First we must understand theory and then what childhood is as this can be deemed different across time, cultures and continents (McMahon and Dyer 2018).  Berk, L (2018, p. 73) recognises that theories are vital as they organise the structure and frameworks of observations, they offer meaning to what is being observed.  Theories are then supported by research which provides a base for practical application.   Berk further states that theories can be influenced by the values and cultural existence of the time and recognises that they should be repeatedly tested over time with a fair set of measures to ensure the theory is best practice.  
Aries (1962, quoted in McMahon and Dyer, 2018, p. 16) suggested that childhood is not a universal or natural phenomenon and is as suggested earlier varied depending on time and place.  No two childhoods are the same however children should be active participants in building their own lives.  This concept is supported by the United Nations Convention on the Rights of the Child, UNCRC, and that children have their own rights and opinions.  McMahon and Dyer (2018) argue that without children having their own rights and being included in the decision making it can lead to inequality and discrimination in their every day lives resulting in unfair and unjust treatment.    
Creating a safe environment
Every child has the right to live in a place of safety and stability.  This is underpinned in the UNCRC, embedded in safeguarding procedures for Wales and is intertwined throughout the whole of the National Minimum Standards for Wales, NMS (2023) and the Healthy Child Wales Programme, HCWP (2022).
In terms of everyday practice HCWP (2022) state that early years practice should include a safe, nurturing environment. With practitioners who are able to support children in meeting all growth and developmental milestones.    
Welsh Government, WG (2024) use the term of ‘enabling adults’ and state that the leading aspect of an effective learning and playful environment for babies and children are the links between the adults, the environment and the experiences offered. They maintain enabling adults will offer safe play spaces to explore and encounter measured risks and challenge.  WG (2024) state further that it is vital for children to feel safe, secure and respected and they should be able to build secure attachments. Children when born are reliant on adults to meet their physical and emotional needs which when met leads to feelings of safety and security.  However the idea of feeling safe can cause confusion as Mahon and Dyer (2018) suggest that in terms of an emotionally safe environment that practitioners see this more as what the child needs in a physical space rather than what they are offering in their own practice.
While the WG and the UNCRC recognise that basic needs are vital this has not always been case across other countries.  A well known example of children being deprived of their basic needs in a safe and stable environment are children from the Romanian orphanages.  The works of Beckett et al. (2006, quoted in Berk, 2018, p. 305) suggested that children up to six months of age, adopted by British families, progressed as well as their British peers. However those who were adopted later did not perform as well and in later childhood presented significant intellectual delays. As in Malsow’s Hierarchy this depicts that without ones basic needs of feeling safe and secure and without basic needs being met it is detrimental to a child’s future outcomes. [image: A graph of average score  Description automatically generated with medium confidence]
Diagram 1: Berk, L (2018, p 305)

Building confidence
Enabling adults are crucial to building and supporting children’s confidence and belief in themselves.  (WG, 2024). Gopnik (2019) discusses this early time period as being protected and that it needs to offer a wide range of safe exploration and learning opportunities to develop a child’s choice making and problem solving. She states further the importance of rather than adults teaching a child allowing them to learn through curiosity and exploration with the adult who supports and cares about them. 
WG (2024) supports the concept that routine and engaging experiences that include their whole selves develops confidence and independence in children.  McMahon and Dyer (2018) support this by maintaining that adults need to be sensitive to children in their care and listen to the whole child by observing and listening and that if adults are truly interested in a child they will be motivated to investigate how that child is feeling.  
Feelings of confidence correlate with sense of self and esteem, linking directly to Maslow. Johnston et al. (2018) states that this development is the foundation of their functioning of their social selves and structures.  How a child initially sees themselves Is affected by those around them in how they are treated and how they are made to feel or believe (Lindon and Brodie pg 108 2016).  It is therefore essential that enabling adults are supporting children in the early years to be able to offer confidence building practice.  . 
Transition
WG (2022) state that transition are changes that take place in a child’s life that can require support or adaptations to a new situation. Transitions could be 
· Horizontal – changes throughout the day during meal time, playtime or from one play space to another.
· Vertical – changes within families that may require social or cultural changes.
· Multiple – more than one in a day, from home to childcare to after school care and home again. 
WG (2017) recognise that transitions can be challenging for children and that each child’s experience will be very different. WG (2017) maintains that effective communication and sensitively supported transitions are essential and must be prioritised for families accessing services. Transitions should be seen as a process rather than an event and should be embedded in practice throughout the day as well as at key stages.  Knowing the child and working with care givers is key to a successful transition, whether this be from home to childcare or further on to nursery and school (WG, 2017: HCWP 2022: McMahon and Dyer, 2018).
The transition period is key and can be linked back to creating a sense of safety and security. With consistent and inclusive transitions children feel safe which leads back to Maslow’s hierarchy and the need for the solid and concrete foundation before children can move through to self actualisation and become confident, creative learners.  
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