An evaluation on techniques used to conduct both traditional and digital storytelling activities. 

Introduction

The purpose of this evaluation is to discuss the techniques used by the early years practitioner in the videos to tell a story. Moreover, this evaluation will focus on how the early years practitioner uses actions, rhyming and questions when telling the story to develop literacy skills. Furthermore, theorist such as David Crystal, Vygotsky and Bruner will be explored and how their theory links to storytelling techniques and language development.  
 
According to National Storytelling Network (no date) storytelling is an interactive activity which uses actions and words to reveal elements and images of the story and encourage individuals to use their imagination. Moreover, Irwin et al. (2012) claims storytelling is essential for young children to develop pre-literacy skills. Further to this, Fredericks (no date) suggests stories expose children to new words and help children develop understand and meaning by hearing words through context. Likewise, Denis and Horn (2011) suggest that storytelling develops children's literacy skills through the use of new vocabulary, rhymes and metaphors and subsequently expands a child's oracy skills.  In addition to this, BBC (no date) argue that storytelling develops more than just a child's literacy skills, stories encourage children to develop social, emotional and empathy skills.

According to NHS England (no date) digital literacy refers to the skills which are needed for an individual to live, learn, participate in a digital world. Moreover, UNICEF (no date) highlights that the skills and attitudes on how children keep themselves safe in a digital world are as important as technical knowledge. Furthermore, as digital technologies advance and schools and educators rely more heavily on technology it is crucial children develop digital literacy skills to benefit from the new way of learning and to become lifelong learners (Blue, 2022).  Further to this, Gundogmus (2024) states that 70 per cent of individuals aged between 5 and 24 are online.  

Actions
In the digital story clip the early years practitioner can be seen using hand actions heavily throughout the story, particularly during the repetitive parts of the book. The purpose of the hand actions is to involve the children with the story and create a playful activity which the children enjoy.  Hand actions were only used during the nursery rhyme in the traditional reading story due to the early years practitioner having to hold the book. 

Hand actions and gestures are a way an individual communicates in a non-verbal way (Seeds for Change, no date). According to Demir, Levine and Goldin-Meadow (2015) actions improve both a child's understanding and the production of a story. Similarly, Beaumont (2022) argues that playful, physical activities such as actions have positive benefits in stimulating children's language and cognitive development. Moreover, Clough and Hilverman (2018) hand actions and gestures play an important part in helping children learn and recall information. Likewise, Kartalkanat and Goksun (2020) claim actions support children to remember details of a story as well as key words or terms and therefore enhance children's language abilities.

According to Duncan, Cunningham, Eyre (2017) early years practitioners who read stories and encourage children to participate in actions promote children's motor competence.  Moreover, Sutapa et al. (2021) suggests that body actions trigger the movement of muscles which helps children develop strength which subsequently improves a child's motor skills. Similarly, Department for Education (2024) and Mullen (2017) highlight that body movements and actions encourage children to develop their fine motor skills which is essential for a child to write. This suggests that fun, meaningful actions during storytelling activities can support children to develop literacy and motor skills simultaneously.  In addition to this, University of York (2016) and Hysein and Goksun (2023) suggests that children are more creative, divergent thinks when they move their hands. Thus, children have deeper understanding of the language and meaning of stories which include hand actions and movements. 

Rhyming 
In both storytelling activities the early years practitioner chose to use stories which rhymed. Both ‘We’re going on a bear hunt’ and ‘twinkle, twinkle little star’ have rhymes which repeat throughout the story, the early years practitioner believed this would support the children in following the rhymes pattern. During the digital story telling activity the early years practitioner would not finish the rhyme which subsequently encouraged the children to participate in the story telling and recite the rhyme themselves. 
 
A rhyme consists of words that sound the same or have similar endings (Biespiel, 2019).  According to Crystal (1996) repeated rhymes and words have positive benefits on a child's language development from 7 months old due to their playful nature. Moreover, University of Cambridge (2023) suggests that this is because babies learn a language from rhythmic information during their first months rather than phonetic information. Furthermore, Beaumont (2022) claims rhymes support children to recognise letters and learn phonemes and morphemes, thus developing language acquisition. Additionally, rhymes support children to develop language and communication skills and prepare children to read and write (National Literacy Trust, 2024).  Likewise, Early Childhood Education (no date) argues that rhymes support children in identifying sounds and patterns and lay a solid foundation for writing and reading. 

According to University of Northampton (2023) rhymes are short, interactive, fun activity which have countless benefits. Likewise, Mullen (2017) highlights rhymes promote positive, playful experiences with early years practitioners and peers, and therefore children have positive experiences and enjoy participating in the activity and subsequently develop literacy skills. Moreover, Hamilton and Wood (2020) suggest that children learn holistically from meaningful, fun activities which they enjoy.  This is supported by Vygotsky theory that children learn though playful experiences with the more knowledgeable other (Gowrie, no date). 
According to Elkind (2016) rhymes can simultaneously enhance children's language development and digital literacy skills due to the variety of nursery rhymes and audio books that can be accessed online during school time or at home.  Further to this, Early Education (2020) states that technology gives children access to new nursery rhymes and stories which encourages children to develop their literacy skills by introducing new expressions and phrases.  Moreover, National Literacy Trust (2024) highlights that during November there is a world nursery rhyme week which is an opportunity to celebrate nursery rhymes and educate parents on the importance of nursery rhymes.  World Nursery Rhyme Week (no date) states that there are various nursery rhyme resources and apps available for children online. Celebration weeks such as these allow children to access a variety of new resources and experiences and also educate schools, early years practitioners and parents on the importance of rhymes and the benefits. 

Questioning
both the traditional storytelling activity and digital storytelling activity the early years practitioner can be seen asking the children questions regarding the book as well as their predictions as to what they thought may happen next. The purpose of the early years practitioner asking the children questions about the story was to ensure the children were engaged with the story and develop literacy skills such as prediction, creative thinking and enriched vocabulary. 

According to action for Children (no date) asking questions and receiving an answer is an important aspect of communication which gives us knowledge on an individual’s thoughts and understanding. Moreover, Cornell University (no date) suggests that effective questions are meaningful and purposeful and are understandable to children.  Furthermore, West Wycombe School (no date) highlights that early year’s practitioners who ask a variety of questions during a storytelling activity allow children to use the knowledge they have learnt from the book and give early years practitioners an idea of the child's progress and understanding. 

According to Bell Foundation (no date) questioning provides children the opportunity to develop their language skills and engage in academic thinking.  Similarly, Questions during a storytelling activity can stimulate discussions which are filled with rich, new vocabulary (Cornell University, no date) Moreover, Action for Children (no date) highlights that questions encourage children to express their thoughts and share their knowledge using appropriate, academic language. 

Further to this, Davies (2022) suggests asking children questions is one technique early years practitioners use to scaffold children's learning as it encourages children to think for themselves and to utilise their knowledge independently.  This links to Bruner’s scaffolding theory that children learn overtime through guided support from early years practitioners and open-ended questions which encourages children to become more independent, competent learners (Read, no date).

Conclusion 
To conclude, based upon the strong evidence within this evaluation it is evident that in both digital and traditional storytelling activities actions, rhyming and questions play an important part in developing children's literacy skills. Moreover, it is apparent that there are many qualities which storytellers need for children to develop their reading, oracy, and language skills through both digital and traditional storytelling activities. Furthermore, it is clear that children need to have good digital literacy skills to enable safe, competent learning when using technology in school and at home. 
During the traditional storytelling activity, the early years practitioner emphasised the rhyme well and asked the children questions throughout. However, the early years practitioner could have improved their traditional story telling activity by adding more actions to the nursery rhyme which could have subsequently encouraged more children to participate in the singing and rhyming. Moreover, the early years practitioner included a good variety of actions in the digital story telling activity and encouraged the children to engage. However, he early years practitioner could have asked more children to participate in the changing of screens during the digital storytelling activity, enhancing the children's digital literacy skills. 
Overall, I think I have used good credible sources which clearly state the importance of storytellers using actions, rhymes, and questions to enhance children's learning to develop literacy skills. However, I do believe that my reference list is mainly made up of websites and journal articles and could be improved my knowledge and reference list by including a variety of books.
 I confirm that I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used, which I may be asked to provide as evidence. 





 
