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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	Dr Haoran Liu

	INSTITUTE/CENTRE/UNIT

	Institute on Inner-City Learning (IICL), University of Wales Trinity Saint David London Campus

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer (HPL) Business & Management

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	Dec 2025

	Mentor
	Katie Gardner






Context statement: 


	Write your Context statement here (up to 300 words)

With a PhD from the University of Glasgow’s Adam Smith Business School and an Recognising Excellence in Teaching Associate Fellowship, my teaching career has progressed from a Graduate Teaching Assistant to my current positions as a Lecturer at UWTSD and LCCA. I support a diverse cohort of learners, including local and international students, widening participation groups, and work-based professionals within MBA programmes (V1, V2). My experience spans multiple levels of study, ranging from undergraduate to postgraduate lectures, tutorials, and one-to-one dissertation supervision (A1, A4, K2).

I facilitate learning across various environments, including face-to-face lectures, case study sessions, and asynchronous online forums for groups of 15–60 (A2, K4). By teaching and designing sessions in Marketing, Management, and Entrepreneurship, I ensure my pedagogy is both structured and adaptable, helping students clearly understand expectations for specific programme, progressively build subject knowledge, and apply concepts confidently (A4, K1). To address the wider context of higher education, I explicitly integrate sustainability, ethics, and employability into my curriculum, ensuring students are equipped for the socio-political and professional challenges of the modern business world (V4).

My effective practice is robustly evidenced by consistently positive student feedback, which commends the clarity, relevance, and inclusive nature of my delivery (V1). Furthermore, I have received formal positive recognition from line managers for my proactive contributions to teaching quality (V3, K5). I continuously refine my strategies through audits, observations and peer exchanges to ensure that all intended learning outcomes are successfully achieved (A5, V5, K3). The validation demonstrate my ability to foster high-quality, engaging environments that support student success (A2, V1, V3).

Aspiring to this Fellowship allows me to formalise my commitment to educational excellence and continuous improvement (A5). This professional recognition will inspire my future development, ensuring I remain at the forefront of pedagogical innovation and student-centred support (K5).







Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	In my current roles as a Lecturer at both UWTSD and LCCA, I contribute to the delivery and iterative refinement of the Research Methods and Project module. My teaching involves supporting diverse cohorts of 20–35 learners, including Level 6 Top-up students at LCCA and Level 7 International MBA professionals at UWTSD. As these learners enter with vastly different academic backgrounds and professional constraints, ranging from widening participation students, evening-class working professionals and international students. I recognised that a standard delivery would not suffice. Consequently, I focus on adapting my teaching materials and session plans to ensure they are inclusive, rigorous, and professionally relevant (A1).

My approach to designing these learning activities is heavily influenced by Burgstahler’s (2015) theory of Universal Design (V3, K2). I consulted with module leaders and teaching teams at both institutions to ensure my adaptations remained aligned with the respective university quality frameworks and module learning outcomes (V5). For the Top-up students, I designed scaffolded worksheets that break down complex research conventions into manageable stages (A4), ensuring the design is appropriate for Level 6 study. For the MBA cohort, I refined the session structure to focus on high-level synthesis, respecting the cognitive load of international learners while maintaining Level 7 academic depth (V1, V2). Students have shared that they feel more confident engaging with academic tasks, and their formative work already shows clearer structure and stronger critical thinking.

Drawing on pedagogical insights from Huxham (2005) regarding the necessity of moving beyond passive lecturing, I redesigned my sessions to include Mentimeter live quizzes. I chose this "learning in practice" approach to facilitate hands-on experiences and real-time testing of understanding on complex topics like sampling and research ethics (A2, A4, K4). These low‑stakes quizzes to cultivate positive, healthy competition that elevates motivation and participation while maintaining an inclusive climate (A1, A2, V1, V2). Evidence from gamified e‑quizzes shows that friendly competition and real‑time scoring can heighten emotional engagement and sustain on‑task behaviour when used formatively rather than as high‑stakes tests (Strydom, Kuh and Loots, 2017) (A3, K2, K3, K4, V2).  Pérez Armas (2024) argues that well‑designed competitive elements can channel students’ natural competitive energy productively to enhance engagement and participation, provided the rules promote healthy, inclusive dynamics (A2, A3, V1, V2).  These quizzes also provide immediate feedback to students and to me, making learning visible and enabling rapid clarification of misconceptions before learners progress to more complex or independent tasks (A3, A4, K5).  Collectively, this approach strengthens the formative assessment cycle and enhances responsiveness to emergent learning needs in ways that are aligned with quality assurance and enhancement expectations (A3, K5, V3)

To further support student persistence across the term, I introduced a live progress tracker within my sessions. This tool allows students to visualise their journey through the research stages and enables me to monitor engagement levels across the cohort. By using this tracker to encourage consistent progress, I have created a more transparent learning environment where students feel supported in meeting their milestones and achieving learning outcomes. I share the data from both the Mentimeter sessions and the progress tracker with my module leaders to inform broader curriculum enhancements and identify students who may require additional interventions (V5, K4, K5). This ongoing assessment of formative learning also shapes my weekly lecture revisions, ensuring that teaching remains responsive, evidence‑informed, and aligned with students’ emerging needs (K2, K3). Students have told me that the tracker helps them “see exactly where I am and what to do next,” and some say it boosts their confidence. Their formative work now shows more timely engagement and clearer alignment with assessment criteria, demonstrating the positive impact of this structured, values‑driven approach.

Furthermore, I have enriched the module content by drawing directly upon my own PhD data collection experience to stimulate student insights and demonstrate research in practice. I share practical examples of how I utilised LinkedIn for professional participant recruitment and designed research posters to communicate my work effectively. By deconstructing these real-world methods in the classroom, I provide students with tangible, creative strategies for their own research projects (K1). This approach bridges the gap between theoretical methodology and the practical realities of fieldwork, highlighting the wider role of Higher Education in fostering innovative professional skills (V4). I evaluate the effectiveness of these designs by triangulating student feedback and engagement metrics, such as quality of effort, involvement, academic and social integration principles for good practice (V3; K3) (Strydom, Kuh and Loots, 2017), ensuring my practice continues to evolve alongside my students' needs, and adjusting my methods whenever they are not achieving the desired impact. (V5). 


[bookmark: _Int_f5VKueqd]


Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	
My teaching practice is shaped by the need to work effectively with a wide range of learners across different modes of delivery. I regularly support large international cohorts, small seminar groups, and individual dissertation students, both in person and online. This requires a flexible, learner‑centred approach that aligns with inclusive practice (A2, V1). Reece (2007) highlights the importance of adapting teaching to learner diversity, and this principle guides my decisions about pacing, activity design, and the balance between independent and guided learning. For example, in small groups I use dialogic tasks and case‑based discussions, while in larger lectures I integrate structured prompts and digital participation tools to ensure all students can contribute, regardless of confidence or language background (K4, V2).

The diverse backgrounds of my learners, including mature, work‑based, international, and widening‑participation students, shape my pedagogical choices. Based on the universal design of instruction (UDI) framework by Burgstahler (2015), educators need to consider the diverse characteristics of potential students, with respect to gender; age; ethnicity; race; native language; learning preferences; size; abilities to see, hear, walk, manipulate objects, read, speak; and the challenges they might encounter in the course. In my classes, I design teaching that connects their practical experience with academic concepts (A1, K1, K2), often beginning sessions with familiar workplace scenarios before introducing relevant theories to help them reframe real problems through an academic lens. To support those less familiar with academic conventions, I provide scaffolded development such as step‑by‑step explanations of research terminology and referencing (V2, K3).

I integrate real‑life social enterprise cases into marketing and entrepreneurship sessions to encourage students to consider the ethical and societal implications of marketing decisions (A1, A2; K3, V4). Scholarship on marketing‑ethics education, e.g., Ferrell and Ferrell (2025), emphasises the value of explicit engagement with ethics, social responsibility and sustainability, reinforcing the importance of case‑based discussion to build principled judgement (K3, V4). In consumer behaviour topic, I encourage students analyse both social enterprise and mainstream campaigns, linking theory to their professional contexts and reflecting on responsible practice (A3, K1, K3, V4). 

Because many students balance work and caring responsibilities, I design activities that draw directly on their organisational contexts, supporting authentic learning and workplace application (A2, K1, K2, K3). Research on authentic and work‑applied assessment highlights the value of tasks that mirror real practice and develop reflective capability (A3, A4, K2).  Flexibility in teaching modality, deadlines and assessment type is also key to enabling participation from diverse, widening‑participation learners (A1, A2, V1, V2). These strategies help my students build confidence in transferring academic ideas into practice and strengthen equitable learning opportunities (K2, V1, V2).

Facilitating high‑quality learning also involves making purposeful use of the virtual learning environment (VLE) to guide students through their studies (A1, K4). I also embedded prompts, short video explainers, and discussion boards to encourage ongoing engagement in VLE, which is particularly valuable for mature and online learners balancing study with work or family commitments (K2, K4). Avis (2019) emphasises that learning should extend beyond the physical classroom. Additionally, according to Fawns (2019), flexible learning has evolved to encompass concepts such as eLearning, technology-enhanced learning, digital education, online learning, and blended learning. Under this flexible learning style, students comment that the structured VLE layout “helps me know what to focus on” and “makes the assessments feel clearer.”(K4,V4). Their feedback reinforces the importance of accessible digital environments in supporting independent learning and widening participation (K4; V2, V3).








Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Assessment and feedback are integral to my teaching practice, and I approach them as developmental processes that support student learning rather than as solely evaluative mechanisms (A3, V2). Across my teaching, I have engaged in both formative and summative assessment, providing timely, constructive feedback designed to help students understand expectations, reflect on their progress, and improve future performance (A3, V2, V3).

I regularly mark written coursework, including essays and research-based assignments, as well as assessing live group presentations (A3, V2). In written feedback, I aim to balance clarity and encouragement, explicitly linking comments to assessment criteria and learning outcomes (A2, V2, V3). This helps students understand how their work aligns with academic standards and where improvements are needed (A2, V3). 

I place strong emphasis on formative feedback as a mechanism for feedforward, ensuring that assessment comments directly inform students’ future learning and performance (A3, V2, V3). My feedback highlights actionable strategies, such as enhancing critical engagement with literature, improving academic writing coherence, and strengthening methodological justification, so students can apply guidance across subsequent assignments and modules (K1, K2, V3).

Alongside written feedback, I integrate face-to-face and live dialogic feedback into my assessment practice to ensure students have meaningful opportunities to demonstrate and articulate their learning (A3, V2). Following formative submissions and group presentations, I facilitate structured feedback discussions that address common strengths, recurring issues and effective academic approaches, while also inviting students to explain their thinking, reflect on their choices and respond to feedback in dialogue with peers (V2). This approach is informed by Rogers and Horrocks (2010), who emphasise the importance of providing learners with opportunities to demonstrate learning to both teachers and peers, rather than positioning teaching and feedback as a one-way transmission process (V3). By creating space for discussion, clarification and peer exchange, my feedback practice supports active engagement with assessment criteria and supports progression and forward-looking learning (K1, V3).

I also support assessment literacy through targeted workshops and tutorials that unpack assessment briefs, marking criteria, and expectations for academic writing and presentation (A3, K2, V1). In research project workshops, I use exemplars and structured activities to clarify conventions surrounding literature reviews and methodology sections, supporting students in developing independent research skills and confidence (K1, K3, V3). This preparatory, formative approach has been effective in reducing assessment-related anxiety and promoting inclusive student participation (V1, V4).

Academic integrity is embedded throughout my assessment and feedback practice (A3, V4). I address citation practices and ethical research conduct explicitly within assessment-focused teaching sessions, supporting students’ professional and ethical development (K1). This guidance is reinforced through learning materials and follow-up communications to ensure equitable access for all students (V1, V4). Since embedding a dedicated academic integrity workshop within this assessment context, instances of academic misconduct have decreased compared to the previous academic term, indicating improved student understanding and responsible practice (A3, V4). Where resubmission or revision is required, I provide structured guidance on how to interpret and act on feedback, promoting meaningful improvement rather than surface-level changes (A3, V3). Overall, my assessment practice is inclusive, reflective, and learning-oriented, supporting student progression, autonomy, and preparedness beyond individual assessments (A3, K5, V1).





Evidencing Area of Activity 4 (A4): Support and guide learners
	Supporting and guiding learners is integral to my teaching practice and reflects my commitment to inclusive, student-centred education. I teach and supervise Level 6 and Level 7 students at a pivotal stage of their academic development, where increasing independence must be balanced with structured academic and pastoral support. I actively seek to understand individual learner needs and provide timely guidance and signposting to appropriate institutional services, enabling students to engage effectively with their learning and achieve their academic potential (K1, K3, V1).

At the start of modules and dissertation supervision, I clearly communicate academic expectations, assessment requirements and available support mechanisms (A1). I encourage students to engage proactively with student services, including library provision, learner support and careers services (A4). For example, I host subject librarians to direct students to tailored workshops on literature searching, referencing and research databases, strengthening students’ information literacy and confidence in academic research (K2, K4, A3, V5). I also promote careers services to help students contextualise their academic work within future employment (V4, A4, V5). In addition, I provide targeted guidance for international students by signposting resources, such as the University of Manchester Academic Phrasebank and some online writing guides, to help them build confidence, extend their academic vocabulary and participate fully in academic tasks (A2, A4, V5).

As a dissertation supervisor, I provide ongoing academic and pastoral support through scheduled supervision meetings, detailed written feedback and responsive email communication. I guide students through research design, methodological decision-making and critical engagement with literature, while encouraging reflective practice and intellectual independence. My supervision approach is flexible and responsive, recognising that students’ progress at different rates and may require differentiated forms of support (K1, K2, V3).

To support students ahead of summative assessments, I organise targeted revision sessions and live Q&A opportunities focused on assessment criteria, academic standards and common areas of difficulty (A1, A2; K1). These sessions are informed by ongoing student feedback and are designed to foster a safe, respectful and inclusive learning environment in which students feel confident to articulate their ideas, question assumptions and critically engage with differing perspectives (A3, A4). Drawing on Reece’s (2007) emphasis on creating an emotionally secure and dialogic classroom space that encourages learners to express opinions and engage in constructive critique, I intentionally structure these sessions to normalise academic debate and support students in developing their evaluative judgement and critical thinking skills. By encouraging dialogue, peer learning and reflective discussion, I further strengthen students’ academic confidence and sense of belonging, particularly for those who may feel marginalised or less confident in traditional academic settings (V1, V3, A4, A5).

In addition to core teaching hours, I provide academic support during evenings and weekends, including teaching and supporting widening participation student groups who may balance study with work, caring responsibilities or other external commitments. This approach reflects principles articulated by Avis (2019), who emphasises the importance of flexibility, relational pedagogy and responsiveness to learners’ social and educational contexts within lifelong learning. By adapting my availability and teaching practices, I aim to reduce structural barriers to engagement and ensure that all students have equitable access to academic guidance and support (V2).

Providing consistent and approachable support around assessment deadlines enables students to develop confidence in managing academic expectations and taking ownership of their learning. Through empathetic, inclusive and context-aware practice, I seek to empower learners to navigate higher education successfully while recognising the diversity of their lived experiences and learning journey. This aligns with a values-led commitment to widening participation, inclusive education and learner empowerment, as advocated within contemporary lifelong learning pedagogy (V4, V5).




[bookmark: _Int_GMU7shk2]
Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Continuing professional development is central to my approach to teaching and learning, enabling me to enhance my practice through critical reflection, engagement with pedagogic scholarship and collaboration with colleagues. I view CPD as an ongoing, evidence‑informed process that directly shapes my teaching strategies and the learning experiences of my students (A5, V3, V4).

Peer observation has been a key mechanism for reflective practice (K5, V3, V5). Through observing colleagues and receiving structured feedback on my own teaching, I critically evaluated my use of learning activities, pacing and student engagement (A5; K3, K5). Feedback highlighted the need to increase structured interaction during seminars, particularly to engage students seated at the back of the room (K3; V2), make more effective use of the interactive board to reinforce key concepts visually (K4; V3), and establish clearer expectations for student behaviour to maintain a focused learning environment (V2). In response, I redesigned seminar activities with more explicit discussion prompts and staged tasks (A5; K3), incorporated visual and interactive materials using the interactive display (V3), and set clear participation expectations at the start of sessions (V1, V2). These changes resulted in improved attentiveness, broader participation and more confident contributions from students who had previously been less active (K5, V2). This reflective cycle demonstrates an evidence‑informed approach to enhancing learner engagement and inclusivity (A5; K3, K5).

I regularly attend role‑specific training and institutional CPD workshops, applying insights directly to my teaching (A5). Training on inclusive assessment and feedback practices led me to revise my assessment guidance to include clearer feedforward, examples of strong performance and more transparent marking criteria. Subsequent student feedback indicated improved understanding of expectations and reduced anxiety around assessment, demonstrating the positive impact of CPD‑informed adjustments on learner experience (K1, K4, V1).

My teaching practice is also shaped by sustained engagement with pedagogic literature (A5). Scholarship on student engagement, inclusive pedagogy and assessment for learning informs my curriculum design and teaching strategies (K2, K3). Race’s (2006) model of successful learning, highlighting motivation, active doing, constructive feedback and structured opportunities for making sense of learning, provides a useful rationale for designing sessions that deliberately scaffold engagement and reflection. This reinforces my emphasis on purposeful learning activities and iterative feedback that support learner autonomy and help students connect content to their goals and experiences.

I actively seek advice from peers, mentors and professional services colleagues when addressing teaching challenges (A5, V5). These collegial conversations support problem‑solving, innovation and reflective refinement of my supervision, assessment design and student support approaches (V3, V5).
I also contribute to team‑based enhancement by supporting colleagues in analysing student feedback and survey data. Through collaborative interpretation of qualitative and quantitative insights, we identify improvement priorities and develop evidence‑informed action plans (A5; K5, V4).

As part of my broader CPD engagement, attending the Learning at City, St George’s Conference strengthened my focus on relational pedagogy and motivating learning environments. Insights gained there continue to inform my approach to inclusive and purposeful learning design (A5; V3, V5).




[bookmark: _Int_4QuNaHnV]
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).
SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Dr Nathan Subramanian

	Job Title
	Academic Director (Business Management)

	Fellowship Status
	

	Institution/Institute/Centre/Unit
	University of Wales Trinity Saint David (London)

	Email address
	n.subramanian@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Nathan is the Academic Director (Business) and my line manager at UWTSD London, working closely with me through review of module contributions, and regular quality enhancement discussions.





	Referee 2:


	Name
	Dr Hoang Dang Nguyen

	Job Title
	MBA Programme Manager

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	University of Wales Trinity Saint David (London)

	Email address
	h.nguyen@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Hoang is the MBA Programme Manager, working closely with me as the leader and supporter of the MBA Programme that I actively involved in teaching delivery.






GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Haoran Liu

	Date 
	25/2/2026
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