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Introduction
This study aims to provide a comprehensive methodological analysis of the research conducted on police degrees in the UK. The effectiveness of higher education in preparing individuals for professional policing roles area and continue to be controversy. This investigation seeks to determine whether current policing degrees in the UK adequately prepare graduates for the multifaceted demands of modern policing.  
The policing system as we know it evolved in 1829 By Sir Robert Peel (Emsley, 2018). The idea of having a professional police force that works within rules and with policing from the public which would be run centrally was the start of the change to the policing system. Prior to this policing was run by uneducated, unpaid or policed on commission night watchers. Where Peel wanted policing to come from the consent of the public rather than the state (Wills, 2019). The Metropolitan Police Act 1829 formed the modern police system (Jones, 1983).  Police forces were rolled out across the country giving an image that was more friendly that pervious military styled enforcement. This good public image also was seen in the way police officers dressed. Their uniform looked more like citizens at the time rather than military uniform with helmets. There were physical requirements such as fitness, applicants needed to between the age of 20 to 27 years old and have a minimum height of five foot and seven inches. Officers' personal life was controlled where they were not allowed to vote and would need permission to get married. Due to significant public suspicion of the police, officers were mandated to wear their uniforms both on and off duty (Emsley, 2018). All ways of controlling police officers and their personal lives. By 1851 it was a legal requirement that each UK borough and county had their own police force.  Police forces underwent constant changes through the years. Including dealing with an ever-changing and increasing legislations to the employment of the first black police officer in 1837 to the first female police office in 1915 (Open University 2009).
By 1964 (Police-Recruitment, 2024) the police force had been reduced to 49 forces throughout England and Wales. Today there are 43 forces and three specialised areas including British Transport, Ministry of Defence and Civil Nuclear police services, with over 140,228 officers employed (Home Office 2022). Changes within the police continued such as the drive to recruit more females and those from the BAME and the LGBTQ+ communities. The changes in recruitment requirements such as age and height were banished. The introduction of more legislation especially the introduction of the Police and Criminal Evidence Act 1984 which saw more constraints on police power when dealing with the public. This act was introduced due to the many miscarriages of justice cases that were being claimed about the police and it was regarded as one of the most significant overhauls in police procedures. Although policing has faced many challenges especially the most famous Metropolitan police being classed as institutional racist (Macpherson, 1999) after the murder of Stephen Lawerance in 1993. Police forces continued to question their ethics as well as being professional on many occasions and more so in recent reports that state police forces, especially the Metropolitan police force continue to exhibit behaviours amongst some officers that is racist, misogynistic and sexist (College of Policing (CoP), 2023). The Police Vision 2025 paper (NCPP, 2016) which is a strategic plan developed by the Association of Police and Crime Commissioners (APCC) and the National Police Chiefs’ Council (NPCC) that outlines the future of UK policing. Through this it identifies areas of transforming policing within the UK to address the needs of modern society. The vision from both the NPCC and APCC is that of standardising police education and training including different routes into policing would ensure that recruits have the necessary skills and qualifications to undertake the role. 
Objectives of this paper are:
· Evaluation of degrees that have accountability and professionalism in policing 
· Measuring the Impact of Higher Education on Policing Practices that promote ethical behaviour
· Assessing Curriculum Relevance to Modern Policing demands.

Police degrees – and professionalism
Historically, the police were seen as untrained, unskilled, and often corrupt thief-catchers. To transform this image of policing into an organisation that represented a respectable and reliable service to the public changes needed to be made. In a broader effort to restore police legitimacy, and partly inspired by the prevailing ideas of the 1960 Royal Commission on the Police, which was undertaken due to police corruption; numerous senior officers aimed to enhance the training and educational standards of officers leading for the demand for professionalisation in police work which has surged significantly in recent decades (Lee & Punch, 2004).
There have been debates between police management and the academia field since the 1980’s (Reiner, 2010). The introduction of the new Public Management (NPM) on the UK Police Service in the 1990’s which had specific focus on individual performance management. There was a push for academic qualifications however, there was a danger of the understanding of police education and its application in practice. There were also concerns about how the organisation’s reception and understanding of the education (Williams et al 2019). However, with the changing demands within society from social aspects, mental health and non-crime calls pushes the argument that policing was changing. The push for all officers to understand evidence-based policing (EBP) which the use of analysing data is to enhance the more effective decision-making and best approaches that work best in policing. Klose (2024) states that most scholars concur that evidence-based policing seeks to advance the generation and application of scientific knowledge regarding policing practices. However, the longer serving police officers will not agree to education in EBP and state that there are good police officers with degrees and without them and that life experience holds equal value to academic achievement (Police Federation, 2021). It could be said that policing and academia can be seen as distinct realms. Policing requires immediate responses to issues, whereas academia operates on a different timeline, which can hinder their ability to collaborate effectively (Goode & Lumsden, 2016). 
In 2010 there was a further review and report of police leadership and training. This document was the first comprehensive examination of police training what was commissioned by the then Home Secretary Threasa May (Home Affairs Committee, 2010). The aim was to assess the effectiveness's of the then current training and make recommendations for new training and improvements. Neyroud (2010) made those recommendations including a single professional body of policing called College of Policing (CoP). It was identified that training standards were different across police forces, therefore there was a recommendation for a national standard of police training to ensure consistency and high quality across all police forces. There was also the need to have a stronger focus on ethical and professional standards which should be identified and delivered within police training. And finally, the report highlighted the need for ongoing professional development, rather than relying solely on initial training programmes. The impact of the recommendations was a new degree pathway for new recruits thus the start of professionalising the UK police. By raising standards and leadership it was felt that there would be an improvement in public trust of the police.  And by focusing of professional development then officers continue to understand the requirements of the role and update their knowledge (Hoggett, 2019). Additional educational knowledge shifted the focus of police training being from internal knowledge which could be narrow to more broader learning which could enhance their ability to continue learning throughout their careers. A clear direction from standards many years ago can be reflected in Lee & Punch, (2004: 233) where in 1975 a probationer PC was welcomed by their Sergeant saying, “Bloody hell, you’re clever with 10 O-levels; we’ll soon knock that out of you”.  Education within the police was not considered necessary.
These new police qualification changes were introduced for current servicing police officers however, by 2019 the CoP introduced different routes into policing. These included a pre-join degree where licenses and validation to some universities were provided to deliver this pathway. This is a self-funded pre-join undergraduate degree that students enter through university and studied full-time gaining academic knowledge and professional policing skills before applying to a police force. The Degree Holder Entry Programme (DHEP) which is a pre-join degree-holder route for those who have a degree and have joined the police. And a Police Constable Degree Apprenticeship scheme (PCDA), which enables those who join without a degree to study for a policing degree while on probation (Police Federation, 2019).  These qualifications were as Green and Gate (2014) state moving the idea that being a police officer is more than a trade or occupation. And that the professional role should include hallmarks of a profession encompass such as behaviours. Have professional association with formalised qualifications. Code of ethics and elevated standards of excellence would now be within the role of police offices.  
As Simmill-Binning and Towers (2011) identified that the police are not the only service to undergo changes. Over the past two decades, healthcare, education, and social and probation work have all experienced a process of professionalisation.  Jaschke & Neidhardt (2007) questioned the idea that those working in law are they legal scholars or teachers are they educationalists and are doctors' scientists or would those working in those fields call themselves practitioners rather than specialists or researchers?  Those in the above fields would have engaged with science for a few years during their academic studies, learning from scientists and writing a research paper as part of their studies. However, their educational goal was to prepare for a practical profession. Similarly, those who access their professions do not want to know if they are a scientist or researcher. They simply expect these professionals to be practitioners focused on meeting their needs. In 1919, the Nurses Registration Act standardised all nursing training but many nurses through the year qualified by hands-on experience from the hospital wards. However, by 2009 to become a nurse you had to register on an all-degree programme run by universities (Royal College of Nursing, 2017). When we consider what the nursing role is, do patients question what those nurses have researched or what areas of science they studied or what papers they would have written. What patients want is know is that if the nurse has an excellent practical profession understanding that would be put into practice. Can they look after that patient in the right and ethical way? How nurses get there most people do not question especially in times of need and medical assistance. However, Hayes (2014) states that the qualification shift has presented certain challenges such as that the nursing degree transformed the profession from being hands-on caregivers to more managers of care.  Institute of Medicine (2010) stated that nurses needed to assume more leadership and management responsibilities due to the changes in higher levels of education and training. Thus does the professionalising of the nursing service enable more competition where staff lose focus on traditional nursing care? The demands on evidence-based practice are the better outcome than the humanistic side (Ernst & Tatli 2022). As for the professionalising of the police Martin (2019) states that a range of factors have influenced the trajectory of police professionalism, particularly focus on the impact of policy changes, social expectations, and internal reforms within police organisations. They suggest that the efforts to professionalise the police align within two distinct concepts of professionalism.  One being the emphasise of professional trust and autonomy, meaning that officers are trusted to use their judgement and expertise in various situations.  While the other aims to standardise and restrict occupational autonomy meaning that having a unform approach to policing can lead to more consistent and predictable outcomes for all. Standards can make it easier to hold officers accountable for their actions leading to public trust if methods are seen as fair and impartial. Evetts (2011: 411) believes that the professionalising the police attempts to rationalize, reorganise, contain and control their work.
When it comes to the public opinions on professionalising the police Andrews (2024) surveyed 520 participants on the idea that police officers needed a degree or the ‘d word’ as he stated. The response was that two-thirds of respondents felt that a degree wasn’t strictly necessary for officers. Over 90% believed officers should still possess some form of higher education specific to policing. The research identified that the public is generally more comfortable with vocational qualifications rather than degrees or further education that reflects policing skills.  Having the degree as a requirement may for many members of the public be a sticking point. Looking at the qualification as an achievement rather than a requirement might gap the balance in the need for professional development in policing with practical public expectations. However, Braverman (2022) as the then Home Secretary stated that The College of Policing had been actively working to enhance the standards for new recruits, ensuring that officers were well-prepared to tackle the evolving challenges of modern policing. However, she had asked the College (CoP) to explore the possibility of a new non-degree entry pathway. Enabling the recruitment of top-quality officers who are not over-stretched with the commitment of undertaking a degree. Warners (2021) also states that Police forces are losing capable officers because they are struggling to keep up with the academic requirements of the degree element and sometimes failing the educational components thus further pressure placed on them from universities as well as their employer. They state that by having multiple pathways into policing is beneficial, and it should not be limited to degree holders or the requirement of obtaining a degree to remain in the force.

Degree pathways or in-house training
Initially the UK police training was a 13-week training programme held within a police headquarters then training would continue within the allocated police station that the newly recruit would be stationed. Fielding (1988) identified that during the time in police headquarters where the closed socialisation mode would unite the recruits in a process focused on transitioning them into their new police status. While 'stripping away' their old identity; desocialisation of their social roles, beliefs and behaviours as part of an individual's identity. Where the training school would involve unlearning old habits and ways of thinking as they would no longer be relevant or appropriate in their new social context. Then building those new recruits resocialisation where recruits adopt new norms to fit into their new social and professional environment. Areas such as the nature of shift work and the working environment not only enforces social isolation among officers but also strengthens their connection with fellow colleagues who endure the same challenges and policing issues. Manning (2008) apposed this as they believe that officers need the critical and analytical thinking which is sometimes overlooked due to a rigid identity through training. Effective policing requires building trust and relationships with communities, which can be hindered by a depersonalised, one-size-fits-all approach police officers which starts during their training. By playing down recruits' identity can lead to ethical dilemmas and human rights issues, as officers might be less attuned to the diverse needs and rights of the public. Millie (2014) states that police officers with diverse backgrounds from race, religion and family cohesion can develop those community partnerships and community engagement. Therefore, by depersonalising police recruits could lead to a profession that abuses power or a violation of human rights area which was seen in policing within the 1980’s where policing went through a turbulent time with incidences such as the Miners' Strike which led to confrontations between miners and the police. To other incidents that raised concerns on police conduct such as stop and searches, treatment of individuals in police custody to how victims were believe when reporting a crime especially rape (Grafe, 1982).  


Fielding (1988) argues that policing is an extraordinary and one-of-a-kind profession that no prior education, work experience or formal education can fully equip an individual for.  They believe that it is police training shapes recruits into being police officers which develops a sense of identity. The shared police culture that influences officers' actions and decisions can often see officers having a value of ‘them v’s us’ (Fielding, 1988).  It could be questioned that this is where those miscarriages of justice or the lack of trust in the police stems from behaviours that are passed down from one police generation to another. Keeping police training within the reams of the police training schools can lead to those learnt behaviours to be shared. Police qualifications have also been questioned and resisted by internal mechanisms such as police members. The move to develop police practices and to professionalise the police to improve society relations was objected by some due to deep rooted cultural behaviours (Chan, 1996).  Other oppositions for the degree include limitations of those applying during recruitment uptake. Potential recruits could suspend their application due to the university requirements and therefore could affect the representation within a police force, especially those from the BAME or LGBTQ+ communities and females.  The retention of officers could also be questioned as the degree requirements could put additional stress on recruits while balancing work, the demands of police duties, studies and family life. This could lead to burnout and affect their performance and commitment to their job (Police Federation, 2021). 
The wider attempt to regain police legitimacy came through policing degrees. The argument is that a degree can provide officers with a deeper understanding of law, criminology, the justice system as well as social issues (Lee & Punch, 2004) thus having those experiences to make more informed choices when dealing with complex situations. The way policing has change can also show that modern day policing needs better prepared officers. Areas such as cybercrime, terrorism, serious crime as well as other complex crimes are now areas which we face within society. Having deeper understanding through educations as well as reflective practice can equip officers with the skills to tackle these modern-day challenges. 
Heath (2011) research over three years looked at Sussex police and the University of Brighton who delivered their policing degree. Health’s approach was to determine which approach, being university or police training school, would prepare police recruits in the multifaceted demands and needs of policing. Through the research areas of practical policing skills, theory knowledge to long term career development was considered. The findings highlighted that in-house training programmes provided on hand-on practical areas that could be adapted first-hand within the field of policing. However, the skills obtained within university provided students with a further understanding of issues within society to better critical thinking that helped solved issues to further legal understanding. Heath (2011) research suggested that while both methods have their strengths, a hybrid approach that combines practical in-house training with academic education offered the most extensive preparation for new officers. Therefore, the integrated model could improve recruits' preparedness for police work and the challenges it brings with students' long-term professionalism and adaptability.  This is also supported by Belur et al (2020) who also undertook research into what works for police training. This research looked at both the pre-join student skills as well as the skills of students who were half trained with-in police training schools and with universities. Belur et al (2020) findings suggested that student-centred teaching within universities enhance critical thinking and problem-solving skills. Those students who attended police training schools favoured practical, hands-on training over theoretical lessons, and the field experiences or hand-on training transformed civilians into police officers.

Assessing Curriculum Relevance to Modern ethical Policing Needs 
Paterson (2011) who reviewed research from the 1970s in America revealed that graduate police officers were less authoritarian, less cynical, and exhibited more ethical and professional behaviour compared to non-graduates. The studies concluded that it was the overall university experience, rather than any specific course, that made the difference. Paterson (2011) also found that graduate officers who had a better understanding of the criminal justice system, were more adept at handling managerial issues, and were less inclined to overuse force in their dealing with the public.
Home Office (2010) reported that reforming the police was needed and this would be undertaken in several ways however, they did identify that the police needed strong professional leadership and must use professional judgement within these changes.  Martin and Wooff (2020) would argue that this learning of these professional judgements would come from the role that higher education plays and it can enhance skills to help with decision making in an ethical way. Educated officers are more likely to rely on research and data to guide their actions, leading to more consistent, fair, and transparent day-to-day policing practices. Ethical focused courses that consider policing by consent, human rights and developing those grounded ethical principles helps officers to develop decision-making choices that are grounded in ethical principles (Brown et al, 2018). Yet, Lumsden & Goode (2017) provides an in-depth look at the complexity of police officers' attitudes towards the professionalising of the police. While many officers support higher education which will potentially erase deep rooted cultures but will support professional status and improving policing. There are also concerns of tensions between traditional models of policing such as experiential learning, which is hands-on and practical. Having experiences from the streets in the push for academic qualifications will better prepare new officers. Potential incidents when operational could see those officers who have gone through university not able to cope with dealing with situations hands-on but more of a practical and identify best skill which could involve unethical decision making.  Lumsden (2017) also considers The College of Policing who have been instrumental in setting new education standards within policing. It is questioned if the move symbols links to bureaucracy and regulation brought down by government. This top-down drive for police being professionalised yet the bottom-up views of policing is still seen by many as an outcome that does not offer the practice and skills developed by exposing officers to a broader perspective being on the streets.
Terpstra & Schaap (2021) identify that some police forces within different countries require their officers to have a bachelor's degree. They focus on Norway and Finland where those countries forces have implemented a requirement for all police officers to have a higher education degree. There are several reasons for this including the population’s higher education achievement within the countries, therefore ensuring that the occupation was not left behind or perceived as an unappealing career choice.  Police education was considered essential to foster a more transparent and responsive approach to policing and to mitigate harmful police practices. However, Terpstra & Schaap (2021) identify that political and bureaucratic forces often shape decisions regarding police education reforms, particularly in the move towards professionalisation. They argue that the education programme become more generalist rather than specialists offering minimal opportunities for officers to specialise in specific areas but identify key motivations for education is that it can promoting ethical behaviour. Education programmes include general subjects which foster a deeper understanding of the ethical implications of policing decisions. White & Kane (2013) support this notion that degrees are important for offers to make ethical decision-making. There is a relation between education and the discretionary behaviours of police officers that is more aligned with ethical standards. 

Methodology
The purpose of this methodology chapter is to detail the approach employed in conducting the literature review for this study. The chapter describes the strategies used to identify, evaluate, and synthesise the available literature, and explains the reasoning behind the choices made by the authors during the research process. Any methodology is critical in secondary research as it enables credible research. Without a methodology, papers could be less credible or distort the truth and the reasons for changes (Denscombe, 2017). The methodology section of any literature or research source outlines to techniques and data analysis procedures that were used to conclude the results of the data. All sources used within their review should provide clear explanation of how their research, this then means the authors can confirm their studies are validated. 
Reality / purpose
The push for professionalising the police came due to new emergences within society as well as the use of technology advancements. The demand for improved police training that it was transparent throughout the UK as well as having technical proficiency but also ensuring new recruits had a more robust moral framework that would be reflected in society that they policed (HMICFRS, 2020). As well as these advancements consideration to who and how could support the occupational training and education connection which considered the links to universities due to their advancement of knowledge surrounding the subject matters.
[bookmark: _Int_wLbqBUWT]Lumsden & Goode (2017) research was focused based on insights gathered from 15 police officers, 4 women and 11 men all who were of white ethnicity and were selected by a research assistant in collaboration with a senior officer. Just this limited amount of individual’s as well as their ethnicity rules out a deeper understanding of professionalising the police. Police Professional (2021) identifies that those from BAME communities receive unfair treatment which can deter them from pursuing careers in policing. Research that reflects the lack of all opinions can damage the real issues of the question. 
What respondents did state is that professionalising the police was a way of government controlling and performance measures. One respondent commented that politicians assume officers are ‘buffoons in uniforms’ (Lumsden & Goode, 2017: 3). The epistemology theory for this reply could be that the officer in question experienced this objective due to being influenced by personal feelings rather than representing facts. What Lumsden does identify from all interviews is that the traditional view of policing is a profession where officers acquire knowledge and skills through on-the-job experiences and more than in university. However, respondents did identify that for some individuals they would not see the police as a professional role compared to other criminal justice careers such as solicitors or lawyers. Police professional scale is lower until it was professionalised. The author does state that the research in the future would need to include more individuals at different ranks, different genders and those from other ethnicities. Guyan & Oloyede (2019) state that having a diverse representation of individuals across different ranks, genders, and ethnicities in workforce evaluations mitigates systemic inequalities. Ensuring equality and representation of women and those from BAME groups ensures that good decision-making addresses good practices within the work. The value of this research also reflects the samples view of themselves. One of those interviewed viewed policing as a profession officers as professionals therefore, why change?
Terpstra & Schaap (2021) research compared police education in three different countries. The authors used a social-institutional approach where government, institutions and social norms have influenced the establishment of a police education. They undertook two research methods; the first being interviews with 53 individuals who were at various positions according to their police training and qualification status.  The authors hope that this would give a distinct perspective and view on their experience of policing degrees at different stages through their academic careers.  This can be supported by Tonon (2021) who looked at student satisfaction and experiences. Their findings identified two types; the first relating to student satisfaction with academic aspects. The second is interactions with fellow students, lecturers and campus life. Their research considered various students at different states of study from first year to final academic year thus, to get a clear impartial understanding from all levels. 

Knowledge and value
[bookmark: _Int_DUE9gl2p]Terpstra and Schaap (2021) examine the complexities and implications of introducing higher education for police officers. Their research primarily focuses on how various countries have integrated higher education into police training and the political and societal forces that drive these changes. The key insights from their study reveal that higher education for police officers is often seen as a means to professionalise the force, address society changes and to improve ethical awareness. They argue that higher education equips police officers with the cognitive and leadership skills needed to perform more effectively in complex situations. Furthermore, officers with college degrees are more likely to adopt problem-solving approaches, reducing the use of excessive force and increasing public trust within the police. Their findings suggest that higher education not only benefits individual officers in terms of career progression and professional conduct but also contributes to broader institutional reform. However, the integration of higher education into police training is often subject to political debates, with different stakeholders having varying expectations about its impact on policing. 
The research by Lumsden and Goode (2017) draws attending to the importance of police officers actively involved in research and those findings are more relevant and applicable to real-world policing challenges. How this is done is by engaging in higher education that allows officers to undertake research. They identify that there needs to be more collaborative partnerships between the police and academics so that both groups can enhance both the quality an impact of policing strategies. It would not just be a theoretical ideology but a practical reality that improves policing strategies.

Conclusion
In conclusion, this study has examined the role and impact of police degrees within the UK, analysing the effects on policing practice, professionalisation, the significant role in the professional development of officers and community engagement. In the UK, the debate over the necessity of policing degrees highlights both benefits and concerns. The research highlights that while police degrees have the potential to enhance officers' critical thinking, problem-solving abilities, have a deeper understanding of complex issues in society and overall professionalism (Paterson, 2015). Their effectiveness remains dependent on the quality of education, the integration of academic learning with practical policing, and ongoing support from police organisations. Degree programmes such as the Police Constable Degree Apprenticeship (PCDA), Degree Holder Entry Programme (DHEP) and the pre-join degree (PJD) have contributed to enhance the knowledge, skills and professionalism of police officers (CoP, 2024). The programmes aim to not only provide an understanding of policing and the issues faced in society that effect how officers deal with the public and build their trust but also gets officers to critical think and consider reflective practices when dealing with the public giving them skills to be capable of addressing contemporary challenges such as digital crime, terrorism, and community relations effectively (Ainsworth, 2004). The College of Policing (2024) emphasize that a degree can provide the necessary expertise for officers to navigate in the evolving demands of policing. 
However, critics are concerned that the academic focus alienates potential recruits with valuable life experiences or different skills and knowledge who many do not thrive in academic settings.  There may be challenges particularly regarding the accessibility of these degrees to all prospective recruits and the potential divide between degree-holders and non-degree officers. Continued monitoring of the impact of police degrees is essential to ensure they meet the needs of modern policing without excluding talent based on academic qualifications alone. Yet, if degrees were to continue then ensuring that they are more inclusive and accessible to all therefore bring skills to front line policing. The push for officers not to have a degree is also debatable. The pressure of balancing degree work with the demands of the job can also see low retention rates within the workforce. Policing degree or not, ensuring the right decision is made is crucial for police forces. Ultimately, the goal should be to strike a balance between academic knowledge and practical skills, allowing the police to recruit and retain officers who are not only well-educated but also capable of handling the diverse and evolving challenges of policing. By carefully considering the needs of both officers and the communities they serve, police forces and the College of Policing can implement entry pathways that ensure effectiveness, inclusivity, and operational efficiency.
Gaps in the research
Undertaking this research there have been some gaps within research identified. The long terms effectiveness of degrees is limited. This is due to the short term that the degrees have been running. This can lead onto tracking careers, performance, promotion rates and retention over time. Having this information can provide better insights into the benefits of academic work.  Also, consideration to officers' mental wellbeing, job satisfaction, and work-life balance remain underexplored. Many officers report struggling to balance their studies with operational duties, which can impact their performance and well-being. More research could help determine if alternative pathways mitigate these challenges.
Several Police Crime Commissioners, along with various police forces, have expressed concerns over the rigidity of combining academic and operational training. To address these issues, there may be a need to explore more flexible training options, such as expanding work-based learning or offering lower-level qualifications instead of requiring full Level 6 degrees. Additional research will be necessary to identify which training models are most effective in equipping officers with the skills they need while maintaining accessibility to a wider pool of recruits.
Evaluating the evidence comparing the operational effectiveness of officers who have undergone traditional training with those who have completed degree-based programmes.  Research comparing their policing skills, decision making and interaction with their community would provide a clearer picture of which produces better officers.  
And finally, the public perception of police effectiveness and professionalism. Are officers with degrees seen as more capable, trustworthy which can shape policing within communities.  
Recommendations future research
· [bookmark: _Int_XdNFhivS]Future research should further explore the long-term outcomes of police degrees as this will explore the long-term outcomes of policing degrees. It can also give insights into several areas such as effectiveness of degrees, public opinions and long-term value. 
· Long-term outcome studies can shed light on how police degrees influence career progression, job satisfaction, and professional development. This can help universities and police forces to tailor programmes to better support career advancement.
· Policy and funding decisions evidence on the long-term benefits of police degrees can support arguments for policy changes or funding allocations aimed at enhancing police education and training.
· Further international evaluation on policing education to identify best practices and innovative approaches.
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