The difference between native and non-native English speaker and teacher in China
Abstract
    English has become an international language and played an increasingly important role in today’s global village. Meanwhile, the number of English learner has increased unprecedentedly, and the topic of English language acquisition has swept around the world. Many scholars have pointed out the concept of native-speakerism. The debate about whether native or non-native English speaking teacher is better English teacher has aroused the attention from all walks of life. This paper mainly discusses the difference between native and non-native speaker, native and non-native English speaking teacher based on two theories, namely social interactionist theory and culture hegemony. It is admittedly that the difference between native and non-native speaker exists in all aspects of listening, speaking, reading and writing ability. However, as for teaching effect, native and non-native English speaking teacher each side has its own merits. Native English speaking teacher is skilled in cultivating students’ motivation and improving speaking ability; while non-native English speaking teacher is expert in grammar and writing teaching. Therefore, the cooperation between native and non-native English speaking teacher is a win-win choice for students to achieve a long-term development.
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1. Introduction
Against the unprecedented trend of globalization, acquiring a second language is a ubiquitous activity for the younger generation, in which English course has been listed as compulsory lesson in many countries including China worldwide. Nowadays, owing to the irreplaceable role of English, the number of non-native English speaker is much more than that of native English speaker. Facing the huge demand of students, the supply of English teacher should also increase accordingly. Thus, the amount of native English teacher is far from enough, and non-native English teacher should inject into this unlimited potential market to shoulder the responsibility of helping adolescents go global generation upon generation. China is a typical country which needs a great number of language talents who are capable of acting on international convention. In this essay, the author will analyze the difference between native and non-native English speaker and teacher combining the true situation in Chinese context.
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]During the five-thousand year profound Chinese history, Pidgin English can be traced back as the first time Chinese people start to learn English at the beginning of nineteen century. At that time, Shanghai people have to speak English in an attempt to communicate with British people and Portuguese who stay in leased territory. Without scientific language acquiring system like today, Shanghai people have no choice but to learn English words’ pronunciation and meaning by their own. Thus, Pidgin English can only be used as oral form, and its pronunciation feature has been greatly influenced by the articulatory phonology of Chinese. Although Pidgin English contains many syntax errors from linguistic perspective, it does make a remarkable contribution to Chinese external trade, diplomacy and culture communication. 
Another historical event that changes Chinese people’s attitude to English is the implementation of a national policy, Reform and Opening up. Reform aims to realize the fundamental interest of massive people, and Opening up refers to opening to the outside world and invigorating the domestic economy, which is the inevitable option to the modernization drive and in line with the character and trend of current world. The Opening up policy has given rise to a series of initiatives in terms of science, technology, and more importantly, education. In 1978, Chinese government decided to regulate English as a compulsory course in middle and high school, and as an exam-compulsory subject in university entrance examination (Boyle, 2000). From then on, the status of English in Chinese education system has been significantly improved.
China has played a more dynamic role in international arena ever since 2000. For instance, China has joined World Trade Organization in 2001, held World Olympic Games in 2008 and World Expo in 2010, convened G20 Hangzhou Summit in 2016, organized 7th CISM Military World Games in 2019 and so forth. Over the past twenty years, China has attracted multiple attentions from countries across the world and dedicated to participate in all kinds of international activities with the carrier of English and other foreign languages. Meanwhile, English has changed to become the compulsory course from the third grade of primary school in all parts of China. In some urban areas with relatively high economy level, parents will send their children to educational institutions to acquire English from an early age. Furthermore, teachers in some kindergartens would teach children some simple English words to stimulate their enthusiasm in learning English. With regarding to the English requirement in Chinese higher education, College English Test - Band 4 and College English Test - Band 6 are two universal English tests for Chinese undergraduate students who are not majoring in English. As for English major undergraduate students in China, they would face more professional and demanding tests such as Test for English Majors-Band 4 and Test for English Majors-Band 8. In addition, there is an increasing number of Chinese employing units cares about the English level of employees. Leaders tend to believe that workers with outstanding English ability have an advantage over those who perform poor in second language acquisition. Hence, to prove their English level, many job hunters would participate in some international English tests such as IELTS or TOEFL to prove their respective English ability in listening, speaking, reading as well as writing.
To sum up, both Chinese government and parents attach great importance to English language education than ever before. Nowadays, not all English teachers can meet the demand of schools and parents. It is primarily because English teachers have been classified into native English teachers and non-native English teachers, experienced English teachers and unpracticed English teachers. Some parents tend to identify whether a teacher is good or effective merely depending on surface information, and take it for granted that native and experienced English teachers is better than non-native and inexperienced English teachers. In the following chapters, the author will focus on comparing the differences between native and non-native English speaker and teacher. 
2. Critical Review of Native-speakerism
The concept of native-speakerism was first pointed out by British linguist Holliday in his book The Struggle to Teach English as an International Language. He believes that native speaker English teachers are best teachers because their English language mode and teaching methodology are authentically originated from western culture (Holliday, 2005). However, most scholars consider that the definition of native-speakerism by Holliday cannot fully cover the meaning of native-speakerism in the context of second language acquisition. From the perspective of socio-cultural, historical and political factors, native-speakerism can be regarded as a type of culture hegemony and a patriotism ideology derived from Inner Circle countries (Kubota & Lin, 2009). For instance, learners tend to uphold Anglo-American English consciously or unconsciously due to the mainstream culture. Facing this phenomenon, three waves of sources are coming forth to against native-speakerism (Liu Junshuan, 2018). Firstly, aiming at Phillipson’s (1992) “native speaker fallacy” (a belief that native English speakers are the best English teachers), scholars like Pennycook (1998) response to this colonialist ideology critically. Secondly, some other researches explore English language variation and change in the history, and advocate the divorce from traditional nativeness (Alptekin, 2002; Kumaravadivelu, 2012, 2016). Thirdly, at the end of nineteen century, the voice of Non-native English Speaker Teacher becomes clear and popular in educational circle. They believe that non-native English speaker teachers are also qualified to impart knowledge and educate students.
Statistics show that the number of non-native English speaker teacher accounts for at least 80% in the global market. In other words, most students, especially those who live in rural areas or developing countries, can seldom accept the instruction and guidance from native English speaker teachers. Nevertheless, there are still considerable students in these areas and regions who perform extremely well in English examinations or competitions. This phenomenon shows that non-native English speaker teachers can also nourish professional English talents. Hence, whether an English teacher is native or not cannot be counted as a criterion of judging the teacher competence of pedagogy. In current days, instead of dichotomizing teacher into native and non-native speaker, scholars tend to sift good and effective English teacher according to other comments. For instance, Fernstermacher and Richardson (2005) believe that a qualified teacher should be measured from both pragmatic and empathetic perspectives. To be specific, pragmatic teachers are capable of helping students get their ideal examination results, and empathetic teachers can response to students’ affective needs and count it as a personal favor. In addition, as shown in the table 1 below, Ahmar Mahboob (2010) summarizes some features of being a good teacher and an effective TESOL teacher. It is obvious that being a good or effective teacher is should not only care about students’ academic problems, but shoulder the responsibility of pacifying students’ emotional conflicts towards learning English. 
	An Effective Teacher
	A Good Teacher

	1. Has adequate command of language
	1. Knows students’ needs, expectations, strengths and weaknesses. 

	2. Is skilled in lesson preparation and organization
	2. Has a thorough knowledge of the subject matter

	3. Is capable of motivating students
	3. Masters in teaching methods and techniques

	4. Is able to impart knowledge in an easy-to-understand and easy-to-remember method
	4. Treat students with courtesy and respect

	5. Treats students in the principle of equity
	5. Shows empathy to students

	6. Is available and patient to help students in post-class time
	6. Keeps peace with the latest knowledge and skills

	Table 1


The stereotype of people’s attitude to native and non-native English teacher is that native English teachers can speak unadulterated English with simon-pure accent, idioms, grammar and so on. That is the predominant reason why parents in non-English-speaking countries would bend over backwards to send their children to native English teachers’ classes, ignoring the high economic cost. To manifest the stereotype is not a cognitive bias, R. Watson Todd and Punjaporn Pojanapunya (2008) design a research to find out the implicit attitudes towards native and non-native speaker teachers based on questionnaire surveys. The results indicate that people hold explicit preference for native speaker teachers, but no implicit preference towards non-native speaker teachers (R. Watson Todd & Punjaporn Pojanapunya, 2008). The similar conclusion also drew in Paramjit Kaur and Arumugam Raman’s (2014) research, which finds out that participants rank native speakers’ accents better than that of non-native speakers in terms of correctness, acceptability, pleasantness and familiarity. However, there are still many scholars believe that non-native English teachers possess some distinctive advantages compared to native English teachers. For example, Medgyes (1994, 1996, 2001) summarizes non-native English teachers have competencies to: (1) provide a good model for students to imitate; (2) teach language learning methods and strategies effectively; (3) enrich learners more English language information; (4) anticipate the difficulties learners may face during the learning process; (5) be empathic to learners’ needs and problems; (6) take an advantage of the learners’ mother tongue (Medgyes, 1994). Furthermore, Phillipson (1992) also insists that non-native speaker teachers are the potential ideal English teachers, as they themselves have hand-on experience on learning English as a second or foreign language. 
Although many scientific papers have made every effort to dethrone the role of native English teacher off the supreme standing, the stereotype of people’s “common view” is by no means easy to be broke down. In china, the human resources of schools and educational institutions prefer to hire native English teachers as their first option, and teachers with overseas study background are only their ND priority. From the perspective of Chinese students, they also aspire to be taught by English teachers from UK or USA, which leads to a blind adoration of native speaker as the norm (Jin, 2005). To sum up, facing the misunderstanding towards non-native English teachers, professors should clarify the truth, and advocate parents and children could choose English teachers in a more critical thinking model. 
3. Theoretical guidance
The study applies social interactionist theory and culture hegemony as major theoretical lens to analyze the general perception to native and non-native English speaker and teacher in second language acquisition. According to the definition of social interactionist in Wikipedia, social interactionist theory is an explanation of language development emphasizing the role of social interaction between the developing child and linguistically knowledgeable adults, which is highly correlated with the socio-cultural theories pointed out by Lev Vygotsky. Lev Vygotsky believes that social interaction would exert a great impact on learning process. Additionally, he brings forward a term, called zone of proximal development, to externalize the cognitive and psychological process of children development. To be specific, zone of proximal development (Graph 1) means that the competence of learner can be divided into three major zones: zones which learners can do without help, zones which learners can do with guidance or assistance (zone of proximal development) and zones which learners cannot reach even with endeavor efforts. 
	 (
Learners can do under guidance or assistance
 (
zone of proximal development
)
) (
Learners cannot achieve
) (
Learns can do without help
)

	Graph 1



Generally speaking, it is teacher and parents who undertake the due obligations to expand the zone of proximal development to the largest extent. From the teaching strategy and skill dimension, team work is beneficial for children to achieve this goal owing to the raising awareness of collaboration. On the other hand, from the teachers themselves level, they should be capable to attract children’s attention relying on their own charming personality or character. People who strongly support native English teacher may believe native speaker is more attractive, and is more conductive to extend zone of proximal development for learners. In the context of second language acquisition, social interactionist theory emphasizes the effect of social interaction. In other words, a child’s language development is closely related to the child’s construction of the social world. The social interactionist theory and zone of proximal development are not only suitable for children, but for adults as well. 
Long (1996) further improve the previous study and puts forward the concept of interaction hypothesis. He points out the importance of competent interlocutor, which refers to the person who possesses excellent language ability and can ensure the smooth negotiation between two talkers. Normally speaking, teacher or trainee plays the role of competent interlocutor in their conversations with students in most cases. Thus, a teacher, no matter he/she is native or non-native, can help students learn better as long as he/she meets the requirement of competent interlocutor. Furthermore, Swain (2005) puts forward an opposite view, output hypothesis, which means the learner’s output is more important than the teacher’s input. The role of teacher transforms into listener in this case and mainly exists to guidance students modify their language step by step. Students can make progress under the pushing output by teachers, as they can realize their expression mistakes consciously. In output hypothesis, the ability of guiding students to speak the correct sentence also has nothing to do with nativeness. Thus, social interactionist theory support choosing appropriate teachers for learners, as teacher is the primary interact source of students acquiring a second or foreign language.
    Another theoretical guidance of this study is culture hegemony, which is derived from Marxist philosophy. In short, cultural hegemony means the worldview and value of ruling-class would become the cultural norm accepted by other cultures. Instead of manipulating other countries’ behaviors via military colonization, culture hegemony influence people’s ideology, value, beliefs, perceptions and cognition unconsciously and three-dimensionally. Antonio Gramsci, the Italian Marxist philosopher, contributes to cultural hegemony to a large extent in his life. He divides cultural hegemony into three crucial factors, namely ideology, cultural and language. Ideology formed, cultural hold and language uttered by upper class are propagated to people in working class and other classes. The native-speakerism represents the culture communication in English language. It is admitted that the United Kingdom and United States of America are two predominant developed countries in the world, accounting for a considerable volume in global economy system. Based on the principle in Marxist political economy, the economic basis determines the superstructure. Thus, people in non-English-speaking countries tend to be influenced by the culture in the United Kingdom and United States of America, attempting to understand target nations’ culture via learning their language as the first step. The cultural hegemony is another dimension to explain why people prefer native speaker English teachers in real life. 
4. Native and Non-native English Speaker in Second Language Acquisition
Before clarifying the difference between native and non-native speaker of a language, it is important to find out the definition of these two concepts. Normally speaking, people who be called as a certain language’s native speaker are born and immersed in the language during the critical period of development. For example, if a child’s parents and other close relatives share the same language experience, then the child is a native speaker of that language. Many scholars also determine a definition of “native speaker” according to their own understanding. Kachru and Nelson (1996) defines native speaker as somebody who acquire a language in a natural background as the mother language during his childhood. In addition, Cook (1999) also considers native speaker as the person who acquires his/her first language from the early age, and there is almost no adult learners can reach the degree as native speaker. Hence, with regarding to the definition of native speaker, natural and childhood are two key words that cannot be ignored. 
Different from the definition of native speaker, some scholars like Suarez believe the word “non-native speaker” is negative due to the negative prefix. Additionally, a person who be called as non-native speaker might feel inferior and inadequate compared to other native speakers. Thus, Suarez prefer to describe the background of speaker by using terms like “L1 English speaker” or “L2 English speaker”. Generally speaking, non-native speaker refers someone who acquires the language as a foreign or second language. Instead of immersing themselves in an authentic target language environment, they acquire the language by themselves or under the guidance of parents, teachers and a great amount of learning materials. Non-native speaker can train themselves infinitely close to the level of native speaker, but they cannot deny the truth that they are non-native speaker.
The difference of native and non-native English speaker exists in all aspects of listening, speaking, reading and writing. From the perspective of listening ability, non-native English speaker would face three major obstacles: lexical resources, speech rate and reaction capacity. Firstly, taking the Chinese English speaker for example, undergraduate Chinese students who pass College English Test Band Four are required to master around 4500 English words, and students who pass College English Test Band Six 6000 words. However, a twenty-year-old native American English speaker can master 20000 to 30000 words at least, and even 42000 words on average. It is obvious that the lexical resource of native speaker is more than that of non-native speaker by an order of magnitude. As for the speech rate, statistics show that the broadcaster of British Broadcasting Corporation (BBC) uttered 150 to 180 words per minute on average, and 130 to 160 words per minute for the announcer of Voice of America (VOA). In addition, liaison is a common phenomenon in oral English, which is also the major barrier confronting the non-native English speaker. The third element influencing non-native speaker listening ability is reaction capacity. Different from reading and writing test, listening test require learners to transform the information they listened in a relatively short time. Many students cannot perform well in the listening test due to the long reaction time in spite of understanding every word in the listening tape. 
With regard to the speaking ability, it is generally acknowledged that accent is one of the most apparent differences between native and non-native speaker. Almost everyone, even the layman, can distinguish who the non-native speaker is according to their non-standard pauses, stress, rhythm and intonation when reading a sentence. Furthermore, from the perspective of expression, native and non-native speaker would utter two totally different sentences to express the same meaning. For instance, when being asked to express their affection to certain thing like coffee, non-native speaker prefer to say “I really like drinking coffee”; while native speaker tend to speak “drinking coffee is really my thing” or “I am a big fan of drinking coffee”. It shows that most non-native speakers’ English is extremely plain rather than simon-pure. Scholars once have classified the lexical resource of non-native speaker into two categories, namely positive vocabulary and passive vocabulary. To be specific, positive vocabulary refers to the words that can be used with ease in speaking or writing, and passive vocabulary means the words that learners only know the meaning but unable to use proactively. Some non-native speakers may make every effort to recite as much vocabulary as possible, but the point is most of the vocabulary they accumulated are passive vocabulary. Idiom is another important factor to differentiate non-native speaker. In general, the words use in idioms is simple but flexible such as “cost an arm and leg”, “see eye to eye” and so forth. Nevertheless, for non-native speakers, they might feel confuse or even misunderstand these idioms, let alone applying to daily use. 
As for the reading ability, the gap between native and non-native speakers is also considerable. As the author mentioned above, the lexical resource of non-native speaker is deficient, which is also one of the factors leading to the poor reading capacity. It is almost impossible for non-native speaker to read original English journal, novel or article without looking up the dictionary. The most frequent method to test the reading competence of non-native speakers is reading comprehension. They are required to answer some questions according to one passage in limited time. It is worth mentioning that Chinese students’ reading score is usually much higher than speaking score, because the number of Chinese learners’ passive vocabulary far exceeds that of positive vocabulary.
The writing ability of non-native speaker is also difficult to reach the level of nativeness. From the perspective of linguistics, non-native speaker cannot choose the most proper word to express their meaning. They always misunderstand that the more complex of the word use, the better sentence. However, the truth shown in the paper written by native speaker is that they choose the appropriate word rather than advanced vocabulary. On the other hand, from the perspective of logical level, the thinking model of non-native and native speaker is inherently different due to cultural, political, historical and many other elements. Hence, in terms of coherence, cohesion and causal relationship, non-native and native speaker may write their view down in a completely different way. To sum up, the difference between non-native and native speaker is considerable in listening, speaking, reading and writing competence. 
5. Native and Non-native English Teacher in Second Language Acquisition
In this chapter, the author will further analyze the difference between native and non-native English teacher in second language acquisition. Based on the definition of native speaker above, native English speaking teacher refers to those teachers who grow up in a pure English-speaking atmosphere such as the United States, United Kingdom, Canada, Australia and so forth. Similarly, non-native English speaking teachers are those language teachers who speak English as a foreign or second language. Objectively speaking, both native and non-native English speaking teachers have their own unique advantages. Specifically, native English speaking teachers tend to utter sentences with correct grammar rule naturally, since they acquire the language unconsciously in childhood. In addition, they are more familiar with some particular cases in common language rule, so as to perceive the subtle difference among words with seeming same meaning for non-native speaker. Thus, due to the principle of social interactionist theory, native English speaking teachers are often regarded as the best choice of oral English, especially for children. On the other hand, non-native English speaking teachers also possess some distinct strengths. Firstly, due to the uniform cultural background with students, non-native English teachers can detect learners’ needs more keenly, formulating effective teaching instruction and method. Secondly, teachers who acquired second language successfully can be a vivid role model for their students. Like all other students suffering from reciting vocabularies and grammar tediously, non-native teachers have confronted the same difficulties during their learning period. It is the experience of conquering hardships that worth imparting to students as reference. Thinking in a transposition way, learners are easily convinced to the method initiated by teachers who are more empathetic. 
Apart from advantages, the challenges faced by native and non-native are also different. For native English speaking teachers, they cannot capture the accurate feedback from students; neither can they totally understand the reason behind the students’ mistakes. Furthermore, native speakers usually fail to explain the language from grammar or linguistic perspective, which might lead students to memorize some phrases, collocations and sentences mechanically. However, what native English speaking teachers feel confused in teaching process is exactly the part non-native English speaking teachers are good at. Non-native English speaking teachers can explain and analyze a sentence’s structure more systematically via the concept of attributive clause, object clause, parenthesis and so on. Nevertheless, the biggest challenge for non-native English speaking teachers is still oral English. Even for some advanced non-native English speaking teachers, they may also feel unconfident or inferior in pronunciation and intonation.  
From Chinese students’ perspective, they speak highly of native English speaking teachers in terms of classroom design, motivating enthusiasm, teacher-student interaction as well as language proficiency. The class atmosphere dominated by native English speaking teachers tends to be more active, because teachers pay more attention to practical ability and eager to cultivate students’ interests to the language. Compared to native English speaking teachers, the teaching model of traditional Chinese English teachers is extremely dull and stiff. It is primarily because the teaching precondition of Chinese English teachers is meeting the syllabus requirement issued by ministry of education. Under 18-year-old students in China have no choice but to live in exam factory. The English university entrance exam in China emphasizes on testing students’ listening, reading and writing ability, but ignores participants’ speaking competence. Hence, in order to get higher score in university entrance exam and enter prestigious university, parents in China prefer their children taught by Chinese English teachers with rich experience of helping students improving scores in tests such as cloze, reading comprehension and composition. Nevertheless, a paradox presents after students enter university. Undergraduate students no longer face the huge burden from exam-oriented education, so their extracurricular activities have been enriched unprecedentedly. Under the quality-oriented education, students start to realize the importance of oral English competence, and prefer to ask the guidance of native English speaking teachers. 
To sum up, although native and non-native English speaking teachers have totally different advantages, challenges and characteristics, both sides can help students acquire a second language effectively. Educational institution and parents should set aside prejudice in cultural hegemony and embrace differences peacefully. In the foreseeable future, native and non-native English speaking teachers could cooperate with each other, enhance communication, share experience and pedagogy mutually. Only through drawing on the strong points of others to make up for one's own weak points, can both sides maximize benefits of their own and students. On one hand, under the influence of native English speaking teacher, students can imitate authentic pronunciation and intonation, comprehend western culture and express their opinions boldly in English. On the other hand, students can also get ideal score in examinations through understanding linguistic knowledge via the assistance of non-native English speaking teacher. Against the backdrop of globalization, it is reasonable to believe that the international communication between native and native English speaking teachers will increase tremendously. Hence, students’ English comprehensive capacity will improve considerably under the win-win cooperation of native and non-native English speaking teachers.
6. Conclusion
English, as the carrier of western culture, has plays a decisive role in international world, so the level of English competence has been counted as a crucial criteria to evaluate his/her all-round ability and development space. The difference between native and non-native speaker mainly embodies on accent, lexical resource and reaction capacity. The author considers that the gap in lexical resource and reaction capacity can be narrowed down through unremittingly practice, but the improvement in accent is by no means easy for non-native speakers who have missed the Critical Period Hypothesis. However, non-native speakers should face their differences from non-native speakers squarely, no longer feeling unconfident for accent problem or making mistakes. In most cases, accent can be viewed as a label of nationality and cultural background, which is not inferior to British or American English.
The difference between native and non-native English speaking teacher is principally originated from cultural background and oral expression. Native English speaking teachers tend to be more extrovert and good at ignite students’ enthusiasm for oral English. Teaching approaches and techniques like audiolingualism, communicative teaching, roleplay, and presentation can take full advantage of native English speaking teachers to help L2 learners improve speaking ability. Other teaching methods such as grammar-translation and PPP (presentation, practice, production) are suitable for non-native English speaking teachers to impart grammar and linguistic knowledge to students, since these teachers are normally perform better in grammar and writing teaching. To sum up, both native and non-native English speaking teacher possess their own good qualities. The harmonious cooperation between the two sides is a wise choice to give full scope to the all-round development for both teachers and students. 
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