Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	I started to develop my assessment for learning in the classroom by implementing the four main pillars of AfL; sharing criteria with learners, quality of questions/quality of talk, feedback and peer and self-assessment. I wanted to improve my skills of gauging the understanding of the students using the pillars in AfL. 

Through observations from my class teacher’s lessons, discussions with class teacher and class mentor, as well as research into different AfL strategies I was able to produce numerous strategies to start to implement. These AfL strategies were put in place to help accelerate the learning process of the students, it also helps gauge the understanding of the learners. With this gained understanding, it is possible to direct or redirect the lessons into different directions, depending on the level of the students understanding. The different AfL strategies included, a more open style of questioning to try and target cognitive thinking of the learners, allowing them to express their answers by thinking rather than the answers received from a more closed style of questioning. I also shared the success criteria with the students, this was to give the students a better understanding on what would make their work successful or more successful. Peer and self-assessment were also implemented, this was to develop a better understanding on how they can improve their own work as well as thinking about how a peer can improve by assessing the work against the shared criteria. Finally, feedback was also provided to the students, positive comments were made to try to motivate the students to achieve more, the work of students that were performing well was also modelled and received positive feedback from myself as well as the classroom.

	What have you learned?

	I have learned that AfL strategies are very effective in gauging the understanding of the learners, it allows the lesson to flow more smoothly as there is constant feedback between the teacher and the students to determine the level of understanding within the cohort. This understanding can be used to steer the direction of the lesson in different ways, dependent on the level of understanding. However, it was sometimes the case that the students weren’t always fully engaged within the different strategies. For example, sometimes during peer assessment the students weren’t marking the work against the criteria and were instead offering more generic comments such as “well done”. This is okay, but it wasn’t what was intended. Also, when sharing the success criteria, it was sometimes difficult to have the students feed the criteria back to me, as I wanted the criteria to come from them so I know that they are thinking about how they can make their work successful as opposed to being told by a teacher. I have learned that lessons don’t always go to plan and that you sometimes must direct the lesson on the spot, therefore AfL is so important in today’s classrooms.

	What next?

	During my next teaching practice, I will attempt to model the peer and self-assessment sections of the lesson to ensure that the students know exactly what I expect. These peer and self-assessments were done during the plenary stage of the lesson, perhaps it would be more beneficial to include peer assessment orally in pit stops during a task, this will give the students the practise they need to train their thinking on how to assess their work, or the work of a peers against the success criteria that is already made transparent. I will also aim to develop my open questioning through further research into Bloom’s taxonomy of open questioning to allow the students to engage in a deeper thinking.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	During my teaching practice it was important to offer the students a blended learning experience. It was important to diverge from the usual route of ‘teacher led’ learning where I would talk, and they would listen. Lessons that behave in that way have a capacity to be very cumbersome for the learners, they lose attention and can get bored very easily. This is especially the case during lessons that take place early in the morning, it is essential to offer a blended learning experience to give students the opportunity to be more flexible within their learning experience by being able to customise their learning. I promoted the use of iPads and the use of computers during my lessons, I wanted the students to become more independent learners, trying to find the answers for themselves. This also helps develop their research and analytical skills, especially given that I was teaching in a year 6 class, these skills are essential in further and higher education. I also employed more class discussion within my lessons, often I would ask a question and then have the class discuss the answers or their thoughts and feelings as a group, I would then walk around the class and listen to their ideas and provide feedback. There is research that suggests students learn more when they are bouncing ideas off each other, rather than just learning from a teacher, the learners feel more comfortable talking to their peers and are more intent to listen to what they have to say, further expanding their learning and understanding. This was the case when I was in education, I found that I learned more when discussing ideas with peers, it offers different perspectives that you might not have thought about yourself.

	What have you learned?

	I have learned that students are more engaged in a lesson that diverts from the traditional sense of teacher led learning, these lessons are more cumbersome. During the start of my PTE1 my first few lessons were taught in the more traditional sense as I had no experience of teaching in a classroom, it quickly became clear that the students had lost interest in the lesson as they were just listening to myself talking. After reflections made with the class teacher it was important to start to implement a more blended approach of different teaching styles to keep the students engaged in the lesson. Some students however, lacked the knowledge or training to use certain applications of technology and lessons were sometimes interrupted with questions pertaining to how to do a certain function on the computer. Once students are more familiar with certain functions and applications on the computer, the use of technology within lessons will help accelerate pupil learning and understanding, as well as pupil attention and engagement within lessons. It was also the case that sometimes students would misbehave and play a game on the computer instead of completing the task that they were meant to; this can be rectified by keeping a close eye on the potential troublesome students. This will come with more experience in teaching, developing a better understanding of the classroom and the class profile. 

	What next?

	In my next teaching practice, I will aim to continue to include blended learning approaches to continue to capture the attentions of the classroom, continuing to keep the students engaged in the learning process as well as the planned activities or tasks that are set. Upon reflections made with the class teacher, it is important to become more aware of the potential troublesome students so I can keep them on task. It may also be beneficial to provide training for the students who aren’t familiar with certain functions within the applications, such as some functions in word or excel. It will also be advantageous to manage the classroom when using blended learning experiences with the laptops, it will be better for students to completely close the laptops down so that I have their full attention when I am teaching, this will eliminate undesired behaviour, as the children get excited when they are able to use the laptops/computers. This will come with more experience. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	The class was in preparation for Pudsey Bear Day during a week in November. The students were tasked to make their own stalls to raise money for the charity Children in Need. I was involved in the process of generating ideas for the different stalls. The students and I decided to generate ideas as a group as to what stalls could be the most effective at raising money. Ideas such as toy stalls, nerf gun fun, guess the name of the teddy, lucky dip, nail painting and many more were made. After the students had produced ideas, they then had to think about how much money their stalls would cost to enter. There was an array of different pricing, some students wanted to charge £1 for some stalls, this was quickly negotiated down to a lower price as some children may only bring £1 or £2 in to school. The children had to think about realistic prices in the context of how much money their peers are likely to bring to school. Once prices were set it was time for the students to create posters to place around the school to advertise their stall, using persuasive language that they had learned from English lessons. The students took pride in what they were doing, it was clear that they had really enjoyed the whole experience. Some of them had stated that they had participated in fundraising events outside of school, this was again solidifying the connection between school and real life. 

It was important for the children to identify that the process involved in the planning and preparation of creating their own stalls was very much akin to what they would need to do in real life. Whether it’s creating stalls of their own outside of school, creating business ideas, or having to organise and prioritise things. It is important as the process allows the students to explore and discuss contexts that involve real-life problems and projects.  

	What have you learned?

	
The fundraising event at the school allowed the children to feel a certain sense of pride, they were proud to be leading the stalls. It provided a real-life authentic context, the ownership of a small business, or providing a connection between charity stalls at school and car boot sales. The students really enjoyed taking ownership of their own organisation or project and were very enthused and engaged in the design. Research suggests that children learn through play and although the fundraising event wasn’t strictly play per se, it featured links between what they have learned growing up through play by pretending to be stall or shop owners to feeling like they had ownership of a business, they felt a sense of pride and fulfilment. The use of a real-life authentic context allowed the students to be able to link what they do at school to what they can do in real-life, either when they are older or when they have the time to do so. During the fundraising event, the students can learn mathematical skills by supplying the correct amount of change that was required from their stall. They were also able to use their creative side, as well as persuasive language to try and entice their peers to spend money at the stalls. The skills they had developed during this experience will only help enhance their skills through learning in education that they can later apply in real life contexts.

	What next?

	
I will aim to research ideas into how to bring real life authentic contexts to the classroom during lessons. I can also discuss these ideas with the class teacher during my next teaching placement, who can in turn provide me with differing ideas to further enhance my pedagogy. I believe that a real-life context during a mathematics lesson will be beneficial to the learning of the students as it will provide the opportunity for students to handle money effectively whilst simultaneously developing their mathematical skills in a real-life authentic context such as a shopping environment. From the experience of the fundraising event for Children in Need, it appears that the children would become very engaged in a mathematics lesson if it involved an element of play, as well as having deep connections to a real-life context. This could be a fun and exciting experience for the students during school as it adds to the development of their learning and understanding of how the world works inside of the classroom.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	During my lessons I mainly taught PSHE and ICT during PTE1, it was important to include cross curricular themes during these lessons to further develop the student’s understanding across different lessons. When the students engage in cross curricular work, it can offer more creative ways for students to develop their subject knowledge, skills and their understanding by motivating them to learn through topics and themes that are interconnected. During some PSHE lessons, I had the students work on computers to complete a task to further develop their ICT skills. This was done through the task of designing an electronic poster for a charity, they would use persuasive language that they had acquired through English lessons with the class teacher, apply them to the poster using the functions from google docs / Microsoft word / powerpoint, which further enhances their ICT skills. They would also research information using the internet developing their research and analytical skills. They would apply all these cross curricular skills into the PSHE lesson, which greatly enhances their ability to synthesise information. They can continue to utilise these skills across all the subjects and areas of learning experience. During ICT lessons it was also important to include topics that are relevant to literacy, one such example was a lesson on writing and sending informal emails. The students used their literacy skills, their knowledge of writing letters, to formulate an informal email to send to their peers about a topic that interested them.

	What have you learned?

	
I learned that lessons were able to run more smoothly when cross curricular themes were introduced to the lessons. Students were able to become engaged in the activities by becoming involved with the learning of patterns between different areas of learning and experience. The cross curricular themes worked well to further develop their thinking, developing their understanding and knowledge to apply different skills across different subjects through the study of interconnected themes. Connecting different AoLEs allows the learning to become deeper, it expands the learning. The students can make connections between the different AoLEs and promotes critical thinking. The students use their skills that they have developed in different lessons and apply them to something that they may not have thought were connected, this revelation allows them to become more excited about the information or knowledge that they discover, reflecting on experiences and concepts to focus on the lesson objective. With this experience the “when will I need this” becomes irrelevant as students start to understand the links between different subject disciplines.

	What next?

	
I will continue to use cross curricular themes during my lessons to further enhance my professional teaching practice. It is important for students to become engaged in the connections across different subject areas so that they can start to apply the skills they have learned across all subjects to focus and complete tasks and achieve the learning objective. The process of developing the realisation of interconnected links across different subject areas promotes critical thinking, this critical thinking is a fundamental skill to be applied the further the students go throughout their education. Perhaps it would be beneficial to have more collaboration with the class teacher, this collaboration will provide further ideas as to what themes can be used in the classroom, this will further develop my knowledge in teaching which will further develop my teaching practice. 


Word count: Approximately 2,000
ECAD 6008 Assignment: Part 2

Introduction
This assignment will be a critical reflection on the progress of planning, preparing and teaching lessons surrounding a specific pedagogical principle, it will also identify next teaching steps to further develop sound pedagogy. The pedagogical principle chosen for part 2 of this assignment assessment for learning, AfL was chosen as it is an area of pedagogy that is of vital importance, it links to many of the new professional standards in teaching and is something that should be occurring in every lesson. AfL is an approach that creates feedback to improve student performance, it is used to accelerate the learning and understanding of the students through various methods. It was an area that worked well during PTE1 and is something that should constantly be developed, great teachers are able to use AfL strategies to gauge the learners understanding and can be used to direct the lesson in different directions, if adequate understanding is not met then aspects of the lesson can be revisited accordingly. Methods of AfL chosen in the main body will be used to further develop and next steps will be identified. The four main pillars of AfL include sharing criteria with learners, quality of questions/quality of talk, feedback and peer and self-assessment. Some of these areas will be discussed throughout the assignment as they were areas that were used during lessons through planning and preparation. The effectiveness of the strategies implemented will be critically assessed, reflected upon, and literature will be used to support the findings and to offer new information to be used in the next teaching placement to further inform the teaching practice.    



Literature Review
During PTE1, the four main pillars of AfL were used as strategies to gauge learners understanding. These AfL strategies help provide feedback to the learners to improve their academic performance, as  a result they become more involved in the learning by developing a deeper thinking towards the learning. Heritage (2007, p.141) states that “formative assessment is a systematic process to continuously gather evidence about learning.” The data collected from the AfL strategies help to identify the current level of learning and understanding of a student, and then use this data to adapt lessons to help these students reach the learning objective or the desired learning goal. For AfL to work effectively, students must become active in their own learning. This can be attained through sharing learning goals, understanding the progression of student learning, the next steps a student must take to bridge the gap in their understanding as well as how to take the steps (Heritage, 2007). 
Throughout PTE1, during lesson planning and preparation, ‘Steps2Success’ were planned and prepared before each lesson. They were then implemented into the class when the task was set and written on the whiteboard for the learners to see. This is an element of sharing the criteria with the learners, the steps2success provide a visual aid as to what elements should be included in a particular task. These S2S are closely linked to the learning objective of the lesson, providing the students with information that will help them achieve the learning objective and to further enhance their learning and understanding. The teacher in the class explained the importance of sharing the criteria with the learners. If the learners can physically see what is needed of them to complete a particular task set during the lesson, then the learners immediately see what is expected of them and they can be guided through their learning and the writing of the task, as well as knowing what is expected of them. This closely ties to Hattie’s (2012) conclusions that when teaching and learning are visible, then there is a greater probability that the students engaged are reaching higher levels of achievement. When the teacher decides the success criteria and the learning objectives, making them visible to the students, demonstrated by the modelling of work, it allows for evaluation on the students understanding by being able to easily check for understanding by assessing work against the success criteria (Hattie, 2009). Through success criteria, modelling and practice and feedback, the teacher is actively engaged in direct teaching through scaffolding learning. Creating a learning context where the students can demonstrate an ability to independently apply learning in lesson settings that may be unfamiliar to the students (Donaldson, 2015). Therefore, theory suggests that S2S works well to accelerate the learning progress of the students. It was evident in marking that during lessons where success criteria weren’t shared with the learners, there was a lower standard shown in the work. This implies that when the students aren’t provided with a visual cue to allow them to understand what is expected of them, then the quality of their work diminishes. 
During the lessons taught, the teacher also explained that it is also important to allow the students to provide the success criteria themselves. When writing down the S2S on the board, it was often done alongside the students. This promotes the idea of the children leading their own learning, instead of being tediously told the success criteria, the students are instead engaging in the thinking of how their work can be successful and then providing feedback to the student teacher with what they know they must include during the set task. The students will understand what is expected of them through the content of the lesson, “concrete examples of success could be used to model success criteria” (Welsh Government, 2010, p.27), this was done through the modelling of tasks by showing examples of successful work, both before and during the task set through pit stops. Students are then able to decipher what made the shown examples so great, and they then feedback the steps2success to replicate the high standard of work. This proved to be difficult at times as sometimes the students were unable to deliver the success criteria, during these situations it was important to utilise feedback to assess where the students understanding of the task was. Hattie (2012) states that the teacher must provide direction and redirection in the lesson when assessing the teaching of the lesson is being understood. During times where the students were unable to deliver the steps2success, the lesson was redirected accordingly to ensure that the learners truly understood the task set and were able to identify the parameters that would make their work successful. This involved either going through some elements of the lesson again, revisiting the example work that was modelled, or succumbing to simply sharing the criteria with the students. During the marking of some the tasks, it was clear that students included most of the success criteria within the work indicating that they know that there is a certain standard that is expected of them. Unfortunately, this wasn’t the case for every student as some students in some tasks often missed elements of the success criteria. This was acted upon as ‘next steps’ that they had to write the next day, this process can close the gap between what they have achieved and what they could have achieved (Welsh Government, 2010). Sharing the criteria to the students proved to be an effective way of accelerating pupil learning, in order to develop this pedagogical principle further, it should be important to get the students to consistently relay the steps2success back to the student teacher. Learning and understanding appeared to be far more effective when the learners are engaging in their own learning, it is important for the students to actively engage in the thinking of what criteria must be met for their work to be successful. Perhaps as a next step in development of success criteria it would be beneficial to try to have the learners produce the success criteria through a think-pair-share strategy, Welsh Government (2010) suggest that when learners produce better quality success criteria when they are working collaboratively, also stating that if the learners see exemplars of differing qualities, they can figure out why the differing criteria’s are the best, reinforcing the importance of learners constructing their own learning, this can teach the learners the value of making mistakes and learning from them. The setting of a goal is a cognitive process that is directly part of student self-regulation (Zimmerman and Schunk, 2011). These next steps directly link to the ‘learners leading learning’ QTS standard as well as possible links to, ‘challenge and expectations’ and ‘listening to learners’ QTS standards, these links will further enhance my pedagogy.

[bookmark: _Hlk92045798]   The use of sharing success criteria in teaching practice also allows for the use of peer and self-assessment. During PTE1, peer and self-assessment were used during the plenary of the lessons by having the students to assess their own or a peers work to mark it against the success criteria that had been discussed and visually shared with the students on the whiteboard. Given that the students had provided feedback of the success criteria, they were already engaged in the thinking of what will make their work successful. Learners must be able to understand and have been involved in the design of success criteria for peer/self-assessment to be meaningful. If the students aren’t involved, they have no reference to assess their work against, making feedback low level and meaningless (Welsh Government, 2010). The use of peer/self-assessment helps develop greater autonomy in relation to the student’s learning, promoting metacognition as well as collaborative learning skills (Macphail and Halbert,2010; Gipps et al, 2005; Webb and Jones, 2009). There is difficulty for these advantages of peer/self-assessment to occur in the classroom if the students aren’t accustomed to thinking about learning goals in relation to the work they’re doing (Florez and Sammons, 2013). Black and others (2010) argue that peer and self-assessment must be trained, which can make the process time consuming. They mention that students need to be taught how to develop the level of awareness in understanding their own learning process to be able to act on it. This also requires the success criteria to be communicated transparently with the students so they can base their work or the work of their peers against it, reinforcing the importance of the sharing of success criteria with students to accelerate pupil learning and understanding. 
Florez and Sammons (2013) state that students react better when feedback on their work comes from a peer rather than from a teacher, and when done correctly peer assessment is a valuable tool of providing additional feedback. Feedback provided by peers can be written in a language that is more accessible and easier to understand. On the other hand, Hattie (2009) states that there can be problems associated with peer assessment as children have the capacity to be nasty to each other. Peers’ comments can be “nasty, brutal and viral” (p.26). For feedback from peers to be truly effective, the classroom must learn how to work well together in a group (Black et al, 2010). These comments support the notions of Coe and others (2020) in the great teaching toolkit where great teachers create a supportive environment for learning, characterised by trust and respect among teachers and students alike, promoting a positive attitude towards the learning. This in turn helps to create a better environment for learning to occur, it can be heavily linked to peer assessment as comments are coming directly from the peers of the students. During PTE1, the school was situated in an affluent area and the student body worked reasonably well together, some students didn’t want to be paired with other students, but every classroom environment has these problems. However, the class appeared to work well together upon observations and the marking of their work, a supportive environment had already been created by the class teacher. There are both pros and cons of the use of peer assessment as an AfL strategy, it can be time consuming, and it can be difficult for the students to remain on task. Especially if the students are not used to peer assessing each other’s work, they can resort to neglecting this and start to talk to each other instead and continue off task. There was sometimes difficulty in the peer and self-assessment during the experience of PTE1. Upon reflections made with discussions with the class teacher and through class observations and marking, there were some instances where the students were not on task during the peer/ self-assessment phases of some lessons. Some students weren’t marking against the criteria even though it had been shared, discussed and visible on the whiteboard, implying that perhaps the students were becoming bored of the lesson, or lacked the habit and skills in the collaborative side to peer assessment. Hattie (2009) suggests that students should be taught these habits and skills as they are of high intrinsic value as well as peer assessment can “help to develop the objectivity required for effective self-assessment” (p.128). This implies that the work of peer assessment enables cognitive thinking of how the student can improve the self and their own work. The suggestions from Hattie coincide with those of Black and others (2010) where students should be encouraged to think about the aims of their work to assess their own progress against the aims, enabling them to become independent learners by developing skills to guide their own work.  
In future practice, perhaps it would be beneficial to do more modelling of peer and self-assessment so that the students can know exactly what to write, and to develop the skills necessary for effective peer and self-assessment. It may also be advantageous to start to incorporate peer assessing of students work during the task. This can be achieved by modelling a students work who appears to be working well, this will allow the peers to know what good work looks like as well as helping them develop their peer assessment skills orally as they try to compare the work back to the shared success criteria. 

Conclusion
In conclusion, assessment for learning is currently a hot topic in the world of teaching, especially as the new curriculum for 2022 is edging closer. AfL is a vastly important element of one’s pedagogy, and when used effectively it can help bridge the gap between the learner’s current level of learning or understanding and where they can or want to be in their learning and achievement. Skilled teachers plan and prepare for different AfL strategies in their lessons to help learners accelerate their progress, however, it can be challenging and time consuming. AfL stresses the importance of students becoming more independent in their learning, students can take their learning and understanding to the next level. Some elements of AfL allow the students to become more active in their thinking and become cognitively active in the lessons, allowing them to think about the route they must take to satisfy the learning objective and achieving the success criteria. 
Sharing the criteria with students was beneficial to accelerating the learning as the learners had a clear visual representation of what things they must include to complete the task successfully to achieve the learning objective of the lesson. It worked well during the lessons in PTE1, it was sometimes difficult to receive this from the learners themselves, whenever it proved difficult to receive the steps2success from the students, certain aspects of the lesson were revisited to help their understanding of what must be done. This was performed in the remodelling of the task, through group discussion or redirecting the lesson back to what was previously taught. Sometimes if pressed for time, the success criteria were shared with the students so the lesson could flow more smoothly. However, upon reflection it would be more ideal to have the students to consistently supply the success criteria, so they can become more active in their learning. Perhaps it would be more advantageous for students to generate their own success criteria, and then have discussions within groups as to what criteria are more effective and why. This could, however, be more time consuming but it will be interesting to see the learners taking a further step into controlling their own learning.
Peer and self-assessment worked very well alongside the sharing of criteria, they are very closely linked as once the students have been handed the criteria, they can easily assess their work against it, so long as it is visible. Early on in PTE1 it was evident that the students were not accustomed to peer assessing against the criteria as comments in books were very generic and weren’t targeted towards whether the success criteria and therefore the learning objective had been met. After reflection, modelling of peer assessment was made to start to familiarise the students with the language used as well as the role of assessing the work against a scheme. When the students were on task, it was clear that the students were successfully assessing the work against the success criteria, comments were made whether a student had met the criteria, if not then next steps were included to do better next time. However, sometimes the students weren’t on task, this could be due to behaviour management. This is something that needs to be developed during PTE2. To further develop peer and self-assessment in PTE2, it could be beneficial to incorporate verbal peer assessment during the modelling of student’s work during a pit stop of the task set. This could be good practise for the written element during the plenary, allowing students to voice their comments verbally where they might be more comfortable, discussions could also ensue as a result, this will further develop the thinking on how to improve their own work by identifying flaws or positive aspects of a peer’s work. Given that peer assessment was used more than self-assessment during teaching practice in PTE1, it could also be beneficial to include more self-assessment during plenaries, so that the students are reflecting on their own work rather than the work of others. 
It is important for new student teachers to be reflective practitioners, they need to know what elements of AfL strategies had worked well, and what elements didn’t work so well, they must use the data to inform their teaching practice in the form of next steps, this can be made through further research into new techniques or simply revisiting the same techniques but in a different manner. I will continue to use sharing of criteria and peer and self-assessment as AfL strategies to further inform my professional teaching practice. 
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