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Introduction
Reflection is a tool with which a person is able to introspectively look at their capabilities and shortcomings in order to improve themselves. In early years’ education this is a vital tool for educators in becoming better teachers to the children and to develop their skills further.
There are numerous ways in which a person can reflect on their abilities. These can range from reflecting on experiences or through reflection on skills that they possess. Ideally a person would be looking at their experiences to help identify where something may have gone wrong or how something can be improved.
Practitioners can better use reflection through various models that have been developed through the years. If we look at these models closely, we can see how well suited they are for implementation in early years’ practitioners and how they could potentially improve the quality of education that is being provided.
When it comes to reflective practice, every professional of an organisation is expected to continually develop their skills and abilities. This is primarily done through experience but the main driver of this is reflective practice. Generally, in a working environment an individual would regularly meet with their manager and be asked to discuss workload and other work-related experiences. This puts the spotlight on them and allows them to think about their position within the organisation and the work they’ve done to derive further goals. In early years’ education, this same principle can be used to help a practitioner determine where they can improve in their delivery of education and what skills they can use to enhance this. 
Cavilla (2017) describes the reflective learner as such:
1. [I]dentify . . . opportunities and achievements 
2. [S]et goals with steps to achieve them 
3. Review progress, act . . . on outcomes[,] [and] . . . check how things are going and take action 
4. Ask for feedback and advice; respond positively to feedback and advice 
5. Evaluate experiences and learning to inform future progress 
6. Communicate about their learning
If we use the steps above, we can see how these fit into the working environment and why regular discussions with a manager can help. This model of reflective practice can help an individual determine what they wish to achieve. In early years’ education, this may be suitable in order to regulate the learning curriculum for students and to what extent a practitioner is able to go. By identifying goals, an early years’ practitioner could potentially improve not only the skills they possess but the content of their teaching. This is a method of reflective practice which would be beneficial in the earliest most years of children’s education such as nursery schools.
Plant and Santasier (2004) mention in their review that even in the midst of work an individual may be able to use a process called reflection-in-action. With this, a practitioner should be able to stop, think and eventually problem solve while analysing the situation. The key here is that reflective practice requires thinking deeply about an experience or situation and determine best course of action. As this is more dynamic than general reflection, it would require appropriate critical thinking skills. Reflection-in-action may only be suitable for in the moment situations but it would still benefit an early years’ practitioner in solving issues that children they are teaching have. An example of this would be educating children who are unruly or have difficulty learning. By applying reflection-in-action, a practitioner could potentially adapt their method of teaching or content and appropriately help cater the educational needs of their students.
Schon (1984) was the first to mention Reflection-in-Action. The caveat here is that there is more to it than reflection. There are several steps in play and these are required to be able to implement the practice. The first in the process is knowing-in-action. This describes the situation of using what you know already and implementing it in your day-to-day work environment. The second step which triggers reflection-in-action is a surprising element, this causes the person to then use reflection-in-action to be able to change their work plan and adapt to a situation.
The benefit of reflective practice is that it does indeed help with critical thinking. As an individual is able to look back on past experiences and identify areas of improvement and success, they are able to analyse the situation in depth and determine better practices. This is key in critical thinking and as a result can help develop the ability to utilise reflection-in-action.
Kreber (2004) looks at Mezirow’s model of reflection. In this model there are three components which are identified where reflection is best applied. The three components are content, process & premise. Through these it is possible to look back on an experience through different lenses and improve on multiple fronts. Content refers to the description of a problem, process refers to the method in which a problem is solved and premise is the environment in which the problem has resulted from. By analysing these three facets, ideally an individual would be able to ascertain areas of improvement. Application of this model in early years’ practice could involve teaching children who have learning disabilities. This would help a practitioner identify suitable methods in which they may improve accessibility so that each student is able to receive education that is equal.
Ménard, L. and Ratnapalan, (2013) denote a number of different models of reflection. If we take a look at them, we can see that they all follow a similar in that it requires a number of steps to be able to effectively reflect on one’s own work. They go on to describe how reflection is an iterative practice and, in some cases, can require a surprising or unknown factor to be able to learn and develop from experience. What we can surmise from this is that reflective practice is something which everyone is inherently capable of. If we are to simplify this, any experience which can cause a shock to someone’s cognitive system will always leave a lasting impression – how we deal with that situation will linger in one’s mind and naturally they would think about how they reacted. After thinking about the experience, they then would develop ideas about how they could have reacted and what they could have done better.


Reflective Practice in Early Years’ Education – A briefing
Aim
The aim of this brief is to help early years’ practitioners understand the importance of reflective practice and to utilise in a way that aids in maintaining quality services for young children and their families.
Outcomes
Practitioners come to understand this importance of reflective practice and are able to implement it into their professional development.
Potentially this practice could also be used in curriculum itself to help children develop the skills necessary to tackle education going forward.
Reflective Practice
As an early years’ educator, it is vital that the level of service that is provided is of the utmost high standard. Reflective practice is a tool which can be used to determine any underlying issues that may cause deficiencies in the quality of education provided and to acknowledge these issues going forward so they may be addressed in the next instance.
Reflective practice can be used in several various ways to help. The fundamentals all remain the same in any models that are used.
For incremental improvements it is important that a practitioner is able to review their lessons as frequently as possible to ensure that the lessons they are providing help achieve learning targets. Identify opportunities which will help students with their learning, this could potentially be through the use of new learning activities or supplementary resources. Set goals both for yourself and students which can be achieved incrementally so as not to overwhelm either party. Take the time to review progress and be proactive with outcomes to help better understand learning objectives and consistently check how things are going. Work closely with the children and their family by asking for feedback and advice; respond positively to feedback and advice. Evaluate these experiences and learning to inform future progress ideally with parents or guardians. And once again, communicate with parents or guardians and the children themselves regarding their learning to help develop more ideas.
When it comes to setting goals for children in early years’ education, this would ideally be done as part of a review. By allowing the children to understand their weaknesses and strength we can determine where they need to improve and discuss how they could be doing this. This is a lot easier as children get older and may be in some ways too much for those just starting out in their education. As Epstein (2003) and Finlay (2008) denote, reflective practice is beneficial in that it helps develop critical thinking skills. It’s important that as an educator, you are able to help them develop this.
The above is just one model from Webb and Scoular (2011) which can help practitioners improve the quality of the education they provide. It is also important that as an educator you are able to implement reflective practice within a moment’s notice as situations where problems arise may require it.
The ideal method for this is to use reflection-in-action. Ideally as a practitioner you are able to slow things down and be able to analyse a situation. It is imperative that you employ critical thinking skills in order to solve problems which can hinder the educational requirements of your students. This is an important tool in education as there are times where your abilities will be tested and it will be important that you are able to escalate or de-escalate situations appropriately. Using reflection-in-action can help mediate an unexpected situation such as children acting out or causing commotions. In a tense environment such as this, it is up to the practitioner to take control of the situation.
Reflection-in-action can be used in conjunction with Mezirow’s model of reflection to breakdown a complex situation. Think about how content of your learning can be adapted, whether you are able to amend the process which may not be suitable and what is the premise which has caused the problem and how to acclimatise to this for the next time.
One of the key developments that arise from reflective practice is critical thinking. As the practice of reflection itself requires an individual to think about their actions and reactions to a situation, they are able to deduce how to solve problems and potential outcomes. When a similar situation then arises, an individual may be able to overcome it more readily.
Conclusion
Reflection is vital as an educator in improving and maintaining the quality of education that you are able to provide. Think about how you can use your critical thinking skills to keep up with new developments or situations (Cirocco, 2007). This will not only provide a better experience for students but also help develop skills that can be taken forward as an educator.
Reflective practice is also important in the continued professional development and will help ascertain favourable characteristics that will benefit your career as a practitioner. It is a necessity in the workforce and as someone that will be shaping the education of children, a vital tool in your repertoire.


	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	Providing assistance to children of minority ethnic backgrounds with their reading comprehension through 1-to-1 reading sessions in a school setting. Primarily this was for children who had difficulty with their reading ability. This was done with children in Year 3.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	By having 1-to-1 sessions it allowed the children to read aloud and be able to help with difficult words when necessary.


	Eich rôl chi                                                                   Your role

	I was responsible for identifying children who had difficulty with their reading comprehension in class and may have been behind the others. I would then discuss with the teacher which children to work closely with.


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	· This provided an opportunity for children who struggled with their reading to catch up to their peers. This could generally be done as a bigger group by working through difficult words and pronunciation.
· Having 1-to-1 sessions allowed the children to reliably get help and provided an environment where they could be advised better.
· Some children were of the same ethnic background as myself and this proved a lot easier when explaining certain words to them.


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	· As these children spoke a different language primarily, it was difficult in teaching them about the nuances of the English language.
· Communicating in English where necessary was also difficult as some children were of different ethnic backgrounds to myself.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	· As someone whose first language is not English, I was able to utilise the method through which I learnt how to read myself.
· Basic reading skills which include understanding context and syntax of sentence structure and how to properly pronounce certain words


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?		

	· Listening attentively
· Providing positive & constructive feedback
· Ensuring that the child understands what they have read and how to correctly interpret words


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	· Treating each child with respect regardless of their background
· Continuously trying to improve the standards of each child’s educational needs by working with the teacher


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	· Prepare beforehand by analysing the reading material and identify any words that may be difficult
· Try different methods such as reading the book to the child so they can focus on the words and understand how they are pronounced and use context to understand the meaning
· Work closely with the teacher to identify children who have the most difficulty and to develop a plan in improving this ability
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	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Communication – Be able to relay information to children in the best possible manner
	In order to provide the best quality of education it is important that as an early years’ practitioner, students understand what they are being told
	This can be done easily in day to day by consistently engaging in discussion with others
	I currently take part in an Islamic studies group, where I am able to ask questions.  If I study independently it may provide opportunity to ask more questions and engage further.
	As soon as I am able to

	Listening – Be able to understand where children are having difficulty
	It is important that I am able to identify where students have trouble and to listen to them when they express these problems
	Be aware of common issues that children in early years’ environment may have and be able to identify these
	Again, engage in discussion with others more regularly and use this experience moving forward
	Ideally when the right situations arises, I will try to do this face to face with others

	Planning – Have an idea of what I want to do and how I want to achieve this
	To provide the best possible education it is important that I am able to plan ahead and be able to quell any problems before they escalate
	Create a structure that will enable me to plan out things beforehand – ideally through the use of a diary. Use this experience to be prepare to plan for activities and milestones in an early years’ educational environment
	This will require making time for myself where I can begin planning things
	This can be implemented immediately 

	Experience – Expose myself to more opportunities and gain experience in the early years’ environment
	By having additional experience, I will be able to improve my skills and experience new situations which will help me adapt to the environment
	Voluntary work or placements within childcare or primary schools would be ideal
	This will involve myself and working under others while also looking after children
	This would be ideally once schools are open and restrictions are no longer in place
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