Introduction
In the context of early childhood settings, the concept of quality holds great significance. Quality extends beyond compliance with the statutory requirements and standards by continuously committing to improvement and the evolving needs of children. International experts highlighted that the teaching and learning experiences in a child’s early years are of utmost importance (Ofsted, 2023) and therefore quality should reflect this. Quality in early childhood education settings is based on interests, beliefs, and values. 
In a research article, Ishimine et al conceptualised the complexity of defining quality. Here the authors believed there is no universally accepted definition of quality since it is subjective and can vary depending on factors such as national curricula and cultural priorities (Ishimine et al, 2010).  By recognising the diversity in early childhood education, it highlights the importance of adapting an inclusive approach to defining quality. This can enhance a process that values and accepts all children's unique identities and strengths. Nevertheless, having a flexible and adaptable framework to understanding quality can assist practitioners coordinate their efforts towards a common goal while accommodating diverse settings and practices to benefit the children. The Foundation Years website, established as an online resource hub catering to professionals and families within the early education, has undertaken an examination of the concept of quality provision in early education. In their exploration they listed key elements for defining quality provision. These included collaborative efforts, positive engagement and interactions with families, and consistent implementation of high quality to ensure tangible impacts daily (Foundation Years, no date). Additionally, quality can be categorised into three main domains; structural, procedural and systematic (Eadie et al, 2021).  Structural quality relates to those which are more easily measures whereas process quality can include the types of educational activities and interactions (Bonetti, 2018). This serves to provide a comprehensive framework for understanding and assessing the various aspects to enhance quality within early childhood education. 
Flying start believe that high quality childcare for children between the ages of 2-3 improves children's development in later years including speech language and social skills. Authors of the Effective Provision of Preschool Education (EPPE) study revealed substantial advantages associated with quality early childhood education practices. These benefits included enhanced intellectual and socio-behavioural development, improved progress and elevated quality assessment scores (Sylva et al, 2004). Here these benefits underscore the important need of prioritising quality in preschool education. By striving ahead of minimum standards and efforts, teaching staff can enhance outcomes for young children.  Sylva assessed the long-term impacts of quality provision, revealing that by the age of 11, the quality of early childhood education influences both academic and socio-behavioural outcomes (Sylva and Roberts, 2010). This demonstrates that high quality early childhood experiences lay the foundation for lifelong learning and development. The Local Government Association (LGA) emphasises the significance of high-quality early years settings and the positive impact on parents and carers, such as increased confidence (LGA 2023).
Next this section will look at two methods of quality assurance to critically reflect on to distinguish whether they are successful method to use to improve and expand on quality within the early years. 
The sustained shared thinking and emotional wellbeing scale use 2 areas of development they are cognitive and social emotional development. Within these 2 areas there are 5 subscales with 14 items relating to supporting and developing children's independence, confidence language and communication. The assesment ranges from inadequate to excellent (Brodie,2015). Brodie (2016) felt that the practitioner needs to be skilled in knowing and noticing when an opportunity for sustained shared thinking by actively listening to children allowing space and time for deep level thinking. Sustained shared thinking is linked to Vygotsky theory that the support of an adult when a child is in the zone of proximal development can increase the child's learning and development. Practitioners need to be actively listening and interested in the child's conversation allowing the child to lead whilst also asking questions to allow deep level thinking. Practitioners working alongside the child to contribute ideas and extend the understanding. Vygotsky’s theory empathises how culture and language shape children’s cognitive development. Vygotsky believed that intellectual growth occurs through shared experiences within social interactions, guiding children within their zone of Proximal Development, where they can tackle tasks with assistance (Morin, 2012). By understanding the theory of cognitive development, it can enhance quality within early childcare settings helping practitioner use and identify appropriate strategies to enhance children's development by identifying children's individual needs and interests. Furthermore, this will help identify the appropriate level of support of each child whilst considering the social interaction, environment, and recourses available to children. 
The limitations noticed with the Sustained shared thinking and emotional wellbeing tool were practitioners felt it was time consuming as the tool book suggests 3 to 4 hours is needed to complete an observation this and put pressure on staff ratio and time spent with the other children, practitioners also felt they needed to be invited into the child's play and that it was not always possible (Prudon,no date). Furthermore Siraj (2015) sated the practitioner observing should have high knowledge and understanding of child development. 

The Leuven scale is a 5-point scale that allows practitioners use to measure a child’s emotional wellbeing and involvement. This ranges from 1 to 5, 1 being extremely low and 5 being extremely high’ (Learning Journals, no date). This method of quality assurance provides a systematic way to assess and monitor children’s wellbeing and level of involvement. This can identify both areas for improvement as well as strengths.
Additionally, the Leuven scale is also be used to determine a child’s involvement from 1-5. The higher levels of involvement can be used as a measure of the high-quality provision in place as well as the environment (McRae and Jones, 2020).
 The Leuven Scales for Wellbeing is connected to levels of encouragement and motivation for children to be involved and learn within education (Barber, 2013). This scale focusing on assessing children’s wellbeing from 5 points can be used to as a method to measure and observe children's involvement. The practitioner can also make observations gain a deeper unpretending into the quality of provision.
 
The Central South Consortium identified the benefits of collecting information regarding children’s such as their health and wellbeing as measured by the Leuven Scale. These included Identifying individual learners who may benefit from extra support, providing targeted interventions, informing design stage of the curriculum for health and wellbeing as well as gaining valuable insights into issues that are not easily visible or accounted for’ (Central South Consortium, no date). By using the insights gained from these benefits, practitioners can create nurturing environments that foster the holistic development of all children and enhance the quality of services, activities, and environments in which children can learn in.
 



One significant drawback of the Leuven scale is its limited applicability for children with special educational needs or disabilities (ALN). The behaviours it assesses such as the wellbeing and involvement do not specifically assess the experiences that ALN children may have. This is extremely evident in those who may be non-verbal. (Learning Journals, no date). This can hinder the scales effectiveness in enhancing quality in early childhood education. This can lead to inaccurate representations which will not effectively help or improve the child’s outcome. Through this the flexibility and adaption of the Leven Scale must be altered to fit all children’s suitability and needs. Therefore, a broader range of communication methods to capture children’s involvement in learning. The Leuven Scale is recommended to undertaken by practitioners with experience and knowledge in child development (Evans, 2018). Ensuring the scale is accurately applied allows for a deeper understanding of the child’s development. If the scale is completed by someone who is lacking in this, inaccurate representations may occur. Those who do not hold this knowledge may find it difficult to recognise and interpret behaviour within the 5-point scale. This will not improve quality within early childhood education as it will be hard to identify areas of improvement of inaccurate or misrepresented data.
[bookmark: _Int_R4fmnVlF][bookmark: _Int_VzJwf7L8][bookmark: _Int_pwu0kGEO]All things considered positive high-quality care within the early years setting has a significant impact on children's development and wellbeing. Supporting children in early yeas will benefit children's learning and developing throughout life. Quality assurance methods such as SSTEW and Leven scale are an effective way to assess and observe children holistically.  Providing practitioners with not only understanding and information on the children attending their setting but also the environment and recourses. Practitioners will gain a better understanding of what is working well, what areas need enhancing or developing in order to provide children the highest quality of care. Practitioners will need to continue to deepen their knowledge and understanding of child development in order to maintain high quality childcare. 
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