Approaches to behaviour management within the primary classroom.

According to 2Welsh Assembly Government (2010), children who experience behavioural difficulties in class lack focus, which affects their ability to learn and form meaningful relationships with their peers. Disruptive behaviour disturbs the flow of lessons, as the classroom dynamics change from focusing on academia, to dealing with the behavioural distraction which can lead to increased levels of stress, for both pupils and teachers (Parsonson, 2012). According to the National Assembly for Wales (2013), there have been significant increases in behavioural incidences reported in early years primary schools across Wales. Whole school behavioural policies provide guidance on pupil expectations and details of intervention strategies for behaviour management (Welsh Government, (2016). In addition, the Seven Core Aims of Wales further support behavioural issues in early years education, by ensuring children endure a flying start in life whilst accessing learning opportunities and education. The Seven Core Aims of Wales directly support the United Nations Conventions on the Rights of the Child (Welsh Government, 2015).
In 2006, the Welsh Assembly Government directed a steering group review to establish good practice in behaviour issues. The National Behaviour and Attendance Review (NBAR) identified that early intervention strategies should be prioritised as a means of managing pupils’ behaviour (2Welsh Assembly Government, 2010).  To avert obstreperous behaviour, the use of proactive strategies is recommended. In contrast, the use of reactive strategies is recommended as a means of responding to behaviour which is challenging (Welsh Government, 2012).
According to Welsh Government (2012), proactive management strategies in primary schools enable teachers to implement measures which are preventative, before a child displays inappropriate behaviour. To reduce frustration and outbursts, coping strategies are designed to constitute clear practices and expectations. To avoid reactive situations, proactive strategies require the conceptualisation of strategic planning alongside the utilisation of classroom management and positive behavioural approaches (Clunies-Ross, Little and Kienhuis, 2008).
According to Sieberer-Nagler (2015), effective classroom management fosters children’s learning whilst developing pertinent behaviour; both being fundamental targets for all teachers. The responsibility for good classroom management, ultimately falls to the responsibility of the teacher to establish an environment which is structured and well-managed to encourage academia (Welsh Government, 2012). According to Sieberer-Nagler (2015) effective classroom management encompasses the collective use of: classroom expectations, learning and motivation rewards system and the creation of a positive classroom climate; a notion supported by the Welsh Government (2012).
According to Welsh Government (2012), classroom rules and expectations define the purpose of tolerable behaviour. Headteachers have a legislative duty in accordance with the Education Act 2002, to ensure children’s welfare is safeguarded and promoted (Department for Education, 2016). Whole school behaviour policies reinforce this notion, by providing details of support strategies whilst incorporating the legislative requirements of the United Nations Convention on the Rights of the Child (UNCRC) via the Rights of Children and Young Persons (Wales) Measure 2011 (Welsh Government, 2020). 
To promote the rights of children, the Welsh Government introduced ‘Super Ambassadors’. In accordance with Super Ambassadors, schools are actively encouraged to produce class charters to advocate classroom rules and expectations (Children’s Commissioner for Wales, 2020). Each class charter is bespoke and signed upon completion by every individual, to assure everyone grasps the consequences regarding their behavioural actions (Children’s Commissioner for Wales, 2020). However, consideration should be given to the choice of language used on the charters, with child friendly dialogues adopted for use where possible (Unicef, 2020). To overcome any language barriers, the charters could be designed to utilise non-verbal language, which reflects the age group of the class. According to Welsh Government (2012), pupil engagement in the creation of rules and expectations encourages a sense of ownership, which in turn promotes compliance according to evidential research. However, upon further analysis of the document there was no evidence of research available to reinforce this notion. Therefore, schools may need to be cautious when singularly adopting this approach for behavioural management. 
According to Welsh Government (2012), adopting a learning and motivation rewards system actively encourages children to display pertinent behaviour. Supporting this notion, Sieberer-Nagler (2015) suggests behavioural focus and direction is driven by motivation, which correlates to learning and academic success. Motivation in the form of praise and rewards accomplishes behaviour in children which is desirable. Praise can be given from educators or fellow peers to create feelings of motivation, encouraging uninterrupted learning within the classroom. According to Sieberer-Nagler (2015), teachers are responsible for teaching motivation as a tool for learning.
Rewards are suggested to foster children’s feelings of aspiration within classrooms. However, rewards are only effective if they are fair, consistent, achievable and immediate. The Welsh Government (2012), add caution regarding the frequency of rewards suggesting the level of reward be correlated in accordance with the level of behavior. Henderlong and Lepper (2002), question the effectiveness of praise and rewards by implying it is dysfunctional and ineffective, as it prevents autonomous development within the individual. However, Henderlong and Lepper (2002) later contradict themselves, by suggesting the utilisation of praise amplifies intrinsic motivation. Therefore, further research in this field of interest would of benefit, to discover if praise and rewards exacerbate or mollify a developing behavioural incident.
In contrast, Skinner’s Operant Conditioning Theory supports the utilisation of rewards and praise as a strategy for managing behaviour in the classroom. According to Cerutti and Staddon (2002), Skinner’s theory supports the notion that behavioural changes are the result of how individuals respond to incidences. Operant conditioning occurs through punishment and rewards, which directly correlates to the association between behaviour and consequences. Consequently, Skinner’s recommends his theory for utilisation in primary schools (McLeod, 2018). However, questions remain unanswered regarding the validity of Skinner’s research, as it analysed the behavioural impact of operant conditioning in rats as oppose to humans. In addition, Skinner’s research also failed to deliberate aspects of learning and cognition. Therefore, further academic research in this area would greatly benefit schools who may want to consider utilising praise and rewards, as a form of managing behavioural incidences.
A positive classroom climate supports the academic development of students, whilst nurturing emotional and behavioural development. Promoting positive relationships between teachers and pupils, is key to classroom climate (Sieberer-Nagler, 2015). According to Welsh Government (2012), a positive classroom climate is achieved by utilising the self-categorisation theory, where teacher’s role is pertinent to managing effective behaviour. Strategies include focusing on positive approaches, whilst modelling respectful behaviour to establish effective teacher-pupil relationships, utilising assertiveness and routine to create a respectful environment (Welsh Government, 2012). In essence, proactive strategies form the substratum to behavioural management. 
In contrast, reactive strategies are on occasions necessary to redirect inappropriate behaviour (Welsh Government, 2012). Reactive strategies empower teaching personnel to respond to incidents of inappropriate behaviour. According to Clunies-Ross, Little and Kienhuis (2008), reactive strategies are actually remedial in essence. Self-discipline is a reactive behavioural strategy which can be utilised to manage incidences of inappropriate behaviour (Freeman, 2011). However, 2Allen (2011), recommends that reactive strategies be used over a short period of time and replaced with effective interventions. 
Self-discipline equips children with strategies to regulate their own behaviour (Rogus, 1985). Teachers are also key to promoting self-discipline by modelling good behaviour, whilst utilising coercion and persistent persuasion, to promote internalisation (Bergin and Bergin, 1999). Nurture groups employ persistent persuasion, as the teachers display a caring disposition towards the children, whilst deemphasising punitive practices (Hibbin and Warin, 2016).
According to 1Welsh Assembly Government (2010), nurture groups are contemporary schooling environments designed to support children affected with behaviour, emotional and social difficulties, which may have originated from attachment issues in early childhood. The interventions are short-term, with the objective of re-integration into mainstream education, at the earliest opportunity (Welsh Government, 2012). According to 1Welsh Assembly Government (2010), nurture groups encompass a whole school approach whilst collaboratively working alongside parents and other professionals, to achieve positive outcomes for children of vulnerable families; a statement which is suggested to be substantiated with research evidence. However, upon further analysis of the document there appears to be no evidential research available, to substantiate the statement. As a result, schools may wish to consider the impact of endorsing a whole school collaborative approach, to behaviour management. According to 1Allen (2011), nurture groups should be accessed in accordance with the child’s Individual Education Plan, and not used singularly as a strategy to managing incidences of behaviour. 
According to 1Welsh Assembly Government (2010), primary school nurture classrooms are discreet, modest, safe and structured environments which provide children with opportunities to frequent on nurturing experiences, which may have been absent during their early years. According to 1NurtureUK (2020), all staff employed within the nurture classroom should be proficiently trained in the practice and theory of nurture groups, to ensure success. This objective could be seen as a limiting factor to success, as many schools are under increasing financial pressures which is affecting staff numbers and training (WalesOnline, 2019).
A typical nurture group would underpin the fundamental components of relationships and trust, through its basic principles.  Firstly, children’s learning is inferred via development in oppose to attainment, utilising the Boxall Profile. Next, the classroom environment is educationally viewed as a link amidst cognitive learning and emotional constraint. This principle is followed by a desire to develop self-esteem, using verbalisation as a means of communication to foster emotive feelings.
To link the internal and external world of the child, a level of understanding is required regarding the logic of the behavioural incident. Lastly, nurture groups must provide children with the necessary skills to generate everyday transitions, whilst comprising of less than twelve children. In addition to the six principles, the nurture group would encompass the National Curriculum to support the behavioural, emotional and social requirements of the children (3Welsh Assembly Government, 2010). A typical nurture group would be established in accordance with Boxall and Bowlby’s evidence based practices (2NurtureUK, 2020).
According to Mary Boxall, inappropriate behaviour is formed as a result of children not receiving sufficient interaction with their parents during their early years. Boxall’s notion is in accordance with John Bowlby’s Attachment Theory (Bowlby, 1969) (Pyle and Rae, 2015). Bowlby’s theory focuses on how children develop appropriate behaviour, following successful interactions with their caregivers through the action of nurturing. However, if the nurturing experiences are distorted, social, cognitive and emotional development is prevailed. Boxall suggests utilising educators to support distorted early experiences, whilst developing childhood attachment through the use of nurture groups (2NurtureUK, 2020). According to 1Welsh Assembly Government (2010), access and progress to nurture groups is via the Boxall Profile. 
The Boxall profile is an assessment tool utilised by schools, to determine a child’s social and emotional wellbeing. It provides educators with an insight, into the core issues of the child and their inappropriate behaviour (3NurtureUK, 2020). The Department for Education (2018), recommend primary schools use the Boxall Profile 2017 to identify the child’s developmental strands and provide a diagnostic profile. The profile would then be utilised, to create a plan of targeted support whilst maintaining progress monitoring (3NurtureUk, 2020). 
According to 1Welsh Assembly Government (2010) there is limited evidential research available regarding the effectiveness of primary nurture groups, due to a lack of consistent provision across Wales. Five local authorities at the time of the report, offered no provision whilst others marginally differed according to their key stages. This could be perceived as a limitation to the success of nurture groups in Wales, as there is inconsistency amongst Local Authorities. To complement concerns, the National Behavior and Attendance Review (NBAR), identified a need to prioritise early years nurture group interventions, as a means of addressing behavioural-related problems amongst primary school children (Reid, 2008). To financially support and develop nurture groups, the Welsh Government recommend the utilisation of the Early Years Pupil Development Grant (Welsh Government, 2018). However, current budgetary restraints since 2018 may have impacted upon this recommendation as schools continue to suffer with increasing financial burdens (WalesOnline, 2019).
In contrast, a study by NurtureUK revealed that children who attend nurture groups saw overall improvements in their personal development, behaviour, academic attainment and welfare, which is suggested to promote the long term benefits of mental health, developing resilience. Teachers also reported improved attachment relationships with parents and the wider community (1NurtureUk, 2020). In addition, improved behaviour at school and home correlated to an increase in pupil attendance alongside reductions in exclusions (Estyn, 2014). 
A positive classroom environment promotes enjoyment and fosters learning whilst limiting problematic behaviours. Adopting a proactive approach utilising antecedent strategies, reduces incidents of inappropriate behaviour, whilst building positive relationships between teachers and pupils, reducing stress. Teachers under stress can foster inappropriate behaviour, by deploying reactive strategies. Reactive strategies including nurture groups, are intended for short-term usage only. Nurture groups are holistic in approach, positively impacting on the child’s emotional health, self-esteem and well-being, whilst accessing the curriculum outside of the mainstream classroom. However, there are geographical and financial limitations regarding nurture groups. According to 3NurtureUK (2020), schools may overcome this issue by seeking the utilisation of Restorative Justice as a replacement or complementary strategy to nurture groups. Reviewing all considerations, adoption of either a proactive or reactive approach enhances pupil engagement and learning opportunities whilst reducing the number of behavioural incidences. However, caution should be adhered to when selecting a suitable approach as one behavioural approach does not appear to suit everyone. 























References.


1Allen, D. (2011) Physical Interventions for Challenging Behaviour. Available at: https://www.challengingbehaviour.org.uk/learning-disability-files/04_WPhysical-Interventions-2011.pdf (Accessed: 15th April 2020).
2Allen, D. (2011) Reducing the use of restrictive practices with people who have intellectual disabilities. Kidderminster: British Institute of Learning Disabilities. 
Bergin, C. and Bergin, D. (1999) ‘Classroom Discipline That Promotes Self-Control’, Journal of Applied Developmental  Psychology’, 20(2), pp. 189-206. Available at: https://www.academia.edu/34374666/Classroom_discipline_that_promotes_self-control (Accessed: 14th April 2020).
Bowlby, J. (1969) Attachment and Loss Volume I Attachment. London: The Hogarth Press.
Cerutti, D. and Staddon, J. (2002) ‘Operant Conditioning’, Annual Review of Psychology, 54, pp. 115-144. Available at: https://www.researchgate.net/publication/11050491_Operant_Conditioning (Accessed: 11th April 2020).
Clunies-Ross, P., Little, E. and Kienhuis, M. (2008) ‘Self-reported and actual use of proactive and reactive classroom management strategies and their relationship with teacher stress and student behaviour’, Educational Psychology, 28(6), pp. 693-710. Available at: https://cofelink.com/wp-content/uploads/2017/12/Journal-Article-Proactive-and-Reactive-Classroom-Management-Strategies.pdf (Accessed: 8th April 2020).
Children’s Commissioner for Wales (2020) Super Ambassadors. Available at: https://www.childcomwales.org.uk/our-schemes/primary/ (Accessed: 9th April 2020).
Department for Education (2016) Behaviour and discipline in schools: Advice for headteachers and school staff. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf  (Accessed: 9th April 2020).
Department for Education (2018) Mental health and behaviour in schools. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/755135/Mental_health_and_behaviour_in_schools__.pdf (Accessed: 16th April 2020).
Estyn (2014) Attendance in secondary schools: September 2014. Available at: https://www.estyn.gov.wales/thematic-reports/attendance-secondary-schools-september-2014 (Accessed: 17th April 2020).
Freeman, N. (2011) Self-Control Conservation: A Proactive or Reactive Strategy? Available at: https://www.jasnh.com/pdf/Vol7-No2a-article4.pdf (Accessed: 14th April 2020).
Henderlong, J. and Lepper, M. (2002) ‘The Effects of Praise on Children’s Intrinsic Motivation: A Review and Synthesis’, Psychological Bulletin, 128(5), pp. 774-795. Available at: https://www.reed.edu/motivation/docs/PraiseReview.pdf (Accessed: 10th April 2020).
Hibbin, R. and Warin, J. (2016) ‘A study of nurture groups as a window into school relationships: restorative justice and punishment in primary school settings’, The International Journal of Nurture in Education, 2(1), pp. 7-14. Available at: https://www.nurtureuk.org/sites/default/files/warin_2016.pdf (Accessed: 14th April 2020).
McLeod, S. (2018) Skinner – Operant Conditioning. Available at: https://www.simplypsychology.org/operant-conditioning.html (Accessed 11th April 2020).
National Assembly for Wales (2013) Children and Young People Committee: Inquiry into Attendance and Behaviour. Available at: https://www.assembly.wales/NAfW%20Documents/report-2.pdf%20-%2019082013/report-2-English.pdf (Accessed: 7th April 2020).
1NurtureUK (2020) Nurture groups in Wales: A briefing from The Nurture Group Network. Available at: https://www.nurtureuk.org/sites/default/files/briefing_from_thenurturegroupnetwork_wales.pdf   
2NurtureUK (2020) Nurture Groups: For all educational settings. Available at: https://www.nurtureuk.org/sites/default/files/nurture_groups_booklet_online.pdf (Accessed: 15th April 2020).
3NurtureUk (2020) THE BOXALL PROFILE: For the assessment of children and young people’s social emotional wellbeing. Available at: https://www.nurtureuk.org/sites/default/files/boxall_profile_leaflet_online.pdf (Accessed: 16th April 2020). 
Parsonson, B. (2012) ‘Evidence-based Classroom Behaviour Management Strategies’, Kairaranga, 13(1), pp. 16-23. Available at: https://files.eric.ed.gov/fulltext/EJ976654.pdf (Accessed: 7th April 2020).
Pyle, A. and Rye, T. (2015) ‘Nurture groups and parent-child relationships: Exploring parents’ and children’s perceptions of nurture groups and the ways in which they impact upon parent-child relationships’, The International Journal of Nurture in Education, 1(1), pp. 9-14. Available at: https://www.nurtureuk.org/evidence/international-journal-nurture-education/volume-1-2015/nurture-groups-and-parent-child (Accessed: 16th April 2020).
Reid, K. (2008) The National Behaviour and Attendance Review in Wales: Findings and Recommendations on School Attendance. Available at: https://journals.sagepub.com/doi/abs/10.7227/RIE.81.3 (Accessed: 16th April 2020).
Rogus, J. (1985) ‘Promoting Self-Discipline: A Comprehensive Approach’, Theory Into Practice, 24(4), pp. 271-276. Available at: https://www.tandfonline.com/doi/abs/10.1080/00405848509543186?journalCode=htip20 (Accessed: 14th April  2020).
Sieberer-Nagler, K. (2015) ‘Effective Classroom-Management & Positive Teaching’, English Language Teaching, 9(1), pp. 163-172. Available at: https://files.eric.ed.gov/fulltext/EJ1087130.pdf (Accessed: 9th April 2020).
Unicef (2020) BACK TO SCHOOL: YOUR COMPLETE GUIDE TO CREATING RIGHTS-BASED CHARTERS. Available at: https://www.unicef.org.uk/rights-respecting-schools/wp-content/uploads/sites/4/2018/08/A-compleate-guide-to-creating-charters.pdf (Accessed: 10th April 2020).
WalesOnline (2019) How you can see how much money has been cut from your child’s school. Available at: https://www.walesonline.co.uk/news/education/school-funding-cuts-wales-examples-16344055 (Accessed: 17th April 2020).
1Welsh Assembly Government (2010) Nurture groups: A handbook for schools. Available at: https://gov.wales/sites/default/files/publications/2018-12/nurture-groups-a-handbook-for-schools.pdf (Accessed: 15th April 2020).
2Welsh Assembly Government (2010) Practical Approaches to Behaviour Management in the Classroom: A handbook for classroom teachers in secondary schools. Available at: https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-secondary-schools.pdf (Accessed: 8th April 2020).
3Welsh Assembly Government (2010) Thinking positively: Emotional health and well-being in schools and Early Years Settings. Available at: https://gov.wales/sites/default/files/publications/2018-12/thinking-positively-emotional-health-and-well-being-in-schools-and-early-years-settings.pdf (Accessed: 7th April 2020).
Welsh Government (2012) Practical approaches to behaviour management in the classroom: A handbook for classroom teachers in primary schools. Available at: https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf (Accessed: 8th April 2020).
Welsh Government (2015) Programme for Children and Young People: Comprehensive version – Core Aims 1 – 7. Available at: https://gov.wales/sites/default/files/publications/2019-06/seven-core-aims-for-children-and-young-people.pdf (Accessed: 7th April 2020).
Welsh Government (2016) Inclusion and pupil support. Available at: https://gov.wales/sites/default/files/publications/2018-05/guidance-inclusion-and-pupil-support_0.pdf (Accessed: 7th April 2020).
Welsh Government (2018) Evaluation of the Implementation of the Early Years Pupil Deprivation Grant. Available at: https://gov.wales/sites/default/files/statistics-and-research/2019-06/180920-evaluation-implementation-early-years-pupil-deprivation-grant-en.pdf (Accessed: 16th April 2020).
Welsh Government (2020) Children’s rights in Wales. Available at: https://gov.wales/childrens-rights-in-wales (Accessed: 9th April 2020).


