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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I have a background in public health, with about 15 years of experience in delivering public health interventions and my experience has spanned across West Africa and the United Kingdom. Beyond public health programme implementation, I am also passionate about teaching and research. This led to my studying for a doctorate in public health, which allowed me to gain some teaching experience and a lot of research experience (K1). 

However, I have been teaching and supporting learning for about four years. My teaching has been more consistent for the last two years where I have taken on the role of a lecturer for the managing projects in organisations module and as a module leader for the introduction to physiology and quality improvement modules. I have taught both undergraduate and postgraduate modules as well as in person and virtually, although my teaching has been mostly in-person (K1). 

My role as a lecturer has been to support learning in the Health and Social Care Programme of the London Campus of the University of Wales Trinity Saint David. The students on this campus are from a varied ethnic and social background. For many of them, English is not their first language, and they mostly grew up outside of the United Kingdom (V1, V2). 

I have also had the opportunities to either design teaching materials or update them to achieve the best outcomes for the students. In my experience I have had to interact with a cross-section of students, ranging from the very well experienced and the very new in the field. This has always also informed my work as a module leader, trying to ensure that the teaching materials are designed to ensure the best outcomes for the students (V1, V2).  






SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000-word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

The 2021 Census reflects the ethnic diversity of the population of the United Kingdom (UK). This diversity is also reflected in the student population across various campuses of higher education in the UK. However, the concept of diversity is not just about ethnicity (ONS, 2022). My observation of the student population, particularly in the London Campus of University of Wales Trinity Saint David, I have seen students of different categories. They include students of different ages, genders, ethnicities, disabilities and religions (V1, V4).
 
Beyond the diversity of the student population, my teaching activities and roles have also been diverse in nature. I have had to lead modules across a number of subject areas and across different levels, including at the certificate, undergraduate and postgraduate levels. This implies that the level of planning and content included in the learning materials have varied based on my understanding of the needs of the students at each level of study.  Even though there is extensive knowledge that could be shared with the student, the learning materials are designed bearing in mind the level of the academic programme of the students (K1, K2, K3, V1, V2, V4). 

Recognizing that each student is different, one from the other and that their age, gender, ethnicity, disability and religion all influence how each student learns.  This recognition first came to me while reading literature on the learning process, from where I understood that there are different ways of learning occasioned by who the students are. This has influenced my approach to designing teaching activities, such that I prioritise a combination of teaching methods including both visual and auditory information in the design of my teaching materials (Dantas and Cunha, 2020; Dorfberger & Eyal. 2023). Being aware of the diverse nature of the student population helps me to put myself in the shoes of various students, including those with disabilities to inform the design of the lecture materials, down to the choice of the fonts, images and colours for the PowerPoint presentation (Gündüz and Özcan, 2010; Hamse, Lotfi, and Talbi, 2021). In doing this I have gotten feedback from the students saying they find it easier to engage with the learning materials (K1, K3, K4, V1, V2, V3).
 
I also ensure to design class activities for both the individual learners and those that would prefer to learn in groups. Beside planning to deliver a lecture, I also design learning activities for students to do while in class to support their learning. These activities are designed recognising that some students prefer to learn individually while others are better of learning in small groups (Munna and Kalam, 2021). So, I design individual activities as well as group activities to support student’s learning and to support every form of learning (K1, K3, V1, V2, V3).
When I plan to play YouTube videos during my class activities, I always choose videos that have captions and that were recorded by people from the countries that majority of my students are from. This is so that students who are not so adept in the use of English can follow the discussions by reading the captions and so that foreign students can relate with the recordings. I learnt to do this when a student gave me feedback some years back. She noted that the captions help her as one who is not a native English speaker, she found the captions slower and helps her understanding. This feedback helped me to incorporate the use of videos that have captions and that were recorded by non-native Englisher speakers when I design my lecture. Keeping this feedback in mind while designing the lecture materials have helped my students to be more comfortable and confident to engage with the lecture materials (Kukulska-Hulme, et al. 2020) (K1, K2, K3, K4, V1, V2, V3).




	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)

	Write your evidence here

With an understanding of the varied background of the students in the different classes that I have taught, I am able to adapt my teaching to help the students learn better.  As part of my lecturing in classroom settings, I engage with learners from the standpoint of what they ought to know, so that they are well equipped as practitioners. To achieve this, I focus on the learning outcomes. This practice is underpinned by evidence on how to achieve learning by focusing on learning outcomes. Many scholars believe that with the learning outcomes in mind, students can identify their own aims and work towards achieving them. The learning outcomes also help keeps me, the lecturer, on track to avoid providing too much information or missing important things (Race, P. 2019) (K1, K4, V3)

I start each lecture by emphasising the learning outcomes, showing how they relate to what the student will need in their practice and reflecting on my experience on how the information has supported my work.  I find that students are often better engaged with learning when I emphasise the practical use of the subject matter, as they tend to ask questions around how they can fit into the field given their knowledge. I also find that more experienced students are also able to draw on their own experience and share with the younger ones to demonstrate the relevance of the subject area to the real world (K1, K2, K3, K4, K5, V2). 

As part of my classroom activities, I ask students to reflect on how they might use the information provided in the lecture in their current work or future work. This is a common classroom activity that I ask students to engage in. When I find that the class is a mixture of vary experienced practitioners and some students who are not well experienced, I set the students in groups of both the experienced practitioners and the students who are looking to get into the work for the first time in this field. However, when I find that the class is largely experienced students, I require that the class activity be individual, asking the students to reflect on how the learning could improve their practice. On the converse, when the class is made up of students who are just looking to get into practices, I draw from real world experience using items in the news or research papers, asking students to critically analyse how they would use the information shared in the class to address the case study. I once got a feedback from a set of students who were in my Quality Assurance and Health Improvement class and they said “ we were not excited about this module at the beginning because, we were not sure what the module was about and how it relates to our work, however, the way you have led the module has made it quite interesting and one of the most useful knowledge we have gained so far” (K1, K2, K3, K4, K5, K6, V1, V2,V3,V4).

I also keep the learning outcomes in mind when I have to provide one -on-one support to students, either as part of providing guidance or feedback to students as I supervise their dissertation or when I provide individual feedback to students when they need extra support or after reading their assessments. I keep the learning outcomes in mind so that I do not overwhelm the students with so much information as well as to not miss the important points that they need to learn. I find that students are better able to remember our discussions as they put my comments into use in their assessment or dissertation, thereby improving their work (K1, K2, K3, K5, V1).




	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I firmly believe that a way to provide students with the opportunities to achieve and reach their academic potential is to use some form of assessment and feedback (Morris and Perry, 2021). While there is a great deal of discussion around the best forms of assessment and feedback, I believe teaching and learning is not often complete without some form of assessment and feedback, to help the students perform better in their academic work (Mackinney, Kelly and Pulling, 2021). In my role as a lecturer and having taught and led a number of modules over the years, I have assessed students using a variety of ways, including the use of case studies, individual presentations using PowerPoints, group presentations using PowerPoints, and dissertations. While each of these assess different aspects of learning including the knowledge of the student, the student’s ability to apply critical thinking and engage with issues, ability to articulate oral and written ideas, research skills, independent learning etc., I believe there is value in using a combination of these assessment and feedback approaches (K1, K2, K3, K4).

Using a mixture or a combination of assessment and feedback methods has been my way of practices over time. This I believe, helps students to gain a mastery of the subject areas, and acquire skills and knowledge to thrive in a dynamic of health and social care. The field of health and social care is trying to keep up with the needs of the clients that is constantly changing. Th Covid-19 pandemic has further highlighted the inequalities in the system; hence students need to be prepared to be able to communicate, and think critically (Care Quality Commission, 2023). Using a mixed of methods also allow students who learn differently from others the opportunity to be assessed fairly, while not boxing every student into the same form of assessment. This is also in adherence to the standards of the University of Wales Trinity Saint David, where students are assessed in a variety of ways, to aid their learning process (K1, K6, V3, V4). 

I use the opportunity of the summary function of Turnitin software to provide concise and instructive feedback to the student, signposting them to where they can get help where there is a need for it. Using the formative capacity of this software helps to enhance the educational capability of students, with a view to progressing their academic development (K4, K5).

Mostly for end of term assessment, I give written feedback however, I also provide oral feedback to the students where I see a common thread across the students. This tends to make up for the short coming of the written feedback in that there might be a lack of understanding of the feedback (Mackinney, Kelly and Pulling, 2021). Having a discussion around the feedback given to students in class in a previous module provides an opportunity for the students to participate in the feedback process. They can process the feedback given to them, engage with me around the feedback and better understand the thought process that has to the formation of the feedback (Lipnevich and Panadero, 2021) (K1, K2, K3, V1, V2).

Where the form of assessment for module is individual presentation, I provide immediate, face-to-face feedback to the students. First, commending them in the areas where they have done well and highlight the opportunities for improvement in other areas. I have had course to allow students with disabilities to present to me privately and I then give feedback with a understanding of their capabilities. Other lecturers who have been co-assessed student’s presentations with me have often feedback to me highlight the importance of commending what the student do well, as they believe such will help them gain more confidence (K1, K2, K3, K4, K5, K6).




	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
Learning environment is not just physical but also the learning culture

Reflecting on my personal experience with learning, I can clearly see that I was drawn to lecturers who were not just knowledgeable about their subject areas but who were enthusiastic about supporting me to learn. This aligns with the saying that “knowledge is not infectious but enthusiasm is” (Race, P. 2019). This I try to replicate in every class I teach so that I am able to support students in learning by creating an environment suitable to learn (K2, K3, K6, V2, V3, V4).

When I am teaching a class of students, I always arrive early to my class, so that I can set up the classroom, the multi-media devices and my PowerPoint presentation such that students come into the class to see me ready to teach. I also start by chatting with the students to see how they have been doing, how their week had gone and tried to create a convivial environment before I commence teach. This I do because I understand that learning environment that is laced with an enthusiastic teaching style is linked to the possibility of the students better engaging with the learning process (Bieg et al., 2022). When I have been peer-reviewed by colleagues, the observers have always commented on this attribute and commended me for creating an atmosphere that is friendly and that support the learner (K2, K3, K4, K6, V2, V3, V4).

As part of ensuring a good learning experience, I always ensure that my PowerPoint fonts styles and sizes are large enough and suitable such that all students can read them, especially those with difficulties like dyslexia (Krivec et al., 2019). It is one thing to get students interested in the subject of discussion at the beginning of the class, but much more there is also a need to sustain their interests for the entire class, especially for the very young learners whose attention span is shorter than others.  So, I have found that it is always better to intersperse my lecturing with activities that engage the students, examples include the use of Mentimeter, bringing a news item that relates to the subject to the class, critiquing a journal article on a related subject together in class and showing TED Talk video clips. These I find helpful in sustaining the attention of the students through the lecture (Race, P. 2019). Students have particularly told me that they enjoyed the session where recent news items are discussed in class, as this act helps them to see the relevance of the subject matter in the real world (K2, K3, K4, K5, K6, V1, V2, V3, V4).

When I support students’ learning individually, for example when I supervise student’s dissertation, I find that the quality of interaction is improved, students are free to ask questions and they are not under any pressure from their peers. These sessions have been used to reinforce what I and other lecturers have taught in class. One feedback I get from students most of the time after having a one-to-one session with them is ‘Ah! Now I understand’. Many students, especially those who are not native English speakers are able to ask more questions and get the answers provided to them in a way they can understand.  Recently, I also provided extra one- to-one support for a student who resumed late for the academic session because she was flagged for academic misconduct in the previous term. My support entailed, setting up a one-to-one session with her so she could catch with the lectures she had missed and guiding her as to how to take on her assessment. It was easy for the student to learn at a faster pace because the environment was relaxed and the learning was at her own pace (K1, K3, K4, K5, K6, V1, V2, V4).





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

The lecturer's toolkit: a practical guide to assessment, learning and teaching has been of immense help to me, in that it has provided very useful theoretical and practical guide on different facets of my work as a lecturer (Race, P. 2019). The guide has helped to shift my focus from just engaging in the different aspects of my work to ensuring these different aspects of my work are supporting students’ learning. So, my teaching has evolved from me being just the expert in the room to supporting students’ learning. I know and understand how students learn and how their motivation to learn is linked to a myriad of factors and how to support them to achieve learning despite. These have influenced how I design learning materials, teach both in classroom settings and one-to-one sessions, as well as how to provide formative feedback to the student. The goal is to support the student’s learning as best as they can with my learning from the book, while recognising their individual characteristics (K2, K3, K6, V1, V4).


While it is important to improve on my pedagogical knowledge and skills, I am also conscious of the need to keep abreast with advancement in my field. The first way I do this is by attending and presenting at scientific conferences. Most recently, I attended and presented at the South East of England Public Health Conference in March, 2024 and at the European Conference on Tropical Medicine and International Health in November, 2023. In both conferences, I engaged with other practitioners in the field by both listening to the findings of their presentation as well as discussing the findings of my work. The learning and feedback that I have received from these conferences have informed my teaching particularly with the module on digital skills and research methods. In this module, I supported students to frame research topics based on some emerging areas of research and work that I had engaged with at the conferences that I attended both in the UK and internationally (K1, K6, V3, V4).

I have also been part of peer observations which the University have put in place both as one who has been observed and one who has observed another lecturer. Both observations have proven to be very useful and instructive to my practice in several ways. First was to affirm the practices that I have been engaging in that were beneficial to the students. An example is supporting the students to engage in critical thinking by asking questions on how the information presented could be used in practice. Secondly, I have learnt to improve my teaching from the feedback that I got. I can remember a comment from the first time I was peer observed was that my voice was too low for the students at the back of the class to hear. This has helped me to always check with every class, particularly from the students at the back of the class to be sure they can hear me clearly. Thirdly, I have learnt some good practices from observing another lecturer. An example is in bringing journal articles relevant to the topics that have been previously discussed to class for students to critic and discuss. With this practice, students have fed back that they are able to see the subject of discussion within the wider society and how researchers have been able to define, describe and debate the subject (K2, K3, K5, K6, V1, V2, V3, V4).
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name: 
	Dr. Eleni Koutsogeorgou- Andreous

	Job Title:
	Senior Lecturer in Health and Social Care

	Fellowship Status
	Senior Fellow of the Higher Education Academy

	Institute/Centre/Unit
	Institute of Inner-City Learning/ Health and Social Care

	Email address
	e.koutsogeorgou@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

She has been my programme manager since February 2023





	Second Referee:


	Name
	Susan Perry

	Job Title
	Senior Lecturer and Programme Lead BA (Hons) Public Health

	Fellowship Status
	Fellow of the Higher Education Academy

	Institute/Centre/Unit
	School of Health and Social Care Professionals/ Buckinghamshire New University

	Email address
	susan.perryman@bucks.ac.uk

	In what capacity can this individual comment on your professional practice?

She was my programme manager while I was a guest lecturer at the Buckinghamshire New University.
[bookmark: _GoBack]




SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Olusegun Awolaran

	Date 
	30th June 2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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