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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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[bookmark: _GoBack]Critical incidents occur when an incident or phenomenon in the school environment is studied and evaluated critically.  It is not the incident that is critical but the act of studying them which makes them critical (Tripp, 2011). As an example, a child answering back could become a critical incident if the event was analysed (Andreou et al., 2015).  This report will focus on the incidence of a student becoming distracted during a maths lesson and resorting to using their mobile phone inappropriately in the classroom. This event caused the student to miss important information for activities included in the lesson. This report will remain non bias and will investigate the reasons why the student may have found themselves distracted and the next steps that could be taken. This report will critically analyse mobile phones in the classroom and the advantages and disadvantages they pose as learning tools. The methodology of observation will be studied and a discussion regarding the techniques used for observation will be offered. Further to this, a discussion will be held on how the use of mobile phones in the classroom may have an impact on the findings of the Donaldson report and the four purposes he proposed. The discussion will review the literature on how and why students become distracted in lessons and whether mobile phone exaggerate this. The incident itself will be analysed and a conclusion drawn upon regarding why this pupil became distracted. Finally, effects on the pupils learning will be analysed and future steps will be considered.
This report will follow the ethical guidelines for educational research and in doing so will protect the identities of all schools and pupils discussed (BERA, 1992). Predominantly one school will be focused on throughout this report this will be referred to as ‘School A’. The pupil that this report refers to will be referred to as Pupil A. School A is a comprehensive school in the South Wales region. In the United Kingdom schools in wales were found to perform similarly at primary school level, however pupils in England are more likely to get a C or above at GCSE than their Welsh counterparts (Epiorguk, 2019).  This illustrates the discrepancy between schools in the United Kingdom. 
School A has a relaxed policy on mobile phones. Pupils could use their phones during break and lunch times; however, they were not allowed to use them during lessons or in-between lessons. School A has 1214 pupils, 25% of whom receive free school meals and it has a 45.5% pass rate at GCSE (MyLocalSchool, 2019). In Wales the national pass rate is 67% A* - C (MyLocalSchool, 2019). This shows that school A has a much lower pass rate than average. The pupils observed in these instances where in key stage 3 in year 8. They were one of two top set classes; these children were set according to their Mathematical and English attainment in exams.  This class had 31 pupils, however, 2 students were absent on the first day of observation and 1 was absent during the second observation. There were 3 more able and talented students and 2 students receiving free school meals. For Mathematics this set was predicted between A*-D at GCSE level.  Student A who is the focus of this report is a student in School A and receives free school meals and is predicted a D at GCSE Maths. 
The observations took place during both English, French and Mathematics lessons. The critical incident that is the object of this report occurred during a Mathematics lesson. The observation took place over a period of two days and 6 lessons overall. The purpose of the observation was to observe critical incidents in the classroom. Although any incident could be analysed and regarded as critical only four incidents were recorded (See appendices). The decision of which incidents should be reported was left to the observer. Several methods of observation were used during the data collection period. Observations took place with a group of 3 observers all PGCE students between the ages of 22 and 25.  One class was followed each day in a class trail style observation method. 
For observation a non-participant structured approach was used. This means that the observer did so without taking an active role in the lesson. Although in this case the observer was in the classroom and the pupils and teaching staff were aware of their presence. The approach used for recording the observation was note taking during the observation and detailed notes constructed after the events. This was a beneficial approach as it enabled incidents to be recorded however allowed the observer to continue to watch the incident unfold. More detailed notes were taken after the event. The disadvantage to this approach is that incidents can be missed during the lesson while notes are being taken. If more detailed notes are drawn up after the lesson events may be written down with intricacies missed or misinterpreted making notes inaccurate. As with most methods of observation results are subjective. A critical incident can be analysed for many reasons and the focus will differ depending upon who the observer is. The advantage to the observation taking place in an unknown school is that the observation could take place without any preconceptions, minimising the opportunity for bias (Bonner and Tolhurst, 2002). The main flaw of this period of data collection was the limited time allowed to collect this data. It would have been beneficial to collect data over a period of weeks, allowing the students to habituate to the presence of an observer (Levine et al., 1980). The presence of the observer is likely to cause significant changes in the behaviours shown by the pupils, this could result in incidents being exaggerated in this instance (Pickering and Walsh, 2011). To further research a systematic approach could be applied. A tally could be conducted recording how many times pupils are seen checking their phones or not paying attention to the lesson. This method is useful for quantifying data, it would allow a direct comparison to be drawn between participating classes or schools. The disadvantage is that data is likely to be missed due to human error, it is unlikely that every time a child used a mobile phone that it will be spotted by the observer. As well as this it is subjective whether a child is paying attention or not.
A Sociogram was also conducted for each classroom. During observations there was a variety of seating arrangements. In 4 classrooms of 6 there was a seating plan and in 2 of 6 there was a boy girl seating arrangement. The sociograms looked at the interactions between the students and the teacher and of the interactions between pupils. Sociograms are an excellent tool for gaging pupils’ social relationships within a classroom. It is posed by Ladd (2005) that children’s social and emotional wellbeing has an impact on their ability to learn so a sociogram is an excellent tool for gaging the social and emotional dynamics in the classroom. This enables an analysis for the most appropriate seating plan for each individual classroom. 
The incident (See Appendix 1) occurred in School A on Wednesday 25th September 2019 in a Mathematics lesson during fourth period, this is the period preceding lunch. The Class was a Year 8 set 1 class.  At the point of observation Pupil A had one of the lowest attainments in the class in Mathematics. Pupil A also received free school meals, in the current curricular system often children from lower socio-economic backgrounds are condemned to educational underachievement (Krapohl and Plomin, 2016). The aim of the ‘Successful Futures’ report is to close this attainment gap between socio- economic backgrounds (Donaldson, 2015). Pupil A spent much of the lesson disinterested despite several efforts from the teacher to engage them. Throughout the lesson the class teacher used questioning for differentiation. Differentiation improves pupil confidence, in line with Donaldson’s key purposes (Donaldson, 2015). Each student was questioned appropriately for their ability, this is important as it allows each pupil to have a sense of achievement during the lesson (McNamara and Moreton, 2016). Student A was asked several basic closed questions and despite answering many of them never returned to fully engage in the lesson. Approximately 20 minutes into the lesson pupil A began looking at their phone under the desk, completely disengaging from the lesson. This contradicts Donaldson’s four purposes as he outlines that pupils should be: ‘Enterprising, capable learners who are ready to play a full part in life and work.’ (Donaldson, 2015). This critical incident resulted in pupil A missing an explanation of a class activity.  As the rest of the pupils began to do the activity pupil A was unable to as they had not heard the instructions. This resulted in a total loss of confidence by pupil A. The activity they missed was a dice throwing game in which the dice had instructions on each side. An example of one of these was to sing a question out loud. For the students able to take part in this activity it improved their Mathematical capabilities and confidence in their own ability. For this reason, the lesson reached many of Donaldson’s Key purposes. After the class Pupil A was asked by the observer what they thought of Mathematics lessons. They responded that they though Maths was boring, and that they did not enjoy the subject. Unfortunately, Pupil A’s preconception of the subject effected his learning during this lesson. 
There are a number of areas for potential research stemming from this critical incident. This literature review will focus on just three. Firstly, it will consider the use of mobile phones in the classroom and the rules surrounding them. This review will offer a balanced report on the benefits of mobile phones as learning tools and their disadvantage as distractions in the classroom.  The focus will then change to discussing why students get distracted in class and what the literature points to as a solution to classroom distraction. Finally, a discussion based upon classroom preconceptions and how this can affect attitude to learning.
The first consideration is the volume of students that find themselves distracted by their mobile phone during lessons. In a study conducted by McCoy (2013) it was found that the average student (in a study of 700) used their mobile device 10.93 times a day for non-classroom purposes. Of these students 80% of them recognised that their mobile device caused them to miss important information and instructions in the classroom. Considering the critical incident (See Appendix 1) this seems likely as over a period of 6 observations mobile phones were seen being used by pupils in most lessons. Currently 83% of 12-15 year olds own a mobile phone device in the United Kingdom. Of these students 63% of them admit to having at least one social media account and 99% of them on average spend 20  hours a week (internetmatters.org, 2019).  90% of students with a mobile phone in school admitted to social media and texting being the main reason for using their phones in the classroom (McCoy, 2013). This research shows how much of an issue mobile phones in the classroom pose. Therefore, it could be concluded that mobile phones are an unnecessary distraction to pupils in the classroom. 
Due to mobile phones having a negative effect on concentration levels in the classroom many schools choose to have a blanket ban on mobile phones. However, there is certainly an argument for the use of the mobile phones in the school environment as they can be used as a learning tool in the classroom. It is argued that provided there is a strict and clear mobile phone policy adhered to by all teaching staff mobile phones can be used as a productive learning tool (Ekanayake and Wishart, 2015). There are several apps that can be extremely beneficial to pupil’s engagement.  In the context of this critical incident apps like ‘Mymaths’ could be a useful differentiation tool for those students who complete tasks promptly. Ability appropriate tasks can be set on apps like this which improves confidence in students. It can make subjects like Maths far more accessible for those of lower attainment (Cakir, 2015). This could potentially change attitudes towards subjects with often negative connotations such as Mathematics.
The other benefit to learning though the use of mobile phones is social media. Although social media currently gains considerable amounts of negative press it has many benefits. Students can use social media sites such as ‘Whatsapp’ to collaborate and consolidate learning. These apps allow sharing of information and resources instantly and allows students to access this information at any time. This is supported by Donaldson’s (2015) purposes as it encourages students to collaborate and innovate with confidence.  As a case study, some students were given lessons over Whatsapp, including videos, voice notes and lesson materials. Their learning was assessed after a series of lectures against a control group who attended lessons. The results found there was no significant difference between the learning of each group (Gon, 2017). This research could change the way social media is currently viewed and the uses of it should be researched further. Using social media in this way sits in line with Donaldson’s enterprising, creative contributors’ purpose. This allows students to contribute to learning in a way in which the younger generation now feels more comfortable in. This may encourage the students of lower attainment to have more confidence to contribute to class discussions. The use of Whatsapp in learning could lead to an increased social constructivist learning environment (Naidoo and Kopung, 2016). 
The critical incident showed the detrimental effects mobile phones can have in the classroom. However, would this critical incident have been any different if it had occurred in a school without mobile phones? In an observation in a school with a strict no mobile phone policy although pupils were not seen using phones in class students still became distracted, for example playing with a water bottle. It could be that mobile phones at home are causing distraction of students in the classroom. Students are staying up later to play games and on social media. Meaning that a lack of sleep may be the cause of many distractions in the classroom.  Technology related behaviours are heavily related to a reduction in the amount and quality of sleep that adolescents are having (Harbard et al., 2016). Mobile phone use at home, particularly before bedtime, cannot be controlled by rules at school. This would explain why distractions are no more prevalent in schools with or without a mobile phone policy. 
As well as a lack of sleep there are several reasons a student may become disengaged during a lesson. Pupil A receives free school meals. This is relevant as there is a negative relationship between poverty and school attainment (Nieuwenhuis, 2018). There are several reasons for this negative correlation. It is important to question why free school meals students are associated with lower attainment. The first reason commonly cited is that lower income families regularly have parents with low attainment from school and therefore this trait is inherited by their offspring (Ilie et al., 2017). It is also discussed that students from lower economic backgrounds are less likely to have positive role models and are more likely to have peers from similar socio-economic backgrounds. This may not be conducive to a positive learning attitude. However, it should be countered that teachers are unlikely to be from a lower economic background as they are educated up to degree level. It is therefore possible that teachers set unrealistic social and moral goals for pupils from a lower socio-economic background, causing them to contest rules and expectations (Forte et al., 2018). These unrealistic expectations are likely to cause a drop-in confidence and therefore could lead to poor concentration levels.
This is countered by Taylors (2017) paper who questions the validity of using free school meals to assume a pupils social-economic status. Students may receive free school meals for a variety of reasons, including a parent receiving a state pension, being an immigrant or if a parent is actively seeking a job. These do necessarily qualify the family’s as being poverty stricken. This report continues to say that in children between 7-11 there is no common or significant relationship between children who receive free school meals and attainment. Therefore, it could be construed as unethical to associate free school meal students with poverty. There is conflicting information on the relationship between socio-economic background and attainment, however there is significant evidence to support the hypothesis that children from a lower economic background are likely to achieve a lower attainment. This may further explain why Pupil A had low concentration levels.
Behaviour is a form of communication; therefore, it is important to consider what Pupil A is telling us with this distraction (Siegel and Bryson, 2018). The most common reason for disengagement from a lesson is differentiation according to sources (Ricci, 2013). Although the class involved in this critical incident was a top set there was a mixture of attainment levels and the predicted grades were between A*-D grades. As there is a significant difference in attainment level differentiation was more difficult. In Pupil A’s Mathematics class differentiation was achieved by questioning strategies. However, all students had to complete the same activities and written work. As Pupil A was seated next to two students with high attainment it could be possible that he had lost confidence and therefore did not contribute to the lesson (Bruin, 2018). 
All students are different. All learners benefit from different strategies in teaching and have different interests. As well as this there is a divide between how male and female pupils learn. The literature points to boys being more likely to be distracted and self-sabotaging, particularly when given too many choices in a lesson (Platt, 2018). During the Mathematics lesson students were encouraged to independently explore the topic during the lesson with several activities. It could therefore be posed that in the case of Pupil A the lesson allowed to much freedom which led to his distraction. 
As well as the evidence suggesting that boys are more likely to thrive with a more structured lesson pupils’ preconceptions of lessons can affect their concentration levels. Pupils often come into lessons with a preconception of a lesson being too challenging or disinteresting. Therefore, even a lesson with excellent differentiation could fail due to preconceptions and cause students to be disinterested (Johnson, 2018). After the critical incident Pupil A was asked how he felt about Maths and he stated that he did not like the subject and found it challenging. This meant that they had a negative mindset towards the subject. It is widely agreed that negative attitudes in the classroom are one of the leading causes to disinterest by pupils. To counteract the attitude of intelligence being limited, a concept in the field of achievement motivation was put forward, it is known as ‘growth mindset’ (DeBacker, 2018). Growth mindset is the belief that achievement can be gained through hard work, dedication and that talent and intelligence are only the start point. It is a theory that is based upon a social-cognitive approach to motivation and personality by Dweck and Leggett (1988). The effects of growth mind set have been widely supported and it may be beneficial to implement this strategy for pupils such as Pupil A (Rieche et al.,2019). 
The next steps I would take in this critical incident would be to discuss it with the Pupil A with the objective of assessing for what reason he is not engaging in this lesson. It may also be beneficial to do a pupil trail with Pupil A to assess him in a variety of lessons. This may give a better idea as to whether he is disinterested in general or specifically in Mathematics. If he is disinterested in several subjects, then it maybe a case of this pupil having an external influence effecting his attention span (Haldar et al., 2018). If this is the case, then it would be important to discuss his attention issues with his parents to see if this behaviour is caused by any issues in the home environment for example using his mobile late at night. Asking about his habits with his mobile phone and discussing when he is accessing it may give a clearer picture in to his disinterest. However other factors could be affecting his ability to concentrate. As this was the lesson before lunch it would be important to consider if pupil A had eaten that day. Hunger maybe the cause of his lack of concentration (Zipp and Eissing, 2019). This would need to be addressed in the future so that issues such as this do not affect their future education. 
The fact that Pupil A confided in me that he did not enjoy Maths as a subject is extremely encouraging. The next step here would be to find out why he did not like it and if there are any other subjects he does not enjoy. In this instance I think it is likely that Pupil A found Maths challenging, particularly as he was one of the lower attaining pupils in a high set class. It could be worth considering the benefits of him moving to a set lower so that he is one of the higher attaining students in this class. This could improve his confidence in the subject and therefore encourage higher attainment. However, moving to a lower attainment set can have a negative effect in that it causes the student to believe that they are a of a lower ‘ability’.  The alternative would be to introduce mixed attainment sets. This therefore mitigates students having poor self-confidence from being moved to a lower set (MacLeod, 2018). 
This incident has made me consider the consequences of mobile phones in the classes that I will teach. It is important to abide by the school’s policies on mobile phones. In some schools a blanket ban on phones could be the solution to classroom distractions. However, with the use of mobiles so prevalent and the reliance of society upon them it may be worth considering if it is realistic to completely ban mobile phones. Donaldson’s emphasis on digital competence may restrict the rules upon mobile phones as it can be argued that they are an extremely useful learning tool. Access to the internet from a mobile phone without the need for schools to invest in expensive computers is a huge benefit. As a student teacher personally, I believe that its hugely exciting having the internet readily accessible in all classrooms through mobile phones. Although, a middle ground should be sought to allow the use of mobile phones in a controlled manner and inappropriate use in the classroom should be sanctioned suitably reducing the occurrence of it.   
Unfortunately, the use of phones and social media outside of the classroom are less easily controlled. Classes available to parents on the use of mobile phones may be a solution to this issue. Allowing parents to have an educated stance at home on how and when students should allow children to use their phones. Currently there is a scheme run by ‘internetmatters.org’ which gives advice to parents on mobile phone use. It gives age appropriate advice like accessing tools to analyse screen time, so that parents and children can have a clear view on how much time they are spending online; on which websites and when the time is spent. It is also extremely important that pupils are taught about appropriate use of social media and the importance of having time away from devices. 
In conclusion, this critical incident illustrates how many issues there are to consider for each individual pupil.  The use of mobile phones is unprecedented and more research into their effects on pupil learning would be beneficial. In this instance as I was an observer, I felt helpless in aiding Pupil A in accessing his learning more effectively. I believe that in this case a ban on mobile phones in the classroom would be an appropriate reaction to the incident. I also felt that Pupil A is likely to have outside factors effecting his ability to learn effectively and possibly suffers from adverse childhood experiences (ACES). If Pupil A were in a class I was teaching I would record his behaviour and if he were to regularly show similar classroom behaviour would feel it appropriate to discuss with the school safe guarding officer to ensure he was being monitored in other classes and receiving help if necessary. 
It is important to recognise that Pupil A was one of thirty-two pupils in the class, undoubtably he was not the only child in this class with external factors affecting efficiency in learning. To maintain the best learning environment for Pupil A, a suitable policy on mobile phones should be adhered to and sanctions applied if necessary. It is vitally important that Pupil A receives necessary intervention to ensure their future wellbeing and attainment. This should be done by careful monitoring and appropriate reporting to relevant staff members to ensure that their welfare is not at risk. This collaboration will ensure all bases are covered and allow the pedagogy to spread between departments and schools, allowing innovation in how best to deal with wellbeing. If necessary, his parents should be informed of his disengagement from lessons so that they can monitor his behaviour at home. This would ensure effective pedagogy, ensuring the best outcome for Pupil A’s future in line with the new professional teaching standards in Wales. However, it is equally important to consider each individual that makes up a class. The key tool to ensuring each pupil is catered for is differentiation. Good differentiation techniques can have a huge influence on confidence and attainment. Each pupil style will vary, and each individual personality, learning style and concentration will fluctuate day to day and year to year. The most important trait a teacher can have is the willingness to accept change for the best of their pupils. It is vitally important that teachers remain vigilant of their pupils and record and if necessary, report a change in behaviours to ensure everyone is given the best possible opportunity to excel in school. 
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Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26/09/2019


	Lesson details: 
Maths lesson, period 4
Year 8 Top set, 3 More Able and Talented pupils, 2 Free School Meals, 29 pupils
Lesson on probability 


	Classroom culture
(Are the students focused on learning?) 
On the whole the class was focused all lesson. The Starter was ready on the wall as soon as pupils arrived which gaining focus immediately. 
several different tasks and activities provided to keep pupils engaged. A few pupils were more active than others for example putting their hands up for all or most of the questions. 
In one particular task the students had to sing, several would not take part in this, however, did stay engaged. 


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
Very clear purpose which was outlined from the start and reiterated throughout. Several activities of working in groups, pairs and individually to reinforce the lesson aim. Including two games.


	Direction
(Are the students clear about what they are doing and how to do it well?)
Students understood what the tasks were however a few students were distracted by games on the table and mobile phones during explanations and therefore missed the explanation of the activities. This meant that they were then unable to grasp the objective and misunderstood. 




	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
Differentiation was excellent, simple closed questions asked to those students who were struggling, and more complex open questions asked to the students who were excelling. Pair and group work was used so that students could consolidate each other’s learning. 


	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
White boards were used at the end of the lesson for the teacher to assess if individuals had understood the lesson. There was excellent engagement by all during this task and all students grasped the main concept of the lesson. 



	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

One student used his phone during an explanation of a task and did not understand the activity. This left him disheartened as he believed it was his lack of ability not allowing him to take part in the activity rather than his lack of engagement during the lesson. He spent considerable amount of the lesson then swinging on his chair and disengaged. However during the plenary he had gained some knowledge.  





Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26/09/2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): distraction by a mobile phone and general disengagement. 
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	This lesson was extremely engaging, and most of the pupils took an active role in their learning. However, one student spent the lesson deliberately disengaged. This was extremely frustrating as during the plenary he clearly displayed good aptitude. 


	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The teacher spread her questioning evenly between students. There was a variety of activities that were differentiated well for students. Closed questions were offered to the lower ability students and open questions offers to the more able students. The incident was not dealt with by the teacher and therefore the student was left to struggle.





	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
Due to the questioning being differentiated well there was a good sense of achievement during the lesson. On the whole students had a positive mental attitude towards the lesson and were actively involved in activities. They showed good progression at the end of the lesson. They used their prior knowledge and knowledge learned in the lesson for the plenary and in general students left the classroom with confidence. As the student on his phone was not listening he was not able to take part in the main activity and therefore his confidence in his ability dropped for the rest of the lesson, which resulted in even less engagement and he was swinging on his chair and playing with his pencil case. 






	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
If mobile phones were banned, he may have been more likely to concentrate on the instructions given in the lesson and therefore would have taken part in the activity. This could have increased his confidence in his ability and given him a more positive working attitude for the next lesson. It would also be worth considering if there were other factors effecting his concentration for example not enjoying the subject or external factors. Particularly as later it was found that this pupil was receiving free school meals.





























Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26/09/2019


	Lesson details: 
English Set 1, period 2
29 pupils 3 MAT and 2 FSM
Focus on Scene 2 Act 1 of Midsummers Night’s dream


	Classroom culture
(Are the students focused on learning?)
Students are extremely engaged during this lesson, however audible groan when lesson objectives are set out. Despite this the teacher manages to maintain an excellent level of engagement throughout the lesson. At times a little over excited by activities. 


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)

Purpose was not set out clearly from the beginning however after setting the first task the purpose became apparent and all students understood the lesson aim. Which was to understand Scene 2 Act 1 of A Midsummer Night’s dream. Activities were extremely engaging and had the students translating the scene from Shakespearian to modern day English. This reinforced their understanding of the scene.



	Direction
(Are the students clear about what they are doing and how to do it well?)
 Students have a clear goal and at the end of the lesson they know they will read their own versions of the scene out so are all trying to the best of their ability to complete the task.


	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
Students challenged as they are able to use their own language to complete the task and therefore the more able students were searching for more complex language and were reaching for a deeper understanding of the scene, these students translated more of the scene, where as the less able students only completed the first part of the scene using basic language.




	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
Homework was set for a similar task for the following scene so the teacher will be able to assess their understanding of Shakespearian language. The students also read out the work that they had completed in class giving an in class assessment. 


	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

At the beginning of the class one student put his hand up to answer a question. However, quickly put his hand down. The teacher asked him for his answer. The student tentatively answered the question. He got the answer correct and due to this gained confidence for the rest of the lesson and confidently offered answers and opinions throughout.  




Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date:
Digwyddiad critigol (Ffocws)/Critical incident (focus): Pupil putting hand up and down and ebing questioned
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
This was an extremely positive experience; it gave the child an extremely positive experience at the start of the lesson. This allowed the child to have excellent levels of participation for this lesson. 



	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The pupil put his hand up to answer a question and put it immediately back down. The teacher asked him for his answer. He had very little confidence in answering the question, however got the answer correct. Due to this his confidence improved for the remainder of the lesson. 







	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	

Ensure that each pupil is questioned and find praise in their answer even if incorrect. However also question pupils who are not offering answers so that all pupils remain engaged.







	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	

Ensure that all pupils are questioned, particularly ones that are not offering an answer. The ones with their hands up have confidence so the rest of the class needs to have this too. Asking pupils without their hands up is more likely to keep the whole class engaged not just those more capable students. 









	Y profiad newydd / Transformed experience




















Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 02/10/2019


	Lesson details: 
Science lesson (Biology)
Year 8 top set
Period 2 
32 pupils
4 MLD

	Classroom culture
(Are the students focused on learning?)
Students had come out of an exciting drama lesson so struggled to settle. Lesson started with a new seating plan which caused further disruption. Very limited focus throughout the lesson.


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
Aims clearly set out at start of lesson. Aims to discuss and understand adaptations of animals and plants. 


	Direction
(Are the students clear about what they are doing and how to do it well?)
Students miss several of the tasks due to not paying attention and fussing throughout lesson. Not all tasks are achieved and several do not put effort in to completing tasks. 


	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
All students are able to engage in the lesson, several activities involving group work took place. However limited uptake and therefore students were not challenged.



	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
Teacher uses questioning and worksheets to assess learning. 



	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?

Video was put on to outline a key principle of the lesson, however students chatting over the top of video and several did not understand the point of it. This mirrored the general attitudes towards the lesson. 





Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 02/10/2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): distractions while watching a video
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
I felt anxiety as the pupils came into the lesson extremely excitable from their previous lesson of drama.


	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
Students came into the lesson extremely excited by the previous lesson, there was an immediate disruption to the lesson as they had a new seating plan. This caused a lack of flow to the lesson immediately. The starter was a group activity and students failed to get involved and chose to discuss other topics instead. The critical incident occurred 15 minutes into the lesson. A video was being played and several of the students spoke over the incident and missed the main point of the video and therefore the following task. Due to the loss in focus the rest of the lesson was not well participated in. 


	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	The excitement levels coming from drama caused limited focus from the start of the lesson. The disruption caused by the change in the seating arrangement caused there to be a slow start to the lesson. The concentration levels did not pick up particularly from there. 


	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
A swifter start to the lesson and a quiet independent starter may have allowed there to be a calmer working environment and therefore more concentration.









	Y profiad newydd / Transformed experience




























Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 02/10/2019


	Lesson details: Year 8 set 1 
English lesson 
Period 3 
32 students
4 MLD

	Classroom culture
(Are the students focused on learning?)
Students settled very quickly and approached the starter with enthusiasm. All students were focused throughout the lesson. Very little break in concentration. 


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
Lesson objectives set out clearly at the start and returned to throughout the lesson. 


	Direction
(Are the students clear about what they are doing and how to do it well?)
Students using resources and accessing prior knowledge to complete tasks. All students take an active part of activities.



	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
Questioning used for differentiation. Group discussions means all students were able to take an active part in the lesson. 



	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
Questioning for understanding.



	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?
Students questioned individually instead of hands up. This happened at the start of the lesson and meant all students stayed engaged for the entirety of the lesson so they could be aware of any questions that they may be asked. Kept an excited class very calm.  






Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 02/10/2019
Digwyddiad critigol (Ffocws)/Critical incident (focus): independent questioning in English
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	The same class came in much calmer after break time. It was a relief to see they were more likely to participate in this lesson.




	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	The class teacher questioned several pupils without hands up, several pupils were questioned early in the lesson. Students were given a range of questions to allow differentiation. Some were asked to read out passages and others to answer open questions.  
The teacher spoke softly throughout the lesson and did not raise her voice to chastise pupils, she used small hand gestures or a look to signify if she was disappointed. 



	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
The questioning strategy was useful as it allowed students to engage and made them pay attention. Using small gestures and looks to signify disapproval meant several situations failed to materialize as students were not given the attention they were craving. 








	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
These quiet methods of chastising students were extremely effective at keeping the class quiet and did not allow situations to escalate. The questioning method which was used throughout the lesson not only kept pupils engaged but allowed them to be assessed during the lesson




	Y profiad newydd / Transformed experience



