ECAD 6008	Judith Low	Student Number: 2104268
	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Take care to use punctuation so that your work is grammatically correct. 

	I have looked at the resource given to help support me in this area (BBC Bitesize). I have also spent more time thoroughly proof reading my essay and reading it aloud to identify long running sentences.


	Targed/Target 2
	Proof-read your essay carefully before submission to avoid errors in spelling and grammar. You may find it useful to read your essay out loud or use a 'Read Aloud' function that can be found in Word under the 'Review' tab.

	 As recommended, I have spent more time proofreading my work to help pick up on any errors.

	
	
	

	Targed/Target 3
	Look for ways of comparing and contrasting specific ideas from the literature that you use, and use these to present a synthesis of some of the key ideas. 
	 I watched the recommended YouTube resource and focussed more time while researching and writing my essay on the points that I wish to address that highlight my critical voice for my literature review.


ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	[bookmark: _Hlk90550334]What did you do and why?

	During my PTE1 I was working  in a nursery class, pupils of three to four years old. The assessment method we employed regularly was used across the foundation phase in the school. It was called ‘My learning’ and had the aims and objective of the lesson with a face that was coloured in by the pupils either green, orange or red. The colour was dependant on how well the child felt they were able to complete the task. The lesson aims and objectives were clearly linked to the curriculum. With nursery children we guided their decision on what colour to use often by asking them what they enjoyed about the task, what they found difficult, and asking them if they were able to meet the aims. The ‘My Learning’ was a self-assessment tool that worked well with this age group so long as a member of staff aided them.

	What have you learned?

	Prior to my using this tool I found it difficult to understand how self-assessment could be utilised in foundation phase. I also struggled to see the benefit of any Assessment for Learning strategies in Foundation Phase. After being introduced to this method, I fully understand how aiding the student in understanding how they did in their task will help them as they progress through the school to be able to ask the questions to themselves and understand how they are doing in lessons. 
After further reading on AFL in primary and using other methods to assess, such as intentional questioning and peer assessment with children as young as three, I have found there are many benefits for using AfL strategies even with children so young. One example of the benefits would be a teacher being able to gain evidence of their learning and understanding of a subject through open and intentional questioning. It also helps the child’s understanding and depth of knowledge as they have to think more about what they have learned and might try and apply the knowledge to other areas of learning or life. Peer Assessment is also a fantastic way to engage all pupils in the learning activity by getting them to see what others have done and express opinions about it. This can help them further understand the topic and appreciate the work of other students.

	What next?

	I hope that in my next placement I will be able to observe these tools used effectively with a different age group and see the limitations and benefit of each of the AfL strategies have when applied to older pupils. I see the use of questioning a very practical tool in any teaching and plan to implement this as a form of AfL in many lessons. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	The use of both indoor and outdoor areas was a regular practice during PTE1. I planned lessons and enhanced provision that used both the indoor classroom that was set out with various areas for different activities, and the outdoor area. The school also had a fantastic ‘learning village’ that was used once a week by the nursery class that I taught in – letting the children experience learning in different environments through play, lessons, and exploration. I have found the lessons that took place out of their normal classroom environment to be particularly well received by the pupils. One example of this would be an expressive arts lesson that took place in the ‘learning village’ where pupils were guided to make star wands out of autumn leaves, sticks and cardboard. The use of nature and encouraging the pupils to go and explore the surrounding areas for leaves and sticks kept the pupils engaged, indeed some pupils who were not normally interested showed high levels of engagement with this activity. One pupil was so proud of what they had made they brought it back into school with them on the following two days.

	What have you learned?

	I have learned that some pupils struggle to focus fully in a classroom environment and that some engagement can be enhanced through the use of different environments and varied activities. I have also developed a greater appreciation of supplying pupils enhanced provision that are both indoor and outdoor activities, giving the pupils opportunity to choose what they would like to do and when, as I have also seen this makes a difference in engagement with tasks and learning.

	What next?

	I hope that my understanding of blended learning experiences increases, and I would like to see if my predictions about engagement with tasks in different learning environments are transferable to key stage two pupils. I Also hope to engage more with pupil choice as part of this. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I planned and taught a lesson, teaching the pupils to make fresh mint tea. The lesson took place in the ‘learning village’. This is an outdoor area with huts that children can use to explore different toys and building materials. They can also choose to explore the area with gardening tools, magnifying glasses, while inside the huts there is also room for focussed activities. The outdoor area had fresh mint growing in it along with other herbs, such as sage and rosemary.  During the lesson we went out to look for different plants, we talked about different plants that we can eat and how fruit and vegetables are plants and they are good to eat. We also highlighted the danger of eating some plants and that we should always check it an adult before putting anything in our mouths. 
We then proceeded to find the different herbs and we tried to describe them using our senses – how does it smell, feel, look like and taste.
Following that each child picked some fresh mint and then washed it- we talked about the importance of cleaning things before we eat them to wash off, bugs, germs, and anything else that might have been on them to help them to grow.
Following steps we made the tea with warm (not boiling) water, a little bit of sugar and the mint. 
I asked the children why we have to be careful with how much sugar we use, and some pupils were able to say about our teeth. 
After the tea was made some children tried it, some liked it and some did not but most had a try. 
The lesson’s focus was on exploring and experimenting, and we looked at many aspects of the topic that could be transferable knowledge in other contexts and out in their day-to-day life. 

	What have you learned?

	 I was able to see how something as simple as looking at herbs and exploring an area that the pupils were familiar with, but with a focussed goal was a great tool for learning. I also was able to see how a simple task such as making mint tea could tie in so much transferable knowledge. Conversations around plants that we eat, why fruit and vegetables are good for you. We also looked at hygiene and why we wash our hands before making something and we wash the herbs for some of the same reasons. This lesson was very effective at engaging the pupils as it was in a different context (the outdoors) and it was very sensory driven – looking , smelling, tasting and touching. The knowledge that the gained from this experience can and will hopefully be applied throughout their lives as they watch parents or family members cook. 

	What next?

	I see real value in children being involved in the outdoors in a meaningful way. I believe that this is important at any age and would like to develop tasks for older children to do with possibly growing some vegetables and lessons around this tying in AOLE’s of Science and Technology, Health and Wellbeing, and Mathematics and Numeracy.
I also plan to try and find lessons that emulate real world contexts and develop skills that will be useful in everyday life for the pupils.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	[bookmark: _Hlk90550368]What did you do and why?

	During my PTE1 the lessons that I planned regularly incorporated cross curricular themes and had mixed AoLE outcomes. This is an important part of the new Welsh curriculum and is also a huge part of holistic learning that takes part in Foundation phase. Pupils are encouraged to develop skills that are cross curricular in all activities. Some examples of the cross curricular lessons that I planned and taught include an Expressive Arts lesson that involved the language, literacy, and communications skills to be able to follow instructions (two step) and communicate about what they have made. Another example would be a humanities lesson that involved pupils sequencing a story, it had cross curricular outcomes with mathematics and numeracy. I actively tried to engage with cross curricular themes in most of my lessons as developing language, literacy and communication, maths and digital competency skills can be easily done in most lessons even if it is not the focus of the activity.
Another way that teaching is cross curricular in Foundation phase is the use of topics and themes when it comes to planning as all lessons can relate to a subject, lesson or focus. In placement I used a book to focus on all of the lessons and activities around a topic – such are Remembrance Day.  At the beginning of the week we would discuss the book or topic and I would explain the activities and then discuss with the pupils how each lesson or activity is linked to the theme. Using a book is a great tool for this kind of planning and activity as reading the story and having the children talking about it reinforces their learning and I found they enjoy the tasks more when there is a related theme to all the tasks and lessons.

	What have you learned?

	I have learned that although it can be easy to plan cross curricular activities for Foundation phase, it can also be easily forgotten or not prioritised. However, I believe that at this age it is important in showing how some skills are important in all subjects. Rowley & Cooper (2009) suggest that cross curricular learning can also help pupils’ development of different values and strengthen their understanding of their role in society as they grow. 
I have also learned that the use of cross curricular themes should be a key aim of future lessons especially as children get older- as this can be when topics are tough more insularly.

	What next?

	As I move from a nursery classroom to a year four classroom, I aim to continue to develop my use of cross curricular themes within my planning in teaching sessions. I also aim to re-visit a ‘topic’ approach with some lessons withing my year four class.



Part 2: Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.  

A key component of excellence in teaching and learning is assessment (DCFS, 2008). Assessment for Learning (AfL) puts the pupil’s learning paramount above any other reason to assess (Harrison & Howard, 2009). The Centre for British Teachers Educational Trust (CfBT, 2013), outlines four key strategies that should be used in AfL; quality questioning, feedback, peer and self-assessment and the formative use of summative assessment. This essay will firstly examine AfL and the research that highlights both the benefits and limitations of the use of this formative type of assessment. It will critically analyse the research and identify the links between AfL and the Curriculum for Wales (Welsh Government, 2015). It will then go on to focus specifically on two strategies within AfL; self-assessment and quality questioning. Firstly, it will explore self-assessment, in particular research studies by H. M. Wong (2017) and the implications of the findings that indicate the benefits and limitations of the use of self-assessment. Next, it will explore research about quality questions, focussing on the research of Cohrssen et al. (2014) on the purposeful pause, and research by Jiang, Y. (2014) on quality questioning in the setting of English as a second language. These two strategies have been chosen based on experiences from practical teaching placements. The final section of this assignment will look back at the research and what impact the research has on what might be done in the future within AfL in the next teaching practice placements and explain why these next steps have been chosen. Within these next steps will also be demonstrated the links between AfL, as well as the Curriculum for Wales and the Qualified Teachers Status (QTS) standards (Welsh Government, 2019), which must be met to become a qualified teacher within Wales.

Assessment for Learning is a methodology to assess how pupils are learning and it should inform the teacher of what the next steps should be in that learning journey. It differs from the more traditional summative form of assessment that is not used to assess how the pupil is learning but rather what they have learned (Harrison & Howard, 2009). Some key aspects for assessment for learning include learning goals being shared with learners, learners being engaged in self-assessment, assisting learners to understand their learning outcomes and aims in each lesson, believing that every student has room for growth and improvement, and reflection and review being part of both the teacher’s and students’ day to day routine (Harrison & Howard, 2009). Much research has been done to better understand the impact this form of assessment has on learning and why teachers should be adopting AfL into their daily practice to improve attainment and achievement within their class. Kirton, et al. (2007) used data from sixteen primary education schools to gain an understanding of the effects of AfL on pupils. He also collected qualitative data from pupils, teachers, and parents to gain a more holistic view of these effects. Kirton’s research found that the effects of implementing AfL strategies in these schools were mostly positive with improvement in the quality of pupils’ learning and motivation. There was also an improvement in teachers’ understanding of assessment, and increased teacher focus on the needs of the pupil (Kirton, et al., 2007 pp.612-613). Although the findings of this research were largely positive, the researcher also highlighted some limitations of AfL. One such limitation identified by teachers was the time that AfL strategies took, which reduced time during which they also had to complete summative assessments. There was also the question of how sustainable the formative assessment practices would be for the teachers, as they had to be constantly aware of and consciously avoid falling into old habits. This research highlighted the benefits of using AfL in primary education setting demonstrating the benefits to the students learning, engagement and overall achievement. It also highlighted the benefits to the teachers within their professional progression and their ability to look more individually at each learner and what their needs were. The research also was effective at identifying some of the limitations to AfL that, for the most part, impacted the teachers. The research took place in Scottish primary schools, meaning that this is highly transferable to foundation phase and key stage two education in Wales, as both systems share a similar education values and culture. The research could also be replicated with relative ease as details were given about how each school implemented the AfL strategies. The research, However, has some identifiable limitations including the age of the research. It was originally published in 2007 making it over thirteen years old. Within the education sector this could be seen as rather dated and it calls into question some of the findings based on changes in education and educational policy. Within this time in Wales there has been the published handbook from the Welsh government with the Guidance for AfL and Literacy and Numeracy framework (LNF) (Welsh government, 2013). This highlights the implementation of AfL strategies in the teaching and learning of LNF central to learning in all schools in Wales. More recently there has been the development and introduction of Curriculum for Wales. These changes in education practices highlight the age of the study and question the relevance of the source. Despite this, I believe that this research and research like it undertaken by Black et al. (2004) were foundational to the AfL strategies being utilised by teachers and widely used across the curriculum. Another limitation to the study is that it only looks at children that are primary school aged in Scotland (five -twelve -year-olds), however in education in Wales the Foundation phase starts with children as young as three years old, so the question arises how do we assess learning in pre-school aged children? Or is it important to assess children at such an early age? Currently in Wales ‘On Entry Profiles and Baselines’ are used to identify the skills, abilities and interests of the child when they enter mainstream education (Welsh Government, 2019), This baseline and profile is then used to plan and record progress in these areas. I believe that this can be used alongside AfL strategies easily, planning activities that are focused on promoting the child’s learning and developing skills, also using quality conversation and questions and assisted self and peer assessment to better understand the child’s learning, and then using these to inform decisions about further learning experiences and activities. 

One of the key components of AfL is self-assessment. (Harrison & Howard, 2009) ,this can be done in various ways to suit the students and the activities. Research indicates that students as young as Primary 4 (10 years old) with good language skills can reasonably accurately self-assess their work with results being like that of when a teacher carried out the marking (Wong, H.M., 2017). The research took place in two schools in Singapore, a total of eighty students took part, but only a sample of eighteen students’ work was then assessed by a teacher to collect the data relating to the accuracy of self-assessment. The sample taken was of three students who were lower ability, three of medium ability and three of higher ability. The research concluded that although not one hundred percent accuracy was achieved, more students marked similarly to the teachers than not. One identifiable limitation to this study noted by the researcher was the sample size, and that to verify the results a larger sample size should have been used. Within the research it was identified that three factors could impact negatively on the accuracy of the students’ self-assessment: practice, training, and a lack of self-confidence (Wong, H.M., 2017 pp.454-455). This research’s results were similar to the findings of  Higgins, Harris, and Kuehn (1994), where the researchers determined that in a group of six to nine year old students’, self-assessments were mostly in line with how the teacher would have graded them. If anything, the students slightly underestimated their grades. Wong’s study was also able to highlight some benefits of self-assessment, one of the most impactful being that students take more ownership of their learning. This is something touched on by Black and William (1998) regarding self-assessment, when a student has a clear understanding of targets, aims and objectives within a lesson they are more devoted to their learning and are more efficient learners. In research conducted by Harris, Higgins, and Kuehn (1994) they highlighted in the method and in the findings the importance of students creating or developing their own marking criteria. The research indicates that there is a positive impact on self-assessment when the student better understands what the marking criteria are and how to identify them. This could be linked to Wong’s’ discussion about children needing training and practice in self-assessment. Both studies show that children are more able to accurately assess their own work if they understand the purpose or targets of the work they are completing. Wong (2017), Higgins, Harris and Kuehn (1994) and Black and William (1998) indicate that when self-assessment is used as a form of AfL, students are more engaged with their learning, they better understand their learning goals and can take more ownership of their education. 

Another strategy that is used in AfL is quality questioning. This strategy includes the effective use of open-ended questions to engage the pupils and for the teacher to gain a better understanding of the pupil’s progress in learning what is being taught (Allison et al.,2015). Another aspect of this strategy is a purposeful pause, used when asking the student a question. It enables the child to have more time to consider the question and how to best word the answer. Some research that has been carried out to investigate the effectiveness of the purposeful pause in questioning was completed by Cohrssen et al. (2015). The research found that when a purposeful pause was used in maths lessons after questions the quality of the responses from the children saw a noticeable improvement. The study looked at children aged three to five years old, in various childcare and education facilities over a total of seven months. The research focused on play-based mathematics activities and the data was collected from video recordings and then the videos were transcribed and analysed. The results showed that the appropriate use of a purposeful pause was a beneficial tool in creating space for learners to solidify their understanding of what they were learning. Rowe’s (1986) findings are similar and highlights in their research the benefits of the pause after asking questions to pupils. Although Cohrssen et al.’s research only looks at early years education from three to five years, their study is applicable in the Welsh education system where foundation phase starts at three years old. However, this research could be replicated with older children to show the impact of the purposeful pause on children throughout education. Research by Wasik & Jacobi-Vessels (2016) also highlights the benefits of the purposeful pause or wait time after a question in the development of language in early years. Their writings also share similar key points about how the wait time can help pupils scaffold their understanding. These results and shared themes within the research findings indicate that a purposeful pause has benefits to the learner in helping develop their understanding of what they are learning, and therefore aids their future learning, indicating it should be in regular use in the classroom from early years up.
The research by Cohrssen et al. (2015), also highlights that high quality feedback from pupils is also impacted by the ‘back and forth’ between teacher and pupil, and there should be the use of questions asking the students to explain, elaborate or give reasons for their responses. Further explanation from Cohen, et al. (2010) show how appropriate questioning can be a tool for aiding pupils learning, not just discovering what they have learned. They also identify that questioning done inadequately can be damaging to pupils learning. They go on to discuss different type of questioning, that is lower order cognitive questioning and higher order cognitive questioning. Lower order cognitive questions tend to be closed questions that have few words in their answers. These should be used selectively and can be used paired with more open-ended higher order cognitive questions. Research looking into the higher/lower order cognitive questions has been carried out by Jiang, Y. (2014). This study looks at the teachers’ practices of using questions as an AfL tool, in lessons of English as a second language. This research focused on the teachers, what kinds of questions they used, how they impacted the learner and also how the teacher interacted with responses to promote learning. They categorised the types of questions as ‘Procedural’, ‘Convergent’- lower order cognitive questions and ‘Divergent’- higher order cognitive questions. The results found that the use of Convergent questions was much more common than Divergent, and that when Divergent questions were used, they encouraged higher order thinking and improved engagement for the whole class. Although this study was not based in the UK and the pupils not of primary age, the principles of the use of different types of questions is something that is highlighted by Harrison and Howard (2009). They state that closed questions, or lower order cognitive questions should not be avoided, as this can lead to developing an understanding of an idea. However, one of the biggest limitations of Jiang’s research (2014) is the lack of focus on the pupil. Within education we highlight the importance of pupil voice and how techniques impact the learner- this study mostly focuses on the teacher. I believe it is an area of research that needs further development. Despite the limitations of this study, it does indicate that teachers, in aiding pupils learning, need to be able to appropriately use of both lower and higher order cognitive questioning. 

Within my first Practical Teaching Experience (PTE 1) I was given opportunities to use different strategies of AfL and reflect on the benefits and limitations of them. Also, in reflecting I was able to see how my teaching was developing and what further steps could be taken to improve this area of teaching. I critically reflected on the experience I had using Brookfield’s model (1995) where after an experience you look at it through the four different lenses; autobiographical, students understanding, colleagues/ peers experiences and through literature. I found that this model an effective way to better understand what was experienced and by looking through the colleagues/peer and the literature lens I can see what I can improve on for next time. Finally, concentrating on the pupil experience is something that is key to what a teacher should be doing, highlighting pupil voice and how experience made them feel. Within PTE 1 I used a self-assessment tool with most of the lessons and tasks I planned, although the children were young, aged three or four years old, the simplified system of representing faces in different colours depending on how they felt they were able to achieve that task was achievable. Also due to their young age it was aided with a conversation from the adult. The conversation helped the pupil understand how they did or did not meet the target and what they might do better the next time. Normally the pupil was engaged with this conversation as much as the activity, although if some children did not have the communication skills or understanding there would be less discussion. As mentioned, the student was normally engaged in the discussion, and in time the assistance of the teacher will be required less and less meaning that they will be practiced at self-assessment. This is something that is highlighted in the research conducted by H. M. Wong, (2017), that the pupils need practice to become more accurate in their assessment of their own work. Through the teaching colleagues and peers’ experiences and understanding, in the school in which I was working, staff regularly use self-assessment and see the students engaged and more invested in their own learning, which was also key in the findings in the research of Wong (2017). The teaching colleagues at this school were also practicing self-assessment throughout the school in a similar way- meaning that they were also well practiced in making clear the learning objectives and targets for the children or helping the children create their own. This is another aspect of self-assessment that was highlighted within the research of Wong, H.M. (2017). The literature lens has already been highlighted and shows the benefits and limitations of using self-assessment and how to best use it to produce good outcomes and raise attainment. All these aspects of the reflection indicate to me that for my future practice I should be using self-assessment regularly with my pupils, to develop and maintain both my, as a practitioner, and my pupil’s ability to accurately self-assess. In my future practice I also aim to give the pupils more opportunity to develop their own learning outcomes, targets and marking criteria.
Another experience of using AfL strategies that I reflected upon was when I practiced quality questioning with my nursery class. This took place after a story and I used both closed and opened ended questions with purposeful pauses to better understand what the children learned from the story, but also to help them solidify ideas and think about the different contexts in which these lessons could be applied. Through the pupil lens, I saw that most of the class enjoyed the discussion, and many would use what other children said to develop their ideas. I believe that the pupils also appreciated the time that I gave them, the purposeful pause, as it had an impact on how they articulated their ideas. Through my colleagues’ experiences, I had observed other teachers use this technique with older children to great effect, although some said they would be hesitant to use with children so young as their attention can be shorter. Upon reflection I do agree as by the end of the discussion children were losing interest.  In my future practice using quality questioning as an AfL strategies I plan to pair some closed lower ordering cognitive questions with some more opened-ended higher ordering cognitive questions, as highlighted by Howard and Harrison (2009), as a way to initiate class discussion on a topic. I also plan on continuing to use purposeful pauses in an effective way to help pupils give a better quality of answers and give them time to reflect on what they have been learning (Rowe, M.B.,1986). As research has shown involving children and young people in assessment will encourage them to take greater responsibility for their own learning this is in line with the Curriculum’s four Purposes, 
	“Ambitious, capable learners who set themselves high standards and seek and enjoy challenge”, (Donaldson, 2015).
As the literature indicates, effective use of self-assessment leads to pupils taking more ownership of their work and can raise attainment (Black and William, 1998). As a result, self-assessment would help pupils towards reaching one of the four Purposes.  Regular and effective use of self-assessment and quality questioning also is in alignment with the Professional Standards for Teaching and Leadership for Wales (2019) in Refining Assessment, as the regular and appropriate use of these AfL strategies demonstrate a clear understanding of assessment. Another professional standard for teaching and leadership for Wales (2019) that is demonstrated using quality questioning is Influencing learners- listening to learners, as good use of quality questioning, involves a back and forth, highlighted by Cohrssen et al. (2015). A good rapport between the teacher and the pupil should include active listening on both sides and effective teaching should be using all AfL strategies, to influence their teaching.
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