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In Wales, day care provision has to have a responsible person in charge. This is generally the director, manager, secretary or other officer for the organisation. 
This person and setting is governed by the National Minimum Standards (NMS), which is the minimum expected level of care available in Wales. The NMS is designed to ensure that care provision is fit for purpose and meets the assessed needs of people using social care services, according to Jewell and Wilkinson (2008)
It is expected the registered person meets children’s individual needs and promotes their welfare. They plan and provide activities and play opportunities to develop children’s emotional, physical, social and intellectual capabilities. Surestart (no date) and also they are aware that quality early childhood education helps to reduce the negative effects of poverty for disadvantaged children, Ho et al., (2010)
[bookmark: _GoBack]As the Welsh Government is committed to using the United Nations Convention on the Rights of the Child (UNCRC) as the basis for its policies regarding young people of Wales since 2011, the Rights of Children and Young Persons (Wales) Measure 2011 has been put into practice as a way of protecting Welsh children. This is an international human rights treaty which Wales was the first country to sign up to and is used as a marker for quality according to the UNCRC (2011). Also, the Care Council for Wales is responsible for promoting and securing high standards across the early years and childcare workforce, making sure Wales has the right workforce with the highest qualifications and skills to develop the best care possible. 

 As the NMS has detailed minimum standards regarding; information keeping, contracts, assessments, Individual needs of the child, record keeping, working in partnership with parents, play and learning, nurturing and well-being, behaviour, healthcare, medication and food and drink, this is not a standard of excellence or quality which child care settings and the Welsh Assembly Government strive for. 
There are, however, various quality standards which can be brought into a setting to prove it to be a higher quality child care facility. 

As a quality assurance tool, the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2-5 year olds provision can be used. There is no requirement to use SSTEW but it is being seen as a worthwhile addition in child care settings, especially when used with other frameworks, according to the NDNA (no date)
Previous quality rating scales focus on aspects of the environment and routines, but include only a fairly quick look at the quality of relationships and interactions. The SSTEW scales go much further in defining what the adults actually do that support both children's emotional well-being and the characteristics of effective learning.  Adults play a huge role in helping children to be emotionally and intellectually ready to think and learn, and the SSTEW scales spell out the skills and approaches that settings can focus on developing in their practice. NDNA (no date)

SSTEW can be used in a self-assessment format for professional development or practice improvement, or it can be a tool for outside assessors to evaluate a setting. As it is not always easy for staff to understand quality if they have only worked in one place it helps to have more than one way of judging quality.” Southern (2016)
As a tool for improvement within a setting, SSTEW can be bought from a bookshop and used by a leader or manager of a setting to evaluate staff and how they interact with the children. It gives an accurate marker of how the staff and children interact on a daily basis. It is recommended by SSTEW that approximately 3-4 hours is allowed for the appraisal of the setting and their interaction with children, the leader does not interact with the staff or children personally, she should just observe and evaluate the interaction and the use of sustained shared thinking and well-being within the setting. 
Sustained shared thinking is a process that allows the child or adult to encourage and extend a child’s thinking. This can be done by modelling appropriate thinking patterns aloud, by asking open ended questions and by allowing the child to understand his environment and play on a deeper and more informative level, Clark (2007). Siraj-Blatchford (2007) describes shared thinking as an effective pedagogic interaction, where two or more individuals ‘work together’ in an intellectual way to solve a problem, clarify a concept, evaluate activities, or extend a narrative. This enables the child to have a deeper understanding and questioning of the world around them. Reggio Emilia educators retain the elements of constructivism while using Vygotsky’s perspective on the importance of learning in a small social setting. Freeman (2010)
According to Bodrova (2008), A Vygotskian approach suggests that young children can master necessary prerequisites of academic skills through engagement in mature make‐believe play and emphasizes the need for the adult scaffolding of play in the current social context. 
SSTEW assesses interaction between and with children. It builds on the EPPSE study which was the first major study to focus on the effectiveness of early years education. During the EPPSE study, 3,000 children were assessed at the start of pre-school and their development was monitored until they made their post 16 education choices, according to Waldren (2017) and Siraj-Blatchford et al. (2010).
It was discovered that children who had early years education gained higher English and maths qualifications at GCSE and became higher earners.
The SSTEW can also be used as an outside focus where assessors can come in and independently analyse the setting, using the same three- four hour format. The analysis then becomes a tool for training and continuous professional development within the setting, giving understanding behind the theory of development and how high-quality interaction between children and adults and children and children, support quality improvement within the setting. The NDNA offers a full training day on sustained shared thinking and emotional well-being for 10-16 people for between £699-806. There is a certificate of attendance supplied which also is of benefit to the practitioner’s CPD. 
During the Researching Effective Pedagogy in the Early Years study, (REPEY), it was found that staff training was an extremely important part of the sustained development of both the children’s thinking and the staff’s ability to interact effectively with the child. 
In the most effective settings the qualified teachers and NVQ level 2-4 staff members spent the greatest proportion of their time working with children on literacy activities. Teachers also devoted a high proportion of their time with children to mathematical activities. Untrained adults spent the majority of their time working with children in the area of creative development. We found in both interviews and observations that trained teachers used the most sophisticated pedagogy, including shared sustained thinking. When less qualified staff were working with qualified teachers we found significantly more sustained shared thinking interactions than when they were working alone or with less qualified staff. Siraj-Blatchford et al. (2002)
It was found, during the REPEY study that a quality setting should have adults who have a warm, responsive relationship with the children and adults should have high quality interactions with the children, including sustained shared thinking. To be a quality setting it is also recommended that there are clear educational goals which are disseminated to all the staff and also the staff have highly recognised early years qualifications, including qualified teachers, as it is important that SSTEW is used by practitioners with knowledge and understanding of children’s development and best practice methods as a new image of child-centred teaching and social inclusion while building a family and community participation becomes more prevalent, Tankersley et al, (2012). It is also important that parent’s involvement is supported and encouraged in the children’s learning by professionals. The emphasis Vygotsky places on parents as partners in their child’s life is crucial as he believed that everything a child learns is through the interactions with “knowledgeable partners” (Brooks, 2011). As we know, a child spends most of their time with their parent(s) during their early development, therefore emphasizing the importance of modelling positive behaviour for the child. 

The practitioner is assessed during the SSTEW evaluation on their ability to tune in to the child’s needs and understanding, being able to observe body language and the child’s activity. The adult will be expected to give their whole attention to that child and listen with interest to their interaction, modelling maintaining eye-contact, smiling and nodding as the conversation progresses. The adult then, in a quality setting, would respect the child’s opinion’s and ask open ended question’s, encouraging the child to elaborate on his thinking and decisions, using suggestions, reminders of previous conversations and providing a different viewpoint. 
This encourages the child to be in control of his own thinking and process his own thoughts effectively, allowing his personal well-being to be developed. ‘A useful definition of emotional wellbeing is offered by the Mental Health Foundation: ‘A positive sense of wellbeing which enables an individual to be able to function in society and meet the demands of everyday life; people in good mental health have the ability to recover effectively from illness, change or misfortune.’ NDNA (no date)

To support SST and well-being in a quality setting is a difficult concept as a three to four hour slot within a day might not give an accurate picture of a good or bad setting. It may also depend on which staff members are present or unavailable at that time. It does, however, give evidence of the 14 items on the scale and the quality in practice of the setting and where the improvement is to be concentrated. This gives the assessors and the setting the ability to deal directly with the specific area that needs attention, starting a bespoke training scheme, bringing SST and well-being development up to a quality standard within the setting. 

An alternative quality mark for a day care setting would be the Early Childhood Environment Rating Scale, revised edition, (ECER-R). This is not a new scale but a revision of the ECER, this scale measures the broad scale of the environment, covering: space and furnishings, personal care routines, language and reasoning, activities, interaction, program structure and parents and staff. As ECER-R has a similar scoring framework to SSTEW, they can be used to compliment each other, giving a wide and diverse opinion on the quality on the setting in question. Between the two quality marks, all aspects of a setting would be covered, allowing the setting to be assessed properly in their care of the environment and well-being of the children. 
Neunning et al. (2010) states, the ECERS-R can be used as a tool to see how well a program is meeting the needs of the children and to see whether children receive the protection, learning opportunities, and positive relationships they need for successful development Cryer et al. (2003). It can be used by researchers, practitioners, program monitors and early childhood professionals providing technical assistance to programs and settings. The ECERS-R scale consists of 43 items categorized into seven subscales. Items are scored on a 7-point scale from 1 to 7, 7 being excellent practice. The ECERS-R should be used by a trained observer at a time when children are active. The observation should include both play/learning times and routines, such as a meal, toileting, and preparation for nap Cryer et al. (2003). The authors recommend that at least 2.5 to 3 hours be spent observing in the classroom and note that spending more than 3 hours observing is preferable. An additional 20 – 30 minutes is needed to ask the teacher questions to help score indicators that were not observed. Neunning et al. (2010)                                                                                                 
The ECERS-R is the most well researched and used instrument for measuring Early Children’s Education internationally, according to Gregoriadis et al. (no date) as the ECERS-R measures the global quality of an early childhood program Keys et al., (2013)  Users of the ECERS-R have raised concerns that preschool classrooms can be scored in a lower category due to lax health and safety practices despite possessing other aspects of quality such as warmth and responsiveness of caregivers Gordon et al. (2015) Therefore, Burchinal et al. (2011) suggested that measures focusing on specific practices might have more predictive value than global quality measures.                                                                   
Over 30 states in America have adopted the Early Childhood Environmental Rating Scale-Revised (ECERS- R) as a component of their program quality assessment systems, but the use of ECERS-R on such a large scale has raised important questions about implementation, according to Zeng (2017) As the assessments are delivered over such a large area, they have a tendency to be inconsistent as they can be open to the interpretation of the assessor. Quantitative findings suggest that the quality scores between the two scoring systems could be dramatically different. Zeng (2017) An innovative feature of the Arkansas program, in America, is that parents who select child care facilities with an average of 4.5 or higher on the ECERS-R scales are eligible for two times the state child care tax exemption. Subsequently, both parents and providers are being rewarded for quality improvements that benefit the children, according to the Frank Porter Graham Child Development Institute. (No date)
As Camoni (2018) of the Program Quality Assessment in PA states, as the quality awards only give a few hours snapshot of the classroom on a typical day, including information about what is observed and areas of improvement. After the report has been generated what the manager of the setting does next is vitally important, as the use of an education program and professional development activities are at the centre and show the strongest associations with emotional and educational process quality, as suggested by Slot (2015)
During quality awards data collection, staff can highlight the challenge of carrying out effective assessment with limited time and the difficult balance to be struck between finding the time needed to carry out and record high quality assessments and spending quality time with the children in their care. Despite these challenges, settings value effective assessment and try to overcome these difficulties by providing dedicated time each week for staff to update and record assessment data and to introduce digital packages for assessment which, when used effectively, could reduce the time required to maintain assessment records, freeing up staff to spend more time with the children. Callanan et al. (2017) 
When the setting has analysed the quality report and has extended its appreciation of staff on the positive aspects, then the manager must analyse the weaker points of both quality awards and decide on developing best practice regarding those outstanding points. At this stage, it is wise to establish a plan for improvement with clear and concise goals and the implementation of continuing professional development, to arrange training on these best practice goals for all members of staff. 
Once the plan has been implemented and the training has been received, the members of staff will have extra qualifications and the setting can again evaluate the staff and children’s environment, well-being and SST, assessing the results and deciding on whether to implement more training and assessments to encourage best practice in their setting.   
The use of both the SSTEW and ECERS-R can work in tandem, giving a comprehensive over view of quality. The SSTEW concentrates on the quality of the well-being of the child and the aspects of sustained shared thinking. However, the ECERS-R is concerned with the environment around them, how their physical needs are met, with health practices, safety and activities are assessed and ICT and interaction with parents. Although, language and reasoning is addressed in ECERS-R it is not studied in such depth as in SSTEW.
However, as tools for quality, used together, they form a comprehensive blanket of analysis of a setting. Giving both parents and the setting a general view of the quality of both the staff and child interaction and the premises. 
Although the implementing of both the quality awards together, with the extra cost of the bespoke training, as it may be passed on to the parents, is an expensive addition to the already high cost of day-care. Also, it is difficult to assess a setting if the assessor is not able to compare and contrast its quality to other settings in Wales.  
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