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	Target 2
	Try to rely more on peer-reviewed literature as opposed to websites and blogs



Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport – PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.


Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	From my teaching placements, I realised quickly how beneficial and important the use of assessment is within the classroom and to the children’s development. After much research and observing my class mentors use assessment for learning, I rapidly decided to take on as many different strategies and utilise them within my lessons. Although I feel I used AfL and knew the importance of them on my first and second placement, it was not until my final placement where I really made it my target to implement them effectively and as much as possible. To reflect on my third placement, I spoke with my class mentor about the techniques she used, and thought was beneficial to the learners and took note of these to do some further reading on them. 

During my lessons, I would begin the lessons by questioning the children about what they already knew and got them to activate their prior knowledge, this would then activate the children’s thinking skills and generate a brief chat within the classroom. I would then ask the children to feedback to myself but would often use lollipop sticks as a form of assessment in order to encourage engagement from all learners. As well as questioning the children I would add in ‘2-minute challenges’ to my introductory PowerPoints for example when I would introduce a new topic or new words in order to get the children thinking and also to gather an idea of their knowledge/ability.
In my class, my teacher and the other year 6 teacher were very passionate about scaffolding/modelling work to the children and letting them know exactly what their expectations were of them. I therefore applied this within my introductions/introductory PowerPoints such as adding a WAGOLL so that children knew my expectations and had a clear understanding of what was expected of them. After scaffolding the work to the children, I would then carry out an Assessment for Learning strategy where I would ask the children to put their heads down on their desks, I would then ask them to display their hands if they were “happy and understand the work”, “understand but need a bit of support” or “really do not understand the work and need support”. From using this assessment technique, I was able to see what children needed help the most and also what children are happy to carry on, this technique was useful as it is anonymous to the other learners so therefore the children would be honest. 

Moreover, at the end of lessons I tried a range of different assessment strategies such as exit cards, traffic light systems within books and asking the children to look at the emojis on the board and choosing one to represent how they felt about the lesson. 

Overall, I feel as though I have carried out many assessment for learning strategies throughout my placement and I will continue to make assessment a target and priority in the future. As well as implementing strategies, I took on the school’s marking policy which included giving the children a comment and then a ‘tiny task’ where I give the children a task that challenges them further with the work they have carried out or something to further test their understanding. By following the marking policies, I was able to assess the understanding of the pupils to ensure I was providing them with the right support and to know what to plan for with the next sessions. 


	What have you learned?
	I have learnt that assessment is vital within the development of learners, and we must utilise it within all areas of teaching. I have learnt that there are many fun ways of implementing assessment and many ways in which the strategies are anonymised which therefore ensures the pupils are being honest in their responses. Utilising techniques like the heads on the table approach allowed me and the classroom staff to see where exactly the children needed support and gave us the opportunity to focus on those children who needed more support than others. Also, the use of lollipop sticks in the classroom was very effectual because it enabled those children who are not as confident to put their hands up the chance to talk/answer a question but also gave myself the opportunity to assess those who have not fully understood the question/topic.  

Furthermore, I have learnt that carrying out regular and consistent marking allows children to see where their strengths and weaknesses lie and where they need to focus. It also allows myself the opportunity to keep track of the children’s development and understanding. 
 


	What next?
	In the future, I aim to carry out assessment within my teaching and in my future classrooms. I will also seek guidance from other teachers throughout my future career in teaching on their experiences with AfL and what strategies they recommend. As well as seeking guidance from other teachers, I will look to do further reading and research on assessment to develop my understanding. I will also implement other assessment techniques more often such as peer assessment and self-assessment. 



Part 1



	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
Approaches/Blended Learning Experiences

	What did you do and why?
	During my placement, it was my aim to utilise and incorporate outdoor learning into my lessons. I aimed to plan lessons that allowed the children to learn outside of the classroom but also relating to relevant class work. My placement school fortunately used a lot of outdoor learning in their planning, for example every Wednesday was ‘Welly Wednesday’ where the children had outdoor learning for the whole of the Wednesday afternoon. I therefore planned a ‘Welly Wednesday’ afternoon to incorporate and learn more about the class topic (Land Ahoy!). The children firstly read a book during the first part of the lesson named “The Night Pirates”, and they then discussed the book and what they think pirates look like. I then discussed with the children what they think the main features are of a pirate and got them to use different description words to describe them to incorporate literacy into the lesson. The pupils then got into groups and chose a template that I provided them with to give them inspiration for the pirate they wanted to design. Then, the pupils were then sent off in their groups to pick different natural resources around the school nature reserve to make a pirate face out of natural resources and using their imagination. After the children have designed their faces, they will then present their work and ideas to their other peers to describe what they have done to make their pirate faces.

	What have you learned?
	 Through this experience, I have learnt how important it is to vary the environments that children learn in and provide them with the access to natural environments. Even though this lesson was more of a creative one, it still made those learners who are more hands-on flourish and succeed in something they feel confident in. Furthermore, it was great to see all children of all abilities getting stuck in and using their imaginations to help them design their work. The outdoor lesson gave the learners the opportunity to learn in a different environment using different senses, materials and really enjoy the natural resources around them.


Moreover, I noticed a positive difference in the behaviour in the learners during the outdoor session. I feel as though the children who had more challenging behaviour within the classroom really came out of their ‘shells’ and expressed themselves during the outdoor learning. For example, a child with autism within the classroom environment finds it difficult to concentrate and complete tasks however throughout the whole afternoon they led the task and was very keen to explain their pirate face at the end of the lesson. According to literature, outdoor learning is said to help in managing challenging behaviour to ensure children are in a calmer and happy environment to help them produce the best work possible (Pentagon Play, n.d). This enabled me to see the advantages that learning in different environments has on different learners and how important blending children’s learning is through the outdoors and within the classroom and the benefits it has upon children and their learning.


	What next?
	Going forward, I will continue to plan lessons incorporating the outdoors but also different learning environments for the learners. This is in order to ensure that the children are given the most opportunities to enable them to learn to the best of their potential and enjoy learning. I will also look to take this experience forward to other professional experiences and share the positive experience I have gained from blended learning. I will also speak with other teachers to see what blended learning approaches they have undertaken during their teaching.


I aim to develop my knowledge and understanding of this standard by watching videos of Forest Schools and doing further reading into Blended Learning Experiences.







	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	Throughout all of my placements I feel as though I have completed many lessons and experiences that link to this standard. However, something that has stood out during my final placement is the fact that I was asked to go on the year 6 residential for two days. Going on the residential was a very beneficial professional experience for myself and it enabled me to learn a lot and gain new experiences. The residential consisted of 51 year 6 children from both my placement class and the other year 6 class and we stayed at Manor Adventure House in the Brecon Beacons. The residential consisted of many activities, some outdoors and some indoors but were all conforming to the Health and Well-being Area of Learning but in real-life contexts. The idea that the children were taking their health and well-being onto a residential by taking part in sports made it a real rich experience for this standard.


Furthermore, another experience linking to this standard during my third placement is a trip to Sony, Pencoed. On this trip, the children were given the opportunity to put their knowledge of coding into a real-life context where they learned how people worked in Sony and also to learn new coding skills in a real-life context. This trip allowed the children to put their technology skills in a real-life context.


	What have you learned?
	From just these two experiences out of many, I have learned and concluded how important learning in real-life contexts is for children and their development. I have also realised that children learn most commendably when they can make links in their learning and actually see and understand things in context. Moreover, I came to realise how beneficial the residential experience was to the children’s motivation and behaviour because they were constantly engaged.

	What next?
	I am going to take what I have learnt from seeing children learning in real-life, authentic contexts and take it through my future career as a teacher. By doing this, I will be ensuring that the learners I teach in the future have the opportunity to develop into being ethically informed citizens.






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	My class topic this placement has been the rainforest which has opened up lots of opportunities for myself to implement cross curricular teaching in my lessons. When completing a lesson on rainforests I saw it as a chance to utilise cross curricular and make the lessons more engaging for the children. The main theme of this lesson was rainforest animals, I incorporated cross curricular themes in the following ways during my session: I used blended approaches to teaching by firstly using carpet time with the children to activate prior knowledge on what the children already knew about the rainforest and what animals they know live in the rainforest. The children used the think-pair-share AFL strategy to share the information they knew about rainforest animals and what they had previously learnt about in their trip to Plantasia the week before. I showed the children an interactive powerpoint on the carpet where I discussed and showed them different rainforest animals and presented facts to them where we discussed, this kept engagement high due to the digital competency. We developed both Literacy skills and Geography skills by discussing the information we had learnt on our Geographical visit to Plantasia. 


Furthermore, I then set the children off on task with their individual Chromebooks to begin creating a fact file on a selected rainforest animal where they used J2E and could also use the Kiddle search engine to find out information as well as using the fact sheets provided. This developed the children's skills in both Literacy and Digital Competency, it also kept engagement high. This task not only helped develop the skills mentioned but it helped with reading and writing as the children were reading and transferring information from the internet/fact sheets onto their own fact file. 


Lastly, the children then worked with their partners to discuss what they were creating their fact file on and gave them the opportunity to magpie different ideas. 


	What have you learned?
	I have learnt that using cross curricular themes in the classroom is thoroughly important in the classroom but can keep engagement high in the class. I have learnt how cross curricular themes can be implemented in different ways to compliment the main focus of the lesson. I have also realised and learnt that using cross curricular approaches helps develop the use of the four purposes and can develop valuable skills for the learners. This experience was important and relevant in my teaching practice as it has shown and provided evidence for a well thought, planned and taught lesson using cross curricular themes. I feel this lesson was not forcing the implementation of cross curricular themes and gave good, blended learning opportunities for the children. By giving the learners time to think-pair-share and to use their Chromebook independently it kept engagement high. I feel the lesson was successful and really enforced the idea that cross curricular learning does not need to be forced but subtly added into lessons.


	What next?
	I have learned the importance of cross curricular learning approaches and how it helps learners to work towards the four purposes. I will continue to ensure I am planning cross curricular themed lessons throughout all Areas of Learning and Experience. Furthermore, I think observing other teachers would be beneficial to see how they use cross curricular in their lessons which will provide me with guidance and inspirations for future lessons.


I am going to do some further research and reading into cross curricular teaching and themes.









Part 2

Introduction 

Throughout this assignment, I have chosen to critically reflect upon my progress and understanding of the pedagogical principle of Assessment for Learning which comes under the standard of Assessment. I have chosen to concentrate on this standard because of the personal experiences I have had throughout my school placements and because I have made it one of my priorities when teaching a class. Literature from The Welsh Government (2018) emphasises the importance of Assessment within the classroom and to the development of children’s learning. Assessment for Learning (AfL) according to a source is defined as the method used within teaching and learning which generates feedback for learners in order to help them improve in their learning, it also involves the learners within the process (Cambridge Assessment International Education, 2014). Also, other literature describes AfL as being the method of gathering evidence to support the understanding of a learner which therefore helps to aid the progression of the learner (Crichton and McDaid, 2016). This assignment will reflect mostly upon my recent teaching practice in a Year 6 class consisting of 27 mixed ability pupils. Throughout the three years of my teaching practice, I have understood the importance of using AfL within my teaching however, during my final placement I made it a target of mine to implement it as much as possible. Therefore, I have chosen to focus this assignment on AfL because I aspire to develop my knowledge further on it to take it into my future career of teaching and use it effectively. I am passionate to apply AfL to my future teaching styles because literature implies that it can upsurge the engagement of pupils within their learning (Liu, Wu, Zhang, 2021). 

Assessment for Learning has four main elements and I focused on them when implementing AfL within the classroom. The four elements of AfL are: Sharing criteria with learners, Quality of questions/quality of talk, Use and quality of feedback and Peer and self-assessment Black and Wiliam (1998) explains. There were experiences during placement where I used certain areas of AfL more than others which will be reflected on throughout this assignment. 

Critical Discussion 

Sharing Criteria with Learners

An important aspect of AfL according to literature is sharing success criteria (SC) and learning intentions (LI) with learners when teaching and is believed that without the purpose and criteria being shared of a piece of work, it is not possible for it to be attained by the learners a source explains (RSC Education, 2008). Success criteria is defined as “a list of features that a teacher wants the children to include in their work during the course of a lesson.” (TheSchoolRun, n.d), while, learning intentions are “a statement, created by the teacher, that describes clearly what the teacher wants the students to know, understand and be able to do as a result of learning and teaching activities.” (NCCA, 2015). Literature states that sharing the LIs and SC with the learners is important because they are being provided with the tools to take accountability for their own learning and to be more independent in doing well (NCCA, 2015). Sharing the LIs and SC with learners according to a source is acknowledged as being the most significant strategy under the umbrella of AfL (Snow, 2022, p.84). Likewise, this Assessment for Learning strategy is said to set the fundamentals for further assessment practices linking to the SC and LIs according to (Clarke, 2001). 

There is lots of literature that supports the use of sharing criteria with learners and John Hattie has explained that children will not be aware of what is expected of them without their teacher clearly indicating the LIs and SC (STEM Learning, n.d) which implies how useful sharing the SC and LIs is within teaching. However, it is argued that teachers should not rely on sharing the SC and LIs with learners because it can limit the freedom of the teacher within the lesson, and they may feel as though they cannot change up the learning CLIL (2021) suggests. Furthermore, the professionals within the education sector emphasise the importance in sharing criteria with learners because it is important for children to know the purpose in what they are doing in order to succeed (Department for Education and Skills, 2007). On the other hand, literature from Sadler (2009) explains that sometimes with a learner being given a SC to follow, it can restrict their learning and investigation of future skills. Therefore, this implies that sometimes a child can become too reliant on a SC and may not explore their learning further. 

Furthermore, within this Assessment for Learning strategy, another beneficial technique according to literature is displaying an example of good work to the children and discuss with them what some of the advantages of the work are will help the children (Brookhart and Moss, 2009, p.26) suggests. From my own experience, during placement I would show children a ‘WAGOLL’ which stands for ‘What A Good One Looks Like’ often to the children to display my expectations and they responded well to this strategy. Conversely, it is argued that teachers rely too much nowadays on giving children LIs and a SC and do not enforce them for the real purpose and just as a ‘tick box’ David Didau (n.d).  


Quality of questions/quality of talk

Another element of AfL is quality of questioning and talk, which is suggested by Taylor, Tuckett and Williams (n.d) to being a substantial tool utilised by teachers in AfL which gives children the opportunity to discuss their thoughts and learning ideas. According to the Welsh Government, asking questions “is the driving force of developing thinking and assessment for learning in the classroom” (Department for Children, Education, Lifelong Learning and Skills, 2010). However, the Welsh Government do advise that the questions asked must be effective and “high quality” in order for a good quality of talk to be made (Department for Children, Education, Lifelong Learning and Skills, 2010). During my time on placement, I took time within the classroom to have long discussions about the topic with the children and got them to have good quality discussions with their peers and ask informed questions. I found that taking the time to allow the children to have rich discussions with each other ensured that they were all involved and interested in the lesson. 

Research from Sullivan (2003) suggests the importance of the use of questioning as an AfL strategy and explains that teachers are enabled to find out the pupil’s prior knowledge but also detect any gaps in their learning and therefore aid their development to close those gaps. On the converse side to this, there is the concern that the right type of questions may not be asked like closed questions which therefore does not allow learners the opportunity to give expanded answers as advocated by (Brooks and Kirk, n.d). Therefore, literature suggests that it is vital that teachers carefully consider what type of questions they ask and how they structure them to encourage the best learning outcome for the pupils Taylor, Tuckett and Williams (n.d) writes. Furthermore, Petty (2014) explains that the use of questioning in the class should create rich thinking opportunities for the pupils in the class but also ensuring that the children feel safe when asking them by teachers giving positive responses to them. 

Moreover, a source from Taylor, Tuckett and Williams (n.d) advocates that for children to begin to think more critically about a topic, the teachers need to be moving towards the theory of Bloom’s Taxonomy of Educational Objectives (1956). Bloom’s Taxonomy looks at the cognitive skills that comes from questioning ranging from lower to higher order skills (Adams, 2015, p.153). On the other hand, there is some literature from Mackenzie Rickett (2020) that suggests that the use of Bloom’s questioning is “outdated”. 

A questioning method I used within my teaching was ‘lollipop sticks’ as I found that I was asking the same pupils with their hands up all of the time and therefore not all of the children in the class were actively participating. I utilised the lollipop sticks as an Assessment for Learning questioning method in order to give each child the opportunity and need to think about their answers. A study explains that a strength of using lollipop sticks is that they allow the teacher the opportunity to call on any child in the class rather than those individual children who you know will have the answer (ESC Region 13, 2016). However, a limitation of using lollipop sticks has been suggested by Mr M Tate (2017) as he writes that those children “who consider themselves weak don’t want this publicised” which indicates that this type of AfL method could have a negative impact in the class. 

Use and quality of Feedback

A third element of AfL is the use and quality of feedback and according to research, “good quality feedback is viewed as a fundamental aspect in the use of AfL” (Flórez and Sammons, 2013, p.8). According to Education Endowment Foundation (2021), feedback is information specified and given to the pupil in regard to their production of work in relation to the SC and LIs. As stated in literature from (Kee and Tay, 2019, p.4) feedback is said to be an area of AfL that positively effects and contributes to the learning of the pupils. To reflect on my own planning and practice, feedback was a big focus in my placement school, and I carefully adopted the marking and feedback policies the school followed in order to provide the children with good quality feedback. 

There is much literature that discusses the strengths and limitations on feedback and whether it has much of an effect on the learning of children or not. According to literature from (Hattie, 2009, p.173), feedback has a huge effect on the achievement of learners, but also believes that feedback works from pupils to teachers in order to make the learning more visible. Throughout my placement, I was aware of giving children the opportunity to feedback to myself on how they felt about the lesson or the lesson. For example, I gave the children the opportunity to feedback their feelings by putting an emoji keyboard on the interactive whiteboard, then giving the children some time to think about what emoji represented how they felt and then gave them the choice to feedback to myself their feelings. This was beneficial to myself because it gave me the chance to find out what the children felt about the session and their learning. Moreover, literature from (Victoria State Government, 2022) also supports the importance of pupils providing feedback to their teacher and explains that it allows the teacher to gain a level of understanding on the children’s learning and ability which then helps with future planning. However, (Muamaroh and Pratiwi, 2022, p.1125) imply that there is the concern that children may not feel confident in giving feedback to their teachers because they have the worry that their feedback is unacceptable or incorrect. 

A strength suggested from research about feedback is that efficient feedback aids the learner to look at their learning and the way in which they learn so that they can make any amendments in order to improve in their future learning (Victoria State Government, 2022). Wiliam and Black (1998) discuss the idea that feedback should be positive and not negative to have the best effect on the pupils. Ashlie Pankonin and Rebekah Myers (2017) support this as they discuss that by teachers often giving negative feedback to learners it could cause the children to develop a negative perception of themselves and their work.

From my experience on placement, I always ensured that I followed the marking and feedback policy of providing the children with a positive comment but giving them a target to build on however portraying it in a positive way to ensure their confidence was not impacted, this is discussed within my template. Also, on top of the written feedback that I provided to the children, I provided them with a ‘tiny-task’ which allowed me to challenge them further or do a further check to assess their knowledge. Furthermore, I consistently used verbal and live feedback during my teaching which really helped the children in their learning because I could give them live support with their work and explain to them in detail what I thought of their work or what I thought they could do better.

Peer and self-assessment 

The last element of AfL is peer and self-assessment which is the element that I would like to focus on taking into my future as a developing teacher. Peer and self-assessment according to a NFER Classroom, n.d) are important elements of AfL. The term peer assessment means pupils reflecting on their peer’s work against the SC and LIs of the lesson and self-assessment is the pupil reflecting on their own work (NSW Government, 2022) explains. The use of this type of AfL can aid students in developing their understanding and knowledge of the lesson’s SC and LIs and pupils are said to make more progress in their learning through being involved with their own assessing (NFER Classroom, n.d). 

There is a lot of literature that discusses peer and self-assessment along with the strengths and limitations of this AfL. (Logan, 2009, p.29) discusses that self and peer-assessment not only helps children develop their confidence as a learner but to develop their reflection and critical thinking skills. However, Briggs et al (2011) discusses that something to consider with peer assessment is that learners will be less critical about their peers work in comparison to their own, so they may therefore not benefit as much from peer assessment. Another strength suggested through research about this type of AfL, is the idea that it promotes a sense of belief to the learners that they have some responsibility over their own learning (Yorke and Longden, 2004). On the contrary, literature from (Center for Education Innovation, n.d) explains that a limitation of giving the children the responsibility to self and peer-assess work may not be reliable because children are not experienced in assessing work and may not do it accurately. However, Black and Wiliam (1998) explained that with children taking responsibility for their own learning through peer and self-assessment can increase their motivation and determination to learn.

Throughout my time in placement, I used a lot more self-assessment in comparison to peer assessment. Research from Nicole Papa (n.d) suggests that a strength of using self-assessment in the classroom allows children to recognise their strengths and weaknesses which therefore helps to aid in their development and to become more self-aware. Whereas it is noted from research that some self-assessment strategies such as the ‘traffic-light’ strategy take place as a whole class which therefore can be a confidence trigger to children as it is not private and is intrusive to their privacy in class (Brown and Harris, 2013, p.102). Personally, I found it useful to utilise techniques that were anonymous to the other learners in the class when checking children’s knowledge and feelings on a topic, for example as stated in my template, I would ask the children to put their heads down on the table and put their hands up for an emotion I would say in order to keep it private for the learners. 

Conclusion

In summary, the purpose of this assignment was to look at my own progress in planning, preparing and teaching of lessons that incorporate a specific pedagogical principle which in this case was Assessment for Learning and critically reflect upon my progress and the literature surrounding it. This assignment has examined the strengths and limitations of each element of AfL, and it is clear that many theorists believe in the use of AfL within the classroom. The Welsh Government emphasises the importance of a teacher using “Reflective Practice” and giving yourself the chance to critically reflect upon current teaching practice and how it can be further improved for the future (Welsh Government, n.d). Throughout the last section of this assignment, I will reflect on what research I have undertaken in regard to AfL and how I will develop my use of it within my future teaching career. 

The element of AfL that I will make my target to utilise and develop the most in my future teaching career will be peer and self-assessment. This is because from reflecting back to my teaching practice, I feel peer and self-assessment has been the area of AfL where I have not focused enough on or implemented as much as others because of a lack of knowledge on it. From research, it is evident that the use of this type of AfL aids learners in their development and according to (University of Exeter, 2022), both self and peer-assessment aids children to gain a better understanding of the SC and LIs of the work set which stands out to be as an aspiring teacher. From my current experience as a teacher and as discussed in this assignment, understanding the SC and LIs of a lesson is important and therefore utilising peer and self-assessment in my future teaching is vital as it will help with my implementation of SC and LI too. Furthermore, I feel that I have utilised self-assessment a lot more in my current experience in comparison to peer-assessment, therefore, I will use the research that I have undertaken for this assignment to help with my future practice whilst also seeking support from colleagues. 

One of the most significant findings that has emerged from this assignment is how important the use of this pedagogical principle is within the classroom. Although I feel that I utilised AfL already as a teacher, I will now make it my aim to implement it as much as possible in a future classroom. Assessment is a vital segment of the new Curriculum for Wales 2022 and is essential to a child’s learning and development (Hwb, 2022). Therefore, I will aim to integrate AfL consistently within my future planning. 
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