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Llanrhidian Primary School is situated in the Gower Peninsular six miles from the city of Swansea. There are currently approximately 161 pupils on roll from the ages of three to eleven. Llanrhidian pupils are grouped by progression steps into 4 Pods. 
I have been a teacher in Llanrhidian for 4 years, before this I spent 2 years as a teaching assistant in the school’s younger classes. I currently teach in progression step one and two which include pupils who are in Reception and Year 1. Our school currently runs in 4 pods. These Pods are grouped according to progression steps. In the academic year 2022-2023 there were 44 pupils in my Pod (Reception-Year 1). Out of these pupils, 1 had an individual development plan. However, we had identified a further 2 pupils who have potential DCD. 
Following the initial assessment, nearly 50% of pupils scored below 1 meter on the long jump. 60% of pupils could balance on 1 leg for the full 30 seconds, and the majority of pupils fell in the ‘scooping’ phase of catching, some were in the initial stages of catching and few were hand catchers. 
Reading ‘Ayres, 2005’ I then began to understand the importance of children exploring movement in their first 7 years. They need to experience how to interact with other physical things as well as people around them.
From this initial assessment, it was clear to see that pupils had underdeveloped skills in nearly all key movement areas. This combined with what I had been noticing in my PE lessons, which was a lack of stamina, confidence, enjoyment and willingness to participate, was a concern in pupils of such a young age. 
Initial introduction of SKIP in our sessions included playing lots of the ‘warm up’ games with the pupils. In our first sessions, I decided to split my class into 3 or 4 smaller groups, this way it would allow me to continue to assess pupil ability in action. I trialled around 4 gardens with each group individually, I could already see the benefit of making small adjustments to suit the needs of all abilities. 
One garden included a movement game called ‘Movers and Groovers’, this encouraged pupils to look at levels, pace, direction, and balance which is important for any fundamental movement as referred to by Stodden et al, 2008. There was instant engagement from pupils and it was clear all involved were having fun. Very quickly though I could see the use of boundaries or a marked area were very important. I noticed that it became very easy to fall into the habit of shouting commands at the pupils I.e. change direction, use your knees etc. However, I felt this took the autonomy away from the pupils and hindered them from showing off what they could do. Therefore, I stopped shouting commands and changed this into questions I.e. How can you move? What could you use? What other direction can you use? What if you can only balance with 1 hand on the ground?
On reflection, the gardens were best delivered in short sharp warm-ups. This helped the pupils stay engaged and helped them think about what they could do. Including balance as part of the activity supported pupils with an extra skill. From this garden it was very clear that nearly all pupils lacked in stamina.
Straight away using these questions helped promote a variety of new and different movements from the pupils. The questioning allowed me to manipulate the environment by scaffolding learning with questioning. However, when using questioning and not giving commands I observed that some pupils would just ‘copy’ what others were doing. These pupils were often the pupils who struggled with motor skills. After reading Haywood and Getchell, 2019, it became more evident that this pupil was possibly obstructed by the constraint of the task as shown in Newell’s Constraint Model. I then went over and scaffolded different movements with the child and offered help to them.
Continuing from my first garden, I decided to build on what I had learned and observed to plan another garden. This time I decided to introduce an activity that would build on the movement of the previous session but help to develop that stamina with which they struggled. 
‘Splat Mat’ is used to encourage movement as well as building up that stamina. Again, all pupils were excited and engaged however, this was hindered by the lack of space. This activity had to take place in our school hall due to the weather. This again showed me the importance of a spacious environment to allow pupils to move freely. 
Between the 2 sessions, it was already evident in some pupils that SKIP was making a small difference. In session 1 nearly all pupils were travelling forward unless prompted and at mid-height unless prompted. By session 2 some pupils were thinking for themselves travelling in a variety of ways and using the space available to the best of their ability. 
Furthermore, in future sessions, I will ensure that areas are appropriately set out and areas are there to enhance the skills of the pupils. I will manipulate resources and areas to ensure that activities are accessible to all pupils, as well as ensuring an appropriate challenge for them. 
Following reflections from my first few sessions, I then began to introduce throwing and catching activities. Starting with catching I looked at where the majority of pupils were in the initial assessment, scoop catchers. 
I used this to plan the initial garden but adapted it for pupils who weren’t yet at this stage. Goodway, Ozmun a Gallahue stated that children needed a variety of skills in order to catch a ball including things such as hand – eye coordination. It was evident from my initial assessment and our first few sessions that this is something that some pupils struggle with.
Using a medium sized ball pupils started with catching in the ‘x zone’ after quick observations I noticed that many pupils were not tracking the ball. I then adapted the session and introduced a hurdle in which pupils had to roll the ball under to one another. 
By manipulating this garden, it allowed pupils to focus their attention on collecting the ball and tracking this. When I found that pupils became proficient at that activity, I then moved them to catching the ball again, with a short distance ‘rainbow throw’ from their partner. Still using the hurdle as a barrier in which they had to stand gave them a focus as to where they should stand as well as helping the thrower direct each throw. 
This garden worked very well and over a variety of sessions I could see improvements in most pupils. I would also partner pupils sometimes in their ability to cater to each individual needs, but also partner a stronger catcher with someone who needed support so they could demonstrate for them.
[bookmark: _Int_PyodYNCV]Working outside for these catching activities created excellent engagement and allowed pupils to use the most of the coned-off space. However, these activities took place during a very warm day, which naturally affected pupils' stamina and engagement after a short amount of time. Again, I realised for this group of pupils short, sharp gardens work best for them.
Goodway, Ozmun, and Gallahue, 2019 wrote for children to be able to throw a ball correctly, a child must demonstrate a variety of skills. The ability to demonstrate a long step, solid balance, and a strong core all help resist gravity and help produce a proficient throw.   
Following on from day 3 of training, I decided that now was good time to introduce an overarm throw to some of our pupils. 
Demonstrations in practical sessions had shown me that small, weighted objects were the best resources to use initially. 
I started with an initial overarm throw assessment. Demonstrating the overarm throw first, I knew that this would be a tricky skill to teach. 
All pupils started with just a bean bag. I included no other constraints as I wanted to see what pupils could do. Instantly you could see that nearly all pupils were demonstrating a ‘sling shot’ throw. 
From my initial assessment, I set up gardens with targets up high for pupils to aim at. I kept the resources small and manageable. Hula hoops were great for a large target but due to equipment shortages, I found that I had pupils queuing and not fully engaged. In reflection, I could have taught pupils simple throwing up and catching games which they could have done when waiting in line. 
Following on from this garden I introduced ‘Tidy the bedroom’, an activity learned on a training day. Using hurdles as a barrier and a variety of size and weighted objects, each team had to throw as many items as possible over ‘the wall’. The engagement in this garden was fantastic and pupils were working brilliantly as a team. However, I instantly realised that this game was not going to support their overarm throw and if anything forced them into a ‘sling shot’ throw. 
On reflection and for further sessions, I will adapt the constraints, for example, a higher ‘wall’, cones, or a line to mark out where they should stand to stop crowding. 
I knew that I needed to give pupils targets that were up high, unfortunately, due to our outdoor area this can be tricky to give them a variety of activities. This is something that can be developed going forward.   
Following our initial SKIP assessment, I was able to access around 8 sessions of SKIP with each pupil. I have been incredibly impressed with the improvements of some pupils already. 
Following the final SKIP session, now 70% of pupils scored 1 meter or longer on the long jump. 68% of pupils could balance on 1 leg for the full 30 seconds, and most pupils had made progress with their catching. As well as this, engagement, enjoyment, willingness and stamina have drastically improved. 
Unfortunately, like many other schools, key school dates (sports day and end-of-term events) have hindered some of our SKIP sessions.  This said, going into a new school year every effort will be made for SKIP sessions to take place as often as possible. The school will be getting a marquee to predominantly provide a space to help with the delivery of SKIP as well as other gross motor skill activities throughout the winter. 
As part of my SKIP journey, I was asked to deliver a training session to other members of staff in my school. In doing this and seeing other professionals' reactions to ‘why’ this is important really showed me that SKIP IS going to make a difference in improving fundamental motor skills in our youngest pupils. 
I have really appreciated using this time to get to grips with SKIP and how I can use this to best fit my learners. 
SKIP will continue when pupils return and the reflections I have made from this year will help support that. Of my 44 pupils, 24 will remain with me next year and will continue to follow the SKIP programme. 
Luckily, older pupils will also have access to SKIP from another trained member of staff, which I am hoping will show a bigger improvement in our learners. 
I am looking forward to creating more independent gardens with new skills for my pupils as this year I found that due to the ability of my pupils, they weren’t yet ready to complete a variety of gardens individually. I do feel that with time and more access to SKIP sessions next year this will improve.
Successful conversations have happened with staff in school about the importance of fundamental movement skills, and because of this the school is willing to invest in new and better equipment to support our pupils. As SKIP is being supported by our comprehensive feeder school, I will also be in contact to see if the comprehensive school can support us with resources for SKIP as well as sharing ideas.
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