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Social inclusion in practical terms means working within the community to tackle and avoid circumstances and problems that lead to social exclusion, such as poverty, unemployment or low income, housing problems and becoming housebound and isolated due to illness. Quite often, social inclusion is self-perpetuating and becomes long-term due to a number of factors exacerbating each other. It can sometimes lead to additional problems such as mental illness. This can be especially true for people with learning disabilities who have no support or co-operation from within their community, and no means to help themselves. For children with learning disabilities, if a parent/carer wishes for their child to attend a mainstream state school, then the local authority and the school must evaluate the child’s needs and make provisions where possible to ensure the child is being given the same opportunities and education regardless of their disability, as they say it’s the disability that’s the issue not the child. Estyn, Her Majesty's Inspectorate for Education and Training in Wales, is responsible for inspecting schools, further education and work-based learning. The guidance issued to inspectors for inspections of schools says that inspectors should look at ‘how well the school helps pupils to understand issues relating to equality and diversity, and develops the values of tolerance and respect’ and should consider ‘how well pupils are developing as ethical, informed citizens, for example through their awareness of fairness, equality, tolerance, sustainability and children’s rights’ (2017).
Children in mainstream are more likely to be at risk of social inclusion due to their disabilities as they may not receive the support, financial aid or understanding of their needs causing barriers to their learning. This could be due to a number of possible reasons such as, lack of information or understanding by the school, government cuts making support harder on a one to one basis or lack of school training regarding the understanding of the child needs. For children of compulsory school age (up to 16), SEN provision is governed by the Education Act 1996 Inclusion in mainstream provision is a basic principle as set out by the Special Educational Needs Code of Practice Wales which became effective from 1 April 2002. Inclusive education (when practiced well) is very important because: All children are able to be part of their community and develop a sense of belonging and become better prepared for life in the community as children and adults. It provides better opportunities for learning, all children have a right to a good education, to feel valued, have the opportunity to fulfil their potential and take part in educational opportunities with their peers.
Children have additional learning needs if they have difficulties with learning, communication, behaviours (social and/or emotional), and/or a sensory (visual or hearing) and/or physical disability.  Schools have a responsibility to identify if a child has an additional learning need, to then notify the parents and to provide the child with the appropriate support that the child needs. The individual who will be known as pupil A in this assignment is whom I believe is at a greater risk of social exclusion due to his ongoing diagnosis of ADHD (Attention Deficit Hyperactivity Disorder) and ODD (Oppositional Defiant Disorder). ADHD is a condition where you have a lot of energy and trouble concentrating. Controlling what you say and do may also be an issue and you do things on impulse. Symptoms are usually noticed very early in life, such as constantly fidgeting, not being able to hold concentration for long periods of time, excessive talking, being uncomfortable in quiet surroundings, acting without thinking, interrupting conversations, no sense of danger and not being patient. ODD is typically diagnosed around early primary school ages and stops being diagnosed around adolescence. Kids who have ODD have a well-established pattern of behaviour problems. Symptoms can include being vindictive, easily annoyed, refusal to follow rules, blaming others, angry/violent outbursts, deliberately annoying others and arguing with authorative figures.
When Pupil A came to the setting at the age of 5 (reception class) after being removed from his previous setting by his parent due to issues believed at the time to be bullying. Pupil A after only a few weeks was labelled the child who no one wanted to play with, a distraction to his peers and an argumentative and sometimes violent child that no one could get through too. Pupil A refused to follow instructions or see any wrong doing in his actions and would not take responsibility for the things he did or said often leading to outbursts. Over a period of time it became obvious that pupil A was struggling to meet the targets, reach his full potential and interact sociably like his peers, leading to him not being included in playtime games or building relationships making him feel out casted, frustrated and emotionally withdrawn. After being carefully monitored and with a personal independent profile (PIP) it became clear that pupil A was suffering with an undiagnosed additional learning need that needed assessing and diagnosing. The settings ALENCO (Additional Learning Needs Coordinating Officer) contacted pupil A’s parent and discussed what he believed was the characteristics of ADHD and ODD and how with the parent’s support assessments could begin, an I.E.P (Individual education Plan) and an I.E.B.P (Individual education Behaviour Plan) could be put together to support pupil A’s needs. 
Being an Inclusive school many strategies are in place to make sure that there are no barriers to learning. One of the reasons for including students with special educational needs (SEN) in regular education stems from the belief that attending special education leads to segregation from the community and decreases the opportunities for social inclusion, whereas regular education is expected to lead to social inclusion (Fisher, Roach, and Frey 2002).
Research suggests that the physical, emotional and mental health of children exposed to social exclusion can be compromised. For example, lower immune function, reduced sleep quality, reduced ability to calm oneself in times of distress, reduced self-esteem, feelings of anxiety, depression and aggression have all been observed in children who have been excluded from a peer group (DeWall, Deckman, Pond & Bonser, 2011).
Children and adults all have a core need to be loved and valued within secure and lasting positive relationships (DeWall et al., 2011). Helping children develop and maintain these secure relationships both with their family, peers and wider social group is an important part of their development. Research is telling us that children become aware of social rejection from a young age (Leets & Wolf, 2005) and can reason as to why it is wrong to exclude others from preadolescence (Killen, 2007). Talking with the child from a young age about inclusion of others, feelings that occur when exclusion is encountered and strategies to manage social exclusion is important. Farrell, P. (2000) He states that in order to establish social inclusion, students with SEN need to be included fully, by taking full and active part in the life of the mainstream school and that students should be seen as valued members of the school community. This means that all students, regardless of their needs, need to be socially accepted and participating fully in their school and classes. However, social inclusion is not simply realised by eliminating physical barriers, such as segregated schools. For social inclusion, in the classroom, it is necessary to be part of the class as a participant. Based on the literature review of Koster et al. The following four main aspects are identified as part of the definition of social participation: friendship, interaction, social self-perception and acceptance by classmates. This definition indicates that social participation is optimal when a student has a few friends, positive social contacts and interactions with other classmates, and a sense of belonging. (Koster et al. M., H. Nakken, S. J. Pijl, and E. van Houten. 2009)

Many strategies are in place for promoting social inclusion in my setting. Making sure every child is supported and given the right to the best education is something we place great emphasis on. However, no child is the same and not one strategies fits all. As stated in the Children and Young People - Right to Action (2006) Schools, supported by LEAS and others, should actively seek to remove the barriers to learning and participation that can hinder or exclude pupils with additional learning needs. Schools that successfully include children and young people with ALN meet those needs in a positive and proactive way. Special education services and support should be provided in the least restrictive environment, so often ADHD children continue in the regular classroom with appropriate modifications and accommodations rather than being placed in a separate special needs classroom. Removal from the regular mainstream classroom would only occur if the student continues to struggle significantly in the regular classroom despite accommodations and interventions. Although in agreeance, that all AlN pupils should remain in a classroom setting pupil A however finds it difficult which leads to disruptive behaviour which then causes his peers education to suffer due to lessons being stopped. Interventions that are in place so that pupil A can remain in the classroom with his peers and not feel excluded have different outcomes depending on the day. Mornings are spent explaining the routine of the day, so pupil A knows what to expect. Visual wall posters are placed so he is aware of each lesson. Workload is reduced to accommodate his attention span, a quiet corner is set up if he chooses to be seated away from distractions, reward charts are on hand to reward good behaviour and work, golden time is available to earn so he can choose what to do in free time, class dojo points can be earned to receive a treat from the teacher’s box, and a head teachers certificate for good behaviour. On a good day Pupil A will come in happy, mum will inform us via a home/school book on what type of morning he has had and if we need to be aware of anything that could trigger an outburst or make the day difficult. If on a good day the interventions set in place are enough to keep pupil A on track with constant reminders of what the consequences are if he chooses to be disruptive in any way, however, on a bad day is when the interventions are no good at all and will either result in violent outburst that require physical retraining for his own safety and those around him and removal from the classroom causing not only upset to his peers but a pure example as to why he cannot build and maintain friendships with his peers as they are physically scared and emotionally upset by what they witness. Inclusion of mainstream provision is a basic principle as set out by the Special Educational Needs Code of Practice for Wales, which became effective from 1st April 2002. One is to ensure that partner agencies (Social Services, Behaviour Support, Educational Psychologist etc.) work together to provide equality of opportunity for all the children and young people to participate in and benefit from learning. Under the Equality Act 2010, schools, have a duty of care to make required adjustments to prevent discrimination. Although there are numerous policies that protect the rights of ALN children and social inclusion we also have to protect the children that are at risk of emotional or violent behaviour in the classroom.
My overall findings in dealing with children who are at risk of being socially excluded are a combination of feelings and views depending on how I view the situation. Looking at it from a parent’s point of view, my concern would be the education and safety of my own child, although I agree all children have the right to attend a mainstream school and not be excluded in any way. I do however believe that it should be a cause of concern if the education and safety of the other children could be jeopardised. From a LSA point of view I would want the best support and outcome for all children. Using the interventions to the best of my advantage and try to build a routine and relationship in order to gain the trust and the respect of the child to make them feel more safe and secure. As a humanist, Maslow believed that people have an inborn desire to be self-actualized, that is, to be all they can be. In order to achieve these ultimate goals, however, a number of more basic needs must be met such as the need for food, safety, love, and self-esteem. In order to avoid problems such as loneliness, depression, and anxiety, it is important for people to feel loved and accepted by other people. Personal relationships with friends and family, play an important role, as does involvement in other groups that might include religious groups, sports teams, book clubs, and other group activities. (1943). 
I think it’s important that if you are in a setting with children who have ALN or SPLD that you are able to respect, understand and show empathy to the different behaviours you may experience from them. It’s not a personal attack on you as a person, children can find it hard to express their feelings which leaves them feeling frustrated and often triggers a change in their behaviour. Carl Rogers suggested that unconditional positive is very important. This means offering support and a lack of judgment, no matter what the person feels, does, or experiences. The teacher accepts the person as they are and allows them to express both positive and negative feelings without judgment or reproach. (1951). Not everyone can understand the needs of others unless they are in the situation themselves so I find that social exclusion is easier to judge when you are looking in from the outside, they will see what’s on the outside and not at the wider picture. Those who show empathy towards others without prejudice or judgement are the reason why social inclusion is important and why communities as a whole have a big impact on how society sees others.
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