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Critically analyse the role and the functions of supervision in promoting effective youth work practice 
Within this document, the author will aim to research the role and various functions of supervision, with particular regard to promoting effective Youth Work practice. The author will also aim to draw upon relevant theoretical perspectives which include Inskipp (1993) and Kadushin’s (1976) model of three functions of supervision and the authors own practice and experience, identifying the and considering strengths and areas for development. 
This essay will begin by discussing and recognising the importance of regular supervision as a valuable resource for practitioners in order to encourage the effective practice and delivery of Youth Work in future practice. The essay will focus on current theoretical perspectives that support and emphasise the importance of regular supervision, The National Occupational Standards for Youth Work (LSIS, 2013) will also be discussed, emphasising the role of supervision in carrying out performance functions to meet the standards of leadership and management within the Social Care sector. In order to demonstrate and promote contributing aspects of effective Youth Work practice, Kolb’s (1984) experiential learning cycle will be considered to critique individual learning progress within supervision.  Finally, this assignment will discuss how Malcolm Parlett (1991) describes the five key areas which he considers essential to the supervision process, before the author draws to a final conclusion and considers a final analysis of one’s own practice in regards to the functions of supervision
The norm of supervision within youth work identifies the importance of developing and understanding individuals to its key purpose.  Supervision is a process which develops practitioners to enhance their skills, knowledge and ability to deliver their role effectively and to the standards of the organisation. As a result, to understand supervision in general, we need to look at its functions and its role in professional practice.  According to the British Association of Counselling (cited in Reid & Westergaard, 2006:16) ‘the primary purpose of supervision is to address the needs of the client’. Similarly, to address the needs of the client, the supervisor needs to have knowledge of the functions of supervision and create an atmosphere where the supervisees’ voice is being heard. 

Brown and Bourne (cited in Howe & Gray, 2013:3) define supervision as ‘the primary means by which an agency based supervisor enables staff, individually and collectively to ensures standards of practice’. This definition indicates the main feature of supervision is to provide adequate support to Youth Workers in order to reflect, monitor and ensure appropriate quality assurance within the workplace. However, it is suggests that there are two approaches to supervision according to Howe & Gray (2013) which can cause challenges within practice. Howe & Gray (2013) found the psychotherapeutic approach focuses on the development, reflection and performances of the supervisee, whereas the managerial approach focuses on the quality of the service, the needs of assessment and close work with performance appraisal.  From a Youth Work perspective, Woods (cited in Reid & Westergaard, 2006:110) argues the importance of continued support for practitioners and states ‘it is recognised in order for professionals, working in these emotional charged areas to function effectively, they need to have good support’. This also needs to be taken in to account when considering the needs of young people, for practitioners to deliver effective Youth Work, the requirement of being supported within supervision is crucial. McNamara, Lawley and Towler (2007-08:81) note that:
‘Supervision is a powerful tool for addressing youth worker stresses, providing potential to assist organisations in valuing staff and helping them keep focus on the young people at the heart of the youth work enterprise.’

Inskipp and Proctor (1993) have developed a model which focuses on supervision and how it works. The model which has been developed focuses on three functions for supervision which are normative, formative and restorative. 

Firstly, Inskipp established the formative aspect (cited in Reid & Westergaard, 2006:59) of supervision which focuses on reflecting on the strengths and skills in practice and to identify areas requiring further development. Harrison and Wise, (2005) knew it as a concern with ‘sharing responsibility for work standards and practice’.  Sharing responsibility within supervision is an opportunity to reflect and measure the supervisees’ goals, tasks and barriers within their professional standards. Sharing responsibility within supervision also provides not only the supervisor and the supervisee with accountability, but offer’s the supervisee a sense of ownership in regards to one’s supervision, rather than the process being solely supervisor led. Johns and Freshwater (cited in Davys & Beddoe,2010:89) describes reflection as a ‘fusion of sensing, perceiving, intuiting and thinking related to a specific experience’. Thus, this statement by Johns and Freshwater express the importance of the practitioner to emphasise their experiences within practice to fulfil their learning further and recognise individual achievements.  Reflective practice allows the supervisee an opportunity to improve practice and delivery of service.  This theory is supported by Freire (cited in Sapin,2013:220) where he describes ‘this as a “Praxis” reflection and analysis of issues arising from practice to identify and plan transformative action’.  Praxis is understood as an educational action which can be committed and informed where the supervisee will discover experimental learning, listen, engage and expand their development to further their knowledge. 

Secondly, the restorative function of Inskipp’s model (cited in Reid & Westergaard, 2006:59) ‘focuses on the emotional and psychological wellbeing of the supervisee’. In order for the supervisee to be resilient and manage their emotions they need to look after their physical, emotional and psychological health. The consequences of the supervisee not being supported with their emotions within supervision may lead to lack of enthusiasm and have a ‘burned out’ effect which is defined by Fineman 1985 (cited in Carrol, 2014:76) as ‘a state of emotional and physical exhaustion’. Having a supportive supervisor within practice is vital within Youth Work; whilst Youth Workers are known to deal with daily distress within practice, they need support to manage their emotions. With the ever changing climate and agendas of Youth Work, many Youth Workers will practice within the field of policing, preventions, health, safeguarding, sexual exploitation and the looked after sector. Therefore, it is vitally important that Youth Workers have suitable avenues to disclose and offload issues or information, which can be appropriately discussed and supported by the supervisor or line manager. Hawkins (2012) stresses the importance of the supervisor being able to engage in depth with the supervisee and build a trusting relationship where concerns and emotions are able to be addressed. Accordingly, this relates to Collins (cited in Davys & Beddoe, 2010:192) one of three coping strategies in such supervision where it can be ‘goal-directed/problem focused positive appraisal, and the infusion of ordinary events with meaning’. This shows that the role of the supervisor is to alternate the supervision by providing the supervisees’ positive targets in order to battle their emotions in to effective transition.  
Thirdly, the normative function focuses on the ‘management’ of the supervisee ensures ‘that professional practice and standards are being adhered to (cited by Reid & Westergaard, 2006:59)’. This function known as the managerial role involves the key areas of monitoring progress, performance management and the welfare of the supervisees. Within supervision, the challenge for the supervisor is to provide a secure environment and to create trust and respect in order to form a strong relationship between supervisor and supervisee. Hawkins and Sohet (2010:159) believe the important role of supervision ‘is to hold and support the supervisee in times of crisis and doubt’. This process involves the supervisee to become emotionally distressed where the culture of the role involves pressure at times. The managerial role is to ensure effective line management takes place and to balance the needs and relationship of the supervisee in order to ensure there is the correct and appropriate balance of containment within the workplace. Hughes and Pengelly (cited in Davys & Beddoe, 2010:166) note that ‘containment in supervision is often used as a form of collusive support or as if it were a means of control’.  Alternatively, supervision should not only be focused on the achievement of the job role and the standards of the organisation, it should also focus on the health and well-being of the supervisee in whom has every right to be supported emotionally.  
Following on from Inskipp’s model, Kadushin 1968 (cited by Reid & Westergaard, 2006:60) also focused on three functions of supervision; however he describes his functions as administrative, educative and supportive. Kadushin, (cited in Ord, 2012:97) ‘did not place sufficient emphasis on the two way process of supervision, recognize the ‘facilitation of learning’ or give enough credit to the supervisors prior knowledge’. To be a good supervisor it is vital to take in to account the relationship with the supervisee and to meet the needs of both the individual and the organisation in order for the profession to perform to its potential standards. 
Doel (2010) also explored four aspects of supervision which are education, support and management. In addition to his theory, he attached assessment as another aspect of focus on the monitoring and testing element for supervision. According to Tsui (cited in Parker, 2010:78) ‘educative supervision aims to improve the staff’s capacity to do the job effectively by helping workers develop professionally and maximise their practice knowledge and skills’.   Within Youth Work, the development of the supervisee is crucial and is a learning journey to be able to achieve their goals and develop within their profession. The functions which have been outlined are not statutory in Youth Work practice; however it is essential that these models are followed to reflect practice and adapt to new learning pathways to benefit the service as a whole.
To perform effectively, the National Occupational Standards (LSIS,2013) identifies and explores the leadership and management aspect of Social Care practice (2010) and uses standards and benchmarks which reflect desirable behaviour, defined by the production of detailed standards e.g. National Management Standards 2008. The Youth Work National Occupational Standards (LSIS,2013) ‘aim to define the competencies required to carry out the functions carried out by the youth work workforce’. As a supervisor, this can be used by looking at the performance of the service and ways to develop the profession further.  Certainly, the NOS are influential and embark on the importance of the functions and performance of individuals in order to maintain professional status and development. 
In addition to the functions of supervision, Highes and Pengelley (cited in Davys & Beddoe, 2010:6) argue that ‘support is not a function of supervision, but a core condition’. The author concurs with this statement as it gives the supervisor an outline of supporting supervisees with their goals, personal development and to ensure that the service they deliver is of a high standard. Kolb (1984) describes supervision as experiential learning and is helpful to summarise individual learning progress. It gives the opportunity for supervisors and supervisees to reflect on their practice and to enhance their aims and goals to the standards of their profession.  Kolb’s cycle (cited in Dixon 1999:40) follows a pattern which includes concrete experience, reflective observation, abstract conceptualization and active experimentation. The cycle (cited in Dixon 1999:0) focuses on:
 ‘The engagement in a real word experience, reflect on what has occurred in the experience, making sense of what we have experienced and taking action in the world.’

This suggests the importance of the functions of learning whereas Youth Workers are faced with challenges and need to experiment to improve their own learning and practice. 
Parlett 1991 believed that there are five key areas which are necessary in supervision which are essential to good practice. He believed the five key areas are; learning and un-learning, reflecting, relating, collaborating, and sustaining one’s own resilience (cited in Hawkins & Shohet, 2012:12). All of these areas happen in practice where the learning and un-learning ensures professions adapt their knowledge and understanding through experience and training and able to keep up to date with the world around them.  The process enables supervisees to reflect on their emotions and promote positive thoughts rather than negatives. To reflect, the supervisor and supervisee need to communicate and listen in order to create a relationship to generate opportunities and tackle the negative emotions. The five pillars also give supervisees an opportunity to explore and experiment their opportunities to further their development.
In conclusion, it is clear that supervision plays an important role within Youth Work. There is ‘a general tendency within youth work to underestimate and undervalue the skills required to undertake particular forms of work (cited in Marken & Payne, 1987:9)’ suggesting that Youth Work is a specialist area of work and requires regular supervision for its workforce to thrive and prosper, viewing the profession equal to other sectors including Social Work, Counselling and health care providers. It is also to empower supervisees to explore other pathways to strengthen their ability and to reflect on their strengths and weaknesses that impact their delivery of Youth Work. Therefore to conclude, within this document the author has aimed to research the role and various functions of supervision, with particular regard to promoting effective Youth Work practice. The author will also aim to draw upon relevant theoretical perspectives and the authors own practice and experience, identifying the and considering strengths and areas for development.
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