


[bookmark: _GoBack]WBLP Proposal
Matthew Stewart

[image: ]
[image: ]



Matthew Stewart

i

Contents
1. Title	2
2. Introduction and Context	2
3. Rationale and Aims	2
4. The Intended Impact	3
5. Methodology	3
6. Ethics and Insider Research	4
7. Researcher Development	4
8. Timeline	5
9. Conclusion	5
10. References	5
11. Bibliography	6


















[bookmark: _Toc202693030]1. Title
Investigating the Impact of Double-Loop Feedback on Academic Skill Development in HNC Civil Engineering and Construction Students
[bookmark: _Toc202693031]2. Introduction and Context
This project is situated within a UK-based Further Education (FE) college delivering Higher National Certificate (HNC) programmes in Civil Engineering and Construction. The cohort typically consists of adult learners transitioning from vocational settings or the workplace into higher education. These "non-traditional" students frequently bring strong practical and technical skills, but often face challenges in mastering academic conventions, such as critical analysis, structured report writing, referencing, and reflective practice.
Despite policy emphasis on promoting academic literacy in vocational higher education (Ofsted, 2019; DfE, 2021), persistent gaps remain between students’ professional competencies and their academic performance. These disparities often impede both progression and confidence. Therefore, it is necessary to investigate innovative pedagogical strategies that support academic development while acknowledging learners’ professional experiences.
This proposal introduces double-loop feedback—a concept rooted in the work of Argyris and Schön (1974) as a potentially transformative strategy. Unlike single-loop feedback, which merely corrects surface-level errors, double-loop feedback encourages learners to question the assumptions and mental models underlying their work, fostering deeper critical reflection, adaptability, and academic resilience. These skills are particularly relevant in civil engineering, where problem-solving and continuous learning are central to professional competence in a rapidly evolving industry.
[bookmark: _Toc202693032]3. Rationale and Aims
The proposed research is driven by the dual need to close the academic skills gap for vocational learners and to explore a feedback method that aligns with constructivist pedagogies and adult learning principles. Feedback is one of the most powerful influences on learning (Hattie & Timperley, 2007), yet in vocational HE, it is frequently underutilised as a vehicle for metacognitive development.
By embedding double-loop feedback into assessment cycles, this project aims to examine whether such an approach can promote academic autonomy and reflective capacity among HNC students. In doing so, it also addresses broader institutional objectives, including enhancing progression rates, improving curriculum inclusivity, and aligning pedagogy with professional standards and lifelong learning imperatives (Carless & Boud, 2018; Ofsted, 2022).
This research builds on Wisker’s (2017) assertion that clarity and relevance in proposal writing are foundational to effective academic inquiry. It will explore whether feedback can become a strategic tool for transformative learning, not just performance improvement. This inquiry is both timely and necessary given the policy drive to develop higher-level technical and transferable skills within the UK post-16 sector (DfE, 2021).
[bookmark: _Toc202693033]4. The Intended Impact
The primary aim of this project is to evaluate the efficacy of double-loop feedback in enhancing academic skill development. Specific intended outcomes include:
· Improved metacognitive awareness among HNC students.
· Increased student autonomy in the academic writing and revision process.
· Enhanced quality and depth in assessed written work.
· Greater learner satisfaction with the feedback process.
The broader institutional impacts will include enhanced progression from Level 4 into employment or further study, improved feedback literacy among students and staff, and the potential to embed reflective feedback practices across vocational HE programmes.
From a curriculum design perspective, the findings could inform the development of scaffolded assessment strategies that explicitly promote iterative learning and self-regulation, contributing to both academic and professional preparation. Nicol (2010) and Biggam (2018) argue for feedback mechanisms that support dialogic, rather than didactic, relationships—this proposal answers that call.
[bookmark: _Toc202693034]5. Methodology
This project will employ an action research methodology (McNiff, 2016; Norton, 2018), allowing for iterative, practitioner-led inquiry within the classroom context. The study will run over 12 weeks with one cohort of HNC Civil Engineering and Construction students.
Data Collection:
Pre-Intervention Survey (Week 2) Baseline data on student experiences, perceptions, and understanding of feedback practices.
Feedback Intervention (Weeks 3–10) Structured double-loop feedback will be applied to coursework drafts. Feedback will focus not only on what is incorrect but on why errors were made, prompting students to question their assumptions.
Reflective Student Narratives (Ongoing) Students will submit brief reflective accounts after receiving feedback, focusing on how it changed their thinking and approach to learning.
Semi-Structured Interviews (Weeks 10–11) A small sample (3–5 students, one peer tutor) will be interviewed to explore their perceptions of the feedback process and its impact on their academic development.
Document Analysis (Weeks 11–12) Comparative analysis of early and final coursework drafts to assess changes in academic quality and critical engagement.
This mixed-methods approach supports triangulation, allowing rich, contextual insights into both the process and outcome of the intervention. The methods align with recommendations from Gitlin, Kolanowski and Lyons (2020) for ensuring depth in practitioner research.
[bookmark: _Toc202693035]6. Ethics and Insider Research
As this project constitutes insider research, given the researcher’s dual role as lecturer and investigator, ethical sensitivity is paramount (Mercer, 2007; Costley et al., 2010). The potential for power imbalance and response bias is acknowledged.
Participation will be entirely voluntary, with students informed that their choice to participate will not affect their academic outcomes. Transparent participant information sheets and consent forms will be used. All data will be anonymised and stored by the UK GDPR and BERA guidelines (BERA, 2018).
The researcher will maintain a reflexive journal to record assumptions, decisions, and emerging ethical dilemmas throughout the project. Peer debriefing with a colleague outside the cohort will also support objectivity and reduce bias.
[bookmark: _Toc202693036]7. Researcher Development
The researcher aims to achieve the following professional learning outcomes:
· Develop a deeper understanding of feedback theory and its application in vocational HE.
· Strengthen methodological skills, particularly in action research and qualitative inquiry.
· Build capacity for ethically sound insider research and reflective practice.
· Contribute to institutional knowledge and best practices in feedback and curriculum design.
This project represents a critical step in the researcher’s development toward becoming a scholarly practitioner capable of driving evidence-informed improvements in teaching and learning.
[bookmark: _Toc202693037]8. Timeline
	Week
	Activity

	1–2
	Finalise literature review and project planning

	2
	Distribute pre-intervention surveys

	3–10
	Implement a double-loop feedback intervention.

	4–10
	Collect reflective narratives

	10–11
	Conduct semi-structured interviews

	11–12
	Analyse data and draft report


This timeline follows Sharp, Peters, and Howard’s (2017) framework for effective project execution, incorporating built-in opportunities for reflection, evaluation, and adaptation.
[bookmark: _Toc202693038]9. Conclusion
This proposal presents a rigorous and articulated plan to explore the transformative potential of double-loop feedback in vocational higher education. By integrating reflective, dialogic feedback into the learning process, it seeks to bridge the academic-practice divide that characterises the HNC Civil Engineering and Construction context. The study is methodologically robust, ethically sound, and institutionally relevant.
Ultimately, the project aims to generate actionable insights that can enhance teaching practice, empower learners, and contribute to a broader discourse on assessment and feedback in vocational HE. It aspires not only to support academic success but to cultivate reflective, resilient learners prepared to meet the demands of industry and further study.
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