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Introduction
This essay will analyse a research project that was undertaken in an 11-19 English medium secondary school. The purpose of the research project was to explore the effects of implementing a calm classroom behavioural policy on managing the learning environment and creating a positive classroom culture. 
Behaviour management and, in turn, classroom cultures are an integral part of the teaching and learning process. Learners can only learn when they are engaged and feel safe. Thus, behaviour management and classroom culture form the bedrock of effective teaching and learning. Furthermore, behaviour management is a vital skill that teachers early in their practice often struggle to develop. (Bennett, 2016). Therefore, this research project aims to evaluate how effective the calm classroom policy, informed by Paul Dix (2017), has been implemented in School X and then take those research findings to develop general teaching practice.
The research project was conducted using the following methodologies: interviews and questionnaires. These two research methods cultivate qualitative and quantitative data to draw strong conclusions on the effectiveness of a calm classroom behavioural policy. The research project took place in School X. School X is an 11-19 secondary school located in the South Wales area. It has a large pupil base of approximately 1000 pupils. The population of School X is diverse and multicultural. In recent years, School X has adopted Paul Dix’s (2017) philosophy on behaviour management which starts with an ‘adults first’ principle. This research project evaluated how School X has implemented a calm classroom policy to combat any challenges in behaviour management and the creation of a positive classroom culture. To maintain anonymity and confidentiality, the school in which the research project takes place will be referred to as School X. Furthermore, no names of participants will be included.
Literature Review
Behaviour management is one of the pillars of effective teaching and learning. The Welsh Government declared that positive behaviour is one of the essential foundations for a creative and effective teaching and learning environment (2009). 
However, despite the amount of pre-existing literature on the subject, there remains a sentiment that teachers are unequipped to deal with the behavioural challenges faced in the classroom. For example, the 2014 Association of Teachers and Lecturers (ATL) behaviour survey found that dealing with aggressive behaviour caused 60% of staff to suffer a loss of confidence in their ability to teach (ATL, 2014, quoted in Bennett, 2016). The 2015 National Association of Head Teachers (NAHT) recruitment survey found that behaviour management is a major flaw in trainee and new teachers (NAHT, 2015). Furthermore, a 2014 Ofsted report states that learners lose up to an hour of learning a day in England due to poor behaviour, which is up to 38 days of teaching per year (Ofsted, 2014). Thus, continuing to review, refine and develop behaviour management techniques is a vital component of Continued Professional Development (CPD). 
Distinct perspectives emerge when reviewing the literature surrounding behaviour management in schools. The first, and one of the most influential, is the perspective that behaviour management begins with the adult in the room, the teacher. This literature focuses on steps the teacher can take both inwardly and outwardly in improving their behaviour management. Paul Dix (2017) states that effective behaviour management and the building of a positive classroom culture begin with the adults in the room. Dix is supported by Tom Bennett. Bennett (2020) states that adults modelling positive behaviour is a strong prevention model. Bennett (2020) goes on to claim that adults must model positive behaviour otherwise there is a strong possibility the learners will not display positive behaviour themselves. Beadle and Murphy (2013) echo Dix’s work by stating that the behavioural ethos of a school, is built upon a contract between the staff and the students. If one side breaks that contract then all trust is lost (Beadle & Murphy, 2013), putting the onus on the adult in the room. This includes teachers, teaching assistants, and any other adult members of school staff or stakeholders. Dix (2017) believes that obtaining the correct culture in a school is pivotal in managing behaviour as “culture eats strategy for breakfast” (2017, p. 2.). The culture Dix wants to create is one of calmness. This can also be seen in Beadle and Murphy’s 5 Cs of compassionate communication where the word calm is found front and centre (2017). Dix (2017) is staunchly opposed to the idea of zero-tolerance systems or rules in schools as this creates a culture of “machismo” (2017, p. 3), conflict and increasing workload for the teacher, not a culture of kindness and calmness.
This first view is in stark contrast to the writing of Michaela School teacher Jonathan Porter. Porter is an example of the second perspective, which is directly opposed to the first perspective. The second view shares the onus of classroom management evenly between the teacher and the learner, giving the learner more ownership of their behaviour. Porter lambasts Jean-Jaques Rosseau's view of the child by labelling Rosseau a “plague on childhood” (2016, p. 77). For Porter, Rosseau’s Romantic view of the child has allowed for a culture of disrespect and poor behaviour to infect the British schooling system after the Second World War (Porter, 2016). A zero-tolerance behavioural policy is Porter’s hypothesis to combat any culture of disrespect. According to Porter (2016), a no-excuses style of discipline that ignores the student’s socioeconomic background prevents the pitfall of a self-fulfilling prophecy from occurring, ultimately damaging the learner’s school experience and future life chances.
There are limitations to be unearthed in both the Dix perspective and the Porter perspective of behaviour management. While Michaela may have found success with this model, ignoring the entire socioeconomic background of a child is a huge risk in supporting, nurturing and developing them as citizens. As Dix points out, a rigid disciplinary system fosters detachment in learners. Moreover, Dix (2017) believes that how we treat the most vulnerable people in our society reflects our humanity. 
Outside of the Dix and Michaela perspectives lies the more practical approach to literature on behaviour management. Susan Cowley (2014) is an example of this third way. Cowley is not critical of teachers who champion a calm classroom or teachers who take a firmer approach to behaviour management. However, when Cowley suggests not using the authoritarian model of behaviour management, it is to make the strategies more effective, not to prioritise the learner's wellbeing. Bill Rogers (2015) echoes Cowley in his more practical approach to behaviour management literature. Rogers teaches behaviour management in a similar vein to Cowley by not considering the social and emotional impact on learners, but by prioritising the most effective behaviour management techniques possible. The strengths of this approach lie in its practicality and ability to aid a teacher in desperate need of some techniques to address imminent poor behaviour. However, this literature does little in the way of directing the teacher on how to develop a positive teaching culture to proactively address issues of poor behaviour. 
This limitation is echoed by Hin-Tai Ting, a teacher at Michaela School. Ting (2016) sees Rogers’ strategies as methods aimed at getting the students to comply for a moment and not deal with the underlying disrespect towards teachers that is entrenched in the culture of British schools. While the Michaela way and Dix’s methods of behaviour management are opposed, they do agree on the same core principle: you need to create a positive classroom culture. 
The literature surrounding the art of behaviour management does provide valuable insights into how to manage behaviour effectively and create a positive teaching and learning culture that permeates shared norms and values throughout the classroom and into the school environment. However, the three perspectives that have emerged offer different and unique insights into how to achieve this goal. It is vital to consider a school’s social and economic backgrounds, current context, and shared history before applying any one such behaviour management technique.
There is no perfect solution. However, within the context of School X, they have chosen to pursue the Paul Dix (2017) philosophy of a calm classroom to obtain a positive school culture. This report is an investigation into the effectiveness of this strategy and an exploration into how School X is faring after adopting a calm classroom policy.
Explanation of a Case Study
The research project took a case study approach. A case study can be interpreted as a research-based form of exploration into a project, policy, institution or system in an authentic context (Simons, 2009). Furthermore, a case study could be defined as an inquiry that uses a multitude of research methods to examine a phenomenon within its real-life context, especially when the relationship between the phenomenon and the context is not clear (Yin, 1994). Or, simply as the examination of an occurrence in action (Adelman et al, 1980).  The case study at the centre of this report connects to all three of these definitions. The proposed research question is ‘How does a calm classroom policy impact the ability to manage the learning environment?’. This question connects to each of the definitions outlined above as it is a research-based investigation into the behaviour management policy adopted by the institution of a secondary school. Moreover, this research question is evaluative as it examines the success of a policy. This case study aims to not only evaluate the effectiveness of the policy within School X, but also develop others’ teaching practices moving forward as readers will be able to extrapolate key data and findings to refine their teaching.
 The strength of the research question as a case study lies in its examination of the policy adopted by School X. The research conducted will be able to evaluate how effective the behaviour management policy has been since being implemented by School X. This case study will involve a variety of participants such as experienced teachers, teachers early in their careers and non-teaching staff within School X. There will be a capture of a range of ages and backgrounds from the participants as well to ensure a diverse and inclusive sample size. 
A limitation of this case study is the time limitations placed upon it. As a result, the sampling and research will have to be conducted within a short timeframe. Moreover, another limitation is time restraints as many stakeholders involved with School X may not possess the time necessary to dedicate their attention and full understanding to the research project. As a result of these two limitations, I will ensure the research methods are developed in a way that are as time-efficient as possible without compromising the quality of the case study. For example, online surveys were utilised to give participants a multitude of ways to fill out forms that are not time-dependent. Moreover, the research remained as flexible as possible to ensure the researcher could interview participants and prioritise their time in the research process. Additionally, the questionnaires were efficient and took no more than ten minutes to complete. Interviews received the time required to obtain rich and quality data, however, both research methods will aim to obtain a quality sample of data within a certain timeframe. This was achieved through a semi-structured interview style allowing impromptu questions to occur to explore certain points of view that arose during the conversations.
Research Methods
The research methods chosen for this case study were interviews and questionnaires. These research methods were chosen as they provide a strong mixture of both quantitative and qualitative data. More specifically, the questionnaires provide a source of anonymous quantitative data that will combat bias. The interviews offer more in-depth data qualitative data at the cost of a loss of anonymity. 
Questionnaires are a commonly used method of research that provides strong, structured sets of numerical data. Furthermore, questionnaires are extremely time efficient as the data can be collected without the presence of the researcher. Additionally, questionnaires also present undemanding data to analyse (Wilson and McLean, 1994). However, a limitation of questionnaire use involves the time demanded to create, test and refine the questionnaire itself (Yaddanapudi and Yappanapudi, 2016). Moreover, the data collected has the potential to be limiting and not allow for the participants to flex nuance or scope in their replies (Cohen, Manion & Morrison, 2016). Although, this could be seen as a possible strength as the rigidity of the questionnaire forces the participant to remain focused and provide data that is relevant to the research project, counteracting the collection of irrelevant data.
Furthermore, the questions placed on the questionnaire are a mixture of both closed and open questions. Moreover, a majority of the questions offered respondents a range between one and ten to voice their opinion or a range between ‘strongly disagree’ and ‘strongly agree’ including a ‘neutral’ option. Additionally, the questions chosen for the interview used in the research project are open and allow the interviewee to manoeuvre and offer insightful responses in their replies. The research has also taken steps to avoid inputting any leading question types in both the questionnaire and the interview.
The interviews used in this research project were held in a face-to-face (FtF), semi-structured format to create an intimate environment in which the interviewee feels comfortable and open to answering the questions posed to them. Interviews were chosen as they are adept at obtaining a person’s intimate interpretation of themselves, the systems they operate in and the world around them (Cohen, Manion & Morrison, 2016). As Cohen, Manion and Morrison write “it [FtF interviews] is not simply concerned with collecting data about life: it is part of life itself, its human embeddedness is inescapable.” (2006, p. 349). 
The semi-structured format is aimed at maintaining a level of focus and relevance to the research project, but allows flexibility for the interview to explore new avenues should they arise. At the core of FtF interviews lies the element of synchronous communication (Opdenakker, 2006). Synchronous communication allows for such strengths of the FtF interview method such as reading social cues, formulating spontaneous questions to explore avenues of research unthought of beforehand and creating a fruitful interview ambience (Opdenakker, 2006). However, a major limitation of this method includes the forging of the time necessary to conduct a meaningful FtF interview. The interviews were conducted at the availability of the interviewees, at a time and location that was most suitable for them. Moreover, the structure of the interviews followed an open, semi-structured style with a guideline of questions, but also with the opportunity to explore new ideas and questions.
Focus groups were a research method that was explored for this research project. The rationale for choosing focus groups is similar to the decision to use interviews; they are both research methods that collect deep and rich qualitative data and allow the researcher to read social cues, create spontaneous questions and build a strong rapport with the interviewees. Additionally, group interaction contains the opportunity to obtain greater insights that might not be developed in a one-on-one interview setting (Mathers, Fox & Hunn, 2000). Furthermore, due to the nature of focus groups centring around one main topic, such as behaviour management, the researcher can obtain valuable insights (Cohen, Manion & Morrison, 2016). However, due to time constraints, focus groups were unable to be used in the research project, proving that a severe limitation is the time, resources and participants needed to carry out the research method.
To summarise, the two research methods that were chosen for this research project consist of questionnaires and interviews. Each research method contains its strengths and limitations. With this in mind, the two methods, when used in conjunction with each other, will likely produce a rich vein of both quantitative and qualitative data to form the bedrock of this research project.
Data Presentation
The questionnaire data was presented using the software on which the questionnaire is based. For example, the questionnaire was created in Google Forms. Thus, the questionnaire data was presented in easy-to-read and understandable pie charts generated by Google Forms. This allows the data to be digestible, enhancing the conclusions drawn. Google Forms is a reliable form of data collection. This software was chosen for its security, anonymity, ease of use and ability to be shared with recipients. 
Furthermore, Google Forms was selected as it allowed for the questionnaire to be shared with a wide range of recipients, maintain anonymity and automatically present the data collected in easy-to-understand pie charts. Additionally, when creating the questionnaire, the method by which the questions were presented could be adjusted. This means that a mixture of closed and open questions could be utilised, thus, enhancing the pool of data. As a result of including open questions in the questionnaire, the data could not be collected into pie charts. Consequently, the open-question data had to be manually collated. The impact of this was minimal and the value of the data exceeded any limitations of collating it manually.
The interview data was presented in a transcription of the conversation. A limitation of this presentation style is that it is time-consuming to listen to, transcribe and proofread the interview. As a result, the transcript was briefly edited for brevity. Furthermore, there is a small possibility that errors could be made in the transcription process. However, this limitation will be counteracted by the process of proofreading the transcription to ensure the transcription is accurate. 
With these limitations in mind, a key strength of the interview method lies in the rich and valuable data that is cultivated. While presenting the interview data will be more time-consuming than presenting the questionnaire data, the ability to extrapolate views, opinions and information from the interview data makes the process an overall valuable experience.
Ethical Considerations
When conducting any form of research project, ethical codes, considerations and positionality should be a priority. This research project will operate in lockstep with the University of Wales Trinity Saint David’s research integrity and ethics code of practice (Appendix E). This will ensure the research project is legitimate, ethical and possesses high levels of integrity and quality (UWTSD, Research Integrity and Ethics, 2023). Furthermore, as part of this research project, a fully comprehensible and approved ethics form was submitted for review and was approved by a panel; allowing the research project to take place (Appendix E). 
The circumstances of this research project taking place within a school and including staff, teachers and students from the school conjures its ethical challenges, guidelines and concerns. A key concern at the heart of this educational research project is ensuring the children are fully informed of their rights to participate, how to grant assent to be participants in the study and their place in the teacher-pupil relationship. To combat this positionality dilemma, the researcher remained ethically reflexive in the research (Poulton, 2020), demystified misconceptions where they arose, shared findings when asked and remained fully transparent about the research. 
The child’s right to participate or not participate is integral to the well-being of the child and the integrity of the research project (Kirby, 2020). With this in mind, the research project did not need the assent, consent or direct involvement of the students at any time. Strides were taken to make the questionnaire questions and interview questions not dependent on involving any specific learner or sensitive data. Moreover, this research project does not contain the need to deceive the child at any time. 
Anonymity and confidentiality will remain at the centre of the research project ensuring participants have the right to withdraw any information at any moment or withdraw from the research project entirely. Furthermore, all participants will be kept anonymous with aliases used. Confidentiality will be maintained at all times during the research project via a combination of physical and digital security methods. 
Research Findings
The research has found that the calm classroom behaviour management system in place at School X has been mostly effective with some room for improvement. When asked to rank the effectiveness of the behaviour management strategy at School X, 42.9% of staff awarded the strategy a 6 out of 10, with 28.6% giving the strategy a 5 out of 10 and 14.3% of staff giving the behaviour management strategy at School X a 7 and 8 out of 10 (Appendix A). Overall, this paints a somewhat positive view of the calm classroom behaviour management system. When asked if the calm classroom policy has been effective at School X, Teacher Y stated 
Yes and no… I think they’re effective in dealing with most behaviour problems. However, in order for a lot of children to manage their behaviour, there needs to be some sort of centralised detention system which we currently don’t have (Interview with Teacher Y at School X, 2024) (Appendix B).
However, 100% of respondents frequently witness disruptive behaviour in the classroom or around the school premises (Appendix A). This brings into question whether the opinions of the respondents mirror the reality of the behaviour at School X. 
Furthermore, when asked ‘Do you believe that consistency in enforcing behaviour policies is maintained across all teachers and staff members in the school?’ 71.4% of respondents replied with ‘sometimes’ (Appendix A). This is in comparison with 14.3% of respondents who replied with ‘yes’ and an equal percentage of 14.3% of respondents answering ‘no’ (Appendix A). The implications of this are that respondents could agree with and believe in the calm classroom behaviour management policy, but not in how it is being implemented or maintained in School X. 
Yet, in contrast to this, a majority of respondents, 57.1% rate the overall school atmosphere in terms of behaviour and discipline as ‘good’, with 28.6% of respondents responding ‘neutral’ and 14.3% of respondents stating the atmosphere is ‘weak’ (Appendix A). Perhaps most interestingly, when asked to agree or disagree with the view that ‘Shouting at pupils and raising your voice to reprimand is an effective behaviour management strategy’, a majority of respondents, 57.1%, stated that they disagreed (Appendix A).  Moreover, 14.3% of respondents strongly disagreed and 28.6% of respondents remained ‘neutral’ (Appendix A). This insinuates that a core component of the calm classroom policy, that you should avoid shouting at a learner to reprimand them at all costs, is a widely held belief amongst the staff at School X. 
Finally, when asked to name effective behaviour management techniques that staff have found effective in their classroom a common sentiment was found. Positive relationships, modelling positive behaviour championing praise in public (PIP) and reprimand in private (RIP) (Appendix A). Furthermore, teacher Y emphasised the importance of relationships in behaviour management
I think, for me, the sort of grounding of all my behaviour [management] is based in relationships. So, I try and be proactive rather than reactive so making positive relationships from the start of term is really important showing you’re invested in them, not just as a pupil in the school, but as an individual I think helps and then once you’re on that level of- they know you, they can trust you, you can trust them. (Interview with Teacher Y at School X, 2024) (Appendix B).
When it comes to the topic of shouting to reprimand disruptive behaviour, many of the respondents took a firm stance against the act with 57.1% of respondents disagreeing and 14.3% of respondents strongly disagreeing. 28.6% of respondents remained neutral (Appendix A). Moreover, when asked if shouting to reprimand is an effective behaviour management technique, Teacher Y replied 
I personally don’t. I don’t think it suits my style of teaching… If you raise your voice or shout or become overemotional at a child it then gives them a pass to do the same to you. I wouldn’t want to model raising my voice at a child then because I wouldn’t raise my voice in a work setting… or anyone in the real adult world. So, I don’t think it's an effective way to get them to listen… I would say I never use it. I would rather have a private conversation (Interview with Teacher Y at School X, 2024) (Appendix B).
For School X, the data points towards an inconclusive, if slightly positive, outlook on the calm classroom policy. Attitudes towards the behaviour policy remain positive with many of the respondents understanding and agreeing with the calm classroom approach. However, many respondents were less positive about the policy when it is applied in practice.  For School X, the data leads towards remaining patient and persevering with the calm classroom policy as the literature, philosophy and beliefs behind it (a focus on being the adult in the room, modelling positive behaviour, building positive relationships and never shouting to reprimand) are supported by the respondents at School X. 
In terms of how the results of the research project intersect and relate to the literature, the findings are equally tentative. On the whole, there appears to be support for Paul Dix’s philosophy in modelling positive behaviour, being the adult in the room and never shouting to reprimand (2017). However, some respondents support a more bespoke approach that is not tied to one philosophy. For example, when asked ‘Is there anything the school can do to improve behaviour across the school?’ one respondent argued for a “bespoke strategy that is fit for our school and our students rather than bits and pieces ‘magpied’” (Appendix A). 
Conclusions and Recommendations
To conclude, the research project undertaken to critically examine the attitudes towards and effectiveness of a calm classroom behavioural policy contains a multitude of strengths and limitations. 
The research methods undertaken, questionnaires and interviews, were effective in cultivating a rich and detailed dataset of opinions, ideas and responses on the topic of behaviour management. However, one limitation of this research project lies in its lack of quantitative data to measure the effectiveness of the behaviour policy at School X. For example, the inclusion of statistics such as expulsions, detentions and negative points would paint an accurate picture of whether or not the calm classroom policy was effective. Thus, for this reason, combined with the limited data available, it would be difficult for the findings of this research project to be generalised. Despite this, the data collected is still valuable, reliable and enriching and should not be overlooked.
This project links to the Professional Standards through the innovation strand, more specifically, the wider readings and research standard. This is due to the research project encouraging the researcher to demonstrate a confident understanding of the theories that surround pedagogy and influence daily practice. 
Moving forward, a larger data pool, more varied forms of research methods and a strong combination of both quantitative and qualitative data would be found in any future research carried out. 
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Appendix B
Transcript of An Interview with Teacher Y at School X
Please note that this transcription has been edited for brevity.
Interviewer: What strategies do you find most effective in managing disruptive behaviour in the classroom?
Teacher Y: I think, for me, the sort of grounding of all my behaviour [management] is based in relationships. So, I try and be proactive rather than reactive so making positive relationships from the start of term is really important showing you’re invested in them, not just as a pupil in the school, but as an individual I think helps and then once you’re on that level of- they know you, they can trust you, you can trust them- being consistent and being um… sort of like… they know what to expect when they come to your door is really effective. So, for example, if someone had their head on the desk as a low-level example of disruption, they know that I am going over to talk to them individually and they have to have their head up for the rest of the lesson. They know that’s going to happen no matter what. But before the imposition, before the discipline comes in we have a conversation about it and that’s what all my behaviour management looks like.
Also just following the school’s behaviour management system. So, things like threatening red points and praising and giving green points. And then sort of the graduated response where if they haven't listened to you the first time they get a final reminder and if they haven’t listened again they get sent out and then for any seriously unsafe behaviour using the on-call system in the school to get another member of SLT to take them out. 
So yeah, relationships, routines and consistency and a graduated response are the three [four] things I focus on. 
Interviewer: How do you establish clear and consistent expectations for behaviour with your students?
Teacher Y: It's difficult. I think it starts with how you, yourself, refer to the students and how you present yourself to the students. So, I try not to shout and use my voice at that level because if they were to shout at me I'd tell them to be quiet. So, if I'm shouting that directly contradicts what I'm telling them not to do. So, being that adult in the room and being that safe person that isn’t going to shout at them, but is going to remind them of the boundaries. And then it's things like establishing routines that we do every day. So, they come in write the aim down and get started on the starter. They get pens out. If they don’t have pens or paper they come to my desk to get them… Nothing’s different. They know exactly what to expect. 
Meet and greet at the door I think is pretty essential as well. That gives me a chance to see… just by body language you can almost tell immediately that someone’s not gonna behave well because you can see that they’re too closed in on themselves or that they’ve got too much energy. So, that meet and greet at the door allows me to have that mini-check-in with them before they even come into the classroom. And if I can see they need five minutes outside to calm down before the lesson has even begun, that pre-empts any sort of negative behaviour. So, they know that they’ll see me on the door. They know to behave as they come in and they know immediately what to do when they sit down. 
And keeping the structure of the lessons the same as well. So, most lessons follow the starter, I do, we do, you do, make independent task and then plenary. It’s very rare that a lesson wouldn’t look like that really. 
Interviewer: What role does positive reinforcement and rewards play in your behaviour management?
Teacher Y:… In terms of, like, rewards for their behaviour I tend to steer away from it. Instead, it's not rewarding behaviour, but it’s acknowledging positive behaviour. So, giving the green points when they’ve done something well or making an example of a student if they’ve produced a really good piece of work... or using their work as the model answer. So, I wouldn’t say I use rewards, but instead, I acknowledge the positive behaviour. Rewards are only used for like a really difficult class if we have a lot of work to do and I know they will work, then I might use a reward, but it tends to be acknowledgement instead of a reward. 
Interviewer: How do you address challenging behaviours while still maintaining a positive and respectful classroom?
Teacher Y: Again, I know, annoying, but I am going to say relationships. I think if you’ve developed that strong relationship already they should know that you having this difficult conversation with them and saying “that’s not acceptable” that doesn’t damage the relationship. And I think if we take away the taking it personally on both sides and we remind the pupil, be really really clear, this is the action you’ve done, this is the consequence that comes from that action. And if you take away all of the sort of person around that and just deal with the behaviour I think that helps them understand you’re not targeting them, you’re not targeting them as a person or as an individual, but you’re targeting the behaviour that is inappropriate. So, being really clear and consistent with uh… “you’ve shouted out, that’s against the rules. Put your hand up.” And they shout out again and then its “right, you’ve shouted out, I’ve reminded you once already that that’s against the rules. If you do it one more time blah blah blah blah blah.” So it’s not saying to them you’re doing this purposefully, but its just acknowledging they’re doing a behaviour that’s against the rules and for that you get a negative consequence and I think that helps.
Interviewer: Do you feel the behaviour management strategy at school X has been effective?
Teacher Y: Yes and no. I think, the ideas of Ready, Respectful and Safe are good and the graduated response are good. I think they’re effective in dealing with most behaviour problems. However, in order for a lot of children to manage their behaviour, there needs to be some sort of centralised detention system which we currently don’t have… Often times you have the same restorative conversation five times with the same child. So, yeah. 
Interviewer: Do you think shouting to reprimand is an effective behaviour management technique?
Teacher Y: I personally don’t. I don’t think it suits my style of teaching… If you raise your voice or shout or become overemotional at a child it then give them a pass to do the same to you. Um, I wouldn’t want to model raising my voice at a child then because I wouldn’t raise my voice in a work setting… or anyone in the real adult world. So, I don’t think it's an effective way to get them to listen. Obviously, I’m talking about shouting telling off, but you do have to raise your voice normally in a classroom to be heard sometimes. So yeah, as like a “I’m shouting at you, I’m telling you off” I would say I never use it. I would rather have a private conversation.
Appendix C
As part of my ECAD: 7004 module I have to complete a research project on an area of pedagogy within the school. My chosen topic is behaviour management. This questionnaire will help me better understand teachers' methodologies of, opinions on and attitudes towards behaviour management.
IMPORTANT NOTICE: Please note that all responses are anonymous. By completing the questionnaire, you are giving your consent for this data to be used in the research project. You do not have to answer all of the questions. You can withdraw at any moment, and if you do withdraw your data/answers will not be used in the research project.
Appendix D
Interview Consent Form 
As part of my ECAD: 7004 module, I am investigating the effectiveness of a calm classroom behaviour management technique. Conducting an interview will be a key part of this research project. If you agree to take part in this research project, I will ask you to complete the consent form found below.
IMPORTANT NOTICE: Please note that all data will remain confidential. By signing this consent form you are giving your consent for this data to be used in the research project. You do not have to answer all of the questions. You can withdraw at any moment, and if you do withdraw your interview/data/answers will not be used in the research project. Furthermore, you can retroactively redact and or remove any information by contacting the interviewer. 
Signature of Researcher………………………………..               Date…………………………..
Signature of Participant…………………………………               Date…………………………..

Declaration of Consent 
Appendix E
Ethics Form
APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Matthew Bowen

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	
Yr Athrofa

	4
	Campus:
	Swansea


	5
	E-mail address:
	2305320@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	
07837475160

	
	For students:

	7
	Student Number:
	2305320

	8
	Programme of Study:
	PGCE Secondary (English)

	9
	Director of Studies/Supervisor:
	Catherine Morgan





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in) Catherine Morgan

	☒	14/03/2024



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	[List any other relevant documents here] BERA Ethical Guidelines for Educational Research, fourth edition (2018) 
	☒

	4
	UNCRC Rights of the Child
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	How does a calm classroom policy impact the ability to manage the learning environment?

	2
	Proposed start date:
	14/03/2024
	Proposed end date:
	31/07/2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

The purpose of this research activity is to explore and discover how implementing a calm classroom behavioural policy affects the management of the learning environment. Existing research has informed the proposed activity. In particular, Paul Dix’s (2017) work on behaviour management and his philosophy of building a ‘calm classroom’ and having the behaviour policy start with the adults and teachers in the school. I want to research behaviour management and classroom cultures as it is an integral part of the teaching and learning process. I want to meet Maslow’s Hierarchy of Needs to deliver a safe space for my pupils and then create a positive classroom culture to accelerate learning and development off of that safe foundation.

(this box should expand as you type)

	4
	Research Question
How does a calm classroom policy impact the ability to manage the learning environment?


(this box should expand as you type)

	5
	Aims of Research Activity

The aim is to improve my understanding of how a calm classroom behavioural policy impacts the management of the learning environment within a secondary school.

(this box should expand as you type)

	6
	Objectives of Research Activity

The objectives of this research activity include using methodologies such as interviews with senior stakeholders (staff, SLT, safeguarding leads), observing both staff and pupils and collecting questionnaires from pupils and staff to cultivate a rich pool of quantitative and qualitative data to answer my research question.

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	I will carry out interviews with several members of staff. These members of staff include class teachers, SLT and safeguarding leads. The interviews will be semi-structured. This means that they will follow an outline, but allow room for new questions should an interviewee say something worth investigating further in the moment. The interviews conducted with pupils will take place in a group format with multiple learners present; these interviews with pupils will take the shape of focus groups.

I will conduct focus groups with groups of pupils from a wide range of age groups. The focus groups will contain a wide range of age groups to obtain a full range of data across age, gender etc.

I will conduct questionnaires to be filled out by members of staff and pupils. The questionnaires will be anonymous to protect confidentiality and achieve an honest pool of answers unaffected by biases. The questionnaires will be approximately 10 questions long to ensure full engagement from participants. Furthermore, questionnaires will be physical and not online for ease of access. As a result, they will kept in a secure location. 

I will conduct a series of notified observations. Through these observations, I will observe how the classroom teacher interacts with their pupils, sets expectations for behaviour, gives out instructions and wields their authority in the room. Moreover, I am particularly interested in how the teacher uses their voice and how frequently, if at all, they raise their voice or shout. These observations will be carried out with strict confidentiality and anonymity in mind. Furthermore, participants will be aware that they are included in the observations which may impact the research findings, but it will be important to maintain rapport and a sense of openness with pupils. I will observe a total of 10 lessons to collect a sizeable, yet realistic and practical, amount of data. I will obtain consent/assent from both teachers and classes prior to the observations. 

I obtain consent/assent for all these proposed research methods prior to the research taking place. Participants will sign a consent/assent form which contains all the necessary details for the research project to ensure they are fully informed. Any data collected will be destroyed as soon as possible if a participant requests it. 


(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	A secondary school.
Questionnaires can be completed at school or home.

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☒
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	
This research project will contribute to creating a Wales of cohesive communities by investigating how teachers manage the community of their classroom and generate a positive learning environment and culture. By investigating these factors, my research findings will contribute to understanding how communities grow, develop and improve. A classroom is a microcosm of society holding many different identities, ideas and beliefs together. By understanding how a classroom in Wales creates a positive culture, we can then apply those findings to wider Wales.

(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	Approximately, 5 staff members and approximately 60 pupils.


(this box should expand as you type)

	11
	Who will the participants be?

	
Participants will consist of pupils and staff located in a secondary school. Consent and assent will be obtained prior to any research taking place. A mixture of FSM, ALN learners, genders and age groups. I will use two classes, one KS4 and one KS3, to participate. Staff participants include the classroom teachers, one teacher from outside of my specific department and two members of the senior leadership team with one of those members specialising in behaviour, safeguarding and pastoral concerns.

(this box should expand as you type)

	12
	How will you identify the participants?
	
Participants will be identified by myself prior to conducting any research. I will use two classes, one KS4 and one KS3, to participate. I will do this to collect data from two different age groups. The staff will be chosen due to their relationships with the pupils involved, their knowledge of the behaviour policy at the school and their experience in behaviour management. 

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

There is a risk of mishandling sensitive data.

(this box should expand as you type)
	How you will mitigate the risk to participants:
I will mitigate the risk of mishandling data by diligently upholding confidentiality and anonymity. Furthermore, I will store the data in secure, safe places. Participants can elect to opt out at any point and have their data destroyed at any point. Moreover, participants can withdraw at any moment. Additionally, my research will be informed by the BERA and university guidelines. 


(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Emotional distress.
A breach of ethics.


(this box should expand as you type)
	How you will mitigate the risk to the investigator:

I will mitigate emotional distress by remaining sensitive to topics, respectful to participants and handling sensitive subjects and topics with the respect, care and attention they deserve. I avoid a breach of ethics by following the BERA and university guidelines.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Adverse publicity.

(this box should expand as you type)
	How you will mitigate the risk to the University:

I will mitigate the risk to the University by maintaining confidentiality, and anonymity and protecting sensitive data. I will also follow the university standards and codes of conduct.

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Risk of wasting paper.

(this box should expand as you type)
	How you will mitigate the risk to environment:

All paper will be recycled.

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001832523140



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
On request, I will be able to share the headline findings of my research. Participants will be able to request to view findings by requesting to view them in person or via email. If a participant requests to view findings over email, I will arrange an in-person meeting to share the findings to avoid any sensitive data being lost, misplaced or hacked. 

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	I will obtain assent/consent by sending out a form detailing all the information and procedures involved in my research project to inform the participants and gain their consent/assent. Consent/assent will be obtained before any research is conducted. I will obtain consent/assent via physical consent forms. I will give these forms out at the end of the lesson for the pupils to take home and consult with their parents. Staff will be given the consent forms prior to the research to allow them time to read the information included about the project. 

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
I am going to maintain confidentiality by not putting any identifiable references in my work. I will not refer to any persons or institutions by name. If a participant requests this data be removed, it will be done so as soon as possible and without question.

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	
	X

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	

(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	

(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All devices contain password protection. Data will also be anonymised. To avoid the respondent being identified via their identifiers (age, gender etc.), steps will be taken such as omitting information and refusing to over-describe the respondent. Respondents will have the right to view the data relevant to them and be able to have that data removed at their request. Physical forms of data will be kept in a secure location that only I will be able to access.

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	
Every participant’s data will be kept in a safe location such as a password-protected computer. If data is transferred, it will be done securely and to the university’s OneDrive which is encrypted. Consent forms will be kept in a safe location and digital consent forms where required will be kept in a password-protected computer.

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Myself (the researcher).
Any participant who requests to view the data they provided.

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Myself (the researcher).

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Physical paper consent forms and questionnaires will be kept in a secure location where only I will be able to access them. Moreover, digital data will be secured in a password-protected computer. Data will be destroyed if requested by participants.


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Matthew Bowen
	Date:
14/03/2024



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Catherine Morgan
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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the teaching and learning process. Learners can only learn when they are engaged and 


feel safe. Thus, behaviour management and classroom culture form the bedrock of 
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ching and learning. Furthermore, behaviour management is a vital skill that 


teachers early in their practice often struggle to develop. (
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