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Use of Generative AI in Assessment 



	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 




AI Acknowledgement  
Either:
I confirm that I have not used any AI tools in the research and creation of this assignment. 

Reflective Assignment

Effective behaviour management and learner engagement are central to successful teaching and learning, particularly within post-compulsory education. Unlike compulsory schooling, post-compulsory education encompasses a diverse range of learners with varying motivations, life experiences, and personal circumstances. As a result, traditional behaviour management strategies are often insufficient or inappropriate in these contexts as a result must be adapted to meet their needs. This essay explores contemporary thinking and guidance on behaviour management and effective learner engagement from both academic and legislative perspectives. It critically evaluates the potential effectiveness of these approaches for post-compulsory learners and considers the challenges educators may face when implementing them. Throughout, relevant educational theory, research and statutory guidance are used to support discussion.
Behaviour Management
Academic literature has shifted from behaviour control towards interactive and learner- centred models of behaviour management. Behaviourist theories, influenced by Skinner’s work on reinforcement, suggests that clear rules and consequences help shape behaviour (Petty, 2009). However, in post-compulsory contexts, some frameworks may not recognise adult learner autonomy and certain intrinsic motivations. Learners at this stage often respond negatively to strategies perceived as overly prescriptive or controlling. 
Humanist theories, rooted in the work of Rogers and Maslow, argue that psychological needs such as belonging and self-esteem are foundational to positive behaviour. When learners feel respected and supported, they are more likely to engage constructively (Rogers,2011). This is particularly relevant in Further Education and Higher Education settings, where learners may juggle academic work with employment and personal responsibilities. As students shift into education post-secondary, it is vital that they feel valued as it has an influence on behaviour and persistence.
Social learning theory also emphasises the influence of role models and social context. Bandura’s perspective suggests that learners observe and imitate behaviour, meaning that tutors who model respectful, inclusive conduct can foster similar behaviour among learners (Curzon, 2004). Such relational approaches align with research that indicates supportive educational climates reduce disruptive behaviour and promote self-regulation. 
Learner Engagement
Learner engagement is frequently defined across behavioural, emotional, and cognitive dimensions (Fredricks, Blumenfeld & Paris, 2004). Behavioural engagement includes participation and time on task, emotional engagement reflects interest and belonging, and cognitive engagement involves effortful learning and strategy use. Within post- compulsory settings, all three are crucial for success. 
Andragogical theory, particularly Knowles’ work on adult learning, posits that adult learners are motivated when learning is relevant, self-directed, and problem-centred. Practical, real-world tasks, collaborative projects, and opportunities for reflection have been shown to enhance engagement by aligning educational experiences with learners’ goals (Gravells, 2020).  Inclusive practice, which acknowledges learner diversity and supports engagement from varied backgrounds, further strengthens participation and reduces behavioural issues rooted in disengagement (Francis & Gould, 2013). 
It is apparent that when a student disengages in the session it can result in disruptive behaviour. Learners who are bored, confused, or unchallenged may withdraw or act out. Thus, enhancing engagement via meaningful content, autonomy, and inclusivity is both a pedagogical strategy and a preventative behaviour management method. 
Legislative and Policy 
In addition to academic theory, legislative frameworks establish expectations and obligations that influence behaviour management and learner engagement in post-compulsory education. In Wales, the Tertiary Education and Research (Wales) Act 2022 also known as Tertiary Act represents a significant policy shift by creating a unified regulatory framework for the whole tertiary sector, encompassing further education, higher education, adult learning, apprenticeships and school sixth form. 
The Act established the Commission for Tertiary Education and Research, commonly known as Medr, which replaced the Higher Education Funding Council for Wales (HEFCW) in August 2024. Medr’s strategic duties include promoting lifelong learning, equality of opportunity, participation in tertiary education, and continuous improvement across the sector. 
One of Medr’s roles under the Act is to develop a Learner Engagement Code. This is a statutory code which is designed to ensure that all learners have structured opportunities to participate in institutional decision-making and have their voices reflect upon educational processes. It underlines that learner engagement extends beyond classroom behaviour to include input into how provision is shaped and implemented.  This means that post-compulsory learners in Wales must be given formal avenues to influence policies and educational planning, which aligns with contemporary academic emphasis on learner voice and autonomy as drivers of engagement and positive behaviour. Moreover, Medr’s development of this code reflects a legislative commitment to embedding earner involvement at strategic, institutional levels and not just within individual classrooms. 
Effectiveness of Strategies
The combination of academic insights and legislative frameworks suggests that behaviour management and engagement strategies grounded in respect, autonomy, and collaboration hold the greatest promise in post-compulsory contexts. There are many approaches that foster learner voice and agency such as those included in Medr’s Learner Engagement Code which can resonate with research showing that learners are more committed and productive when they see their perspectives valued by others. An example of this would be, learner engagement strategies that involve students in curriculum design, evaluation, and feedback mechanisms can enhance investment in learning and reduce resistance to classroom norms. Similarly, behaviour management that prioritises negotiation over intimidation, and restorative approaches over punishment, supports learner’s sense of ownership and responsibility. 
Medr’s statutory focus on learner engagement and protection includes learner protection plans that set out how learners’ interests will be safeguarded in cases such as course closure or provider failures. This demonstrates how policy aims to reinforce quality and trust across tertiary settings and support those who need it. 
Challenges
Despite progressive theory and supportive legislation, implementing effective behaviour management and engagement strategies in post-compulsory settings is not without challenges. One major challenge that can be identified in post compulsory settings is the heterogeneity of learners, this is because learners can be aged 16 or be mature adults who all have differing motivations, life responsibilities, learning preferences, and prior experiences. Tailoring engagement and behaviour approaches to such diverse needs demands substantial teaching skills and institutional flexibility. 
Institutional constraints such as large class sizes, limited resources and rigid curriculum requirements can also hinder personalised engagement and consistent implementation of learner centred behaviour approaches. Furthermore, policies such as Medr’s Learner Engagement Code are still under development and require careful collaboration between providers and learners to ensure they are meaningful and actionable. 
Another challenge lies in balancing compliance with broader regulatory requirements. An example, of this would be quality assurance and governance conditions imposed by Medr under the Tertiary Act with pedagogical priorities. Ensuring that regulatory oversight supports rather than burdens providers is critical, as is safeguarding that learner engagement initiatives do not become tokenistic box-ticking exercises.
Finally, mental health issues among post-compulsory learners present significant barriers to engagement and constructive behaviours. Educators and institutions may struggle to provide sufficient support, and this can impact both teaching and learning environments. 
Conclusion
Contemporary thinking on behaviour management and learner engagement emphasises relational, leaner centred and inclusive practices that foster autonomy, relevance, and active participation. These academic insights align with legislative developments such as the Tertiary Education and Research (Wales) Act 2022 and the establishment of Medr, which place statutory importance on learner engagement, equality of opportunity, and continuous improvement across tertiary education system. While such frameworks offer a positive foundation for supporting post-compulsory learners, practical challenges remain in implementation due to leaner diversity, institutional constraints, and evolving policy environments. 
Successful behaviour management in post-compulsory education is therefore best understood as connected with learner engagement. This could include environments that value leaner voices, promote relevance, and support wellbeing are more likely to foster both positive conduct and meaningful participation. As policymakers and educators continue to develop and embed strategies which are informed by both academic research and legislation. The goal continues to be the creation of learning experiences that are respectful, equitable and empowering. 
Reflective Account
This reflective account critically analyses two observations of teaching professionals focussing on how learner engagement and behaviour were managed within different post 16 sectors. The first observation was based on a Level 3 Sports Coaching course in the Further Education sector learning about Professional Development. Whilst the second observation was based on a Level 4 Sports Management course in Higher Education setting learning about Sport Stadia and Facilities. These observations are in line with professional protocol, both lecturers remain anonymous and reflections are framed to be constructive. There will also reflect my own teaching practice relating to behaviour management. This will highlight the teaching and learning strategies used to maintain engagement, promote high standards and adapt to learners needs, whilst also considering the best practice for my future development. 
A key behavioural incident occurred at the start of the session. A small group of learners arrived back from break 5 minutes late despite several warnings prior regarding arriving promptly from break. Lecturer A dismissed the late arrivals temporarily and continued the lesson with the remainder of the class who were all present and back on time. Lecturer A addressed the latecomers shortly after as they stepped out of the class to communicate the issue with those arriving late and the impact that could have on their futures both as students but also in work environments. The students then returned to the classroom and were apologetic about their actions.
This approach demonstrated high expectations and consistency. This is because lecture A had clearly communicated standards in the previous lesson and followed through when boundaries were crossed. By not allowing the late arrivals to immediately disrupt the session, the lecturer prioritised the learning of those who were punctual. Importantly, the issue was addressed separately, which prevented public confrontation whilst also maintaining dignity. This reflects a proactive and assertive approach to behaviour management. This is because expectations were pre-established, and consequences were predictable. Rather than escalating the situation emotionally, the lecture-maintained professionalism and returned focus quickly to learning. 
The lesson was highly activity-focussed which resulted in the students being encouraged to research potential career pathways and evaluate their chances of being successful in those jobs. Rather than delivering the content solely through a lecture via PowerPoint, Lecturer A facilitated discussion with the students and repeatedly asked “Why?” to extend their answers and manipulating the students into deepening their critical thinking. 
This strategy significantly enhanced engagement throughout the class. This is because students were not passive recipients but active contributors. The use of open questioning promoted analytical thinking and required learners to justify their opinions. This method caused students who had not spoken yet to simultaneously think about their responses prior to being asked as they understood what would be asked from them. Even the students who arrived late became fully involved in discussions once reintegrated. This is because they realised their mistake and understood the importance of the activities 
The success of the session appeared to stem from learner autonomy. This is because students were given control over researching careers which resembled their interests. This aligns with student-centred learning theories which mention that taking ownership can increase intrinsic motivation and reduces disengagement levels.
Critical Evaluation
From a critical perspective, the lecturer’s high standards regarding punctuality reinforced professionalism, particularly relevant in a career in sports context. However, dismissing students could cause potential risk if not managed correctly and carefully. Thankfully in this instance, the prior warnings and calm follow up discussion ensured fairness and consistency. It is also vital to know your students’ characteristics as the lecture knew that the students involved would thrive on that style of approach. 
The session also highlighted that engagement reduces behavioural issues. This is because learners were cognitively challenged and personally invested in the topic which resulted in disruption being at a minimal. The lesson could have been delivered via PowerPoint, but this would likely have reduced interaction and increased passive learning. Instead, adaptive facilitation allowed discussion to develop organically. Overall, the main insight from this observation is that discipline and engagement are interconnected. High expectations create structure, but meaningful activity sustains focus. 
The second observation began with clearly outlined aims and objectives. There were many structured group tasks involved within the lesson which were strategically designed to assess prior knowledge. The PowerPoint was concise, visually supportive and easy for students to follow. 
The lecturer used questioning effectively, again asking learners to expand and justify their answers. The students were encouraged to build upon peers’ contributions, promoting collaborative knowledge construction. 
A significant behavioural management decision occurred midway through the session. This is because the session took place on a Friday afternoon following an intensive morning lecture. The lecturer noticed declining focus and signs of fatigue creeping in to some of the students in the classroom. The lecturer made a conscious decision rather than sticking rigidly to the lesson plan, they introduced a much needed 10-minute break to allow the learners to step away and reset. 
This decision demonstrated adaptability and emotional intelligence. This is because instead of interpreting disengagement as a misconduct, the lecturer recognised appropriate factors affecting attention. By responding proactively, it prevented students’ further loss of focus. 
Critical Evaluation
This observation reinforced the importance of responsiveness. Behaviour management is not solely about enforcing standards, but it also involves understanding leaner wellbeing as fatigue, scheduling and cognitive overload can all influence engagement. 
The structured PowerPoint supported clarity and likely reduced confusion related misbehaviour. Cognitive overload can lead to off-task behaviour therefore, clear visual organisation acted as a preventative strategy. 
The decision to provide a break reflects personal authority rather than demanding control. This is because acknowledging the learners’ needs allowed the lecturer to strengthen their trust and likely improve their productivity for the remainder of the session. However, this approach requires careful judgment as frequent unscheduled breaks could lead to a reduction in academic rigour if misapplied. In this context, the decision was purposeful and measured, aligning with best practice in responsive teaching. 
Reflection of own practice
I delivered an hour session to the L3 college students with the aim of providing them with useful engaging warm-up games and activities in preparation for their upcoming school placements. My aim was also to develop their understanding of coaching communication and session structure. The lesson took place in a sports hall, and the activities were carried out mirroring one another side by side due to having 20 students participating. 
Overall, the session was energetic and engaging with students responding positively to the competition nature of the activities and appeared motivated by the opportunity to participate in games that differed from their usual structured drills. However, during one of the activities behaviours became increasingly unfocused on the purpose of the task. This was because some students began to get carried away and mess around with the footballs during the drill and not participating in the right manner. This led to me intervening and removing the footballs from that specific group and regressing the drill back into a tag-based activity whilst the other group continued with the footballs as normal. 
At the time, my decision to confiscate the footballs was reactive as my intention was to reassert control, restore focus and demonstrate consequences for disengagement. The strategy was effective in achieving compliance as students completed the drill appropriately once the footballs had been removed. However, reflecting critically, I recognise that the scenario is very common in children’s football and my approach should have been more around working with the students to finding a solution when they will be in the same situation.
In comparison with observation one, it is important that as the lecturer high standards are maintained in a calm and controlled manner and due to the competitive nature reinforcing suitable behaviour should have been mentioned. Similarly, observation two adapted to declining engagement. In contrast, I interpreted the behaviour in my lesson to be misbehaviour and disregarded the possibility that the competitive element had become overstimulating and that’s what caused the situation. 
On deeper reflection, the behaviour issue was partly linked to the set up of my session. This is because having two zones working simultaneously, my attention was being shared between both drills. The students took advantage of my back being turned and my focus switching to the opposite group as that is when the behaviour issue occurred. There is also an important distinction between behaviour management and engagement management. Most of the students were highly engaged and competitive in a positive way. The challenge arose when excitement crossed into distraction. This suggests I need to balance enjoyment with structured control. 
While I remained outwardly calm, my intervention was immediate and corrective rather than inquisitive. Developing greater emotional regulation and pausing before reacting would allow me to choose strategies more strategically rather than instinctively. 
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	Teacher

	Lecture 1 

	Date
	10.2.26


	Group
	L3 Sports Coaching 


	Topic/Context
	Professional Development


	Notes on the lesson:

	
Dismissed the handful of students that arrived 5 minutes late to the session and focused on those who were present and continued explaining the lesson ahead. (they were warned at the end of the previous lesson the duration of their break and reminded several times to arrive back on time). Lecture 1 set the group the initial task, whilst they stepped outside to talk to the late arrivals. 
The whole lesson was activity focused as it allowed the students to be heavily involved in answering and thinking more deeply about their opinions during the discussions. The lecture would constantly ask students “Why?” when providing an answer to allow them to provide examples or expand on their answer. 
The students were engaged throughout and even those who arrived late were enthusiastic and played a big part in discussions. 
The topic was focused on potential career paths the students could follow to reach potential jobs suitable for sport students, the lecture allowed the students to do their own research into how achievable each job would be or if there were potential contingency plans. 
The lesson could have been delivered solely by the lecture teaching all the information, however, the opportunity for the students to take control of their interests and work together was the crucial tool which made the lesson successful. 

	

	What I have learned:

	
I have learnt that sticking to high standards and discipline is crucial within a classroom to prevent it from getting out of hand.
I have learnt that practical activity type lessons can be successful in getting the most out of the students. 
I have learnt that having less control of the flow of the lesson and being adaptive to the students is a huge lesson in developing myself as a teacher. 
I have learnt the importance of focusing on the students’ interests instead of just talking over PowerPoint slides for the duration of the lesson.
	

	Targets to improve my own practice (mapped to professional standards):

	
Demonstrating commitment to learners and their learning by preventing late arrivals to disrupt the lesson. 
Demonstrate dignity, courtesy and respect towards others when giving their opinions or information based on their interests. 
Enable learners to take responsibility of their own learning and be there to support their information.  
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	Teacher

	Lecture 2

	Date
	6.2.26


	Group
	L4 Sports Management


	Topic/Context
	Sport Stadia and Facilities


	Notes on the lesson:

	
Clear lesson aims outlined at the beginning of the session.
Set the students’ activities and group work to carry out throughout the lesson to identify their knowledge of the topic. 
Identified areas for the students to expand on their answers or asked others for their opinions to elaborate. 
The PowerPoint used was easy to follow with clear bullet points on each slide which also included pictures for visuals. 
The students had opportunities to ask questions about situations that they didn’t fully understand. 
Due to the lesson taking place on a Friday afternoon, and after a very busy Friday morning lecture on a different topic, the lecturer noticed that some of the students were struggling to fully engage in the lesson over an hour in. 
The lecturer made the conscious decision to provide the students with a 10-minute break to allow the students to come back feel fully focused again. 
	

	What I have learned:

	
I have learnt that providing activities and small group tasks allows the students to bounce ideas and knowledge from each other which can be seen as remembering information greater.  
I have learnt that asking ‘why?’ several times can develop students’ explanation of answers as they must analyse deeper. 
I have learnt that an easy-to-follow PowerPoint can help support students’ attention spans and prevent misbehaviour from occurring. 
I have learnt to adapt the sessions to suit the needs of the students. If the lecture had continued with their lesson plan it would have resulted in the students to lose more focus which would have an impact on their participation as well as their input into the lesson. 
I have learnt to factor in the feelings of the students as their wellbeing is vital for the sustainability of the lessons. 
	

	Targets to improve my own practice (mapped to professional standards):

	
Demonstrating commitment to learners by offering them the opportunity to have a break during the lesson when it is clear they need it. 
Enable learners to take responsibility for their own learning by providing them with the option moving forward. 
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Lesson Plan

	Topic: Fun Warm Up Games
	Class: L3 Sports Coaching


	Date: 3.2.26

	Length of lesson: 1 hour
	Number of students: 20

	Resources required:
Sports Hall, Footballs, Goals, Bibs, Cones
Students will need appropriate Kit and footwear

	Aim of Lesson
Provide the students with fun activities that they can deliver themselves.
An insight into different ways to coach/ deliver sessions
The injured students will be supporting with the delivery of sessions.

	Learning Outcomes – The Learners Should Be Able To:
Have the resources to lead these drills in the following weeks in schools.
Identify the key fundamentals in specific activities.

	Previous student knowledge required for the session:	
All students will have a background in sport – most specifically football.
Some of the students will already have experience of delivering sessions.

	Anticipated difficulties (if applicable):
Area sizing – if restricted the group will be split into a participating group and an observation group (Students will rotate)

	Professional Standards (where are these being met within the session)
Value and promote diversity, equality of opportunity and inclusion by explaining how some sessions can be adapted and tailored to the group. 
Plan and deliver effective learning, teaching and assessment of the session and those participating. 
Demonstrate commitment to learners, their learning, safety and wellbeing.
Demonstrate dignity, courtesy and respect towards others.





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction

Development 
Plenary/conclusion








	
	Please see attached session plans  
	





	Assessment Strategies: when and how are they included within the lesson?

Base Knowledge will be assessed during the introduction of each activity. Throughout the session I will be asking the question as to why I am delivering or explaining in certain ways to see if the students can identify and provide examples of their own. 
I will analyse and observe the students who are supporting me to deliver as it will be an opportunity for them to gain some experience in delivering sessions. 



	Informal reflection (to be completed after the session)


Overall, the session went well with many students learning the importance of explaining sessions prior to starting.
The students seemed to enjoy the session as it was different to what they usually do in practical sessions. This is because it was more about participating in fun activities compared to their usual football drills. 
The students were very competitive with each other during the activities and were desperate to win. 
The group was split into 2 working groups as the same session was being mirrored on either half of the sports hall.
There were lots of progressions made to the drills due to the ability of the students which helped with developing the sessions.
I had to regress a drill by removing the footballs from the students due to them being silly and not taking part in the activity as I would’ve liked. They were then forced to do the drill but this time without a football as a punishment which made the activity become just a tag drill. The other group continued as normal. 
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 Action Plan
	Target 
	Specific 
Steps
	Measurable  
What  
	Achievable  
How 
	Realistic 
Why 
	Time-bound 
When  
	Professional Standard 

	 Establish and reinforce clear behavioural expectations
	 Clearly outline expectations prior to the session including coaching standards and equipment 
	Include expectations in written session plans and verbally reinforce them in all practical lessons moving forward
	Integrate into lesson introductions
	 Realistic with my current teaching and aligns with strategies observed in practice. 
	 Implement immediately and review impact 6 weeks through informal student feedback and self-reflection. 
	 Plan and deliver effective learning, teaching and assessment. 

	 Develop proactive and restorative behaviour management strategies
	Use restorative questioning before applying sanctions when low level disruption occurs. 
	 In each practical session, at least three instances of verbal redirection will be used before implementing consequences
	 Prompt questions will be pre planned within the lesson plans to ensure consistent implementation.
	Manageable within practical sports sessions and supports the development of relational authority rather than reactive discipline. 
	Embedded over the next half term and evaluated at the end of the term through reduced reliance on punitive responses. 
	Demonstrating commitment to learners’ wellbeing and development.

	 Improve adaptability to learner energy and context
	Plan structured pauses or reflective stoppages to maintain focus and prevent overstimulation.
	At least one structured pause will be included in every practical lesson over the next 4 weeks.
	These pauses will last 2-3 minutes and will be integrated into transitions between drills.
	Given the energetic and competitive nature of sport-based sessions, structured pauses are practical and sustainable within the lesson.
	To be trialled for the next 4 weeks and reviewed through learner engagement and behaviour observations
	Value and promote inclusive practice to learners needs.

	Strengthen higher order questioning to sustain engagement 
	Plan and deliver a minimum of five higher order questions per session.
	Five questions will be written into each lesson plan and reflected upon post session regarding learner responses
	Questions can be embedded into introductions, progressions and debriefs without altering session outcomes
	Builds upon existing questioning techniques already used within sessions and aligns naturally with coaching pedagogy.
	To be implemented and evaluated through a peer observation within 8 weeks. 
	Enable learners to take responsibility for their own learning.

	Strengthen reflective practice and emotional regulation 
	Complete a structured reflective log after each session identifying one behavioural strength and one development area with specific action points.
	Reflections will be completed for 100% of lessons across the remainder of the academic term.
	Allocate 10 minutes immediately after each session to complete reflections.
	This is manageable within my timetable and supports ongoing professional growth
	To be reviewed at the end of the term to identify measurable improvements in behaviour management confidence and consistency.
	Demonstrate dignity, self-awareness and reflective practice. 
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