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Reflection:
Using Gibbs’ reflective cycle to reflect on your personal development during the process of making the group video. Weave in concepts of group work, Design Thinking and personal development into your insights to support your reflection.

In the final module of our first year, we were tasked with creating a group presentation in video form focusing on an area that could be linked to the deeply complex ‘wicked’ problems within society. I was in a group of three, with two other ladies who also work within school settings. Almost immediately, we took a particular interest in discussing the effect poverty has on learners in our schools. Despite working across three different local authorities, we all work within areas of extremely high levels of deprivation and witness daily the negative impact poverty has on learners across Wales (Bevan Foundation, 2020).

In this reflection, I aim to incorporate Gibbs’ Reflective Cycle to look back on my progress throughout our group presentation (Gibbs, 1988). I anticipate exploring how utilising design thinking helped our group solve problems together creatively, while enhancing my skills in handling and supporting different responsibilities, ideas, concerns and opinions within my group. I intend to discuss how this project has helped improve my personal development (Rogers, 1983) and prepared me for future teamwork projects.

Applying Gibbs’ Reflective Cycle while working on our group presentation allowed us to decide on an idea by breaking down the complex ‘wicked’ problem into areas we felt a strong connection to; an area that we strongly felt affected the learners we work with (Gibbs 1988).

Our initial process of development was to apply the design thinking concept when we began brainstorming our ideas. We decided to create our video presentation based on ‘wicked’ issues; specifically, how poverty affects education. It has been a long time since I collaborated on a piece of academic writing that is being scrutinised and graded. I found it quite unnerving that my actions had the potential to directly affect the overall grade of the entire group. I remembered our tutor talking to us in a previous module about self-limiting beliefs (Robbins, 2023) and when I researched the impact my feelings could have I realised that as Tony Robbins says, "The only thing that's keeping you from getting what you want is the story you keep telling yourself as to why you can't have it." This gave me courage to offer more of my support and advice to my teammates. I offered to create the template for our presentation on PowerPoint and the other team members felt this was a good idea to ensure there was consistency throughout the presentation and it appeared cohesive to the audience once complete. I felt as if, inadvertently, I had become the task leader. I wondered if this was because I come across as quite a capable person and relatively strong, personality-wise. I found myself organising dates and times for online meetings and troubleshooting when areas of the presentation became difficult for the other team members. I hope that I did not come across as over-bearing or a know-it-all. 

At one point, I felt as if we had completely lost all direction and I took the initiative to email our tutor for advice; we had completely misunderstood the assessment specification, despite all our research. The information on our PowerPoint was accurate; however, it was not in a Pecha Kucha style as required and needed tweaking (Klein & Dytham, 2003). It was suggested that if we were able to alter the slides it would be preferable. I organised a Teams meeting to further discuss our options. Unfortunately, making alterations was not well received initially by other group members and time management due to work and family commitments became a concern. We worked together to prioritise the workload by organising our task list into areas of importance (Eisenhower, 1953), this seemed to work well for our group. I felt we became more tenacious when working towards completing an accurate presentation once we were able to segregate the urgent, not urgent, delegate and delete information we had collated. 

I must admit, at times I felt quite frustrated; perhaps with myself for my misunderstanding of the assignment and definitely with the others on occasion for a variety of reasons. I reached out to our whole teaching group for support when we realised we weren’t going to meet the assessment specification for any hints and tips they may be able to provide and also to see if we were the only group grappling with creating the correct content; however they were dismissive of our struggles and were absolutely no help! Luckily, our tutor has been at the end of an email throughout the entire assignment with advice. We have received a combination of shaping, repetition, immediate feedback and positive reinforcement to further support our progress (Skinner, 1953) which has helped immensely.

Additionally, I felt at times we were overthinking and overcomplicating what should have been relatively straightforward slides. With further research, I discovered that to accurately create a Pecha Kucha style group video, we needed to simplify our PowerPoint. The ‘KISS’ principle appeared to have the most appropriate advice. ‘Keep it simple, stupid’ enabled us to focus primarily on minimalism on our slides to improve comprehension, understanding and usability (Johnson, 1960).

Furthermore, computer-based issues gave us problems. My laptop is pre-owned and even though I use Office 365 through the University Moodle account; it was slow and forever up-dating. I don’t believe any of our group have any formal computer qualifications and everything we have accomplished in terms of our ICT skills seems to be self-taught or through work-based learning as part of our job roles. Despite the Welsh Government enabling learners to gain credible digital skills through the Digital Competency Framework (Hwb, 2016), staff seem to be expected to learn on the job. This can be both positive and negative, in the case of our group presentation initially we felt despondent when our actions on the computer did not lead to the outcomes we expected. For example, one of our group members was unable to record her video presentation in the same way I did, she was frustrated and despite the support of our other group members we were unable to explain alternative ways to solve the problem. She sought help in school from their technical department and took direction from an ICT Teacher who was able to support her. I was so pleased that she had been able to solve this problem as it would have had a detrimental effect on our overall presentation and potentially our grade. This attitude to fostering growth mindset encouraged us to complete and submit our PowerPoint successfully (Dweck, 1980).

I learned that sourcing local data was more difficult than I originally thought, especially for a complex and intricately connected topic like how poverty can affect education. We needed to create a clearer research plan straight away; enabling us to notice inaccurate information. Additionally, even though we met regularly via Teams and on our group chat we really needed to meet in person. It has been discussed that in-person communication can effectively build intimacy, trust and understanding which I think would be more beneficial for collaborative projects (Short, Williams and Christie, 1976)

Furthermore, I learned that using Tuckmann’s model of four distinct stages enabled our group to progress from initial uncertainty in the forming and storming stages due to trying to avoid conflict with each other’s way of working and time management difficulties to producing cohesive plans in the norming stage as we established mutual trust and shared values which allowed us to constructively resolve any problems we encountered. When we reached the performing stage we felt that as a group we had ‘gelled’. We each understood our strengths, weaknesses and limitations (Tuckmann, 1965). We each worked to our best ability to support each other and deliver what we hope is a high-quality Pecha Kucha style PowerPoint.

In future, when working collaboratively on a project I think it would be more beneficial to begin with design thinking straight way, this would support less conflict by working out exactly what is needed at the  earlier ‘storming’ stage (Tuckmann, 1965) and who will be responsible for what areas of the group project. I would recommend making sure that you have identified what is required, rather than panicking at a later stage and having to drastically change your entire project. I think treating any early mistakes as lessons and learning from them rather than dwelling on them will enable a group to reach the ‘performing stage more efficiently, which will enable a project to be created with less conflict. "Love challenges, be intrigued by mistakes, enjoy effort, and keep on learning," (Dweck, 2006).
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