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Discuss the importance and effectiveness of developing Assessment for Learning throughout the Primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.
The purpose of this discussion is to evaluate the importance of developing the use of Assessment for Learning (AfL) strategies within the Primary school in today’s education. Assessment for Learning works as an ongoing process and is important not only to the teachers’ but also the children themselves, where both parties need to know where they stand in the learning continuum, where they need to go and how they are going to get there. It is a key part of the learning process and is required to promote learning and more importantly achievement. It was most formally known as formative assessment. Assessment for Learning is the main approach we use in our schools that help us as teachers to create the engagement for feedback with children and improve their performances. It should be used as a continuous cycle to show how the children are progressing through their learning and gives teachers support through their planning to support the learning needs of the children to further challenge them and move learning forward to the correct speed of their understanding and progression. In a report by Ofsted (2005, page 60) they identified that for a teacher to be outstanding they are;                                                                                                                                                                                                                                                                                                                                           ‘       ‘adept and confident in using a range of assessment strategies, reflecting a clear understanding of the theory and practice of assessment. They are skilled at providing well-focused feedback and setting clear and precise targets for improvement…. They use assessment information effectively to inform planning and teaching.’
Assessment for learning also takes place within the moment, ensuring that children are involved in the process and can also focus on developing skills of self and peer-assessment that they can then put into practise daily through each of their sessions. 
There are four main elements within Assessment for Learning and they consist of; Sharing criteria with learners; quality of questions/quality of talk; use of quality of feedback and lastly peer and self-assessment. Through each of these elements there are many different assessment for learning strategies that fall into each element. As the writer of effectiveness and importance of Assessment for Learning, the focal strategy falls within the element of Peer and Self-assessment focusing on the traffic lights, and the importance that self-assessment can have on the development of children’s learning and understanding of purpose and achievement. Both peer and self-assessment work profoundly through the child showing an understanding and progression through their learning and understanding what they are doing and where they are going…to make this possible it is important that any learning intentions are shared with them ensuring they are understood, a success criteria should be shared so they know what they are working towards, and through practise all children should be able to identify and recognise a good standard of work.  As D Royce Sadler (1989) once said ‘A key premise is that for students to be able to improve, they must develop the capacity to monitor the quality of their own work during actual production.’ It is important that a student can understand how they take the next step forwards, and supporting the thoughts of Sadler, Mary James (1998) insisted that ‘Learning cannot be done for them by the teachers.’ 
Through the assessment for learning, self-assessment can be introduced using traffic lights which can be used throughout any part of a taught session and is useful for learners to use to express their levels of understanding or feelings to an activity by indicating one of three colours; red- which shows little to no understanding of the topic or activity; amber- they have some understanding but aren’t quite confident through the topic or activity and lastly we have green- which insinuates that the children have a full understanding of the topic/activity and should be further challenged across the area. Traffic lights can show a progression throughout a whole session as at the start children may show a red traffic light to a task given, this can then become your focused group as the teacher and through support and further explanations at the end of the sessions the children may want to change their traffic light colour to either amber or green to show a progression through their learning. Giving children opportunities to reflect on their work can allow them to show where their strengths have been and also their weaknesses and they can then see what steps they need to take to develop their own learning further and give feedback to the teacher about how they can support this further learning. Suggested by Fontana and Fernandes (1994) ‘pupils who have opportunities to reflect on their work show greater improvement than those who do not.’ Using traffic light strategies to coherent what children may already know to give them a starting point of their understanding can show progression from the individual child’s knowledge and they can rate how their own learning is progressing. Working in a constructivist theoretical perspective, where children need to self-construct their learning and development of knowledge, theorists such as John Dewey and Piaget believe that children will only learn from doing and experience rather than just sitting and listening to a teacher talk through a session. Teaching as a constructivist allows children to build upon their prior knowledge and become active learners through investigation, discussion, role play and visits. Allowing the children to be active learners encourages the engagement and participation through session and can give them memorable experiences that are long lasting and help to deepen their knowledge. 
The writer’s experience from a professional teaching experience, shows us how implementation strategies can be used within the classroom, and the positive affects it has on pupils’ learning as well as the negative problems that could occur. Writing from the teacher’s point of view, an assessment for learning strategy that was greatly used within the classroom for the children to self-assess themselves were learning faces – they work in the same sense as traffic lights, where the children would draw their learning face at the end of a task and colour it in the correct colour for them. They were used throughout each session day to day and give the teacher an understanding of how the children have found their class activity, especially if working independently. Even though theorists such as Black and William (1998) believed assessment for learning strategies worked best for lower attaining children, the writer expresses opinions that it worked within the classroom covering all children’s attainment as it focused on their feelings towards the task and understanding of the topics. Throughout the class activities, when it came to working in grouped tasks children within the classroom would work either supported with staff or independently and complete each of their tasks with a Learning face, which later on would show their level of understanding to the task and where the teacher can plan for them to go next. This strategy of self-assessment allowed for the teacher to know how her learners were feeling towards their understanding of the tasks, and also where she could plan to go to next e.g. the children who felt they struggled the most will become the focus group for the next session to implement and extend their knowledge, whereas the children who were more comfortable will be able to implement their understanding into working independently to strengthen their knowledge and understanding. Even though this was successful for the self-assessing of a given task and the children were able to express their thoughts and feelings, there are problems that lie beneath the strategy. Problems such as; a child might not be honest about how they found the task and may self-assess themselves lower that they are actually achieving to be as they are worried about being challenged to a higher level of work where they won’t be as comfortable to push themselves forward. Also, confidence within the classroom can be a big problem through assessment for learning as some children are afraid to be wrong, where as others may not like to be right all the time. Therefore, it is important that children are taught from a young age the importance of self-assessing and peer-assessing their work.  Within the foundation phase classroom, learning faces worked well as a self-assessment as all the children would now automatically finish their work and complete a learning face and if followed with a discussion the children would be able to refer to what they have learnt and explain in their own words what they have achieved from the session. Prompted by questioning, another Assessment for Learning strategy, the children can give their feedback through a number of responses and assess how their understanding has progressed by simply answering a question of, what is something new you have learnt today? There is no reason to just use one Assessment for Learning strategy through the assessment process of children within the classroom, as there as many ways to implement the success of their learning and understanding. Moving forward to Key Stage 2, drawing the learning faces may not be the strongest strategy for children to indicate their understanding of their learning so it will become important for the writer to build upon the children’s awareness of Assessment for Learning and use prompting questions that they can self-assess themselves upon using their traffic light colours. This will show where their understanding is at its highest throughout session as well as their lowest. It provides the teacher then with a clearer picture of how she can support their learning in moving forward. Self-assessment helps children take responsibility for their own learning and involving them through their learning of experiences and outcomes which can help build up their confidence. However, in 2011 Estyn reported that in schools even though they were starting to see a higher level of confidence within children in the classroom and with the teachers becoming more confident in their teaching, planning and assessing, that the ‘plan had achieved little impact on the standards raised’ for assessment for learning. Even though the writer experienced positive attributes to the Learning faces used as her Assessment for Learning strategy, there are many problems that could arise through the use of this particular way of self-assessment by the pupils. An example of this would be that in same cases through different topics of teaching some children may not take their assessment seriously instead chose to mess around, also, some theorists would find this strategy of the assessment time consuming which can then contribute to causing more behavioural problems between children as they may dis-engage themselves from the given tasks. As Skinner once investigated through his theoretical experiences, a positive response is most likely to occur through a reward, so through his writings and explanations of behavioural theory through learning, a traffic light system wouldn’t work under his motives as there is no initial reward for the children who are self-assessing themselves. 
To conclude upon the importance of Assessment for Learning through our education today, the opportunities for children to become increasingly involved through their learning is continually growing, through the process of them being given clear instruction of what their purpose of learning is and involving them through the assessment process which is mentioned above through self-assessment. As well as the research that provides us with the facts and figures of how assessment for learning is the way forward to monitor and follow the progress of the children within our classroom. With ongoing research like that of Black and William in their report of ‘Inside the Black Box’ 1998, progression steps for trainee teachers will grow to make us the teachers we need to implement the influences of assessment for learning strategies within the classroom to develop children in becoming informed citizens of their own learning and contributing the time not just to teaching as the teacher but allowing time for the children to get involved within activities, their own assessing and also encouraging the peer-assessment of their class friends, which develops their social skills as well as their self-expression of opinions and point of view while also taking into account the feelings of another person.
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