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Context 
This report will emphasise the importance of health and wellbeing, paying specific attention to attendance and mental health. It will also focus on how strategic planning is crucial when focusing on these issues. Wales, relative to other parts of Britain, has the greatest problem regarding attendance. In January 1974 the Department of Education and Science and the Welsh Education Office carried out a one-day survey monitoring absenteeism in in English and Welsh Secondary schools. The results suggested that the Welsh rate for both justified and un justified absence was greater than that in in any of the English regions, which included greater London. (Carroll, 1977) Since this survey in 1974 the attendance results have continued to demonstrate that Wales are unceasingly falling behind England. Appendix three determines that in 2016/2017 England had a 4.7% absence rate (Department of Education , 2018), whereas appendix four shows that in 2017/2018 Wales had a 6.2% absence level. 20.1% of Welsh absent spells where due to unauthorised reasons that could not be enveloped within other absentee codes or descriptions. In Wales, the usage of the attendance code O (Other unauthorised absence) has been rising each year since 2012/2013. (Statistics for Wales , 2018) It is important to understand why absence within Welsh Schools is increasing and how this can be tackled. 
Studies suggest that as many as one in five young people have mental health problems at any one time. (Welsh Assembly Government , 2010 ) If mental distress is not supported it can develop into suffering and instigate a serve impact on a child’s happiness, well-being and development. Therefore, hindering their education attainment and stunting their potential to live accomplished lives. (National Assembly for Wales, 2018) Numerous cases of these mental complications are only relatively mild and are considered as temporary outbursts to young people, their families and schools. However, other complications can have a serious effect which can be long lasting. (Welsh Assembly Government , 2010 ) Poverty increases the risk of developing mental health problems. There are numerous causes of mental health issues; these include inequalities of social, economic and the physical environment in which people live. (Elliott, 2016) Equally, characteristics such as: gender, disability, age, race, ethnicity, sexual orientation and family status have an enormous effect on the rates and presentation of mental health complications. (Elliott, 2016)
Universally, schools with a higher proportion of eFSM (entitled to free school meals) pupils have a higher absenteeism rate. (Statistics for Wales , 2018) Reid conducted a study, researching persistent school absenteeism. He concluded that children from impoverished backgrounds regularly truanted from school. (Reid, 1999) Furthermore, several studies that specifically look at attendance have reported that the parents or guardians of truanting pupils tend to display anti educational opinions. (Reid, 1999) Poverty effects the majority of people living within School A’s community. All eight wards that comprise the community area suffer from several characteristics of deprivation. There are also pouches of deprivation that are the most deprived areas in the United Kingdom and Europe. (Caerphilly Public Services Board , 2017)
For planned change and progression to be successful it must be built on a foundation of firm strategic planning. This includes a theory that emphasizes initiating planning activities.  This report will assess why strategic planning is important when constricting a stronger ethos of wellbeing, attendance and attitudes to learning within School A. It will also include an evidence bases action plan that introduces the next steps to help build a stronger wellbeing ethos. 
School Improvement Plan

There are six key areas in which School A are focusing upon throughout a four-year period. School A are currently in the second year of their improvement strategy which is running until 2021. The School was last inspected in 2013 and 2015 where a follow up visit was conducted. In November 2015 Estyn stated that School A had made good progress regarding the key issues set out in their previous visit. Therefore removing School A from their list of schools that required further monitoring. This is evidenced in appendix five. Nevertheless, School A are currently awaiting a more recent ESTYN inspection. 

· To further improve standards and progress across Key Stage 3, Key Stage 4 and Key Stage 5 with particular reference to Key Stage 4 outcomes and the performance of eFSM pupils. 
· Further improve the quality and impact of teaching, learning and assessment through Principles of Excellent Teaching Programme (PET 1 AND PET2) to ensure the progress of all pupils. This document has been devised by the senior management of the school and is an enforced policy in which all staff members must construct into their daily teaching and learning. 
· Further improve provision for the skills across the curriculum for all pupils.
· Further improve pupil wellbeing, with particular reference to attendance, punctuality and attitudes to learning. 
· Further develop partnership arrangements including partnership with CCBC to ensure that the learning environment is fit for 21st century purpose.
· Further develop the quality of effectiveness of all leaders to reduce in the school variance, with particular reference to Key Stage 4 outcomes and skill provision and progress. 

Departmental Improvement Plan 

The History department has used the School Development Plan (SDP) as a guide in which they have built their own departmental agenda.  The department have chosen to focus on four key areas: 
· Standards
·  Teaching and Learning Experiences
·  Wellbeing, Care, Support and Guidance 
·  Leadership and Management. 


Standards 

Within these headings the department are aiming to improve the progress of pupils in Key Stage 3 to Key Stage 5; predominantly focusing on the performance of eligible free school meal pupils (eFSM). The department are doing this by identifying those at risk of underachievement and highlighting as well as monitoring their progress at departmental meetings. Additionally, the department are using the common operating procedures employed at School A to intervene with individuals where necessary. This is to ensure progress is made within the standards that School A aims for. School A are continually aspiring to work towards 5+ attainment especially in boys and stretch opportunities for More Able and Talented (MAT) pupils aiming for 7+. The department aims to develop the use of MAT strategies in collaboration with the MAT Coordinator to identify, monitor and evaluate the progress of students and the established provision within the department in order to maximise potential.

Teaching and Learning Experiences 

The history department are focusing in using the Principles of Excellent Teaching Programme (PET) guides as reference when improving the impact of teaching and learning as well as assessment of all pupils.  The department has established a PET strategy audit in order to identify areas of strength. Equally, they have designed an audit that highlights potential areas of development in which they improve and revaluate the strategies until they become appropriate for their classes. 

The department are putting all their efforts into improving literacy, numeracy and digital skills across the curriculum. To make certain that there are constant improvements within these skills the department has generated a ‘Homework 20’. This guarantees pupil engagement with the skills outside of lesson time as this homework is accessed digitally as well as focusing on the literacy and numeracy framework. Similarly, the department is continuing to develop tasks that will improve and impact upon the quality of teaching and learning. This is evaluated on a regular basis to ensure there is a purpose behind the tasks and that all pupils are benefiting and engaging. 


Leadership and Management 

The department currently have stronger relationships with other schools, where work is shared. During the next three years the department seek to develop a stronger and wider relationship between partnership schools resulting in a more developed and advanced department. Furthermore, the department are focused on developing the quality and effectiveness of all departmental teachers reducing the variance in lessons. This is through weekly departmental meeting discussing aims and objectives for current lessons. 

Wellbeing, Care, Support and Guidance

The department have also decided to take an active role in the wellbeing of learners; paying specific attention to attendance and ensuring that it is over ninety-five percent. In addition to this the department are fixing their attention to punctuality and attitudes towards learning. The department strive to continue working alongside the Addition Learning Needs Co-ordinator (ALNCO) to provide appropriate support, including emotional support to ensure that both accessibility and encouragement is provided to those students identified as having additional learning needs.  

In addition to this the department are committed to providing feedback, not only to pupils on a regular basis but to parents and carers. As a department the use of postcards home and class charts is encouraged to improve the relationship between the pupil and the subject. Regular positive feedback is encouraged to inspire learners and aid in attendance. 



How the Departmental Improvement Plan relates to the whole School Improvement Plan. 

The history department in School A has decided to take an active role in the wellbeing of learners; paying specific attention towards attendance ensuring that it is over ninety-five percent, punctuality, and pupils’ attitudes towards learning. This target of improvement is also reflected in the whole school’s improvement plan. School A is focusing their attention to the wellbeing of its students as it is situated in a recognised area of social deprivation. In 2014 a community located in the same area as School A was labelled as the most deprived area in the whole of Wales. (Thomas, 2014) School A shares the constituency with twelve other comprehensive schools. Each school has a varied number of FSM pupils however School A has one of the most significant intakes, ranking third from the top with 25% of its pupils eligible for free school meals. (Welsh Government , 2018) Taking this into consideration, one of School A’s key school improvement plan targets is to focus on the wellbeing of its pupils, concentrating on causes for concern such as attendance, punctuality and attitudes toward learning. 

In 2013 Estyn awarded wellbeing as good, concluding that most pupils behave well in lessons as well as conducting themselves in an impeccable manor around the school. Additionally, Estyn concluded that the pupils demonstrated a high level of enthusiasm and had a high level of concentration in class. Estyn also observed that the attendance rate rose in 2012 which become better than the average mark for schools in similar positions. (Estyn, 2013) However, School A’s results are still under the Welsh average by 0.4% (Welsh Government , 2018)

Following the advice set out by Estyn, School A introduced wellbeing as one of their priority areas. Within the Schools Improvement Plan (SIP) it is noted that the curriculum will be generated to become appropriate for the individual pupil and well as the school as a whole. It will also include the community, making sure that it is ambitious and challenging. School A are also continuously pushing to improve attendance, noting the results of all year groups including sixth form. The results will be compared to the borough using trend data. (School A, School Development Plan, 2018) This approach is reflected the Department Development plan. The Department aim to focus on eFSM pupils by considering strategies that help to boost outcomes. Additionally, the department are coinciding with the whole school plan by monitoring attendance and punctuality. (see appendix 5)
















Securing improvement through strategic planning and why it is important. 

Strategic Planning is a process intended to transport an educational organization through the assessment of initial strengths and weaknesses. It is important as its intention is to create a visualisation of the desired future and the steps in which this is achieved. (Brown and Marshall, 1987) For schools strategic planning can become detrimental as it creates a clear pathway into a better and stronger system. This process is purposefully designed to aid leaders in the creation of a more desirable environment. (Cawelti, 1987) Successful strategic planning is measured by examination, confronting difficult choices and setting appropriate priorities (Pfeiffer et al., 1989) This strategy allows the environment in which the plan is implicated to improve and strengthen in the most effective way. (O’Brien, P.) 

For a monumental change to occur within the school stetting there must always be a strategy in place to enforce it. (Lemasters, 2009) Robyn Collins argues that all schools should be equipped with a strategic plan, without one the school community as well as staff, pupils and parents will not be able to perform to the highest standard. Not having a clear aim will hinder the performance of the plan and result in negative results.  With one pure strategic plan everyone works towards the same outcome, this making it stronger and more beneficial. (Collins, 2012) However, when facilitators lack enthusiasm the plan can fail leaving detrimental outcomes. It can be problematic to enthuse those that would prefer to focus on the potential misgivings than fixate on the potential positive outcomes. (Delprino, 2013) This can have a damaging effect on the school and hinder any improvements. Similarly, Strategic planning can become insignificant if the structure is too ridged. Schools are establishments that need to be flexible as change is constant. Therefore, it is important to consider an annual review of the plan and expand on its strategies to produce a fully effective outcome. (Collins, 2012)

From O’Brien’s perspective, strategic planning involves defining the school or organisations singular purpose and using that to develop appropriate approaches. O’Brien also argues that recourses to aid the strategic plan should also connect with environmental opportunities as this will create the most effective outcome. (O'Brien, 1991) Collin contradicts the idea and argues that the purpose of the plan should be more flexible and not just consist of one singular plan. This is done by listening and using the information to create a range of resources that connect with more than just the environment. (Collins, 2012)
















An evaluation of wellbeing

As stated in the “Thinking positively Emotional health and well-being in schools and Early Years settings” document there are major benefits for schools that vigorously promote health and well-being. Promoting emotional health and wellbeing has a profound affect a classroom and whole school atmosphere. This can, in turn, can have a positive contribution to: Teaching and Learning, behaviour management, improved attendance, stronger relationships with the community as well as lower bullying rates. Pupils who are more engaged with what they are being taught can concentrate and learn more effectively. This therefore results in higher literacy and numeracy attainment as well as increasing higher academic achievement throughout the curriculum. (Welsh Assembly Government , 2010 ) However, comparing the Nations results with those conducted internationally, under the OECD’s PISA assessments Welsh fifteen-year olds are continuously trailing behind the rest of the UK regarding their maths, science and reading results. Additionally, Wales is preforming below the average of all The Organisation for Economic Co-operation and Development (OECD) countries. (Shure., 2015) This suggests that Welsh schools are not preforming to the highest possible standards. It can be argued that the lack of support with wellbeing in schools can be a factor of this as eligibility for free school meals as a measure of deprivation, there is a link between deprivation and attainment levels at school. (Government, 2017/2018) However, it can be argued that achievement is steadily improving across all pupils.  Nonetheless free school meal pupils have poorer performance at every Key Stage and continues to increase as the pupils get older. (Government, 2017/2018) Goleman claims that in our present age emotional intelligence matters twice as much as cognitive abilities such as IQ or technical expertise. (Goleman, 1998)  suggesting that of we tackle emotional and mental health, educational results will follow to increase. 

School A resides in one of the most poverty-stricken areas in in whole of Wales. It is important to consider environmental factors when assessing maths, science and reading as mental health can hinder these results. The National Survey for Wales data also shows that parents in deprived households are less likely to be support their children with school work. This is another factor that needs to be taken into consideration when assessing wellbeing within schools. Working closely with parents can help to build the emotion skills and create a stronger structure for a pupil. (Government, 2017/2018)


As part of School A’s departmental and school development plan one of their key focuses are on increasing the school’s attendance record. Reid suggests that there are many causes of truancy which have a strong impact to wellbeing. Reid argues that a pupil playing truant will have some social, psychological reason for missing school. (Reid, 1999) 

Causes of truancy:
1. Avoiding a potential difficult situation (bullying) 
2. Overwhelmed by their home or social circumstances 
3. Psychologically distressed 
4. At the end of their tether 
5. Seriously disengaged with school, a teacher or fellow pupils 
6. Struggling with their school work 
7. Unwell 
8. Peer pressured to miss school. (Reid, 1999) 



Ken Reid undertook series of research projects that helped him determine why pupils truant school. Reid discovered that Pupil A’s attitude towards life changed when his parents divorced when he was eleven. Prior to the divorce Pupil A’s performance was slow but constant.  However, Pupil A’s report dictate that post-divorce behaviour detreated. This included an exclusion from school. Pupil A’s attitude also detreated and was labelled as a dreadful attender by his form teacher. (Reid, 1999) 

Contradictory to this, educationalists can recall on their own experience. More often than not classes were run efficiently and smoothly however some had tendencies to become chaotic with little or no control, therefore resulting in limited learning taking place. O’Keffe argues that it is lessons such as these that more likely to be truanted as there is lack of structure and evidence of actual learning. (O'Keffe & Stoll , 1995) There are new expectations for truancy, research has suggested that truants think that they are truanting with good reason, this can often be reflected in those lessons that are unorganised. (O'Keffe & Stoll , 1995) 

“Only about one -third (35%) of truants who engage with blanket truancy stated that they truanted because of a dislike of school. Most of these pupils (40%) stated that they truant in order to avoid particular lessons.” (O'Keffe & Stoll , 1995) 

Both the mental health and emotional intelligence of everyone in a school can be improved by instituting an intervention for the whole school. Issues may be highlighted by individuals but a whole school response can generate benefits for everyone. Even though this is argued, the author acknowledges that there will still be a remaining group of pupils that are untargeted and continue to have mental health problems. Even so, they maintain the idea that as the individual’s emotional resources will be enhanced due to the whole school intervention. Over all more pupils and staff will benefit from a whole school intervention than by one strategy designed for specific individual. 

Goleman argues that schools need to educate young people in the art of emotional literacy. As the encouragement of emotional intelligence will benefit everyone in the school. 















The need to improve wellbeing 

Table A (appendix 1) demonstrates that School A’s attendance has always been below the local authorities and the Welsh average. It is important to consider the percentage of FSM pupils registered with School A as this can have a detrimental effect on attendance. This can be shown in appendix two.

Schools A’s typical intake of FSM pupils is significantly higher than the Welsh average. The average intake of FSM pupils in Wales during 2017 – 2018 was 16.6% whereas School A’s intake was 25%. Likewise, there is a 4.3% difference between School A intake of FSM pupils compared to the local authority. However, since 2013 there has been steady decline of FSM pupils joining School A. (Welsh Government , 2018) However as the results show School A are still accommodating well above the Welsh average of FSM pupils. 

[bookmark: _GoBack]School A’s attendance average has had a positive correlation since 2013. This can be seen in table B in the appendix. It is argued that there is a direct link the number of FMS pupils and low average attendance. Low attenders have multiple reasons for not attending, these vary and have often been labelled as unauthorised, It is argued that many tend to truant as a form of rebellion towards the education system, such like their parents. 

Reid argues that teachers who have high expectations of what their pupils can achieve and who do not recognise pupils of disadvantaged catchment areas are only capable of gaining low performance and poor behaviour from underprivileged pupils. (Reid, 1987) Pupils who do not feel they are being treated with respect and understanding perceive, rightly or wrongly that, that parts of the curriculum offered are of no benefit to them and take a reasoned decision to miss that part of their schooling. (O'Keffe & Stoll , 1995) 




How School A is responding to Wellbeing 

School A had conducted a series of strategic plans in which they aim to aid in the wellbeing of all its students. Over the course of the last three years School A had introduced a number of opportunities that aim to support pupils on a whole school level as well as individually. 

· Mat groups – are taken to trips to a variety of Universities.
· Literacy numeracy groups – these groups were created to help pupils one and one.
· Sports clubs – group such as these help pupils deal with emotion stress, through control. 
· Lunch time clubs – these help pupils socialise which helps with their emotional wellbeing.  
· Nurture room – The nurture allows pupils to seek security when they are feeling unstable. 
· Library clubs – This helps learners with reading and communication skills
· M2 – This was designed to help year ten and eleven pupils study in a private and relaxed atmosphere 
· Cwm Enfys – This is an LGBT group with aid in helping and supporting members through difficult situations 
· Senedd – The Senedd is formed of three groups. These include the eco group, pupil support group, and the charity group. Each group if entirely pupil lead. They have the opportunity to share ideas and make an impact on the workings of School A. 

· Parents evening contact of FSM kids – the LAC Co-Ordinator contacts every parents of LAC and fsm pupils to inform them of parents evening helping to keep them active in the school community.  

· Tranquil Tuesday – This was created to help relieve exam stress, pupils willing take part in relaxing activities which aim to calm the mind. 


School Improvements 

Open and gender-neutral toilets 

It is a common statement and acknowledgment that toilets in secondary schools are often left unsupervised and are a poorly resourced area of the faculty. They are also a place where vulnerable children can be picked on and a place for inappropriate behaviour to surface. Modern school renovations are creating open plan toilets that are not gendered and are visually assessable. (Cowie et al., 2004) 

School A also has a large number of transgender pupils, these have voiced their discomfort of using a toilet that is representative of their biological gender and not their chosen gender.  During a weekly meeting in Cwm Enfys several transgender pupils stated that they do not use the toilet at all throughout the school day as they feel embarrassed and scared to enter a stereo typical gendered toilet from fear of bullying. I suggest that creating more trans-neutral bathrooms would generate a healthier wellbeing within School A for the LGTB community. 



Departmental Improvments

Departmental dropping centres
 
At present the department are working within the whole school strategy of wellbeing. The department has not introduced any specific attributes which are designed to help and aid in this strategy. The department currently has three members of staff; I suggest creating a drop-in centre twice a week during a lunch time. One day set specifically for Key Stage Three and one for Key Stage Four though to Five. During these sessions’ pupils would be able to visit a member of the department to express concerns or seek aid for a precise task. This could work on a three-week rolling timetable where each member of staff takes control of a session once every three weeks. This could allow students to recognise structed support and encourage them to work efficiently. 

Film club 

Historical documentaries can give greater detail than what can be taught in the short time allocated for a series of lessons. Actively watching documentaries can build on knowledge and understanding, presenting the opportunity for the learner to produce a more engaged answer. John White argues that schools should create a better balance between work and non-work-based activities, he suggests that film clubs within schools are the way forward. (White, 2011) 86% of film club leaders declare that their club members have gained a greater enjoyment out of school and as a result engage better with the curriculum. Similarly, 78% of film club leaders say film clubs has improved speaking, listening, discussion and social skills. Additionally, 81% of film club leaders say that introducing learning through films has developed young people’s imagination and creativity. (Into Film, 2019) 

This activity could occur once a week or fortnightly. This grants pupils the opportunity to absorb and understand a topic in a greater context. It also permits pupils students 
It also produces the opportunity for pupils that are very unlikely to watch educational programmes at home.  
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