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This assignment will define the terms EAL (English as an Additional Language) and literacy and will critically discuss the barriers that EAL learners experience within educational settings. It will critically discuss the benefits of bilingualism and various strategies which are implemented within education to support EAL learners, enabling them to learn to their full potential and to promote an inclusive education for all. Throughout this assignment the researcher will evaluate different strategies which are used to support literacy achievement for EAL learners and conclude if these strategies are successful and if barriers can be removed. 

The term EAL is used to describe pupils whose first language is not English. A child’s first language is the one they have been exposed to since early development and the spoken language used within their home and community (Essex School Infolink, 2017). EAL are a diverse group with various levels of English fluency which range from speaking little to no English at all, to those who are born in Britain and are English dominant but the language spoken at home is not English (The Language Learning Journal, 2019). National Association for Language Development in the Curriculum (NALDIC, 2015) stated that in 2015 there were more than a million children in British schools who spoke over 360 languages between them in addition to English. Statistics also show that the majority of bilingual learners in the UK attended settings in England, with 1,061,010 bilingual pupils on roll, and Wales having the lowest amount of bilingual learners with 31,132 on roll. The Ethnic Minority Achievement Unit (EMAU) reported that within the 2017 Pupil Level Annual School Census (PLASC) there were 4,220 EAL learners within Swansea’s education system and 145 languages spoken in addition to English or Welsh. With such a vast amount of EAL pupils attending settings across Britain, schools have had to adapt and ensure provisions are implemented in order for EAL learners to be able to access the curriculum (The Language Learning Journal, 2019). Cocoran and Kaneva (2021) state that “The Salamanca Statement and subsequent international calls to action around inclusive education aim to meet Education for All goals and foster inclusive communities for learners within mainstream education.” EAL learners face many challenges such as learning a new language, learning how to communicate in a second language and being taught the curriculum through English. Sumpter (2019) argues that the Education Policy institute concluded in their report that EAL learners had “lower attainment than their non-EAL peers during primary school”. As echoed by Dr Fricke et al (2015) who stated that “EAL children often have lower language skills and poorer literacy achievement than their monolingual peers.” 
Literacy is traditionally described as reading and writing however nowadays the meaning of literacy has evolved to incorporate a wider range of components and is defined as having the ability and confidence to be able to engage with language in order to communicate, acquire and construct meaning and to be able to comply with all features of everyday life. From the very beginning of a child’s life they are introduced to literacy and from there their literacy journey begins, for example, smiling or crying to communicate with their parents, forming their first words and interpreting familiar symbols around them. When a child enters in to the educational setting the focus is on developing their reading and writing skills, whether this be delivered through Storytime, nursery rhymes or learning their first phonic sounds. Throughout the school years children will participate in learning opportunities which encourage them to interact in a vast amount of different forms of text. Within education children learn the rules of language and will have the opportunities to discover how to obtain information, and how to evaluate and ethically use it. They will be taught how to construct meaning from text and most importantly how to communicate efficiently. Children continue to build on their foundation skills as they discover a broader collection of texts and technologies, with the aim to become critical and ethical consumers of information (Alberta Education, 2021). This links with the New Curriculum which is to be rolled out throughout Wales by September 2022 and aims to prepare children and young people to become “ethical, informed citizens who are ready to take part in Wales and the world.” (Welsh Government, Department for Education and Skills, No Date). National Literacy Trust (2017) believe that if a child lacks vital literacy skills they will be held back at every stage of their life and they will not succeed in school, and as an adult they will struggle to become employed. Statistics show that in 2017, 216,000 adults in Wales lack basic literacy skills alongside 7.1 million adults in England who have very poor literacy skills. This figure could possibly be linked to the earlier statistics reported within this assignment showing that England has the highest percentage of bilingual learners in Britain. (National Literacy Trust ,2017)  
[bookmark: _Hlk71484624]Within education, the Equal Opportunities Policy state that Practitioners must ensure that provisions are inclusive (School Name Withheld, 2015). Each child is unique and will each have a different background and will start education at various stages of learning English; whilst some children will be bilingual others may have had minimal exposure to English. Practitioners should provide opportunities for children to use and develop their home language within school activities and their learning (Walker, E. 2019). This is known as immersion teaching where EAL pupils learn, communicate and interact in English whilst in school, but are able to speak their native language during certain classes or with their peers (Rangelova, 2017), as echoed by the United Nations Conventions Rights to a Child (UNCRC) who state that “Children have the right to use their own language, culture and religion - even if these are not shared by most people in the country where they live.” (UNICEF, 2021). When EAL pupils initially enrol at a school they are assessed on arrival and their results are marked against the 5 Stage Model of English as Additional Language Acquisition. This model determines whether pupils are “new to language, have early acquisition skills or developing competence, are competent or, lastly, are fluent speakers, readers and writers of English” (Wales. Department of education and Skills, No Date). This is a requirement made by the Welsh Government as part of the Inclusion and Pupil Support Policy (2015) which state that carrying out assessments are essential in order to provide a comprehensive picture of what individual EAL learners are capable of achieving. School Assessment policies disclose that opportunity assessment procedures must be undertaken equally regardless of a pupil’s socio – economic status, race or cultural background and that staff are to make balanced judgements without any prejudice (schools Withheld, 2015). 
In practice, many children within the Foundation Phase start school at stage 1, meaning that these pupils need a considerable amount of support to be able to access the curriculum. Welsh Government (No Date) describe a pupil who is new to English as remaining silent or repeating some words or phrases and may understand familiar everyday expressions but have no or minimal literacy skills. Pupils are assessed at the start of each academic year to measure and record pupil’s progress. A child is deemed as fluent when they can access the curriculum to the equivalence level of a pupil who speaks English as their first language, and without requiring any EAL support throughout any areas of the curriculum (Wales. Department of Skills and Education. No Date).
Research reveals that a child has to learn a language for at least 6 years before they are fully conversant. (Vladar, 2021). English is not an easy language to learn even for children who are exposed to it as their first language. There are more letter sounds than there are letters and many exceptions to the rule – meaning there is more than one way to write or pronounce the same sound or word, for example; the sound ‘ee’ is pronounced the same as the sound ‘ea’ but each are spelt differently. Only children who have been exposed to reading books and texts will be able to use their “reading eye” to recognise which sound looks correct in a word they are trying to read or spell. This means teaching and learning literacy can be complicated, especially for EAL children. In practice many settings have adopted the Read Write Inc. (RWI) programme to teach children how to read and write phonetically (Ruth Miskin Training, 2021). When teaching RWI to EAL pupils Vladar (2020) suggests that these pupils are partnered up with a child who know their phonics. Partner practice is a vital part of the RWI programme and this allows the EAL learner to have efficient exposure of the correct pronunciation of each sound, this is achieved through modelling, consistency and perseverance.
Many believe that for a child to learn more than one language would be a learning overload as they are trying to focus on their primary language, but research shows that between the ages of 0 – 8 years children’s brains are at their most flexible stage and are more suited to learning a second language. Trautner (2019) states that children “up until the age of 8 benefit from flexible ear and speech muscles that can detect differences between the sounds of a second language.” Chomsky believes that children have an optimal learning age between 3 - 10 year old and this is when they learn to become fluent in a language (Bates, pp210, 2019). University of Birmingham (2018) report that almost 20 percent of school aged children living the UK are bilingual and that these children take longer to develop each language compared to their monolingual peers. This may raise concerns over the importance of practitioners being able to distinguish whether a bilingual child is slower at learning a new language due to them being bilingual or whether it may be the result of a developmental impairment or an Additional Learning Need. As agreed by Rosamond et al (No Date) who state that having the ability to distinguish between a language learning need and an Additional Learning Need is widely recognised as a difficult task, especially if an EAL learner is presenting concerns within their development. However Trautner disagrees and explains that the reason bilingual speakers take longer to develop a language and think about what they are about to say is due to language co – activation. There is overwhelming evidence in research that suggests that when a bilingual person speaks one language the other is still active and this can lead to difficulties, for example it may take bilingual learners longer to name a picture even though they may remember specific details about it, they may find themselves in a situation where they are unable to find the words they want to say (Future Learn, 2012). However, stated under section 312 (3) of the Education Act 1996 it declares that when addressing EAL learners needs a child is not to be taken as having a learning difficulty solely based on language difficulties or barriers (Welsh Government ,Department of Education and Skills, 2015). Welsh Government (2014) believe that poor attainment levels in Ethnic Minority groups are also partially driven by their socio – economic status, as statistics show that over half of Pakistani and Bangladeshi children live in poverty (DWP, 2009) and that 523 of these children are entitled to Free School Meals in Wales (Wales, Department of Education and skills,  2014). 
In practice, where possible practitioners will find a buddy for an EAL learner who speaks their native language. These children are used as a resource to assist in translating what one is saying, however this strategy is unreliable as it is very rare for these pupils to be in the same class as each other or even be the same age, therefore the child who is translating is being taken away from their own learning time when they are asked to assist, although Bell foundation state that a buddy has its advantages, the main one being to explain the school norms to new EAL pupils especially if they have moved from a different country. Schools in different countries will have different codes of practice, for example, in Japan it is deemed inappropriate to look a teacher in the eye when they are talking, this could easily be mistaken as a personality trait or a sign of an Additional need in Britain if the child were to look away constantly and not maintain eye contact when being spoken to (Hoopmann, pp63, 2015) However, Friere believed that practitioners need to learn about and understand the environment and the culture of EAL learners so they are able to achieve a mutual respect which is embedded in their cultural background (Aubrey and Riley, pp165, 2019). 
A widely used resource to enhance EAL learner’s independence skills is to provide them with visuals, for example in practice, lanyards are provided which contain images and text in their spoken language. The labels attached have images that are important for the pupil to be able to communicate throughout a school day; this is known as emergency language. Examples of this are providing them with an image of a toilet, or lunch to show it is lunch time as well as emotion cards so practitioners are aware of how they are feeling, to name a few (Twinkl, 2021). 
Another strategy used in practice is to use Google Translate, although this is another unreliable resource as not all languages are supported. One example from a setting is when a family of Romanian travellers who did not speak English enrolled into a school. Practitioners attempted to use Google Translate but the family could not understand the Romanian translated back to them as they speak a regional language which is not widely spoken enough to be supported by Google Translate. This family were classed as new to English when assessed against the 5 Stage Model of English as Additional Language Acquisition and they are currently learning routine and social skills through observing the actions of their peers to know what is expected of them, for example, like many EAL children if they see their peers sitting on the carpet they will follow. This is known as submersion teaching - a method used for minority groups with the idea that when children are suddenly in these environments they are forced to learn English in order to understand what is happening and to be able to communicate. In practice, this method is seldom used but unfortunately in circumstances such as not being able to access resources in a family’s spoken language this method is unavoidable and practitioners are unable to promote inclusion as well as the school policies state. Imitating peers show that learners are developing independence and this should be encouraged by practitioners by providing opportunities to model what has been taught within the classroom, working on their thinking, organisational and social skills. 
Upon considering all of the facts it is fair to conclude that although many educational equality and inclusion policies all focus on the same aims, which are; for every child to have an equal and inclusive education and experience and to all have fair access to the curriculum, these aims are not always possible for individuals from certain ethnic minority groups. Statistics show that a high percentage of EAL learners attend schools within Wales along with the rest of the UK, therefore, many provisions and strategies have been implemented throughout in order to adapt and become diverse. This assignment has focused on Children who start school at a level 1 / 2 when marked against the Stage Model of English as Additional Language Acquisition and has critically analysed strategies implemented to support EAL learners. Not all strategies used are reliable and it does very much depend on the individual when deciding on what strategy is best used to support them in attaining literacy achievement. However, it seems that visuals are a diverse resource used to support most languages and help find common ground when attempting to communicate. Unfortunately though, for some ethnic minority groups the only way they are able to adapt socially within school settings is to imitate their peers and to repeat this until they are forced to learn English Phrases in order to communicate – this is known as submersion teaching and thankfully is seldom used in practice. Acts such as the UNCRC, the Salamanca statement and inclusion policies ensure that schools teach to the immersion model, which means that although lessons are taught in English, EAL learners are encouraged to use their native language during certain lessons and within their community and at home, gradually learning English as their confidence grows as opposed to the sink or swim approach of submersion teaching. Evidence throughout this assignment has suggested that EAL learners have poorer attainment than non EAL learners, however, this is not solely blamed on the language barrier but also on socio - economic status. As previously mentioned it is possible for children to become fluent and access the curriculum with no support needed, however, this usually takes at least 6 years for a child to reach fluency and for strategies and interventions to be removed in order to break the barriers. 
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