the difficulty is in the language of maths, rather than the concept of maths. Children with dyslexia may struggle with understanding the vocabulary, as different words are used to describe the same action; add, increase, plus and total. They may also struggle with sequencing, reversing or transposing numbers and have difficulty when a lot of information is placed in their short-term memory such as long division or algebra. However, children that may have difficulty in certain areas of a subject, can also thrive in other areas. According to Packer, (2019) ‘Learners with dyslexia have strong visual reasoning skills. They understand maths concepts that are taught through manipulative or visual teaching strategies. Using practical resources such as counters, bead strings, and multi-link cubes.’ This can support a child with dyslexia as they are able to view the problem in front of them with objects, instead of words and sentences. This allows them to start to break down the problem and find the answer while visually seeing the strategy.  
Children with dyslexia may also struggle with their self-esteem. When a child has dyslexia, but not diagnosed it can cause an overwhelming stress and years of self-doubt can result in a low morale. Making them less able to tolerate the challenges of school. ‘Children with dyslexia often fear about what might happen if they need to do something that involves reading. They may be afraid of failing or being judged. They may fear they’ll never succeed.’ Rosen, (2014). Children with dyslexia have many years of limited success, despite their efforts, resulting in them being socially distant from others. They may feel embarrassed or ashamed when having to choose a lower level book or receiving lower standard work from the teacher. ‘Individuals with dyslexia may believe that being around others places them at risk of making mistakes and the inevitable negative reactions. It makes sense, that they become withdrawn, or become social isolates.’ Schultz, (2013). In some cases, children with dyslexia may find it difficult keeping up with children in class. Resulting in the child feeling isolated, which can turn to disruptive behaviour to gain attention but also to distract others from their work. This can be a sign of depression within the child, ‘he/she may become more active or misbehave to cover up the painful feelings. In the case of masked depression, the child may not seem obviously unhappy. However, they tend to view the world negatively.’ (International Dyslexia Association, 2017, pg 6).
There are many things a school can do to support children with dyslexia. Such as, using multi-sensory learning, visual aids, using ICT and having extra support. Children with dyslexia may struggle to understand tasks that are written down, turning it into a multisensory learning activity involving the individual, supports them to achieve their goals. Numicon can support a child with dyslexia in maths as ‘Numicon uses patterns to represent each
numeral. The patterns are structured so number relationships can be seen.’ (Third Space Learning, N.D, pg 4). It can support a child with their patterns, ordering, counting and early calculation. For literacy, children can use sand or pasta to practise their writing, this also supports their senses development. Visual aids around the classroom are also supportive. For instance, having visual working walls around the classroom supports the child as they can see what they have to do to complete the task by not having words to look at or listen to instructions. Specific resources are always available to the children which may be helpful to their own learning as teaching children to be as independent as possible is also vital. Resources are available such as, coloured overlays, spelling aids and the use of ICT as ‘computers are often used to support children with dyslexia, and mind mapping software helps dyslexic children by encouraging non-linear thinking.’ The School Run, (2020). Another way schools can support children with learning difficulties is by scaffolding the set task. This shows the child what is expected of them. Vygotsky (1978) ‘believed that children can operate at one level on their own but can perform at a higher level when supported by an adult.’ (Whitebread, 1996, pg 3). Learning support assistants can support children with dyslexia as they have a much closer insight of their development while working alongside them to reach their goals. For instance, taking part in accelerated literacy can have a positive impact as according to the (Education Endowment Foundation cited in Renaissance, N.D), ‘Accelerated Reading produces “particularly positive effects” and ‘the programme increased reading age of by three months in just 22 weeks.’ This not only supports their educational development but also their self-esteem as they are able to see progress. However, due to school budgets, it is not always possible to have a learning support assistant to support one individual child at a time. 

[bookmark: _GoBack]In conclusion, I have found that learning difficulties are more common within a school setting than first thought, testing is easily assessable online, and a lot of support is available for children with learning difficulties. However, I believe that the testing age of children should be lowered as there is a possibility that there are many children that have dyslexia and struggling because they are not at the correct testing age. The literature available regarding dyslexia also seemed dated and not enough current research has been done regarding dyslexia. Perhaps in years to come there will be more research and plans in place to support children with learning difficulties with more children being supported in educational setting.
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